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IntrIntroducoduction: About the ction: About the courourse and ese and exploring the appxploring the app

AboutAbout

CourCourse Modulesse Modules

There are ten modules in this course. They are:

Module 1: An early learning journey

Module 2: Observation and monitoring with a purpose

PurposePurpose

The main purpose of this course is to support pre-primary educators (called ‘teachers’ in this

App) to:

Offer children a quality pre-primary education that will result in a good start in Grade 1

Monitor children’s development towards school readiness and take relevant action when

necessary

Build a team of teachers and parents/caregivers to support children to develop to their full

potential in the year before moving into Grade 1

Help teachers in the early grades of primary schooling to support children coming from pre-

primary into Grade 1.

CourCourse outse outccomesomes

During this course, you will:

Review ideas about what school readiness means

Understand your role in supporting every child to develop a strong foundation in the year before

Grade 1

Explore the importance of observing children well to monitor their development

Work with children in meaningful ways to develop their full potential in each of four development

areas: social, emotional, cognitive and physical development

Understand the importance of a play-based learning environment for pre-primary children

Think about alternative ways of supporting good behaviour in children instead of corporal

punishment

Understand your role in building a support team of adults around the child

1



Module 3: Physical domain

Module 4: Social and emotional domains

Module 5: Cognitive domain - early language focus

Module 6: Cognitive domain - early numeracy focus

Module 7: Creating an inclusive learning environment

Module 8: Making the classroom work well

Module 9: Building a team around the child

Module 10: Next steps

Golden thrGolden threeadsads

There are some important ideas that cut across all the modules in this course. These are:

1. Meaningful play is central to children’s early learning

2. Building a team of adults around the child to support the child’s development journey

3. Children are competent human beings

4. Adults and children working co-operatively and collaboratively

HoHow the Courw the Course Worksse Works

TTeeaching and leaching and learning principlesarning principles

This course is based on some teaching and learning principles, which we believe apply to adults and children

learning and teaching together.

Collaboration: We all learn from each other. Children learn from adults, children learn from children, adults

learn from children and adults learn from each other. In this course, you will mainly be learning with other

teachers. There is learning with all pre-primary teachers at your ECD centre or school, and a learning group in

which you meet to study with teachers of the early grades, particularly Grade 1. You will also learn from your

colleagues in other Southern African countries by watching their videos.

Learning from our own experience: We all know something that we have learned from our experience in life

and in our work with children. You share what you know with others. Your own knowledge is enriched as you

share with others from across Southern Africa and watch other teachers on video or in other classrooms.

You discuss ideas, think about what you do and what you know, and build new ideas onto that.

Learning by doing: We all learn in many ways. The main idea in this course is that you have to do something

in order to learn. You will read, watch, listen and discuss ideas and then you will put the ideas into practice

with your children. You will ask a colleague to take a video while you are practicing so you can look at

yourself, and you can share with others.

Reflection: We learn from doing, but we also think about what we are doing. In your studies, you will follow a

pattern of planning, doing and reviewing. In groups you will discuss the activities and the videos of your

practice. This will help you to think about the strengths and weaknesses of your practice. You will think about

what you might do differently next time. You will also think about what you have learned, and plan the next

steps for your study.

Introduction: About the course and exploring the app
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SStudy grtudy groupsoups

This course is structured for all pre-primary teachers, Grade 1 teachers and other early grade teachers

working together to watch videos, listen to audios and do activities together using a tablet. Each teacher can

prepare for the study group sessions by working through a printed copy of the course and using it to make

notes/write in.

Pre-primary teachers of children of all ages from birth to pre-primary age meet with other early grade

teachers (Grade 1, Grade 2 and ECD Centre teachers) from your own centre or school, and from other local

centres and schools. This called a learning group. Everyone comes prepared for the learning group using

their printed copy of the course. The fourth unit in every module is designed as this all-encompassing

learning group session.

It is very important to meet on a regular basis with other teachers to work collaboratively, share experiences

and reflect on what you can do to improve teaching and learning. This course supports you to do this. Every

setting will have its unique set-up, so organise your individual and group work according to what is practical

and useful in your context. Even after you have completed the course, regular meetings with other teachers

will be valuable.

Time managTime managementement

We have designed this course to take about 4 hours per week, over 20 weeks. Each week you will work

through two units, each taking about 2 hours to study. Most of these will be study with other pre-primary

teachers in your centre or school, or as self-study if you cannot organise a study group. But in Unit 4 of each

module you will meet with early grade teachers in a learning group.

We have suggested an amount of time for doing each of the activities, but it is only a guideline. You may find

you need more time for some of the activities and less for others; it’s up to you and the group to find your

own working pace.

CourCourse mase matterialserials

A printed copy of the course

Ideally you will receive a tablet to share in your group, and a printed copy of the course for each participant in

the course. You work together with other pre-primary and early grade teachers using the tablet and printed

copy of the course to make notes and write in. However, you can install “KnowHow Early Learning” from the

Google Play Store on your personal device and use any notebook to write down your personal answers and

learning.

The printed copy of the course contains:

• The course content and activities for you to work through

• Classroom activities that will give you the opportunity to implement what you have learnt

• Space to write your notes and to answer questions

• Some useful templates for you to use

The tablet

Ideally, you have access to a tablet big enough to be used by the group. It is also possible to downloading

“KnowHow Early Learning” from the Google Play Store using private phones.

Study groups
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There are videos in the app that show different ways of supporting children in the year before Grade 1. We

hope this will support you and inspire you to try out these methods and ideas in your own classrooms! Tap

on the name of the video to watch it.

There are also audio clips. These are of two kinds: explanations of key words in English and an African

language; and audio versions of dialogues or stories about teachers. You tap on the arrow to hear the audio.

In the app, there are also African Storybooks, picture storybooks for young children that are relevant to the

content of the course. These are available in English and African languages. You tap on the name of the

storybook to open the book, choose your language, and read, page by page.

Sometimes you will discuss what you have written in your printed copy of the course or notebook, and type in

your tablet what you have discussed if you are working with others.

You will also use the tablet to record videos of your own activities for your own reflection, and to share and

discuss with others.

As part of each module, you will complete a self-assessment task (module quiz) to check your own progress

through the course. You have to register in the KnowHow app to do the module quiz. In the next section

Explore the App, see Activity 1: Registration.

EExploring the appxploring the app

The following activities will guide you on how to use the tablet in the course.

Introduction: About the course and exploring the app
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AcActivity 1: Rtivity 1: Reegisgistrtraationtion

Time: 15 minutes

If there is more than one pre-primary teacher, and teachers working with younger children too, sit and do the

activity together. If you are the only teacher, do the activity on your own.

All the teachers in your group will need to register so that you can all complete the self-assessment tasks

(module quizzes) for each module.

1. In the KnowHow App on your tablet, tap Registration to register. Enter your National Identification Number,

tap Continue and follow the instructions. You will be asked to either complete the registration form, or exit

KnowHow and register in the DataGuard App. The DataGuard App is available on your tablet to register

there for all Early Learning Kiosk Apps. After you create your registration in DataGuard, open KnowHow

and tap Registration, enter your National Identification Number and tap the Continue button.

2. If you get stuck with something on your tablet, ask your colleagues to help you. There is also a help

section in the App. In addition, you might have been provided with a printed tablet guide.

Activity 1: Registration
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AcActivity 2: Short Quizztivity 2: Short Quizzes and Module Quizzes and Module Quizzeses

Time: 20 minutes

At the end of each module, you will complete a module quiz to check your own progress through the course.

Once you have completed the quiz, you will immediately be given your results.

An automatic code will also pop up.

You will need to send this code via SMS to a central number. This will show the course co-ordinators that you

have completed the assessment and that you are progressing to the next module.

There are also short quizzes that are part of activities in the modules. You will do the activity, discuss your

answers with each other, and see how much you have learned. This is informal assessment. For short

quizzes, you don’t have to send the code via SMS.

Do the following Short Quiz:

Do the following quiz and then, discuss your answers with a colleague, and agree on the correct responses.

Which of the following statements are true?

Do the Module Quiz:

a. Tap on the yellow Module Quiz button at the top.

b. Tap next to the answer that is most correct.

c. When you have completed all five questions, you will receive a code. Remember to send the code by SMS

to the correct number.

1. In Unit 1, 2 and 3 of each module, you will study with all pre-primary teachers in your centre or

school

2. In Unit 4 of each module, you will meet with teachers of Grades 1 or 2 and study together

3. You need to plan your study time carefully each week

4. You will never type your responses to activities on your tablet

Introduction: About the course and exploring the app
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AcActivity 3: Rtivity 3: Reeading on the tading on the tableablett

Time: 20 minutes

1. Look at these pictures.

2. Write down the type of play in the last block and describe it in your own words.

Activity 3: Reading on the tablet
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AcActivity 4: Wtivity 4: Waattch a videoch a video

Time: 20 minutes

1. Watch the video Belonging.

This shows adults in ECD centres in Malawi interacting with children. While you are watching write down in

your printed copy of the course:

a. One thing you can hear, that is not music.

b. One thing you can see any child doing.

c. One thing you feel in your heart about the video.

d. How you think the video can change how you interact with young children.

2. Share your answers with fellow teachers.

Type everyone’s ideas for 1d. on the tablet.

Introduction: About the course and exploring the app
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AcActivity 5: Maktivity 5: Make ye your oour own videown video

Time: 30 minutes

1. Find the section in the printed tablet guide that tells you how to make your own video.

2. Take a video and save it on the tablet.

3. Discuss and write down three main advantages of taking videos of each other.

Activity 5: Make your own video
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AcActivity 6: Setivity 6: Set up a let up a learning grarning groupoup

Time: 20 minutes

1. Write down the names of the pre-primary teachers and the early grade teachers who are in your learning

group. Your facilitator can help you.

2. Make a list of things that you think the learning group needs to do to support each other while you are

studying.

3. Will you take responsibility for organising the learning group? Is there someone else in the learning group

who can take that responsibility? Can you share that responsibility?

4. Have you met everyone who will be part of your learning group? If not, make time to connect with them.

Maybe you can visit them after school. Perhaps you can set up a WhatsApp group for the learning group.

Sometimes there will be a comment after an activity. You should do the activity first, and then read this

comment. When you have finished Activity 6, read the comment.

Introduction: About the course and exploring the app
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Planning your learning group

Please make sure that you contact everyone in your learning group.

Someone should take responsibility for setting up the first one. After that you can agree to share

responsibility for bringing the learning group together each time.

For successful study in Learning Groups, you will need to work on building relationships and developing trust.

Here are some practices that will help build relationships and trust:

1. Introduce yourselves to each other.

2. Agree on some rules, such as being on time, listening to each other, respecting different opinions and

ideas, reporting on tasks at each meeting, keeping notes, keeping time, and so on.

3. Agree on some roles and responsibilities, such as:

a. Someone to guide the discussion

b. Someone from each school or centre to record on the tablet

c. Someone to keep time

d. Everyone supporting each other in different ways

4. Talk about what you hope to learn from each other.

5. Identify other issues to discuss about improving early learning, sharing important information and

supporting children to transition smoothly between grades.

Comment

In this course, you will work mostly in groups. Sometimes you will work with the other pre-primary

teachers in your own centre or school to do the activities before you meet in the Learning Group.

In Unit 4 of each module you will work together in a Learning Group. The Learning Group consists

of pre-primary teachers, Grade 1 teachers and early grade teachers together. The Learning Group

is for collaborative study, but it is also an opportunity to share information about early learning,

discuss improving and managing transitions, and in general for peer-peer learning. Building a

strong team is an important part of your study.

You will spend about 4 hours studying each week (two units a week):

Unit 1 – 2 hours studying with pre-primary teachers and teachers of younger children at your

centre or school, or on your own using your tablet and printed copy of the course.

Unit 2 – 2 hours studying with pre-primary teachers and teachers of younger children at your

centre or school, or on your own using your tablet and printed copy of the course.

Unit 3 – 2 hours studying with pre-primary teachers and teachers of younger children at your

centre or school, or on your own using your tablet and printed copy of the course.

Unit 4 – 2 hours studying in a LEARNING GROUP – all pre-primary teachers, Grade 1 teachers and

early grade teachers together.

We have suggested an amount of time for doing each of the activities. You may find you need

more time for some of the activities and less for others; it’s up to you and the group to find your

own working pace.

You will decide when to study. We recommend that you have set times for self-study or school- or

centre-based study every week, and a set time for your learning group every other week. This will

help to plan your studies into your life.

Activity 6: Set up a learning group

11



6. Before you leave your learning group each time:

a. Each person shares one thing they have learned from the learning group.

b. Thank the learning group for sharing their knowledge and ideas.

c. Confirm the date for the next learning group meeting.

Introduction: About the course and exploring the app
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AcActivity 7: Whativity 7: What do I knot do I know and whaw and what ct can I lean I learnarn??

Time: 30 minutes

Pre-course self-assessment

Everyone registered on the course should do the pre-course self-assessment on the tablet before they begin

the course. You will not be able to start the course until you have done the pre-course self-assessment.

The pre-course self-assessment does not tell you if you have passed or failed. It only tells you that there are

new ideas you can learn from the course.

You can do the pre-course self-assessment only once. You will get a code when you have finished the pre-

course self-assessment. Remember to send this code to the SMS number and ALWAYS record it in your

notebook or printed copy of the course next to the quiz so you can find it when you need it.

Key Words and Phrases

Some of the words and phrases in this course may be difficult to understand.

To help you, we have provided explanations in English, but also in an African language. Go to the Main Menu.

Tap on the yellow edit button next to English at the bottom of your screen. Choose the African language for

your key words and phrases.

Every time you see a key word in bold, with an explanation under it, you can tap on the yellow arrow on your

tablet, and hear the word in your own language.

Use the Glossary in the main menu to find all the key words with their explanation in English as well as in

local African languages.

Activity 7: What do I know and what can I learn?
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Module 1: An early learning journey
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IntrIntroducoductiontion

Early Childhood Development can be seen as a journey each child makes. It is a journey of developmental

domains, or areas. In this course we talk about four core developmental domains: the physical domain, the

social domain, the emotional domain and the cognitive (thinking) domain.

All children around the world develop in the same basic way but there are different ways to describe the

developmental domains. Different countries may have different ways of organising and naming these

developmental domains. The curriculum in your country may refer to subjects or learning areas, as different

ways of naming domains. Each country has a different curriculum, but every curriculum aims to develop

children’s skills and competencies in the year before Grade 1 in all the developmental domains. In your

country you may even have additional domains to the four core domains in this course.

We believe these four domains are at the core of child development.

LLeearning outarning outccomesomes

By the end of this module, you will:

Have a vision of the child as a competent human being with rights and responsibilities.

Understand what school readiness is.

Take responsibility for supporting the development of children in the year before they move into

Grade 1.

Understand the importance of supporting every child in the move or transition to Grade 1.

Understand that play is central to children’s health, well-being and learning.

Introduction
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Within each domain we think about milestones, or sub-domains. For example, balance is a milestone or sub-

domain in the physical domain. You will explore domains, milestones and indicators in Activity 2 in this unit.

The journey starts at birth. The first 1000 days are an important part of the journey. When the child comes to

pre-primary and into Grade 1 they continue the journey. The domains and milestones are linked and influence

each other. For example, a child who is self-confident will be more willing to solve problems. A child who can

move well may be more self-confident.

Not every child’s journey is the same. Not every child will achieve all the milestones in each domain at the

same time. Not every child will achieve all the milestones before they move to Grade 1. But it will be easier

for each child to move to Grade 1 if they have a good foundation in each milestone in each domain. Your

responsibility as pre-primary and Grade 1 teachers is to go on a journey with each child, through the domains

and milestones, to help children transition or move into Grade 1 and beyond.

You will follow and guide each child, and ask yourself “Where is the child on this journey?”; “What support do

I need to give, in which domain and for which milestones?”.

The children’s activities in this course will support you to plan your own activities to guide children through

the developmental milestones, and check their progress.

You can also use ChildSteps.

The ChildSteps App has been developed as part of the Early Learning Kiosk. You can find it in the Google

Playstore (https://play.google.com/store/apps/details?id=org.rff.digitres.elklauncher). The ChildSteps App

has many activities that children can do to show they have achieved milestones and indicators within the

developmental domains.

If you have a tablet through the Roger Federer Foundation, you will find the ChildSteps App on your tablet. If

not, you can find the ChildSteps App in the play store and download it for Android.

Module 1: An early learning journey

1.3
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You can use the ChildSteps App to monitor and record children’s progress easily. The ChildSteps App uses

the same kind of assessment forms that are in the curriculum for your country. If you don’t have ChildSteps

you can use the paper-based tools available in your country. We will talk more about ChildSteps in the

module about observation.

Unit 1Unit 1

Why yWhy you arou are here heree

To understand what a vision is and why it is important to have a vision

To think about a vision for each individual child on their developmental journey.

To understand what we need to do to reach our vision for children

To understand domains, milestones and indicators in a child’s development journey

Unit 1
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AcActivity 1: Whativity 1: What is a visiont is a vision??

Time: 90 mins

1. Read and listen to the word ‘Vision’. Think about and discuss your ideas about “What is a vision?”.

2. Why is it important to have a vision? Tap next to your answer on the tablet, or make a tick ✓ in the box in

your printed copy of the course.

A shared vision tells everyone about our dreams and goals

Planning is easier because we know our big goals

A vision gets everyone working together

A vision is only for leaders so they know what to do

Now think about the children in your school or centre.

Module 1: An early learning journey
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Activity 1: What is a vision?
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3. Look at the list below. Tap on the tablet, or make a tick ✓ in the box in your printed copy of the course next

to the vision you have for children in your school or centre when they grow up. If you have more ideas,

write them on the lines below the list.

Be healthy and free from harm

Work well with other people

Do well at school

Get a well-paid and interesting job

Be loved and cared for by family and friends

Behave well as a citizen

4. As a teacher what do you think your children need to reach the vision? What can you do to support your

children? Write down three things you can do.

.

Comment

We have a vision for all children to be the best they can be. Our job is to be the best teachers we

can be. We have to plan, do and teach so our vision for children can become real. When we

provide a quality pre-primary program to support children to be ready for Grade 1, we help children

to reach the vision to be healthy, to do well at school and to behave well as citizens.

Maybe you wrote down you can teach children to look after their bodies, or to solve problems, or

to understand numbers.

To help us understand how we can support children we think about the four developmental

domains: the physical domain, the social domain, the emotional domain and the cognitive

(thinking) domain.

Your vision is of a child who has achieved a good foundation in all the milestones in all the

domains as they move into Grade 1.

Let’s look at a child’s journey through the domains in the next activity.

Module 1: An early learning journey

1.7



AcActivity 2: A child’tivity 2: A child’s journes journeyy

Time: 30 minutes

1. In the diagram below you can see four child development domains, with milestones or pointers for each

domain. For example, balance is a milestone in the physical domain.

2. Together, read the milestones for each domain.

3. An indicator tells us what a child can do as part of the milestone. Choose one milestone in each domain

in the diagram. Think of an indicator to go with the milestone you have chosen. In the space below, write

down one indicator for each milestone. For example, ‘balance a bean bag on her head’, is an indicator for

the milestone balance.

Activity 2: A child’s journey
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Unit 2Unit 2

Comment

In each domain there are milestones, or sub-domains, or pointers along the way to show the

child’s journey. Self-identity is an example of a milestone, in social development.

For each milestone there are indicators. An example of an indicator for self-identity is that a child

can ’identify personal features’, such as the colour of her hair. See how many indicators you can

think of for each milestone.

Your country curriculum is another example of how domains, milestones and indicators can be

organised. The curriculum is organised differently in each country.

The child’s journey is to find their way through the domains, milestones and indicators as they

grow and learn. We want to focus on the overall journey of the child as a foundation before they

move into Grade 1.

Not every child will be at the same place in the journey at the same time. Our job as teachers is to

find out where they are on the journey by observing them carefully, monitoring their progress, and

supporting them to achieve new milestones and indicators over time.

As teachers we need to let children play, and plan activities to support children on their journey to

develop knowledge, skills, values and attitudes they will use for the rest of their lives.

Can you think of an activity that will develop children’s balance?

All the activities in this course are designed to help children to reach the indicators and

milestones.

The ChildSteps App in the Early Learning Kiosk has many activities that children can do to show

they have achieved milestones and indicators within the developmental domains.

Why yWhy you arou are here heree

To understand that children are competent (capable) human beings with rights and

responsibilities

To understand that children can be school ready in all four developmental domains: the physical

domain, the social domain, the emotional domain and the cognitive (thinking) domain.

cognitively

To understand the link between children’s rights and the pre-primary and Grade 1 teachers’

responsibility to support every child to develop to their full potential and be ready for Grade 1.

Module 1: An early learning journey
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AcActivity 1: Rtivity 1: Reevievieww

Time: 15 minutes

Reflect for 15 minutes on what you learned last week by doing the following:

1. In the first unit, you wrote down three things you can do to support children to reach your vision for them.

a. Write down one thing you have already done.

b. What will you do next?

c. When will you do it?

Activity 1: Review
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Competent

Be able to do something

well.

Co-operate

Work together with other

people to achieve a goal

AcActivity 2: Artivity 2: Are childre children cen compeompettentent??

Time: 50 minutes

1. Read a storybook, “Zama is Great”, on the tablet.

a. Read the story once to yourself.

b. Read it again out loud, or ask someone in the group to read it a second time out loud, with expression.

3. Now think about, and answer, these questions:

a. Zama is a very competent girl. Zama can do lots of things well. Write down three things she does well:

b. Read the box below. The words in the box describe the emotional competencies that Grade 1 teachers

expect from children when they start Grade 1. Underline the words that match Zama’s emotional

competencies. The first one has been done in bold to show you how.

‘Children who are emotionally ready for Grade 1 are confident, are able to persevere with difficult

tasks, can communicate emotions and can follow rules. They have good listening skills and are

attentive. They have an understanding of rules and routines, they can describe the time of day,

they have good personal hygiene practices and express their moods. They have good self-

esteem and can speak for themselves. They are beginning to think and act independently and

responsibly and can handle some problems.’

c. Look again at the Child Development Domains and Milestones diagram.

Module 1: An early learning journey
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d. Which milestones in the emotional domain do you think Zama is reaching? Write them down below. Do

you think Zama is emotionally ready for Grade 1?

Comment

There are some things only adults can do, like earning money from work. There are some things

children can do better than adults, like running, climbing and jumping all day. There are some

things both children and adults can do at different levels like using their imagination and solving

problems.

This means that children are not empty. They are competent. Zama is a competent child. She has

learned confidence, she can persevere and she can communicate or release her emotions. These

are milestones in the developmental domains. She has learned some things from within the other

domains and milestones too. This does not mean that she is perfect. She still has a lot to learn.

The things she has already learned will help her to learn new things too.

Do you think children can become ready for Grade 1 by themselves?

We have to support children and teach them, and give them opportunities and time to practise.

Zama is not competent in all of the milestones in the emotional domain. This does not mean she

is not ready for Grade 1.

The pre-primary teacher and the Grade 1 teacher have an equal responsibility, to support children

on their journey through the developmental domains. Part of this journey is moving into Grade 1.

Activity 2: Are children competent?
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AcActivity 3: Childrtivity 3: Childrenen’’s rights rights and rs and responsibilitiesesponsibilities

Time: 50 minutes

1. What rights do children have in their own cultures? Write down some of them here.

2. In the picture below you will see a list of Children’s Rights

a. Read all the Children’s Rights carefully.

b. Compare these Children’s Rights with the ones you have written down.

c. Are there rights that you want to add to the list you wrote? Add them now.

Module 1: An early learning journey
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Activity 3: Children’s rights and responsibilities
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3. When children have rights, they also have responsibilities (duties) that go with those rights. Do this short

quiz to match children’s rights with responsibilities.

Tap next to the correct answer in your tablet, or put a tick ✓ next to the correct answer in your printed

copy of the course.

1. Children have the right to be taken seriously and share their views and ideas

2. Children have the right to good health care

3. Children have the right to a good quality education

4. Children have the right to be protected from abuse and harm

a. Children have a responsibility to listen to others and respect their views and ideas

b. Children have a responsibility to show care for others and not bully other children

c. Children have a responsibility to use every chance to be the best person they can be

d. Children have a responsibility to keep their own surroundings clean and safe

a. Children have a responsibility to use every chance to be the best person they can be

b. Children have a responsibility to keep themselves healthy and take care of themselves when

they are old enough

c. Children have a responsibility to keep their own surroundings clean and safe

d. Children have a responsibility to listen to others and respect their views and ideas

a. Children have a responsibility to keep themselves healthy and take care of themselves when

they are old enough

b. Children have a responsibility to respect others and show care for them

c. Children have a responsibility to learn, do their homework, read and take part in the classroom

d. Children have a responsibility to try to eat healthy food and not waste food

a. Children have a responsibility to listen to others and respect their views and ideas

Module 1: An early learning journey
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5. Children have the right to special care and support when they need it

6. Children have the right to freedom of religion and thought

7. Children have the right to play, have fun, do sport and relax

8. Children have the right to try new things and make mistakes

b. Children have a responsibility to show care for others and not bully other children

c. Children have a responsibility to use every chance to be the best person they can be

d. Children have a responsibility to try to eat healthy food and not waste food

a. Children have a responsibility to use every chance to be the best person they can be

b. Children have a responsibility to try to eat healthy food and not waste food

c. Children have a responsibility to keep their own surroundings clean and safe

d. Children have a responsibility to listen to others and respect their views and ideas

a. Children have a responsibility to respect religions and thoughts of other people

b. Children have a responsibility to listen to others and respect their views and ideas

c. Children have a responsibility to show care for others and not bully other children

d. Children have a responsibility to respect others and show care for them

a. Children have a responsibility to learn from their mistakes and not repeat them

b. Children have a responsibility to include everybody in their activities and games

c. Children have a responsibility to respect religions and thoughts of other people

d. Children have a responsibility to try to eat healthy food and not waste food

a. Children have a responsibility to learn, do their homework, read and take part in the classroom

Activity 3: Children’s rights and responsibilities
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9. Children have the right to healthy and enough food

10. Children have the right to a clean and safe environment

11. Children have the right to be cared for and respected

4. What actions can you as a teacher take to respect children’s rights?

b. Children have a responsibility to learn from their mistakes and not repeat them

c. Children have a responsibility to include everybody in their activities and games

d. Children have a responsibility to keep their own surroundings clean and safe

a. Children have a responsibility to use every chance to be the best person they can be

b. Children have a responsibility to try to eat healthy food and not waste food

c. Children have a responsibility to keep their own surroundings clean and safe

d. Children have a responsibility to listen to others and respect their views and ideas

a. Children have a responsibility to keep their own surroundings clean and safe

b. Children have a responsibility to keep themselves healthy and take care of themselves when

they are old enough

c. Children have a responsibility to listen to others and respect their views and ideas

d. Children have a responsibility to respect others and show care for them

a. Children have a responsibility to respect others and show care for them

b. Children have a responsibility to respect religions and thoughts of other people

c. Children have a responsibility to listen to others and respect their views and ideas

d. Children have a responsibility to try to eat healthy food and not waste food

Module 1: An early learning journey
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a. Think of a child in your pre-primary class who does not have all the skills required for Grade 1. Whose

responsibility is it to support this before they move Grade 1?

b. Think of a child in your Grade 1 class who does not have all the skills required for Grade 1. Whose

responsibility is it to support this child in Grade 1?

5. We can work with children and their parents and caregivers, to understand the rights and responsibilities

of children. Read this example of a Children’s Rights activity. Try it out in your pre-primary or Grade 1

class.

a. Each day or week, look at one of the rights on the tablet with the children. Read the words,

look at the pictures and discuss with the children their right and responsibility. Use these

questions to guide the children’s discussion:

◦ What does this right mean?

◦ What does this responsibility mean?

◦ What if someone does not respect your rights, e.g. they bully or hurt you?

◦ What can you do if someone does not respect your rights?

◦ What can you do to live up to your responsibilities?

b. Children draw their own picture to match the right and responsibility you are talking about.

The teacher writes the children’s words on their drawings. Stick all the children’s drawings on

the walls.

c. Invite the parents and caregivers to talk about the posters when they fetch their children.

d. Take a photo or video of the Children’s Rights poster to show your learning group when you

next meet.

e. Can you think of other activities to do with children using the Children’s Rights poster?

Activity 3: Children’s rights and responsibilities
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AcActivity 4: Stivity 4: Study Checktudy Check

Time: 15 minutes

Think about these questions, and make notes:

1. Are you finding it easy to study?

2. Is it getting easier to study, and to use the tablet? Why?

3. Did you have enough time? Were the study meetings or sessions at the right time and for long enough?

Were they too long? Make a new time plan if you need to:

4. Write down questions or comments you have about the tablet or the course so far. Share them with your

facilitator during the next visit.

Plan for the next two units:

1. When will you do your study for unit 3 in your pre-primary study group?

2. When will you have your first learning group meeting - with your Grade 1 or other early grade teachers?

(see unit 4)

Module 1: An early learning journey
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3. Have you arranged the learning group meeting? What else do you need to think about to prepare for that

meeting for Unit 4?

a. Who will guide the discussion, and help the group to work well together?

b. Who will record on the tablet?

c. How will you introduce yourselves to each other? How will you learn well together?

d. In addition to the course, what other things would you like to discuss with your colleagues?

Unit 3Unit 3

Before you begin Unit 3, think about what you learned in the previous units.

Why yWhy you arou are here heree

To understand how play supports the child’s journey towards achieving milestones

To understand the different types of play and how each contributes to preparing children for

Grade 1

To understand the concept of structured play and how it contributes to school readiness

To plan some structured play activities for children

Unit 3
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Review

Think about something

carefully to decide what is

good and what needs to

change

AcActivity 1: Rtivity 1: Reevievieww

Time: 10 minutes

1. Write about what you learned about:

a. your vision (key words only)

b. your actions to achieve your vision (What did you do? When will you do the next action?)

c. children’s rights and responsibilities (What are they?)

d. your own rights and responsibilities (What are they? Are they the same or different for pre-primary and

early grade teachers?)

e. anything else you learned

Module 1: An early learning journey
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Play

Children do activities freely

for fun

AcActivity 2: Whativity 2: What is child play?t is child play?

Time: 40 minutes

1. Spend a few minutes quietly remembering when you played as a child and what you learned by playing.

a. What did you do when you played?

b. What did you learn from playing?

2. Complete the sentences below:

a. My favourite game or play activity when I was a child was

b. My favourite game or play activity taught me

3. If you are studying with other teachers, share your favourite game and what you learned. Each person

takes a turn for 2 minutes.

4. Listen to and read the explanation for Play at the beginning of Activity 2. In your own words, describe play.

5. Play has 3 common features:

◦ Spontaneity (children do it without being told what to do)

◦ Active engagement (children are actively involved and pay attention while they play)

◦ Enjoyment (children have fun when they play)

Activity 2: What is child play?
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• Read about the 5 different types of child play.

7. Read this definition of children’s play:

Learning through Play

Children investigate the world through play. Children learn through play. Play is a natural part of

a child’s life. Children find out about the world around them by touching, manipulating, exploring

and testing. Children interact with other children and adults during play. They find out about

themselves and their relationship to others.

Through play, children learn how to solve problems and work co-operatively with others.

Children love to play. Children learn by doing. Therefore, activities must be built around what

children need to develop and reach the important milestones and indicators.

8. Read ‘Learning through Play’ again. Underline or write down the important words and sentences you think

are about play.

Module 1: An early learning journey
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Comment

Play is the most important thing children do in their lives. Play is an important part of their

development. Play supports children’s development in all four of the developmental domains: the

physical domain, the social domain, the emotional domain and the cognitive (thinking) domain.

Sometimes children play alone, sometimes they play with other children.

Free play is when children play without an adult, and without a clear structure. Even in free play

children are learning, all the time.

How is that different from structured play?

Structured play is when the teacher organises and guides the play. All play is important because

children learn best by playing. That is why you need to have space and time in your programme for

children to play, indoors and outdoors.

If you have the Early Learning Kiosk on your tablet, you can read the Natural Playground Toolkit in

the Tool Box. If you don’t have the Early Learning Kiosk, you can find the Natural Playground

Toolkit at https://natural-playgrounds-toolkit.ready4school.info/.

Activity 2: What is child play?
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Structured play

Play activities organised by

the ECD educator to help

children learn concepts

and skills

AcActivity 3: Whativity 3: What is st is structructurtured play?ed play?

Time: 40 minutes

1. Read and listen to what Structured Play means.

a. Talk about two differences and two similarities between play and structured play.

b. In your own words, describe structured play.

2. Watch the video of children playing.

3. Read the questions below, and watch the video again. While you are watching the video, think about the

questions. You can make notes while you are watching:

a. Is there an example of free play in the video?

b. Is there an example of structured play in the video?

c. Does the video show all five types of play? Give an example.

Physical play

Play with objects

Symbolic play

Pretence and social dramatic play

Play with rules

Module 1: An early learning journey
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4. Write down what children learn from each of the five types of play that will help them to be ready for Grade

1.

5. How does play help children in Grade 1 to learn and develop? Write down three ideas.

Comment

The children in the video were having fun, were active and were paying attention. That means the

children were playing.

Inside, the teacher planned and organised the play activities for the children to learn certain

things. It was structured play.

Outside, the children were playing with the blocks. That was more like free play.

The children were doing all five types of play. They learned many things that will help them get

ready for school: communication, co-operation, following instructions, being part of a group, fine

motor co-ordination, and hand-eye co-ordination skills. All the things you saw children playing in

the video help them to reach different milestones within the domains of early childhood

development. So play is an important part of the child’s journey of getting ready for school.

Play is also important for Grade 1 children. We hope children will continue to play when they are in

Grade 1.

Activity 3: What is structured play?
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• In the Table below, there are 9 statements. Write YES next to the statements which describe play that is 1)

fun, 2) active and engaged, and 3) organised by the teacher. Write NO next to the statements that describe

activities that are NOT structured play. Then give a reason for your answer.

The first three have been done to show you how and why.

Play

Structured

Reason

Taking a ball from the box the teacher provides

and kicking it in the yard

YES Kicking the ball is fun. The children

are actively engaged. The teacher

put the balls in the box.

Tidying up the toys when the teacher tells the

children ‘Tidy up time’

NO The children are not having fun.

Pretending to work at the pretend shop in the

pretend play area

YES It is fun to pretend play. The

children are actively engaged

pretending to buy and sell.

The children imagining and then drawing

something big and something small on paper

because they are learning about size

Choosing a puzzle from the shelf and doing it

by yourself

Building a farmyard with the wooden blocks and

plastic farm animals when the theme for the

week is Farming

Watching the TV

Playing with the spades, funnels, pipes, and

buckets in the sandpit

Sitting and listening to the teacher talking

Module 1: An early learning journey
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AcActivity 4: Planning stivity 4: Planning structructurtured play aced play activitiestivities

Time: 30 minutes

1. Think about how play activities help children to prepare for Grade 1. Do this short true or false quiz.

> Put a tick ✓ in the True or False column, or tap the correct box on your tablet.

Statement True False

a. Active outdoor games help to strengthen muscles for sitting up

straight for longer in Grade 1.

b. Drawing and painting help children to hold a pencil, and

develop good hand-eye co-ordination for learning to write in

Grade 1.

c. Looking at picture books during quiet play time gives children

practice in turning pages and seeing different shapes, lines and

words, in preparation for learning to read in Grade 1.

d. Playing a make-believe (pretend) game with a group of children

helps to build confidence and communication skills for Grade

1.

e. Dramatising a story told by the teacher helps children take

turns, to work as a group and to follow instructions, ready for

Grade 1.

1. In the next box, there are 4 examples of how teachers planned structured play activities to teach children

concepts and skills.

a. Read each example.

b. Tap on your tablet, or put a tick ✓ in your printed copy of the course next to the examples you could

implement (do) with your children.

c. On your tablet or in your printed copy of the course, write your own example of structured play in the blank

space at the bottom of the box. Put a tick ✓ next to your example.

Structured play examples

I can

do this

The children are learning about space and direction (two mathematical concepts). The

teacher sets up an obstacle course in the garden using tyres, rope, tables, chairs,

wooden beams, buckets and beanbags. The teacher puts out arrows along the obstacle

course to show the children where to go under or over, in or out, up or down, forwards or

backwards, left or right.

The theme for the week is ‘My body’ and the children are learning about the parts of a

body. The teacher plays the game ‘Simple Simon says put your hands on your …… (part

of the body).’

Activity 4: Planning structured play activities
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Structured play examples

I can

do this

The children are learning about numbers. The teacher makes a game. She writes the

numbers 1, 2, 3, 4, 5 and 6 on six empty milk cartons. She lines them up against the

classroom wall. She shows the children how to knock the skittles down with a ball.

The teacher and children play the game ‘I spy with my little eye something that starts

with a (letter sound).’

3. Here is an example of an Activity Plan for a structured play activity called Hopscotch.

Activity Plan Hopscotch

Purpose: Coordination, body movement, balance, counting numbers, taking turns,

following rules

1. balance and hop on one leg

2. count in order from 1 to 10

Time: As long as the children need

Context: Outside, any children who want to play

Resources:
1. Chalk or a stick to make lines in the sand

2. Small stones

Preparation:
1. Use chalk to draw this hopscotch pattern on the ground or use masking

tape on the floor. Your pattern will have 10 numbered sections.

2. Each player has a stone, or a bottle top, a button or a small object.

Procedure:
1. Player throws a small object into the first square.

2. Player hops over the first square on one foot, leaving the small object

where it is.

3. For side-by-side squares, the player jumps with both the legs.

4. Player jumps all the way to 10.

5. Player turns around and jumps or hops back to the start, picking up the

small object on the way.

6. To continue player throws the small object into square 2, then on to

three, four, five all the way to 10.

4. Read the examples of structured play in #2 again, including your own.

Module 1: An early learning journey
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a. Plan a structured play activity for children.

b. In your printed copy of the course use this simple planning table to plan your activity. You can also type

on the tablet if you want to. You can also copy the Activity Plan into a notebook or onto a piece of

paper.

Activity 4: Planning structured play activities
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Activity Plan

Purpose:

Time:

Context:

Resources:

Preparation:

Procedure:

5. Look at this example of a daily programme for pre-primary:

Daily programme for pre-primary

Module 1: An early learning journey
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a. Do you have a daily programme? Does it look like this? Bring a copy of your daily programme with you to

your learning group meeting to share with other teachers.

b. Where in your daily programme can you plan your structured play activities?

6. Do the structured play activity with children. You can do this in a pre-primary or a Grade 1 class.

a. Ask a colleague to take pictures or a video of your lesson using the tablet.

b. Share the pictures or video with your learning group at the first learning group meeting in Unit 4.

Activity 4: Planning structured play activities
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Comment

Structured play activities are planned by the teacher. You can use this simple plan every time you

plan an activity. Planning is easy if you think about WHY, WHEN, WHERE, WHO, HOW MANY, WHAT

and HOW. Read the notes in the following Activity Plan to check if you have planned well. Maybe

you want to make some changes to your plan.

Activity Plan

Purpose: Whenever you plan an activity you start with the purpose or WHY.

• What do you want children to do and learn?

• What milestone and indicators are children developing?

• Which children will do this activity?

• Is the activity at the right level for the children?

Time: • Plan the activity to fit into your daily programme or timetable.

• This is WHEN.

Context: • Is the activity inside or outside? This is WHERE.

• Is it for individual children or groups

• ?How many children in each group?

• This is WHO and HOW MANY?

Resources: • What equipment and resources do you need?

• This is WHAT.

Preparation: • What do you and the children need to prepare before the activity?

• This is HOW.

Procedure: • What steps do the children need to follow?

• How will you show them what to do?

• What will you do while they are doing the activity?

• This is also HOW and WHAT

The most important part of your Activity Plan is WHY, the purpose. In your mind you need to have

an idea of which domain and milestone you are supporting, and which indicator you want the

children to achieve. In the Purpose of the example Hopscotch you can see that one activity can

develop more than one skill for more than one milestone, in more than one domain. That is

because children develop as whole people, not in little boxes. In the Purpose of the example you

can also see indicators, which are ‘balance and hop on one leg’ and ‘count in order from 1 to 10’.

You always plan activities from simple to more challenging.

You need to think about:

• Will each child be able to do this activity?

• Is the activity too simple for some children?

• Is the activity too difficult for other children?

• How can I plan this activity at the right level?

Module 1: An early learning journey
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Try this!

If you have ChildSteps on your tablet, find one example of an activity that uses structured play, and one

example of an activity that uses free play. What is different between the structured play activity and the free

play activity? What is the same? How are these different and the same from the ones you have planned?

In the next unit, you will have your first learning group meeting. Make sure you have planned it well.

In most countries, the curriculum supports children’s progression or journey through the domains

and milestones and indicators. As far as possible follow your curriculum. In Module 3 Unit 3 you

will see how you can plan activities to make them more simple or more challenging to suit each

child’s needs.

We think you can plan structured play activities at any time in the day. You can plan more than one

activity at the same time for different children. If you don’t have a daily programme, you can try

this one.

If you do have a daily programme it might look a bit different from this one. It doesn’t have to be

exactly the same.

You can plan structured play activities during the morning circle, for children to learn new ideas

and skills, and to practice them. You can plan structured activities during work time.

Music and movement would be a good time to plan some structured play activities too.

During Outdoor play children can do structured play activities or free play activities. Some children

might like to read or sit quietly during that time too. Remember to make sure children have lots of

time for free play, to play without you telling them what to do.

You can change the activities every day or every week, depending on what children need.

Activity 4: Planning structured play activities
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Unit 4 LUnit 4 Leearning Grarning Groupoup

Why yWhy you arou are here heree

To reflect on this week’s learning and implementation

To connect values and principles with school readiness

To understand the concept ‘school readiness’

To understand how children learn school readiness skills and concepts

To begin working together as a team of pre-primary and Grade 1 teachers

Module 1: An early learning journey
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AcActivity 1: Stivity 1: Studying as a biggtudying as a bigger grer groupoup

Time: 15 minutes

This is the first time you are meeting as a group together with teachers from other schools or ECD centres.

Before you begin the meeting, plan how this group will work.

1. Introduce yourselves to each other.

a. Choose someone who will guide the discussion, and help the group to work well together. Write their

name down.

b. Choose someone from each school or centre, who will record on the tablet where necessary. Write their

name down.

2. Agree on what you will do.

a. Talk about what you will study and learn from each other. Write down some ideas.

b. Write down other issues that you want to talk about and information you want to share.

Let’s begin!

We want every child to feel happy and confident when they go to ‘big’ school for the first time.

Activity 1: Studying as a bigger group
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AcActivity 2: Whativity 2: What is school rt is school reeadinessadiness??

Time: 75 minutes

1. Sit quietly and think for 2 minutes about your first day at ‘big’ school when you were a child.

2. Discuss your experience of going to Grade 1 with the learning group for 2 minutes. Use the following

questions to guide your discussion:

a. How did you feel when you went to ‘big’ school for the first time: excited, sad, scared, confused, happy?

b. How did the adults prepare you for ‘big’ school?

c. Do you think you were ready for ‘big’ school?

3. Write down your own ideas about what school readiness means:

4. Read together and then discuss:

School readiness is when a child is ready to succeed emotionally, socially, physically and

cognitively at primary school.

a. What does it mean to ‘succeed emotionally’ at primary school?

b. What does it mean to ‘succeed socially’ at primary school?

c. What does it mean to ‘succeed physically’ at primary school?

d. What does it mean to ’succeed cognitively at primary school?

5. Do you all agree on what it means to succeed? Are the ideas of the pre-primary teachers different from, or

the same as, the views of the Grade 1 teachers in your group? Work together to decide what is important

for the children.
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6. Think about the Child Development Domains and Milestones from Unit 2:

a. What do children need to know (concepts) and be able to do (skills) to indicate (show) they are ready

for Grade 1?

b. Write down six concepts and skills that help children to be ready for Grade 1. The first one has been

done as an example:

1. hold a pencil and draw

2.

3.

4.

5.

6.

7.

7. Read a storybook, “Teacher Akinyi”.

8. Now watch the Video of a teacher reading the same storybook in isiZulu with children.

9. Read the first column of the following table.

a. Watch the video again, and put a tick ✓ in the second column of table in your printed copy of the

course when you see a child or children learning the skills in the table.

Some of the skills they learn during reading, and some they learn from doing the activities after the

reading.

b. Watch the video again. This time write down in the third column what the children do to show they were

learning. The first one has been done to show you how.

Concept or skill for school readiness

‘Teacher

Akinyi’ What the children do

listening to the teacher The children listen to the teacher reading the

storybook ‘Teacher Akinyi’

speaking with confidence

paying attention

mathematics concepts (number, shape,

measurement, sorting, position, pattern)

fine motor and hand-eye co-ordination

Activity 2: What is school readiness?
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Concept or skill for school readiness

‘Teacher

Akinyi’ What the children do

Seeing differences in shape and lines (visual

perception)

co-operating with others

10. After you have watched the video, compare with each other how you completed the table:

a. Discuss and agree on where to put ticks ✓, and put a tick ✓ in the table on the tablet.

b. Discuss each tick ✓, and write down in the table on the tablet, how the children learned the skill.

11. Complete the sentence below in your own words.

If I have a child in my class who is not ready for Grade 1, I will:

Module 1: An early learning journey
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Comment

You have listed some things you want children to be able to do before they go to Grade 1.

In Unit 2 Activity 2 you read that children who are emotionally ready for Grade 1:

• Are confident

• Can persevere with difficult tasks

• Can communicate emotions

• Can follow rules

• Have good listening skills

• Are attentive

• Can describe the time of day

• Have good personal hygiene

• Have good self-esteem

• Can speak for themselves

• Are beginning to think and act independently

• Can take some responsibility, and

• Can solve some problems.

Did you write any of these things in your list?

Also in Unit 2 you read about ‘balance a bean bag on her head’. That is a skill that will help

children to be ready for Grade 1. You also read about a child who can ‘identify personal features’,

such as the colour of her hair. This is an example of an indicator of the milestone self-identity in

the social domain.

Maybe you wrote on your list the skills of recognising sounds, or asking questions, or reading

picture books. Perhaps knowing about money is on your list. These are all important indicators in

the cognitive domain.

In the video you saw examples of children listening to the teacher, speaking with confidence,

paying attention. Children have the opportunity to learn about numbers and shapes, and to co-

operate with others. This activity of reading a storybook addresses all these indicators.

But not every child will be able to do all of those things in their pre-primary year. Children have the

right to go to school. We have a responsibility to give them a good foundation and support them

to be ready.

What can we do if we think a child is not ready for Grade 1?

• give children play activities to do

• observe children doing the activities, and write down what we see, hear, feel and think.

• talk to other teachers and the principal about the child.

• invite parents or carers to discuss a plan to support the child at school and at home

• implement the plan at school, observe and think about what we see, hear and feel.

When a child comes to Grade 1, we have a responsibility to support them to develop all the skills

they need. The overall aim of schooling is to support children to progress in all the developmental

domains. The teacher should not lose sight of the child.

Module 1: An early learning journey
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AcActivity 3: Check outtivity 3: Check out

Time: 15 minutes

1. Before you leave your learning group, ask each person to share one thing they have learned from being

together in the learning group. Write down some things you have learned:

2. Before you start Module 2, think about building a team to support your children. Discuss the following

question:

a. How can pre-primary and Grade 1 teachers work together to make sure that every child has a happy

and confident start to ‘big’ school?

b. Write some ideas below:

3. Thank the learning group for sharing their knowledge and ideas.

4. Confirm the date for the next learning group meeting.

To end off Module 1 do the Module Quiz. Tap on the yellow Module Quiz button at the top. On your tablet, tap

next to the answer that is most correct.

Activity 3: Check out
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IntrIntroducoductiontion

Unit 1Unit 1

LLeearning outarning outccomesomes

By the end of this module, you will:

Understand what observation of children means and why we do it.

Understand what we need to observe in children.

Be able to observe children and record these observations.

Know about one way of recording observations.

Know how to plan activities using the information we get from observations.

Know how to give information from observations to other people.

Explore the ChildSteps App as an example of a tool for guiding observation, recording and

reporting on children’s progress.

Why yWhy you arou are here heree

To find out what observation in pre-primary means

To think about why observation is an important method for teachers

To think about how we observe children

To explore how to plan activities using information we get from observation

Introduction
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Patience

Being able to wait for a

child, understanding that

the child needs time

Creativity

Think of new and

interesting ways to make

or do something new

Observe

Watch something carefully

to try and understand what

is happening, what the

reason is, and what you

can do to help

Pay attention

Concentrate very well

AcActivity 1: Obsertivity 1: Observvaation metion means pans paying aaying attttentionention

Time: 40 minutes

What is observation, and why is it important?

1. Go outside and stand still for 5 minutes. Be as quiet as you can and pay attention to what you can see,

hear, smell and feel.

2. When you come back, write down what you saw.

3. Write down what you heard.

4. Write down what you smelled.
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5. Write down anything you felt. For example, you might have felt chilly or you might have felt peaceful.

6. Now write down some thoughts that you had while you were standing quietly. Perhaps you were thinking

about why the car you heard was making such a noise. Perhaps you were upset that you heard a child

screaming. Write your thoughts here:

7. Did you observe more than you expected? Write down something that surprised you about your

observation.

Activity 1: Observation means paying attention
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Comment

Observation is the most important method or practice teachers use. Observation helps teachers

understand each child. We observe children doing activities and we can see, hear, feel and think

about what each child needs. In Module One, Unit 1 we spoke about the child’s journey through

the domains and milestones. We observe children on their journey in order to monitor their

progress, and support their learning and development. This is observation with a purpose.

When we observe children with a purpose, we pay attention. We need to learn as much as we can

from our observation of a child.

When we observe children, we observe with our eyes.

What do we see a child doing? What is the child using/playing with? Who is next to the child? Is

the child alone?

We also observe children with our ears.

Is the child speaking? What does the child say? Does this make sense? Does the child make any

other sounds (laughing, or the sound of an animal or a car)? What language is the child speaking?

We observe children with our hearts.

What do I feel when I watch the child? Do I feel happy? Do I feel worried? Why am I worried? Does

the child seem sad/happy/angry/frustrated? How does this child seem to be today?

Lastly, and most importantly, we observe children with our minds.
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This means that we think about what we see, hear and feel. We ask ourselves questions about

what we are seeing, hearing and feeling. The most important question to ask is “Why?” Why is the

child doing this? Is the child sitting alone? Why? Is the child shouting all the time? Why? Is the

child struggling to learn a skill? Why?

When we think more deeply about what we observe, we can understand the child better.

We can use the child development domains, milestones and indicators to help us think about

what we observe.

Activity 1: Observation means paying attention
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AcActivity 2: Obsertivity 2: Observing with our whole selfving with our whole self

Time: 30 minutes

1. At your school or centre, or in your Grade 1 class, find a child to observe for 5 minutes. The child should

be playing, talking, reading, or doing something else.

2. Observe this child carefully with your eyes, ears and heart. Then write in your printed copy of the course

what you see, hear and feel while you are observing.

a. I see

b. I hear

c. I feel

Activity 2: Observing with our whole self
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3. Look at what you have written. You have a lot of information about that child. Think about what you saw,

heard and felt. What does it mean?

d. I think

Activity 2: Observing with our whole self
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Comment

We see the child with our eyes, we hear the child with our ears, we feel emotions for the child. We

have to use our mind to think about what we see, hear and feel. In that way we observe the whole

child with our whole self. We have observed many different parts of this child.

When we think about what we see, hear and feel, we ask ourselves questions like “Why did the

child do that?”, or “Why did the child say that?”. These questions help us to understand the child

better. We also have to ask “What can I do to support that child?”.

Module 2: Observing and monitoring a child’s journey
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AcActivity 3: Why is obsertivity 3: Why is observvaation so importtion so important fant for tor teeacheracherss??

Time: 50 minutes

1. In this picture, two teachers are having a conversation. Read it carefully.

2. How can observation help the way a teacher thinks about supporting a child?

Activity 3: Why is observation so important for teachers?
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3. Write down two other ways you can use observation in your teaching.

Unit 2Unit 2

It is difficult to observe one child when we have a classroom full of children. If we plan carefully, we can

manage.

Comment

Observation helps us to understand each child. We think about what we see, hear and feel in order

to understand the child better. For example, we can observe the different ways children like to

learn. One child might learn a number concept (idea) well using stones or beads. Another child

might learn well by drawing or writing numbers.

We might observe a child who is struggling to learn a certain skill. We have to think about why a

child may be struggling. Perhaps the basic skills are not yet in place. We can think of new

activities to develop the basic skills.

Perhaps there is something getting in the way of the child learning, a barrier to learning. What is

the barrier for that child? Is the child tired or hungry or living with a disability? What can I do to

support that child? Who can I talk to, to support the child better?

Other people, like parents and other teachers, can use information from our observations.

This can help us to build our team around the child.

Why yWhy you arou are here heree

To decide on a good way to observe

To understand why it is important to observe one child many times

To think about sharing the information we get from observations

Module 2: Observing and monitoring a child’s journey
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Sensitive

To pay good attention to,

to be respectful of the

child

Disturb

To interrupt you and make

it more difficult

Perform

To be able to do

something, or to show that

you can do something

Embarrassed

uncomfortable, not happy

Distracted

To take your attention

away from your work

AcActivity 1: Planning ttivity 1: Planning to obsero observvee

Time: 60 minutes

1. In Module 1 you saw a Daily Programme for pre-primary. Look at the Daily Programme again.

Daily programme for pre-primary

Activity 1: Planning to observe
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2. Think about what the children and the teacher are doing at different times in the Daily Programme.

a. Write down what the children are doing at 7:45.

b. Write down what the children are doing at 8:15 and 8:45.

c. What do you think the teacher is doing during Music and movement time, during Outdoor play time and

during Story time?

3. Watch a video, Preparation for observation.

While you are watching, find out and write down:

a. What activity is Teacher Adele planning to observe?

b. What activities will other children be doing while Teacher Adele is observing?

4. Let’s think about the first three steps to prepare for a good observation.

Step One: Decide when it is a good time to observe

a. Write down when you think it is a good time to observe your children

Step Two: Organise your environment so other children do not disturb the observation

b. Write down your ideas about how to organise your classroom environment so that you can observe

nicely. What can other children do, for example?

Step Three: Prepare the things you need to do the observation

c. Write down what tools you will need for your observation

Module 2: Observing and monitoring a child’s journey
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Comment

The Daily Programme can help you to think about when to plan to observe, and what to observe.

At 7:45 the children might be telling the teacher how they feel today, or talking about the weather.

They might share some news with the teacher and listen to each other’s news. Maybe the teacher

asks them to say their name for the register. These are all good times for the teacher to observe

how the children behave, or how well they remember some news.

We hope the children are all busy playing and doing activities from 8:15 to 9:30. The best time for

a teacher to observe and monitor how children are progressing through the milestones is when

they are busy.

During Music and movement the teacher might be working with children in structured play

activities. This will make it difficult to observe and record. The teacher will see, hear and feel lots

of things during this time. She will have to remember those things so she can think about them

later.

During Outdoor play children can do structured play activities or free play activities. Some children

might like to read or sit quietly during that time too. Outdoor play and free play are good times to

observe and monitor what children are doing.

Plan and prepare well for an observation. These six steps will help you.

Step One

Choose a time when the children are busy doing activities and playing. You do not want to be

interrupted.

Step Two

Set up the learning environment so that the children you are not observing will have other

meaningful activities to do. In the video, Teacher Adele organised threading, stacking and pegging

activities for children to do while she observed the child writing.

Step Three

Make sure you have all the tools and records that you need to record what you observe. Teacher

Adele has her own way of recording. How will you record your observations? We will talk about

that in Unit 3.

Step Four

Find a good place to sit. Sit where you can see and hear the child well, but will not disturb them.

Step Five

Be sensitive to the child. You will not see the true child if they feel uncomfortable. The child will

not do well if they are worried about what you are doing.

Step Six

Pay attention. What is the child doing and saying? What is the child playing with? Who is the child

playing with? Is the child playing alone?

Activity 1: Planning to observe
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AcActivity 2: Utivity 2: Using osing other peoplether people’’s obsers observvaationstions

Time: 30 minutes

1. Look at the following picture.

2. Think about and discuss:

a. What did Nelly’s caregiver observe about Nelly?

Activity 2: Using other people’s observations
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b. How can another person’s observation help us?

Comment

There are many people who know a child. These people might have useful information about the

child. That fits with the idea of building a team around the child.

Also, the child may do the same task differently on another day, with another person. For example,

today Nelly put her shoes on the wrong feet. Tomorrow Nelly might not want to put her own shoes

on. Next week she might put her shoes on the correct feet.

Module 2: Observing and monitoring a child’s journey
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AcActivity 3: Obsertivity 3: Observing a child many timesving a child many times

Time: 30 minutes

1. Write down some of the reasons why a child might not perform well on a certain day.

2. Read what the teachers are saying in this picture.

Activity 3: Observing a child many times
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3. Think of other times and situations when this teacher could observe Bobo. Write them down:

Module 2: Observing and monitoring a child’s journey
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Unit 3Unit 3

Comment

There are good reasons why we need to observe a child more than once.

The child is on a journey through the developmental domains and milestones. Each child goes on

this journey at their own pace, and in different ways. As teachers we support children at different

stages on their journey. When we observe children playing and doing activities we are doing

informal assessment. For one child an activity may be too easy, for another child it may be too

difficult. A child may do well in one area, and not so well in another area. We need to observe the

child, and plan activities that match the abilities and pace of each child. Even in the early grades at

primary school, children should not be stressed by observation and assessment.

There might be reasons why a child does not do an activity well on a day. For example, if the child

is not feeling well, or is upset about something. That means we must observe again soon after

our first observation.

If we are worried that a child is not progressing well, we need to take action. We need to use the

information we have gathered over time, and think about why the child is not progressing well.

Observation can help us to understand what a child needs in order to achieve certain indicators

and milestones. Perhaps the basic skills are not yet in place. We can plan activities to support the

development of basic skills. For example, a child who struggles to sort objects into different

groups might need support with matching shapes and colours using matching cards. Or a child

who struggles to hold a pencil well may need support to strengthen the small finger muscles

using pegs and stones.

Perhaps there is a learning barrier for the child, something getting in the way of the child learning.

In our observation we may see the child is tired or hungry, or we may hear the child expressing sad

feelings. This will help us think about what we can do to support the child. We can talk to parents

to find out what is happening at home. We can talk to other teachers, and specialists to find out

what is getting in the way of a child learning.

We can also do things like make sure children have basic screening tests for eyesight and hearing,

and other health checks. You might be able to find other screening tools in the Early Learning

Kiosk Toolbox.

Young children grow and learn quickly. We have to observe often to keep track of the child’s

learning.

Why yWhy you arou are here heree

To think about what we observe

To look at how we record what we observe

To explore ways of rating children’s achievements

Unit 3
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Judgement

Make a decision

Preparatory writing

The first steps in writing,

the beginning of writing

Record

To write down

Tool

Something that helps us to

do the job, or makes our

work easier

AcActivity 1: Whativity 1: What wt we obsere observvee

Time: 60 minutes

1. Watch the video on Observation. Listen and look carefully, and get a feeling about the child in your heart.

Make some notes here while you are watching:

2. On your tablet, write down one thing that you saw, heard and felt about this child.

a. What did you see the child doing? What was the child using? Who was next to the child? Was the child

alone?

b. What did you hear? Was the child speaking? What did the child say? Did you understand the child? Did

the child make any other sounds (laughing, or the sound of an animal or a car)?

c. What feeling did you have as you watched the child? Do you feel happy or worried about this child? Did

the child seem sad/happy/angry/frustrated?

Module 2: Observing and monitoring a child’s journey
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3. Teacher Adele was observing the child’s preparatory writing skills. Write down in your printed copy of the

course or on your tablet what you think ‘preparatory writing’ means.

4. How does Teacher Adele record what she sees, hears and feels?

5. Write down what Teacher Adele observed about preparatory writing skills.

6. In the table below, look at the examples of indicators for preparatory writing in different countries.

a. What is the same and what is different about the indicators for preparatory writing in the different

countries?

Indicators for preparatory writing

Country 11 Country 22 Country 33 Country 44

Fasten a thread Thread beads and

buttons

Hold pencil correctly Holding pencil, crayon

correctly

Tear, cut and paste Identify left and right Colour within shape Cutting using scissors

Hold pencil correctly Complete an unfinished

drawing

Trace basic shapes Tracing shapes

Draw from left to

right

Tear paper into small

pieces

Copy a circle, rectangle

and triangle

Pasting

Trace patterns Crumple paper with one

hand

Cut out simple shapes Colouring

Trace without

crossing lines

Use scissors in free

cutting

Write numbers 1-9 Gripping

Colour within a

shape

Use writing tools during

art

Twisting

Activity 1: What we observe
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Country 11 Country 22 Country 33 Country 44

Screwing

Locks and keys

1Namibian Ministry of Education, Pre-Primary Assessment Record Forms, 2015, pages 3-5.
2South African Department of Basic Education Foundation Phase Grade R Exemplar SBA Booklet, 2017, page

30.
3Republic of Zambia, Ministry of General Education, Early Childhood Education, School Readiness

Assessment Tool (SRAT), February 2017, page 9.
4Republic of Malawi, Ministry of Gender Children and Community Development, National Early Childhood

Development Syllabus, 2012, pages 71, 84, 100.

We think preparatory writing means that the child is not yet really writing, but is trying to write in some way.

Drawing, colouring in, tearing and cutting paper, are all an important part of preparing children for writing.

Teacher Adele recorded her observation on her own sheet of paper. She has a separate observation sheet for

each child, for each week or for each term. Some teachers have a special ‘observation book’. Teacher Adele

divided the observation sheet into blocks for each part of the curriculum. You can do the same, but you can

divide the page into domains or milestones or learning areas, depending on what you think is best. Teacher

Adele’s observation sheet looked like this:

Teacher Adele wrote down “Makes big drawing.” She also wrote down “Not holding pencil well.” And she

wrote down what help the child needs: “Needs small muscle development.”

In the table you saw examples of indicators for preparatory writing like trace patterns, use writing tools

during art and cut out simple shapes. Every country has their own indicators, but the indicators are very

similar. They describe the same kind of skills that young children need for early writing.
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If the indicators for your country are not in the table, you will find them in your country’s curriculum

documents.

If you have ChildSteps on your tablet, tap on it to open it. Tap on Dashboard and find a list item that relates to

Language Development. Find Preparatory writing. You will see a list of indicators which include ‘Left to right

drawing’, ‘Trace patterns’, ‘Pencil grip’, and more.

Comment

You can use ChildSteps to rate children’s preparatory writing.

If you tap on the indicator ‘pencil grip’, for example, you will see a list of the children in your class,

and suggestions for Additional Learning Opportunities or activities to support children to develop

Preparatory Writing Skills. We will talk more about these activities in the following units.

Activity 1: What we observe
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AcActivity 2: Rtivity 2: Raating childrting childrenen’’s achies achievvementementss

Time: 60 minutes

1. Different countries use different ways of rating or grading how well children achieve the indicators, for

formal assessment. In the table below compare the different rating scales for each country.

a. What is the same and what is different about the rating scales for assessment in the different

countries?

Rating scale for formal assessment

Country 11 Country 22 Country 33

Country

44

1 – Fully Mastered (FM)

2 – Almost Mastered

(AM)

3 – Not yet Mastered

(NM)

✓ achieved

✗ not yet

achieved

• almost

achieved

0 = Not Attempted any task

1 = Attempted task

2 = Attempted task, performed with

difficulty.

3 = successfully performs all tasks

Cannot do

Attempted

Does well

1Namibian Ministry of Education, Pre-Primary Assessment Record Forms, 2015, page 2.
2South African Department of Basic Education Foundation Phase Grade R Exemplar SBA Booklet, 2017, page

9.
3Republic of Zambia, Ministry of General Education, Early Childhood Education, School Readiness

Assessment Tool (SRAT), February 2017, page 10.
4Republic of Malawi, Ministry of Gender Early Childhood Development, 2012: Monitoring and Assessment

Guide, ME Tool 14: Watching a Child’s Development, p.33.

2. Watch the Observation video again. If the rating scale your country uses is not in the table above, choose

a rating scale you feel comfortable with. In your printed copy of the course write down how you rate the

boy in the video for preparatory writing.

3. If you have ChildSteps on your tablet, tap on it to open it. Tap on Dashboard and find a list item that

relates to Language Development. Tap on the item. You will see Additional Learning Opportunities. In the

green ribbon at the bottom of the screen tap ‘Continue Assessing Children’. You will see the ChildSteps

rating scale is FM (3); AM (2) and NM (1). Tap on for more information. You will see the rating scale for

‘pencil grip’ is

Module 2: Observing and monitoring a child’s journey
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More information Pencil grip FM(3) Fully Mastered (FM) – Child shows this skill consistently

without prompting or support from the teacher. AM(2) Almost Mastered (AM) – Child

sometimes shows this skill, but not always and still requires support from the teacher. NM(1)

Not yet Mastered (NM) – Child is unable to show this skill, even with help from the teacher.

Unit 4 LUnit 4 Leearning Grarning Groupoup

Comment

A rating scale is a grade that describes what the child can do. You can see from the table above

that one country uses a rating scale of 1, 2, 3 while another country uses a rating scale of

achieved, almost achieved, and not yet achieved. Every country has their own way of rating

children’s achievements. But all the rating scales make a judgement about what the child can do,

and give children a chance to improve.

We used the rating scale of achieved, almost achieved and not yet achieved. We rated the boy in

the video almost achieved. His drawing is well done, but he is struggling to hold his pencil well.

Next time we observe we want to see the holding his pencil well with some help.

Remember, there is no rush. Each child develops at their own pace. That is why we observe each

child more than once, plan activities to give them practice and challenge them to learn more.

If the rating scale for your country is not in the table, you will find it in your country’s curriculum

and assessment documents, or you can use ChildSteps. The rating scale for ChildSteps is Fully

Mastered (3); Almost Mastered (2) and Not yet Mastered (1)

Why yWhy you arou are here heree

To think about what we do with information we get from observations

To think about how we can record our decisions about how ready a child is for Grade 1

To think about using information from observations

Unit 4 Learning Group
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AcActivity 1: Utivity 1: Using infsing informaormation frtion from obserom observvaations in the classrtions in the classroomoom

Time: 25 minutes

1. In Unit 2, you watched Teacher Adele observing a child drawing. She saw the child was not holding the

pencil well. She wrote that down.

a. On your tablet, watch the Observation 2 video. b. What can Adele do with the information she got from

both her observations? Write down some ideas in your printed copy of the course.

1. On your tablet, complete this sentence:

The information I get from observing a child helps me to

2. Together, make a list of activities you have for children to develop preparatory writing skills:

3. If you have ChildSteps on your tablet, tap on it to open it. Tap on Dashboard and find a list item that

relates to Language Development. Find Preparatory writing. You will see a list of indicators. One of the

indicators is ‘Pencil grip’. Tap on ‘Pencil grip’. On the right you will see suggestions for Additional Learning

Opportunities. These are more activities to support children to develop Preparatory Writing Skills.
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Comment

After doing observations, what do we do with the information we get?

In the first observation Adele gets information that the boy is not holding his pencil well. In the

second observation, Adele gets information that the second child holds her pencil well. She used

this information to think about the small muscle development the boy needs to hold his pencil

well.

In Unit 2 Activity 2, we used a rating scale of achieved, nearly achieved and not yet achieved to rate

the child’s achievements in preparatory writing. We rated the child as nearly achieved.

This can help us decide what support a child needs. We might use the information to make some

changes in the learning environment. We may need to make some changes in our teaching. And

we use the information to plan activities that support children’s learning and development.

You can share ideas with each other for new activities for children, and you can find more ideas in

the ChildSteps App.

In Unit 3 Activity 2 of this Module you saw how Teacher Adele recorded her observations.

You record your observations to remember later what you observed, and to help you understand

and make judgements about a child’s achievements.

You also record your observations so you can report to other teachers and to parents about the

children’s progress.

Starting in Module 3 Unit 2 Activity 6 you will create observation reports, share activities and

report on your observations with other teachers. This will also help you to think about how you

can report to parents, caregivers and families about children’s progress.

Activity 1: Using information from observations in the classroom
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AcActivity 2: Supporting a child who achietivity 2: Supporting a child who achievveses

Time: 25 minutes

Read the sentences below. Put a tick ✓ in your printed copy of the course or tap on your tablet on the ones

you think the teacher should do for a child who has achieved.

The teacher can relax about this child, s/he doesn’t need anything from the teacher

The teacher needs to continue supporting this child in his/her learning

The teacher can allow the child to stay at home

The teacher can prepare this child for Grade 1 by helping him/her to understand what is

going to happen in Grade 1

The teacher can tell the parent/caregiver that this child is very clever and they must not

worry

Comment

A child who achieves well can do most or all of the indicators. This does not mean the teacher

has no work to do for this child. The teacher can give the child another activity to do for more

practice, or that is more challenging.

The teacher continues supporting this child in their other learning. We want the child to continue

with learning and to feel good about what they are doing at school. All children need preparation

for Grade 1 no matter how well they are doing at pre-school.

Module 2: Observing and monitoring a child’s journey

2.31



AcActivity 3: Supporting a child who ptivity 3: Supporting a child who partly achieartly achievveses

Time: 25 minutes

Put a tick ✓ or tap on the ones that you think the teacher should do for a child who has nearly achieved.

The teacher can relax about this child, s/he doesn’t need anything from the teacher

The teacher needs to give the child a little more learning support

The teacher may need to change her teaching to support this child

The teacher can tell the caregiver/parents that this child must work hard at home

The teacher can prepare this child for Grade 1 by helping them to understand what is going

to happen in Grade 1

The teacher can tell the parent that this child is fine

Comment

A child who has nearly achieved can do many things, but cannot do all of them very well. This

means there is work for the teacher to do.

Remember, the child is on a journey through the developmental domains and milestones. As

teachers we support children at different stages on their journey. For a child who partly achieves,

an activity may be too difficult. So we support the child to practice more, or plan another activity

that is less difficult. For example, Teacher Adele in the video will give the child more practice with

small muscle activities such as pegging or beading. Small muscle activities will develop the

child’s fine motor skills. Fine motor skills will support writing (holding a pencil well).

Or perhaps the child was not well or wanted to do something else. So we plan and observe again

at another time.

Let’s look at another ChildSteps example. If you have ChildSteps on your tablet, tap on it to open

it. Tap on Dashboard and find a list item that relates to a different domain, such as physical

development. Find the indicator ‘balance’. Tap on the activity ‘Walk heel to toe’. The Additional

Learning Opportunity gives different balancing activities to support children to develop their

balance.

In all of the rest of the modules, you will see how to plan activities to give children additional

support they need, and to challenge them to develop further.

Activity 3: Supporting a child who partly achieves
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AcActivity 4: Supporting a child who has notivity 4: Supporting a child who has not yt yeett achieachievveded

Time: 30 minutes

Read the sentences below. Put a tick ✓ or tap on the ones that you think the teacher should do for a child

who has not yet achieved.

The teacher can relax about this child, s/he doesn’t need anything from the teacher

The teacher needs to give the child a lot of support for their learning

The teacher needs to think about the learning environment, the activities and the way she

teaches, so that she can support this child

The teacher can tell the caregiver/parents that this child must work hard at home

The teacher can prepare this child for Grade 1 by helping him/her to understand what is

going to happen in Grade 1

The teacher can tell the parent that this child is stupid and needs to repeat pre-primary

To end off Module 2, do the Module Quiz.

Comment

A child who has not yet achieved has not failed! The child finds it difficult to do some of the things

he is trying to learn. There is a lot of work you can do to support their learning. Think about the

learning environment, the activities and the way you teach, so you can support this child.

Remember, if you are worried that a child is not progressing well, you need to take action. Use the

information you have gathered over time, and think about why the child is not progressing well.

Stop for a minute and think!

The child needs to be ready for Grade 1, and the Grade 1 teacher needs to be ready for the child.

Observation can help a teacher to understand a child better. We need to report the information we

record from our observations to other teachers. A teacher of younger children will report to a pre-

primary teacher so the pre-primary teacher can understand and support the children well. A pre-

primary teacher will report her observations to the Grade 1 teacher to help the Grade 1 teacher

understand and support the child well.

In the following units you will practice reporting on your observations to each other.

Module 2: Observing and monitoring a child’s journey
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IntrIntroducoductiontion

LLeearning outarning outccomesomes

By the end of this module, you will:

Understand what physical development in young children means.

Give children time to play in ways that help them to:

- build body strength, co-ordination, flexibility, healthy habits develop fine motor skills

- take care of themselves, their belongings and their environment

- work more independently

Introduction
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You will remember the Physical

domain is one of four child

development domains. In this

Module we will explore the

milestones and indicators for

physical development. Remember,

the domains, milestones and

indicators are not called exactly the

same in every country, in every

curriculum.

If you have ChildSteps on your tablet,

tap on it to open it. Tap on

Dashboard and find a list item that

relates to physical development. The

ChildSteps App is specific to your

country. Click on that item. What

milestones do you see for physical

development? Can you match them

to milestones in the diagram?

Explore all the activities.

Let’s explore the Physical domain

together.

Unit 1Unit 1

Why yWhy you arou are here heree

To understand what physical development is

To understand the different kinds of physical development in young children

To think about what physical skills a child might need going into Grade 1

Module 3: Physical domain
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Development

How something changes

and gets better with time

Fine motor

Small muscles of the body

such as hands and finger

muscles, feet and toe

muscles

Gross motor

Big muscles of the body

such as legs, arms, hips,

as well as body strength

Independently

Without needing help

AcActivity 1: Grtivity 1: Gross and fine musclesoss and fine muscles

Time: 30 minutes

1. Click on the key words In your glossary read about ‘gross motor’ and ‘fine motor’ skills. Listen to these key

words in your own language and think about the difference between them.

2. Read this list of things that most children at 3 years old can do. Think about gross motor skills. In your

printed copy of the course, tick the ones that you think are gross motor skills. On your tablet, tap next to

all the ones that you think are gross motor skills.

At age 3, most children can: Gross

use the toilet with some help

put their shoes on, but cannot tie laces

dress themselves with some help

feed themselves, but may spill occasionally

catch a large ball with both arms

throw a ball overhead

kick a ball forward

hop on one foot, sometimes falling

work with clay or play dough

climb up and down a small slide by themselves

snip paper using scissors

Activity 1: Gross and fine muscles
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3. Read this list of things that most children at 4 years old can do. Think about fine motor skills. In your

printed copy of the course, tick ✓ the ones that you think are fine motor skills. On your tablet, tap next to

all the ones that you think are gross motor skills.

At age 4, most children can: Gross

dress themselves without much help

try to write their name

put 10 or more blocks one on top of the other

use buttons, snaps and zippers with some help

copy some letters

thread small beads on a string

try and cut on a short line

easily run, jump, hop, and skip around obstacles

catch, bounce and throw a ball easily

4. Read this list of things that most children at 5 or 6 years old can do. Think about gross and fine motor

skills. In your printed copy of the course, tick ✓ the column that describes the type of skill (fine or gross).

On your tablet, tap in the correct column.

At age 5 to 6, most children can: Fine Gross

hold a pencil using 3 fingers

cut on a line with scissors

dress themselves independently

skip with a rope

cut out simple shapes

hop on one foot

colour inside the lines

draw very simple pictures

throw a ball over their head

paste and glue in the right way

catch bounced balls

decide if they are right- or left-handed, and use that hand most of the time

5. Think again about the child development domains and milestones.

Module 3: Physical domain
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a. Write down which milestones gross motor skills fit into

b. Write down which milestones fine motor skills fit into

Activity 1: Gross and fine muscles
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Comment

All the large movements children make give them practice in gross motor skills – like doing things

with a ball or climbing or going to the toilet. When children use their hands and fingers to do small

things such as cutting, drawing, threading and writing, they develop fine motor skills. Some

actions combine both types of skills, such as putting shoes on (gross) and tying laces (fine).

Gross motor skills and fine motor skills are in the domain of physical development. Gross motor

skills are part of the milestones of balance, movement, coordination, body awareness and

muscular strength. The lists of things 3, 4, 5 and 6 year old children can do are indicators for

gross and fine motor skills. For example, kick a ball forward is an indicator for gross motor skills

of balance, movement and coordination. The actions of snip paper using scissors and cut on a

line with scissors are both indicators for fine motor skills of coordination and visual and motor

integration.

The milestones in the physical domain are important for understanding the physical development

of children.

The achievement of the physical milestones are also important for achievement of milestones in

other developmental domains.

For example, physical fine motor skills help a child to hold a pencil well and draw well. Holding a

pencil and drawing are important skills for writing (in the cognitive domain). When a child uses

their fingers to cut on a line, they are learning to use their hands and eyes together (hand-eye

coordination or visual and motor coordination). They are also learning to control their eye

movement. Hand-eye coordination and eye movement are important skills for reading (cognitive

domain).

A child who can physically use their body in space, with other objects, has a good body

awareness. This is important for understanding size and shape and direction as part of early

numeracy development.

Module 3: Physical domain
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AcActivity 2: Physictivity 2: Physical skills gal skills going intoing into Gro Grade 1ade 1

Time: 30 minutes

1. Look again at the list for age 5 to 6 years in Activity 1. Think about which gross and fine motor skills are

important for children to be able to do going into Grade 1.

2. In your printed copy of the course, add two more gross motor skills you think children in Grade 1 need. We

have added one as an example.

a. Climb steps at school

b.

c.

3. In your printed copy of the course, add two more fine motor skills you think children in Grade 1 need. We

have added one as an example.

a. Open a pencil case

b.

c.

Activity 2: Physical skills going into Grade 1
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Comment

In Grade 1, children will use their big muscles in new ways. For example, they might play sport like

football or netball.

Children in Grade 1 will also use their small muscles to do literacy and numeracy work. This

means they need to use their small muscles properly.

The indicators are different for different stages of development. For example a 3 year old child

can snip paper with scissors, and a 6 year old can cut on a line with scissors. But the stage of

development will not always match the age of the child. A child of 6 years may not be able to cut

on a line with scissors if she has not had a chance to practice using scissors.

Children are all different. Children are on a journey of development. Each child’s journey is

different. When we plan activities we plan from easy to difficult, depending on the child’s stage of

development.

But remember also, children need to play to develop physically. Children learn so many things

from play!

Module 3: Physical domain
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AcActivity 3: Opportunities ftivity 3: Opportunities for physicor physical deal devvelopment aelopment at prt pree-primar-primaryy

Time: 30 minutes

1. Here is the same list as before, for 5 to 6 year olds for gross motor development.

At age 5 to 6, most children can:

• dress themselves independently

• skip with a rope

• hop on one foot

• throw a ball over their head

• catch bounced balls

a. Think of one game that you know of, or that you could make, to help a child develop gross motor skills.

b. In your printed copy of the course, fill in the table. In the left column, write down the skill. In the right

column, write about or draw the game.

Gross motor skill … The game is …

Activity 3: Opportunities for physical development at pre-primary
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Comment

We thought of games like Uma-dowa (also called Magusha, or Khati, and described in Module 7

Unit 4) for skipping and hopscotch for hopping.

There are many activities that teachers can provide for children. The most important and

interesting way for children to develop and learn is through play.

In Module 1 Unit 3 Activity 2 we asked “What is child play?”. We learned that play is the most

important thing children do in their lives. Play supports children’s development in all four of the

developmental domains: the physical domain, the social domain, the emotional domain and the

cognitive (thinking) domain.

In the same activity we also introduced the idea of Natural Playgrounds. Natural playgrounds are

safe spaces you can create, indoors and outdoors, where children create new things, solve

problems, and can explore and begin to understand the world. Look at this poster about building a

natural playground together.

Module 3: Physical domain
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The poster talks about:

Activity 3: Opportunities for physical development at pre-primary
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1. Understanding the importance of play

2. Involving the community and parents

3. Building different play areas, such as

a. imaginary, fantasy and drama play areas

b. nature and garden to discover

c. small muscle exercise areas

d. different things to build with

e. big muscle exercise areas

f. early counting areas

4. bringing what you can fine

5. Improving and maintaining the natural playground

Natural playgrounds are spaces for climbing, sand play, planting, water play, rolling, walking,

sitting quietly, exploring plants and creature, hiding and so much more.

To create a natural playground you can use natural things like rocks, sand, water, plants, leaves,

feathers or anything in your own environment that children can explore. You can also use other

materials like wood, boxes, buckets, pipes, old clothes, nets, tyres, old appliances and car parts.

These two pictures show examples of natural playgrounds.

Module 3: Physical domain
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If you have the Early Learning Kiosk on your tablet, you can read the Natural Playground Toolkit in

the Tool Box. If you don’t have the Early Learning Kiosk, you can find the Natural Playground

Toolkit at https://natural-playgrounds-toolkit.ready4school.info/.

As children grow and develop they become more and more able to do things on their own.

Children can work more independently and take some responsibility for themselves.

Activity 3: Opportunities for physical development at pre-primary
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AcActivity 4: Ttivity 4: Taking raking responsibilityesponsibility

Time: 30 minutes

1. Look at this mind map. On it are different things that pre-primary children can take responsibility for.

2. What responsibilities can pre-primary children take for their physical safety? Write examples on the empty

lines next to physical safety on the mind map in your printed copy of the course.

3. What responsibilities will children take in Grade 1 for their own physical safety? We have written one

example. Add two or three more.

a. walk home with other children.

b.

Module 3: Physical domain
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c.

d.

Unit 2Unit 2

Comment

Teachers take care of children’s physical wellness, safety and health.

Children going into Grade 1 can take more responsibility for themselves. Children can wash and

feed themselves, and do chores at home such as dusting or sweeping.

There are many things that 5 or 6 year olds can do to take care of themselves. For example, they

can:

• wash their hands

• pack away or clear away toys

• wash lunch dishes

• wipe the table clean

In these examples you can see that when children do these things they are learning physical skills

like coordination and movement, and they are also developing socially by being disciplined,

following rules and taking responsibility. They are also achieving emotional milestones of building

self-confidence and looking after the environment. We know that children don’t develop in little

boxes, they develop as whole people.

Here are some other ideas. What do you think of them? Children can:

1. Look after clothes and remember to take them home

2. Look after a reading book, turn pages properly and put the book away

3. Look after some writing, drawing or construction they have done

4. Sharpen a pencil

5. Put away pencils, erasers, rulers, etc.

6. Carry scissors safely

7. Help to keep the classroom clean and tidy

Why yWhy you arou are here heree

To understand our responsibility to give children opportunities for physical development

Share ideas for activities and games for physical development

Continue planning activities using an Activity Plan

Unit 2

3.16



AcActivity 1: Rtivity 1: Reevievieww

Time: 10 minutes

1. Look again at the list of physical development indicators for children at age 5 and 6 years. Write down

anything you want to add to that list.

2. Look again at the mind map from Unit 1. Write down more examples on the lines for as many areas as you

can.

In Unit 1, we looked at gross motor and fine motor development, and how teachers can support physical

development using interesting activities and play.

You will remember this Activity Plan from Module 1 Unit 3 Activity 4:

Activity Plan Hopscotch

Purpose: Coordination, body movement, balance, counting numbers, taking turns,

following rules

Time: As long as the children need

Context: Outside, a small group of children who want to play

Resources:
1. Chalk or a stick to make lines in the sand

2. Small stones

Preparation:
3. Use chalk to draw this hopscotch pattern on the ground or use masking

tape on the floor. Your pattern will have 10 numbered sections.

4. Each player has a stone, or a bottle top, a button or a small object.

Procedure:
1. Player throws a small object into the first square.

2. Player hops over the first square on one foot, leaving the small object

where it is.

3. For side-by-side squares, the player jumps with both the legs.

4. Player jumps all the way to 10.

5. Player turns around and jumps or hops back to the start, picking up the

small object on the way.

6. To continue player throws the small object into square 2, then on to

three, four, five all the way to 10.

In the next activity you will plan your own games and activities using the same plan.

Module 3: Physical domain
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AcActivity 2: Planning gtivity 2: Planning games and acames and activities ftivities for gror gross mooss mottor deor devvelopmentelopment

Time: 30 minutes

1. In Unit 1 Activity 3 you wrote down some games to help a child develop gross motor skills. In the

Activity Plan table in your printed copy of the course, write down the name of your game next to

Activity Plan. Now, complete the table to plan your game. This is the same Activity Plan you used in

Module 1 Unit 3 Activity 3. You can use this Activity Plan table to plan every activity.

Planning gross motor activity one

Activity Plan

Purpose:

Time:

Context:

Resources:

Preparation:

Procedure:

§}

2. In your printed copy of the course or on the tablet, plan one or two more games or activities which other

teachers thought of.

Activity 2: Planning games and activities for gross motor development
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Planning gross motor activity two

Activity Plan

Purpose:

Time:

Context:

Resources:

Preparation:

Procedure:

3. There are more examples in the ChildSteps App:

a. If you have ChildSteps on your tablet, tap on it to open it. Tap on Dashboard and find a list item that

relates to physical development. Tap on the milestone ‘Gross motor skills’. b. Explore all the activities.

For each activity you will see Additional Learning Opportunity. c. Tap the arrow next to ‘Continue

Assessing Children’. You will see a plan for the activity. All the activities in ChildSteps are planned in a

similar way to the Activity Plan you have used.

Module 3: Physical domain
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Comment

These activities are all opportunities for children to play and learn. They are also opportunities for

you to observe and monitor children’s progress through their milestones journey. If you plan all

your activities in this way you will see that all the activities have a clear purpose related to the

milestones. Whenever you plan an activity you think about the child’s journey:

• What do you want children to do and learn?

• What milestone and indicators are children developing?

• Which children will do this activity?

• Is this activity easy for some children, or challenging for other children?

Now you have some new gross motor games and activities that you can use in your classes.

Keep your eyes and ears open for new ideas all the time, you can never get enough of them!

Now let’s plan a fine motor skills activity together.

Activity 2: Planning games and activities for gross motor development
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AcActivity 3: Planning an activity 3: Planning an activity ttivity to support fine moo support fine mottor deor devvelopmentelopment

Time: 30 minutes

1. Look again at the list for 5 to 6 year olds for fine motor development.

At age 5 to 6, most children can:

• hold a pencil using 3 fingers

• cut on a line with scissors

• dress themselves independently

• cut out simple shapes

• colour in inside the lines

• draw very simple pictures

• paste and glue in the right way

• decide if they are right- or left-handed, and use that hand most of the time

2. Choose two of the fine motor skills above.

a. Think about an activity that supports find motor development

b. In your printed copy of the course, use the Activity Plan again to plan your fine motor activities.

Planning fine motor activity one Planning gross motor activity

Activity Plan

Purpose:

Time:

Context:

Resources:

Preparation:

Module 3: Physical domain
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Activity Plan

Procedure:

Planning fine motor activity two

Activity Plan

Purpose:

Time:

Context:

Resources:

Preparation:

Procedure:

3. Now you have some new ideas from other teachers and from this course for games and activities that

promote physical development. You will continue to think of new activities all the time. You can share

those with other teachers. Explore more examples in the ChildSteps App:

a. If you have ChildSteps on your tablet, tap on it to open it. Tap on Dashboard and find a list item that

relates to physical development. Tap on the milestone ‘Fine Muscle Control’. b. Explore all the activities.

For each activity you will see Additional Learning Opportunity. c. Tap the arrow next to ‘Continue

Assessing Children’. You will see a plan for the activity. All the activities in ChildSteps are planned in a

similar way to the Activity Plan you have used.

Activity 3: Planning an activity to support fine motor development
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Comment

While you are planning, remember that a good activity will:

1. Support the children in a skill

2. Keep children interested

3. Be simple

4. Be easy for you to make or find

5. Be fun to do

Module 3: Physical domain
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AcActivity 4: Stivity 4: Sttop and Think!op and Think!

Time: 25 minutes

1. Read the hopscotch game below. Write down your opinion (what you think) about the game. What will

children learn? Will children have fun? Where can you get the resources?

Hopscotch for gross motor development

Activity 4: Stop and Think!
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Activity Plan Hopscotch

Purpose: Coordination, body movement, balance, counting numbers, taking turns,

following rules

Time: As long as the children need

Context: Outside, any children who want to play

Resources:
1. Chalk or a stick to make lines in the sand

2. Small stones

Preparation:
1. Use chalk to draw this hopscotch pattern on the ground or use masking

tape on the floor. Your pattern will have 10 numbered sections.

2. Each player has a stone, or a bottle top, a button or a small object.

Module 3: Physical domain
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Activity Plan Hopscotch

Procedure:
1. The game starts with the player throwing the small object into the first

square. The small object must not touch the lines of the square or

bounce out of it. If it does, the player loses a turn to the next player.

2. After the small object has been placed in the first square, the player

needs to hop over the first square, leaving the small object where it is.

Single squares must be hoped on using one foot. The player can decide

which foot s/he wants to use.

3. For side-by-side squares, the player jumps with both the legs: the left leg

for the left square and the right leg for the right square. In this way, the

player has to jump all the way to 10.

4. The player can hop in square 10 in any way. This is because this is a

special square.

5. After this, the player must turn around and jump or hop back to the start.

6. When s/he reaches square 2, s/he has to pick up the small object, hop in

the square 1, and come out of the game.

7. To continue the game, the same player must throw the small object into

square 2 and hop in square 1, hop over square 2 and then on to three,

four, five all the way to 10 where s/he turns, comes back to the start,

picking up the small object on his/her way. S/he continues to throw into

square numbers 3, 4 and so on.

8. The first person to throw the small object in every square up to number 9

and come back again is the winner. The player who loses his/her chance

will wait for his/her turn and then continue playing from the place where

s/he left the game.

9. A player loses his/her chance if s/he:

◦ steps on a line

◦ misses a square

◦ hops on the square containing the small object

◦ touches the ground with his/her hands

◦ lands with both the feet in a single square

Activity 4: Stop and Think!
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AcActivity 5: Stivity 5: Sttop and Think!op and Think!

Time: 40 minutes

1. Read the pegging activity below. Write down your opinion (what you think) about the activity. What will

children learn? Will children have fun? Where can you get the resources?

Pegging for fine motor development

Activity Plan Pegging

Purpose: Coordination, visual and motor integration, counting numbers, taking turns

Time: As long as the children need

Context:
1. This is a game for two children.

2. Inside or outside

Resources:
1. Small plastic bowl or a clean empty tin

2. Some washing pegs

3. Write numbers 0 to 10 on pegs, one number on each peg, using a pencil

or pen.

Preparation:
1. Write numbers 0 to 10 on pegs, one number on each peg, using a pencil

or pen.

2. Place the small plastic bowl or a tin on a table or on the ground outside.

3. Put all the pegs in the bowl.

Procedure: • The children take turns to pick up the pegs.

• The first child picks up peg number 0 and puts it on the edge of the bowl

or the tin.

• The second child finds peg number 1 and puts it on the edge of the bowl

or tin.

• The first child picks up peg number 2 and puts it on the edge of the bowl

or tin.

• The children continue in this way until the pegs from 0 to 10 have all

been put in the right order on the edge.

Module 3: Physical domain
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AcActivity 6: Ttivity 6: Trry it out!y it out!

Time: 50 minutes

Choose one gross motor activity/game and one fine motor activity/game.

1. Plan, prepare and try out the games or activities with your children. Remember to use the Activity Plan to

plan your activities.

2. Observe the child or children carefully while they do the activity/game. Bring your observation notes to the

next study session.

a. Write down what you see

b. Write down what you hear

c. Write down what you feel

d. Rate one child based on your observations. Use the rating scale you chose in Module 2 Unit 3 Activity 2,

or use the rating scale in your curriculum or in the ChildSteps App on your table.

e. Think about how you will report on your observation of one child: What can the child do well, what does

the child struggle with, what support will you give the child. A report might look something like this:

Activity 6: Try it out!
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3. You will share these activities and report on your observations in the Learning Group in Unit 4.

a. Take photographs or a video of children doing the activities, using your tablet.

b. Take photographs of your observation records and rating of children.

c. Prepare to report on one child.

Unit 3Unit 3

Why yWhy you arou are here heree

To share and reflect on activities

To change activities to make them different and interesting for different children

Module 3: Physical domain
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AcActivity 1: Rtivity 1: Reevievieww

Time: 15 minutes

You will not have enough time to share all the activities you planned, prepared and tried out and observed.

Choose one or two only to share now. You can share others in your own time.

1. Share the photographs or video that you took from Activity 3 in the previous unit.

2. Report to other teachers on your observation, and your ratings of one child you observed.

3. Take notes about other activities using the Activity Plan.

Activity Plan

Purpose:

Time:

Context:

Resources:

Preparation:

Procedure:

Activity 1: Review
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AcActivity 2: Thinking ctivity 2: Thinking cararefully about acefully about activities and gtivities and gamesames

Time: 35 minutes

1. Watch the Physical video.

In the video, you will see three activities that support children’s physical development:

a. Obstacle course

b. Throwing stones

c. Three-legged walk

2. Read the list of things in the first column of the Obstacle Course Quiz.

Obstacle Course Quiz: True False

An obstacle course supports gross motor development

An obstacle course supports fine motor development

An obstacle course is an indoor activity only

An obstacle course can be done with many children

An obstacle course is a game for boys only

3. Watch the Physical video again. This time, while you watch the video, in your printed copy of the course

put a tick ✓ to show True or False about each thing in the list.

4. Talk together about what you have marked on the quiz in your printed copy of the course.

5. When you agree, tap True or False on the tablet.

Module 3: Physical domain
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Comment

We plan activities and games to support children to develop and learn. When you started planning

your activities in Module 1 Unit 3 Activity 4 you thought about planning from simple activities to

more difficult activities.

We observe children playing and working. We can make changes if we think the activity is too

simple or too difficult.

We can do an activity in one way to support most children. But sometimes we need to change the

activity. We do this because every child’s journey through the domains and milestones is different.

When we think about every child’s journey we think about the needs of all children. No child is left

out.

1. Some children work fast and need to be challenged. We can make the activity more difficult for

them.

2. Some children might struggle with the activity. We can make the activity simpler or easier for

these children to support their physical development better.

3. Some children will quickly get bored. We can find a new way to play the game or activity to

keep them interested.

Activity 2: Thinking carefully about activities and games
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AcActivity 3: Making grtivity 3: Making gross mooss mottor acor activities ativities at the right let the right levvel fel for diffor differerent childrent childrenen

Time: 35 minutes

1. Watch the Physical video again. While you are watching, think about how you can make throwing stones

easier, more difficult and more interesting.

In your printed copy of the course or on the tablet, write down what you think:

I can make the throwing stones game easier by

I can make the throwing stones game more difficult by

I can make the throwing stones game more interesting by

Module 3: Physical domain
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Now, look at this picture of a child walking on tin stilts.

Comment

In the video, you saw the children throwing stones into circles in the sand. The first time, the circle

was big. Then the teacher drew a smaller circle. This made it more difficult for the children. They

had to throw more carefully to get the stones into the small circle.

There are many ways that we can change the throwing stones game to support children in

different ways.

For a child who finds this too difficult, we can:

1. Make the circles bigger.

2. Allow the child to stand close to the circle and just drop it in.

For a child who finds this too easy, we can:

1. Make the circles smaller.

2. Use smaller stones.

3. The child can stand on one foot while throwing the stone.

To make this game more interesting, we can:

1. Write numbers in the circles. The teacher calls out a number and the child has to get the

stone into that circle.

2. A counting game. The child has to throw the stones into the circles in the correct order. For

example, the child must first throw into circle one, then into circle two and so on. While they

are throwing they must call out the number of the circle. If they do not get the stone into the

circle, they have to start again.

3. A letters game. The same can be done by writing a few letters of the alphabet on the circles.

The teacher can call out the letter and the child has to get the stone into that circle.

4. Change hands. The child has to throw the stone with their other hand (if they are right-

handed they throw with their left hand, and if they are left-handed they throw with their right

hand).

You remember from Module 2 that you always ask yourself WHY a child might struggle with an

activity. In this activity, for example, it might be the child cannot see the circle well because she

has a challenge with her eyes. You can find that out if you make sure that all children do basic

screening tests for eyesight and hearing.

Did you think of different ideas? Share your ideas.

Activity 3: Making gross motor activities at the right level for different children
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2. Write down and share how you can make the tin stilts activity easier, more difficult or more interesting.

a. For a child who finds walking and balancing on stilts too difficult, we can:

b. For a child who finds walking balancing on stilts too easy, we can:

c. To make this game more interesting, we can:

Module 3: Physical domain
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Activity 3: Making gross motor activities at the right level for different children
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AcActivity 4: Making a fine motivity 4: Making a fine mottor acor activity ativity at the right let the right levvel fel for diffor differerent childrent childrenen

Time: 35 minutes

1. Look at these pictures of a stones game. The child takes the stones one by one and places them carefully

on the line. Each stone must sit on the line.

2. Do this True or False quiz about the stones activity:

Stones Activity Quiz True False

Picture 3 is the most difficult stones activity

Module 3: Physical domain
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Stones Activity Quiz True False

Picture 1 is the easiest stones activity

Picture 1 is more interesting than Picture 3

Picture 2 is more difficult than Picture 3

A child who cannot do the stones activity in Picture 1 should begin with Picture 3

A child who can do the stones activity in Picture 2 can move to Picture 1

You have seen many examples of making activities more interesting for each child, and making them fit each

child’s needs better.

If you have time, watch the Physical video one more time and think about how you can change the other

activities.

Comment

There are many ways to change the stones game to support children in different ways.

For a child who finds this too difficult, we can:

Make the line we draw for them shorter, or less curved.

Make the stones bigger and easier to pick up and put on the line.

For a child who finds this too easy, we can:

Draw a more difficult line for the child to put the stones onto – a line with more curves in it.

To make this game more interesting, we can:

Ask the child to first put down the biggest stones, then the next biggest and so on, down to the

smallest. The child will have to look carefully at the size of the stones.

Activity 4: Making a fine motor activity at the right level for different children
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AcActivity 5: Prtivity 5: Pracacticing obserticing observvaationtion

Time: In your own time

1. In your own time, when the children are playing the stones game, practise some observation skills that

you learned in Module 2.

a. Observe one child playing the stones game or the other game you have made.

b. In your printed copy of the course, write down what you see, hear and feel about this child.

c. What do you see the child doing? What is the child using? Who is next to the child?

d. What do you hear? Is the child speaking? What does the child say? Does this make sense? Does the

child make any other sounds (laughing, making the sound of an animal or a car)?

e. What feeling do you have as you watch the child? Does the child seem sad/happy/angry/frustrated?

How does this child seem to be today?

2. After your observation, sit and reflect on what you have written. Answer these questions about the child

you have observed:

a. Did the child enjoy the activity?

b. Was the activity too easy for the child?

c. Was the activity too difficult for the child?

d. Did the child become bored with the activity?

e. How will you change this activity to match what the child needs?

Module 3: Physical domain
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3. You will share these activities and report on your observations in the Learning Group in Unit 4.

a. Take photographs or a video of children doing the activities, using your tablet.

b. Take photographs of your observation records and rating of children.

c. Prepare to report on one child. You can use the same observation report as you did in Unit 2

Unit 4 LUnit 4 Leearning Grarning Groupoup

Over the last three units, we have looked at:

1. What physical development in young children is

Why yWhy you arou are here heree

To report on physical development activities we have planned, prepared and observed.

To explore how we can support children to take more responsibility for the learning environment

and for themselves

Unit 4 Learning Group
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2. The two main kinds of physical development, that is, gross motor development and fine motor

development

3. Planning, preparing, making and implementing our own activities to support physical development

4. Thinking more carefully about our activities and games, and how they support children in getting ready for

Grade 1

5. Changing our activities to support every child’s development as they go into Grade 1

Module 3: Physical domain
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AcActivity 1: Rtivity 1: Reevievieww

Time: 15 minutes

You will not have enough time to share all the activities you planned, prepared and tried out and observed.

Choose one or two only to share now. You can share others in your own time.

1. Share the photographs or video that you took from Activity 3 in the previous unit.

2. Report to other teachers on your observation, and your ratings of one child you observed.

3. Take notes about other activities using the Activity Plan.

Activity Plan

Purpose:

Time:

Context:

Resources:

Preparation:

Procedure:

The purpose of the next activity is to plan how to make a fine motor activity with your children, as part of

taking responsibility for their own learning environment.

Activity 1: Review
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AcActivity 2: Making activity 2: Making activities ttivities togogeetherther: fine mo: fine mottor acor activity or gtivity or gameame

Time: 25 minutes

1. Here is a picture of an activity you and the children can make. For this game, the children get very small

stones out of a box using a peg.

2. Read and discuss the steps of the activity as a group. You can also listen to the steps on the tablet.

Module 3: Physical domain
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What you will need:

1. Shoe boxes or other boxes like that. You need one box for each group of three children. That

means 7 boxes for 21 children.

2. String or plastic strips

3. A sharp stick

4. Paint and brushes, or crayons

5. Pegs

6. Stones

7. One box already made to show the children

Steps to make the game:

• Show children the game you have already made.

• Demonstrate how to play the game.

• Divide your class into groups of 3 children.

• Give each group a box with holes in the sides for string.

• Give each group a long piece of string.

• Each group chooses one child to start threading string through the holes in the box.

• One child in the group looks for small stones to put into the box. The child can paint the

stones in different colours.

• Tell the children that one child in the group will prepare the pegs for the game.

• Each group chooses one child to paint and decorate three pegs.

• All the children in each group can decorate their box using crayons or paint.

• The children take turns in their group to play the game.

3. Watch the Making Games video of someone making activities for children.

a. There are four activities. Watch each one carefully.

b. Choose an activity from the video that supports fine motor development.

4. Discuss as a group how you can involve children in making this activity.

5. After the study group, in your own time, plan and prepare for your children to make this activity.

Comment

When you involve children in making activities they take some responsibility for their own learning

environment. The children will be very excited to make games. They learn how to do something

for themselves, and they exercise their muscles while they are making the games.

To make a game children have to follow the instructions too, which is good preparation for

primary school.

You will also have many games to put in your classroom that you didn’t have to make yourself!

Activity 2: Making activities together: fine motor activity or game
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Earlier in this module we explored how we can help children take more responsibility. We looked at these

things that we can help children to do so that they are ready for Grade 1:

1. Put their school bags in their own space, or a special place

2. Bring medicine to school and take it at break time

3. Look after clothes and remember to take them home

4. Look after a reading book, turn pages properly and put the book away

5. Look after some writing, drawing or construction they have done

6. Sharpen a pencil

7. Put away pencils, erasers, rulers, etc.

8. Carry scissors safely

9. Help to keep the classroom clean

10. Help to keep the classroom tidy

Module 3: Physical domain
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AcActivity 3: Childrtivity 3: Children ten taking raking responsibilityesponsibility

Time: 25 minutes

1. Let’s choose the example of children looking after some writing, drawing or construction they have done.

2. Look at this picture. Talk about the picture with a partner using the questions below the picture:

a. What is each child doing?

b. What do you think the boxes are used for?

c. What kind of things can children store in the boxes?

Activity 3: Children taking responsibility
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d. Who do you think is responsible for the boxes?

3. Discuss and write down how you can build other responsibility activities into your daily routine with the

children.

a. Looking after a reading book, turning pages properly and putting the book away carefully

I can build this into our daily routine by:

b. Sharpening a pencil

I can build this into our daily routine by:

c. Putting away pencils, erasers, rulers, etc.

I can build this into our daily routine by:

d. Carrying scissors safely

I can build this into our daily routine by:

Comment

Even simple activities like these help children to take responsibility. Adults sometimes do things

that children can easily do themselves with a bit of guidance.

Module 3: Physical domain
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AcActivity 4: Activity 4: Activities wtivities we ce can doan do

Time: 25 minutes

1. Look back through this module.

a. Find all the children’s activities including the ones you made for yourself.

b. Write them in this table. When you want to use them, you can easily find them again.

Activity name and number Page number in my printed copy

Before you leave, complete this quiz for Module 3.

Activity 4: Activities we can do
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IntrIntroducoductiontion

LLeearning outarning outccomesomes

By the end of this module, you will:

Work with children in meaningful ways to support social and emotional development, going into

Grade 1.

Support children to develop self-confidence in what they believe and can do, and in their

relationships with others.

Support children to think and talk about becoming part of a new bigger school.

Introduction
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You will remember the Social

and Emotional domains are

part of our four child

development domains. In this

Module we will explore both of

these domains together.

Social and emotional

development in children is

strongly linked to behaviour

and discipline. You will explore

this more in Module 8: Making

the classroom work well.

Remember, the domains,

milestones and indicators are

not called exactly the same in

every country, in every

curriculum. In your country the

social and emotional domains

may be separate.

If you have ChildSteps on your

tablet, tap on it to open it. Tap

on Dashboard and find a list

item that relates to social and

emotional development. The

ChildSteps App is specific to

your country. What milestones

do you see for social and

emotional development? Can

you match them to milestones

in the diagram? Explore all the

activities.

Let’s explore the social and emotional domains.

Unit 1Unit 1

Why yWhy you arou are here heree

To understand what ‘identity’ means

To explore and understand our own identity

To understand the link between identity and school readiness

Module 4: Social and emotional domains
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Many teachers believe the most important thing children need is high self-esteem, and a strong self-identity

as a foundation. If children are confident and proud of who they are they can learn anything. You will see self-

identity, self-confidence and self-esteem are milestones in the social and emotional domains you have seen.

To find ways to support a positive sense of identity in children

Why you are here
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Preferences

The things we like most

Nurture

Encourage and support

something or someone

Competencies

The things we know and

can do well

Identity

Who or what you are the

main things that you

believe and think, how you

behave, how you feel about

yourself

AcActivity 1: Identity – who am I?tivity 1: Identity – who am I?

Time: 40 minutes

We will explore our own identity before we think about the identity of children.

1. What does ‘identity’ mean?

2. Look at yourself in a mirror. Ask yourself:

a. Who am I?

b. What things make me who I am?

Write down your answers:

My name is

I live

My family and friends are

I believe

I do things like

Module 4: Social and emotional domains

4.5



I feel about myself that

3. Our preferences are part of identity. Write down your preferences.

Things I like Things I dislike (do not like)

4. Competencies are also part of our identity. When we feel competent, our self-esteem (self-respect and

self-confidence) grows and strengthens our identity.

Write down your competencies and things you are still learning.

Things I know and can do well Things I am still learning

Activity 1: Identity – who am I?
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Comment

We know who we are and what we can do, but it changes.

Our adult identity develops and changes because we have new experiences and meet different

people.

Children’s identities also develop and change as they grow.

This does not only happen before children go to school. The experiences children have and people

they meet in Grade 1 will help to shape their identity.

This will happen all the way through primary school.

We all have preferences, things we like best. We feel more confident when we do things well, and

learn new things.

Children have preferences too. Teachers make a positive contribution to the development of a

child’s identity by showing respect for and taking an interest in their preferences.

A teacher can build a child’s confidence by providing opportunities for success.

Module 4: Social and emotional domains
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AcActivity 2: Building selftivity 2: Building self-es-estteemeem

Time: 40 minutes

1. Write down two ways of building a child’s sense of competence. We have done two to show you how.

a. Give meaningful praise. Say to the child: “Well done for putting the pegs on the board and matching the

colours”

b. If a child makes a mistake, give the child a chance to put it right. For example, the teacher says: “Oh

dear, you knocked the water over. Let’s find the mop so you can wipe it up”

c.

d.

Classroom rules are often negative, like ‘Don’t make a mess’ or ‘Don’t run!’

Let’s try turning a negative rule into a positive one.

2. In the second column below, write down the positive rule. We have done one example.

Negative Positive

Don’t run Example: Let’s walk

Comment

Praise can build self-esteem.

Always say why you are praising a child. Something like ‘You are so clever!’ or ‘You are fantastic!’

is meaningless.

A child will feel proud if they can fix their own mistakes.

We can use positive language rather than negative language. For example, we can say ‘Things I

am still learning’ instead of ‘Things I don’t know and can’t do’.

The way we talk to children helps to form their identity. Sometimes we talk in negative ways with

children. When teachers speak with dignity and respect, the children feel valuable.

Module 4: Social and emotional domains
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Don’t fight

Don’t shout

Don’t grab all the toys

a. Do you think this set of class rules is positive or negative? Why do you say so? Write down your

thoughts. (image)

Activity 2: Building self-esteem
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A Word Picture

A Word Picture is a way of describing someone. It includes things a person likes, what they can do, and some

information about themselves. This is Mrs Shiimi’s Word Picture:

Module 4: Social and emotional domains
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A Word Picture should give the reader a good understanding and knowledge of a person. Do you now have a

clearer understanding and knowledge of Mrs Shiimi?

You have seen Mrs Shiimi’s example of a Word Picture. Now do your own Word Picture.

Activity 2: Building self-esteem
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AcActivity 3: I knotivity 3: I know myselfw myself

Time: 40 minutes

1. Do your own Word Picture in the box below. Draw yourself in the middle of the box. Write down your name

and when you were born. In each blank box, write down words and sentences that describe who you are,

your competencies and your preferences.

2. Read your completed Word Picture. What did you notice about yourself? What would you like to do more

of or do differently?

Module 4: Social and emotional domains
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3. In your own time complete a Word Picture for one of your children. Use this blank one to do the word

picture of a child. Remember to write about the child in the middle.

Comment

We have to think carefully about ourselves to do a Word Picture.

A Word Picture can help us realise the important things about ourselves.

These can be things we celebrate, but also some things we want to do differently.

We can do Word Pictures for children too, to learn more about them.

Comment

Over time, think about writing a Word Picture for each child in your class. This will help you get to

know them better, and to understand what they need in getting ready for Grade 1.

A Word Picture can be very helpful for children coming into your class for the first time, for

example if you teach Grade 1.

Do you think we can ask parents and caregivers to write Word Pictures about their children?

Activity 3: I know myself
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Unit 2Unit 2

You can say that ‘belonging’ is related to the milestones ‘inclusivity’ and ‘responsible citizenship’, and to

‘responding to others’ emotions’. What other milestones in the social and emotional domains do you think

support a child’s sense of belonging?

Before you begin this unit, think about what you have learned from the previous unit.

Why yWhy you arou are here heree

To understand the concept (idea) of ‘belonging’

To explore our own sense of belonging

To know what supports or undermines (damages) a child’s sense of belonging

To find ways to support the development of belonging in children

Module 4: Social and emotional domains
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AcActivity 1: Rtivity 1: Reevievieww

Time: 10 minutes

1. Write down one thing you have learned about your own identity from the last session.

2. Write down two things that you understand about children’s identity.

3. Share what you have written with a colleague, and talk about your ideas together.

Activity 1: Review
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Belonging

To feel accepted and

included by others to know

that you are an important

part of the group

AcActivity 2: Belonging – who artivity 2: Belonging – who are we wee??

Time: 110 minutes

1. What does the word ‘belonging’ mean to you?

2. Read this description of social groups:

A group is made when more two or more people come together for a reason, for example, a

family supper, friends meeting for coffee, a sports team, a book club, a study group, a school or

centre, a choir, and miners on the same shift.

a. Do you belong to a social group?

b. How do you feel about belonging to a group?

3. Read the storybook “Why is Nita upside down” by taking turns to read out loud and show the pictures.

4. Discuss the story with the teachers who are studying with you. Use the following questions as a guide:

a. Why did Nita think she did not belong?

b. How did Nita feel when she thought she did not belong?

c. What changed?

d. How did Nita feel when she thought she belonged?

Module 4: Social and emotional domains
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5. In the table below is a list of 10 kinds of behaviour found in groups of children. Write YES next to the

positive behaviours that will foster (encourage) a child’s sense of belonging to the group. Write NO next

to the negative behaviours that will undermine (damage) a child’s sense of belonging. The first one has

been done to show you how.

6. Discuss and write down what you think about the following:

a. How can you encourage positive behaviour that will help children feel like they belong in your

classroom?

b. How can you discourage negative behaviours that may undermine a child’s sense of belonging in your

classroom?

7. Watch the video Belonging. This shows adults in ECD centres in Malawi interacting with children.

8. You have talked about building children’s sense of belonging, and building their confidence and self-

esteem. Read the following questions, watch the video again, and then respond to the questions.

a. In the video what examples can you see of adults supporting children and building their confidence?

b. In the video what examples can you see of adults being inclusive?

Comment

Nita does not think she fits in because she does not talk like other people. She stutters.

That is why she always hangs upside down on the play equipment by herself. She does not feel

part of the group of children.

Navi tells her that everyone is different, and that is okay. This helps Nita to feel the right way

round.

Now she feels part of the group.

Activity 2: Belonging – who are we?
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9. Think of an idea for an activity that will build children’s confidence. Maybe it is an activity that you already

do with children.

a. Use the Activity Plan to plan the activity. Remember, the purpose is to build children’s self-confidence.

b. Do it with children in your own time. Take a photograph or a video and share it with other teachers at

your next group meeting.

10. Can you find more examples in the ChildSteps App?

a. If you have ChildSteps on your tablet, tap on it to open it. Tap on Dashboard and find a list item that

relates to social or emotional development. Tap on the milestone you have chosen. b. Explore all the

activities. Choose an activity you think you can use to support children’s social or emotional

development. c. Tap the arrow next to ‘Continue Assessing Children’. You will see a plan for the activity.

All the activities in ChildSteps are planned in a similar way to the Activity Plan you have used.

11. If you don’t have ChildSteps maybe you can find ideas for activities in your country curriculum or syllabus.

Unit 3Unit 3

Comment

In the beginning of the video we see a teacher gently supporting a young child to concentrate, and

to learn the skill of drawing in the sand. He carefully and sensitively guides the child when she

makes a mistake. He does not scold or discipline the child in a negative way.

Next, we see an adult and a child reading a book together. Another child shows interest in the

book. The teacher includes her in the reading. This is a simple and effective way of being

inclusive.

At the end of the video a child and a teacher are talking in an excited way about the shapes in the

book. When the child nods her head you know that she is confident and enjoys being part of a

conversation with the teacher. All of these interactions between children and teachers are good

examples of how we can help to build confidence and create a sense of belonging for children, in

everything we do.

Why yWhy you arou are here heree

To reflect on what we learned in Unit 2

To deepen our understanding of Social and Emotional development

Module 4: Social and emotional domains
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To understand Social and Emotional development in relation to school readiness

To create activities that support Social and Emotional development in children

Why you are here
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AcActivity 1: Rtivity 1: Reevievieww

Time: 20 minutes

At the end of Unit 2, you chose an idea to do with children to help them feel like they belong in the class.

1. Spend 10 minutes reflecting on how the activity went. Use these questions:

a. Did the children enjoy the activity? How do you know?

b. Why do you think the activity developed a sense of belonging?

c. What will you do differently next time?

2. Complete the quiz below. Read all answers before you decide which answers are correct. Tap on each

correct answer on your tablet, or put a tick ✓ in your printed copy of the course.

I nurture identity and belonging in my children when I:

Teach children to be kind, caring and helpful to others

Divide the children into groups according to their culture

Follow the Religious and Moral Education curriculum

Encourage the children to talk about themselves

Provide play experiences that give children a sense of achievement

In Unit 2, you did some activities about supporting your own sense of identity and belonging. Now we will

adapt (change) these same teacher activities to create Identity and Belonging activities for pre-primary and

primary school children. We will ask two important questions:

1. How can I adapt an adult activity to do it with children?

2. What will the children learn by doing the adapted activity?

Module 4: Social and emotional domains
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AcActivity 2: Activity 2: Activities ttivities to support Social and Emoo support Social and Emotional detional devvelopmentelopment

Time: 100 minutes

1. You will remember Activity 2 from Unit 1:

Look at yourself in a mirror. Ask yourself:

a. Who am I?

b. What things make me who I am?

Write down your answers:

My name is

I live

My family and friends are

I believe

I do things like

I feel about myself that

2. We want to change this activity to suit children. We ask and answer our two important questions:

How can I change the activity to do it with children?

The children look in the mirror but they can’t write. I will ask the children to draw themselves, their home,

family, friends, what they like and what they don’t like. The children do one drawing a day. At the end of the

week, I will staple the five pages together to make a ‘Me" book for each child. In the next week, the children

show and talk about their ’Me’ books with the other children.

What will the children learn by doing the activity?

The children will begin to understand their own identity and belonging. They will draw and talk about

who they are, where they belong, their preferences and what makes them unique (special). They will

also learn about other children’s identity and culture.

Activity 2: Activities to support Social and Emotional development
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3. You will also remember this activity from Activity 2 Unit 1:

Our preferences are part of identity. Write down your preferences.

Things I like Things I dislike (do not like)

a. Ask and answer our two important questions to adapt the activity for children.

How can I change the activity to do it with children?

What will the children learn by doing the activity?

Competencies (the things we know and can do well) are also part of our identity. Write down

your competencies in the blank boxes below.

Things I know and can do well Things I am still learning

a. Ask and answer our two important questions to adapt the activity for children.

How can I change the activity to do it with children?

Module 4: Social and emotional domains
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What will the children learn by doing the activity?

Unit 4 LUnit 4 Leearning Grarning Groupoup

Start with a review of what you have learned in Units 1, 2 and 3.

Why yWhy you arou are here heree

To review what we understand about Social and Emotional development

To understand how multilingualism supports Social and Emotional development

To see the link between Social and Emotional development and school readiness

To create language activities that support Social and Emotional development

Do a quiz

Unit 4 Learning Group
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AcActivity 1: Rtivity 1: Reevievieww

Time: 30 minutes

1. You belong to this learning group. Think about and share:

a. How do you feel about belonging to this learning group?

b. What is your identity in this group?

c. What have you learned about yourself and about other people?

2. Choose one or two people in the group, and share the Word Picture they completed for one of their

children. Share what worked well and what was challenging.

In the next activity, you will think about how using mother tongue language with children can help to build a

strong and positive identity and sense of belonging in children.

Module 4: Social and emotional domains
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Mother tongue

The first language you

grow up with from

childhood the language’s

the child and family use at

home

AcActivity 2: Utivity 2: Using mosing mother tther tongue tongue to support Social and Emoo support Social and Emotional detional devvelopmentelopment

Time: 90 minutes

1. Read what the National Curriculum says about multilingualism:

Develop policy guidelines on inclusive education that provides for the integration of learners with special

needs, OVCs, indigenous language minorities and religious minorities. [2005, MOET, Lesotho Education

Sector Strategic Plan: 2005-2015, page 45]

2. Think about the children you teach. Write down the name/s of all the mother tongue language/s of the

children you teach:

2. Is the language of teaching in your classroom different from the children’s mother tongue languages?

Here are some ideas that Mrs Shiimi used to encourage children to use their mother tongue. Tap on your

tablet, or put a tick ✓ in your printed copy of the course, next to the things you can do with your children:

Learn the words for welcoming a child in their mother tongue. Welcome each child, parent

and caregiver in their mother tongue when they come to school. Write down the mother

tongue welcome words on paper and stick them on the door of the classroom.

Invite a colleague, parent or caregiver to come to school and tell a story to the children in

their mother tongue. Discuss the story in the language you use in the classroom.

Ask a colleague, parent or caregiver to write down the mother tongue words that go with

the themes, e.g. the mother tongue words for ‘head’, ‘arm’, ‘eye’, ‘nose’, ‘mouth’, ‘ear’, ‘hand’,

‘leg’, ‘feet’, ‘body’ for the theme ‘My Body’. Put the mother tongue and other language words

on the display table or on a poster. Ask the children to teach you and the other children the

mother tongue words by ‘reading’ them out loud.

Invite a colleague, parent or caregiver to teach you and the children an indigenous game

that you can play at school. Ask the adult to explain the game in their home language. Ask

the mother tongue children to translate and teach you and the children the game.

Activity 2: Using mother tongue to support Social and Emotional development
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Label the things in your classroom, e.g. ‘door’, ‘window’, ‘cupboard’, in all the languages you

hear in your classroom. Stick each word next to the thing it is labelling.

Invite a colleague, parent or caregiver to teach you and the children a song or poem in a

language you do not know.

3. Read quietly or out loud the storybook, “Zama is Great”, on your tablet.

a. Read the ideas below for using the story “Zama is Great” to speak and learn other languages with

children.

b. Tap on your tablet, or put a tick ✓ in your printed copy of the course, next to the things you can do with

the storybook.

The teacher shows the children a picture of Zama from the storybook and says, ‘Let’s say

hello to Zama in all the languages we know.’ The teacher can ask parents and other

teachers to share their languages too.

The teacher makes up a friend for Zama and says to the children, ‘Zama has a friend. His

name is Festus. He speaks Afrikaans’. The teacher chooses a word or short sentence from

the storybook and asks the children, ‘How do we say this to Festus?’ (you can change the

friends’ names and the languages they speak)

The teacher says to the children, ‘Let’s count the number of pages in the storybook in

Sesotho’ (or any one of the children’s mother tongues).

4. Write down your own idea here for using the storybook “Zama the Great” to learn different languages:

5. Can you find more examples in the ChildSteps App?

a. If you have ChildSteps on your tablet, tap on it to open it. Tap on Dashboard and find a list item that

relates to language development. b. Explore all the activities. Choose an activity you think you can use

to support children to express themselves in their own language with confidence. c. Tap the arrow next

to ‘Continue Assessing Children’. You will see a plan for the activity.

To end off Module 4 do the Module Quiz

Comment

Children are ready for Grade 1, and for the rest of primary school, when they know who they are,

understand their preferences and competencies, and feel a sense of belonging to their culture,

family and community while respecting the preferences and cultures of others.

Module 4: Social and emotional domains
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IntrIntroducoductiontion

You will remember the Cognitive domain is one of

four child development domains. It is a very large

domain because it includes general milestones for

thinking, and milestones for language and numeracy.

In this Module we will explore the milestones for

language. Remember, the domains, milestones and

indicators are not called the same in every country, in

every curriculum. The important milestones in the

cognitive domain for language development are:

• language proficiency (speaking)

• comprehension (reading and writing)

• visual discrimination (reading and writing)

• auditory discrimination (listening), and

• print awareness (reading and writing).

If you have ChildSteps on your tablet, tap on it to open it. Tap on Dashboard and find a list item that relates to

language development. The ChildSteps App is specific to your country. What milestones do you see for

language development? Can you match them to milestones in the diagram? Explore all the activities.

LLeearning outarning outccomesomes

By the end of this module, you will:

Understand what language development is in the cognitive domain, for young children.

Give children time to play in ways that help them to:

• listen carefully over longer periods of time

• follow instructions and respond in the right way

• communicate using spoken language

• start understanding that words can be written down

• develop vocabulary

• have more mature conversations

Introduction
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Unit 1Unit 1

The language curriculum for pre-primary and Grade 1 usually includes four skills: listening, speaking, reading

and writing – in other words, how we communicate. Some countries talk about preparatory reading and

preparatory writing. Other countries talk about handwriting too. This module will not focus on a specific

curriculum.

The focus is on how to reach milestones in the cognitive domain that will support language development in

young children.

Why yWhy you arou are here heree

To understand what language is

To understand different kinds of language young children use – verbal and written

To think about the language activities a child going into Grade 1 might do, and the skills they

might need

Understand how teachers can use their own spoken language to support children’s language

development

Module 5: Cognitive domain (language focus)
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Vocabulary

Words of a language

AcActivity 1: Hotivity 1: How do human beings cw do human beings communicommunicaattee??

Time: 40 minutes

We communicate in many different ways every day.

Let’s first think about spoken language. There are two parts to spoken language, one is listening and

understanding, and the other is speaking.

1. How do we use listening? Here is an example: “I listen to the radio in the mornings to get the news for the

day.” Write down three more ways in which you use listening every day:

2. Now let’s think about speaking. Here is an example: “I use spoken language to tell the person in the shop

what I want to buy.” Write down three more ways in which you use speaking every day:

3. What about using reading and writing? Written words are around us wherever we are. As adults we use

reading and writing almost every day.

a. Write down three ways in which you use reading every day:

b. And now write down three ways in which you use writing every day:

Activity 1: How do human beings communicate?
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Comment

We use language every day. This is why the development of spoken and written language is such

an important part of a child’s development.

Language is at the heart of almost everything we do as human beings. We use language to

communicate, and we communicate every single day of our lives. We communicate using

listening and speaking, understanding what others are saying and responding to them. Deaf

people use sign language to communicate when they can’t speak.

Spoken and written language is like an engine (machine) for learning and thinking. For example,

on this course you listen to each other while learning, and watch and listen to videos. You discuss

and talk about things you read and see in your printed copy of the courses and on your tablets.

You write things down in order to learn.

Most children follow the same path of learning as they learn and develop language, but each child

will do this in their own time. Children will not all be able to do the same things at the same time.

They are all different, just as we adults are all different.

Can you think of an activity that you do where children do NOT have to listen and respond?

No! Everything we do needs children to listen and to speak. This is why it is such an important

responsibility of the pre-primary teacher.

Module 5: Cognitive domain (language focus)
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AcActivity 2: Languagtivity 2: Language skills in the ye skills in the yeear befar beforore Gre Grade 1ade 1

Time: 40 minutes

1. Look at this list of language skills we can expect pre-primary children to use, in their home language.

At age 4 to 6 years old, most children:

• understand and use words that explain difficult feelings such as ‘confused’ (not sure), ‘upset’

(sad or angry) and ‘delighted’ (very happy).

• understand and use words that explain where things are, such as ‘between’, ‘above’, ‘below’

and ‘on top’.

• use long sentences of up to nine or ten words.

• know how to put meaningful parts of words together.

• remember things and use their memory to do things like re-telling stories, following

directions, solving problems,

• talk about things that have happened in the past or will happen in the future; for example,

words like ‘before’, ‘after’ and ‘next week’.

• start asking questions if they don’t understand an instruction.

• follow directions with more than two steps; for example, ‘Give your money to the lady in the

shop first, and she will give you change, and then we can go and catch our taxi’. The child

might not do things in the right order.

• say difficult words, but might miss out some sounds of a word.

• storytelling, but sometimes with too much or not enough information. Sometimes the ends

of stories might not make sense.

• take turns in conversations with other children.

• begin to use language to tease and tell jokes. They might play with the sounds of words, or

even make up their own words in play.

2. In the list for 4- to 6-year-old children, some skills are in bold. These are skills that are very important to

develop in the year before Grade 1.

3. Think about why these skills are important in preparation for Grade 1. Fill in the following table. We have

done one example for you.

Communication skill Why this is important in preparation for Grade 1

know how to put meaningful

parts of words together

Children need to hear and use different parts of words

together so they can speak, understand, read and write them.

Start asking questions if they

don’t understand an instruction

Activity 2: Language skills in the year before Grade 1
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Communication skill Why this is important in preparation for Grade 1

Follow directions with more than

two steps.

Say difficult words, but might

miss out some sounds of a word

Take turns in conversations with

other children

4. Write down two other listening and speaking skills you think will children need before they begin Grade 1.

We have written one example.

a. Understand a question that the teacher asks

b.

c.

5. Also write down any reading and writing skills you think children need to develop in the year before Grade

1.

a. Read their own name

b.

c.

Module 5: Cognitive domain (language focus)
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Comment

Children develop listening, speaking, reading and writing skills before they go to primary school,

but not in the same way. Children are all different, and grow and develop in their own time.

Some children might be able to do these things. Some children may still be trying to do them.

Other children may not be able to do them yet.

Children spend a lot of time with us, so we have wonderful opportunities to support children’s

language development.

We don’t always need special resources to do this. We use language ourselves every day. So we

can think about how we use our own language to support children’s language and

communication. We need to speak to children very often and about everyday things. Even very

young children and babies learn a lot of language when we speak to them.

Activity 2: Language skills in the year before Grade 1
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AcActivity 3: Listivity 3: Listtening and speening and speaking with childraking with childrenen

Time: 40 minutes

1. Look at these pictures. They give us some ideas about how we can speak to children.

a. What else can the pre-primary teacher say?

Module 5: Cognitive domain (language focus)
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b. What new words can the pre-primary teacher use to talk about the picture?

Activity 3: Listening and speaking with children
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c. What new information can the pre-primary teacher give?

Module 5: Cognitive domain (language focus)
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d. What questions can the pre-primary teacher ask these children?

Activity 3: Listening and speaking with children
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e. What other answer might the third child in the picture give?

f. What other question about the ball can the pre-primary teacher ask?

Module 5: Cognitive domain (language focus)
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g. The pre-primary teacher doesn’t just say, ‘Put your things away’. She says what the children must put

away. Write down something else she could say to make her first sentence clearer.

h. Write down one other way teachers can communicate with children to help their language development.

Activity 3: Listening and speaking with children
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Unit 2Unit 2

Comment

There are lots of opportunities for children to listen and talk to each other and with you, their

teacher.

Get down to your children’s level, make eye contact and listen carefully to them. When you have

eye contact, speak straight to them.

Break up your long sentences into shorter ones.

Keep your sentences simple.

Talking costs nothing!

Why yWhy you arou are here heree

To understand that we have a responsibility to support children’s language development

To share languages games or songs with each other

To plan more listening and speaking games that will support children’s language development

To remind ourselves about observation and how useful it is

Module 5: Cognitive domain (language focus)
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AcActivity 1: Rtivity 1: Reevievieww

Time: 15 minutes

1. In Unit 1, we talked about spoken language and written language. In spoken language, we explored ways

of listening and speaking with children. Think about and share your ideas about the pictures from Unit 1

Activity 3.

2. Give each other feedback. If you are on your own, think about how you can change or add to your ideas.

3. Spend 5 minutes sharing games and songs that you know that could develop communication skills.

Look at these pictures:

1. ‘Shopping’ game

Comment

We already know so many games and songs that we can use with children to develop their

language.

Some of them come from when we were children.

If we share these with each other, we will all have many more ideas.

Activity 1: Review
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2. ‘I can see’ game

Module 5: Cognitive domain (language focus)
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3. ‘Give me a word’ game

Activity 1: Review
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AcActivity 2: Thinking about our gtivity 2: Thinking about our games and songsames and songs

Time: 25 minutes

1. Think and talk about the pictures of the ‘Shopping game’, ‘I can see game’ and ‘Give me a word game’

again.

2. Choose two of these games. Complete a table for each game in your printed copy of the course.

Name of game:

Does the game use listening or speaking skills, or both?

Does it also use other skills, such as memory skills?

Can children play this game in any language?

What do you need to prepare for this game?

How does this game support children with Grade 1 learning?

Name of game:

Does the game use listening or speaking skills, or both?

Does it also use other skills, such as memory skills?

Can children play this game in any language?

Activity 2: Thinking about our games and songs
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Name of game:

What do you need to prepare for this game?

How does this game support children with Grade 1 learning?

Now it is your turn to think of a listening and speaking game. Our children need some important listening and

speaking skills for Grade 1. They will need to:

1. Think about the beginning or end of words

2. Ask questions to get an answer

3. Follow instructions

4. Take turns in a conversation or a game

In the next activity, you will think about this list of skills, and design a new game or activity for two of the

skills.

Comment

We read in Unit 1 that children aged 4 to 6 years old:

• use long sentences of up to nine or ten words.

• follow directions with more than two steps; for example, ‘Give your money to the lady in the

shop first, and she will give you change, and then we can go and catch our taxi’. The child

might not do things in the right order.

• take turns in conversations with other children.

We think the Shopping Game helps them with these communication skills.

The other games are helpful too – in recognising the beginnings of words, and in guessing words

from a description. When children are in Grade 1, they will think of words beginning with a

particular letter, and they will describe things and ask other children to guess them.

And these games can be played in any language!

Module 5: Cognitive domain (language focus)
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AcActivity 3: Ytivity 3: Your gour gameame

Time: 25 minutes

1. Here is the list of language skills for children aged 4 to 6 that you discussed in Unit 1. Read and discuss it

again.

At age 4 to 6 years old, most children:

• understand and use words that explain difficult feelings such as ‘confused’ (not sure), ‘upset’

(sad or angry) and ‘delighted’ (very happy).

• understand and use words that explain where things are, such as ‘between’, ‘above’, ‘below’

and ‘on top’.

• use long sentences of up to nine or ten words.

• know many different parts of words and how to add to the beginning and end of words.

• talk about things that have happened in the past or will happen in the future; for example,

words like ‘before’, ‘after’ and ‘next week’.

• start asking questions if they don’t understand an instruction.

• follow directions with more than two steps; for example, ‘Give your money to the lady in the

shop first, and she will give you change, and then we can go and catch our taxi’. The child

might not do things in the right order.

• say difficult words, but might miss out some sounds of a word.

• storytelling, but sometimes with too much or not enough information. Sometimes the ends

of stories might not make sense.

• take turns in conversations with other children.

• begin to use language to tease and tell jokes. They might play with the sounds of words, or

even make up their own words in play.

2. Think of a game that you know, or make up a new game for two of the skills.

3. Use the Activity Plan to write down your listening and speaking games in your printed copy of the course

or tablet. We have done one example to show you how.

Activity Plan Vusi says

Purpose: Listening and speaking: follow directions, respond to instructions

Time: Music and movement

Context: Whole group, or small group of children while others play outside

Resources: Teacher and children

Preparation: Think about different actions children need to strengthen eg. Balance

Procedure:
1. Stand in front of the children and explain the game.

2. Teacher says: ‘Vusi says touch your head.’ Children copy, and touch their

heads.

Activity 3: Your game
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Activity Plan Vusi says

3. Teacher says ‘Vusi says balance on one leg,’. Children copy and balance

on one leg.

4. Teacher says ‘Bend your knees.’ Children DO NOT copy because Vusi did

not say it! Children must only copy if teacher says ‘Vusi says …’. If

children copy when teacher does not say “Vusi says …”, then they are out

of the game.

Now you plan your own two language activities for two of the skills in the 4 to 6 years old list.

Activity Plan

Purpose:

Time:

Context:

Resources:

Preparation:

Procedure:

AND

Activity Plan

Purpose:

Time:

Module 5: Cognitive domain (language focus)
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Activity Plan

Context:

Resources:

Preparation:

Procedure:

After this study unit, you will do one activity or game with children, and observe some children doing it.

In the next Activity 4 you will choose one activity or game, do it with children, and observe and rate them.

Comment

Now you have a few new games/activities that you can use in your classrooms.

Most teachers keep their eyes and ears open for new ideas. We can never get enough of them

when working with our children!

Activity 3: Your game
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AcActivity 4: Ttivity 4: Trry it out!y it out!

Time: 55 minutes

1. Choose one listening and speaking game from the ones you have just planned.

2. Prepare and try out the game or activity with your children.

3. Observe one or two children carefully while they do the activity/game. Bring your observation notes to the

next study session.

a. Write down what you see

b. Write down what you hear

c. Write down what you feel

d. Rate one child based on your observations. Use the rating scale you chose in Module 2 Unit 3 Activity 2,

or use the rating scale in your curriculum or in the ChildSteps App on your tablet.

4. You will share these activities and report on your observations in the in Unit 3.

a. Take photographs or a video of children doing the activities, using your tablet.

b. Take photographs of your observation records and rating of children.

Module 5: Cognitive domain (language focus)
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c. Prepare to report on one child. You can use the same observation report as you did in Unit 2

5. Can you find more examples in the ChildSteps App?

a. If you have ChildSteps on your tablet, tap on it to open it. Tap on Dashboard and find a list item that

relates to language development. b. Explore all the activities. Choose an activity you think you can use

to support children’s speaking and listening development. c. Tap the arrow next to ‘Continue Assessing

Children’. You will see a plan for the activity. All the activities in ChildSteps are planned in a similar way

to the Activity Plan you have used. d. You can also use ChildSteps to assess and rate the children’s

listening and speaking skills. e. Do you think there are activities in other domains and milestones that

support speaking and listening skills? Look for some in the other Learning Areas in the ChildSteps App.

Unit 3Unit 3

Why yWhy you arou are here heree

To reflect on your shared games for listening and speaking

To see how games can be changed to make them easier, more difficult or more interesting

To explore how to talk with children about storybooks they have read

To understand and practise a method of reading storybooks with children

Unit 3
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AcActivity 1: Rtivity 1: Reevievieww

Time: 20 minutes

Choose one or two teachers to share the games they planned, prepared, tried out and observed in Unit 2.

You will not have enough time to share all the activities. Choose one or two only to share now. You can share

others in your own time.

1. Share the photographs or video that you took from Activity 4 in the previous unit.

2. Report to other teachers on your observation, and your ratings of one child you observed.

3. Take notes about other activities using the Activity Plan.

Activity Plan

Purpose:

Time:

Context:

Resources:

Preparation:

Procedure:

You will remember in Module 3 (Physical Domain) that we explored how to make activities easier, more

difficult or more interesting for different children. Go back to Module 3 now to remind yourself if you need to.

In Unit 2 of this module, we looked at three games for listening and speaking: the Shopping game, the I can

see game, and the Give me a word game.

Module 5: Cognitive domain (language focus)
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Later, you planned your own listening and speaking activity or game.

In the next activity, you will think about how to make the ‘I can see game’ easier, more difficult and more

interesting for children.

Activity 1: Review
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AcActivity 2: Making languagtivity 2: Making language ace activities ativities at the right let the right levvel fel for diffor differerent childrent childrenen

Time: 20 minutes

1. Look at the picture of the ‘I can see game’ again.

2. Think about how to make this game easier for a child who finds this too difficult:

a. You can add more clues to help the child, for example, “It is red, we bounce it and it is over there in the

corner.”

b. You can put three objects in front of you. One is the ball. The children can choose their answer from the

objects they can see.

Module 5: Cognitive domain (language focus)
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c. Write down one other way to make this game easier for a child.

3. Think about how to make this game more challenging for a child who finds this too easy:

a. Give the children only one clue, for example, “I can see something that is red.”

b. Or use only the sounds of the word for the object, for example “I can see something that begins with

‘b’.”

c. Write down one other way to make this game more challenging for a child.

4. Think about how to make this game more interesting:

a. Give the child who guesses correctly a turn to choose an object and give the other children a clue.

b. Say to the children, “I am thinking of something in this classroom. It is a kind of toy. You can ask me ten

questions about it to see if you can guess what it is. You can only ask me questions that I can answer

‘yes’ or ‘no’ to in my answer. For example, you can ask me,”Is this thing big?"

c. Write down one idea of your own to make the game more interesting.

Comment

You remember from Module 2 that you always ask yourself WHY a child might struggle with an

activity. Eyesight and hearing are particularly important for listening, speaking, reading and

writing. If a child is struggling with a particular language activity, you need to observe carefully if

the child has a challenge with seeing or hearing. It is a good idea to make sure that all children do

basic screening tests for eyesight and hearing. Other health checks are also important. A tired,

hungry or sick child will not find it easy to learn anything. You might be able to find other

screening tools in the Early Learning Kiosk Toolbox.

If you have a blind or a deaf child in your class you will need to consult a specialist who can

support you and the child and the child’s family.

Children love these games and they help them develop language in many ways.

Play them as many times as you can during the week.

It is a good way to start the morning, and help children start to pay attention.

Activity 2: Making language activities at the right level for different children
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AcActivity 3: Convtivity 3: Converersasations with childrtions with childrenen

Time: 20 minutes

1. Watch the Conversation video.

2. While you are watching the video, put a tick ✓ in your printed copy of the course next to the things you

agree with in the table below.

Conversation with a child Put a tick ✓ if you agree

Supports listening skills

Supports speaking skills

Supports reading and writing skills

Prepares the child for communication in Grade 1

Can be done with many children

I can make it easily

It is too easy for the children

It is too difficult for the children

The children will enjoy the activity

I can make it more interesting

Comment

When children learn to read, they learn to look closely at different parts of words and sentences.

They need to listen to sounds or numbers that the teacher says, and write them down. They need

to think about how to write down sounds and parts of words one after the other in the right place.

In the conversation in the video, the child has to look at the picture carefully, and focus on

different parts of the picture. This is good preparation for Grade 1.

The child in the video also listens carefully to the questions, and thinks about her answers. She

learns confidence to answer questions, to say what she thinks.

She listens carefully to the instructions. She can make a drawing on the paper that looks like the

one she talked about.

We can make this activity more challenging for the child. For example, we can ask her to draw

Nita the right way up, or with different coloured clothes.

This activity prepares children for early reading and writing in Grade 1.

Module 5: Cognitive domain (language focus)
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In Unit 2, we looked at some games. Let’s turn these into listening and speaking games that support the

development of reading and writing.

Activity 3: Conversations with children
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AcActivity 4: Stivity 4: Sttop and think!op and think!

Time: 15 minutes

1. You will remember the ‘Shopping’ game from Unit 2. Read this example of how we can make this into a

reading and writing game.

The Shopping game

The teacher writes down what each child says they went to buy at the shops. The teacher holds

the paper up for all the children to see. The teacher reads the word to the children, and puts it up

on the wall. As the game continues, there will be 4 or 5 words on the wall. Then the teacher

reads all the words for the children, pointing to them as she reads. S/he asks each child to take

one of the words and draw a picture of that word.

2. Remember the ‘Give me a word’ game from Unit 2. Think about and discuss with someone how you can

make this game into a reading and writing game for a pre-primary child.

Module 5: Cognitive domain (language focus)
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Remember, we do not teach reading and writing to pre-primary children in the same way that primary school

teachers do. But we can still prepare the children for writing.

Reading a story is full of opportunities for language development. In Activity 1, we said that asking and

answering questions is important for Grade 1. In Activity 5, we will read the storybook “Chicken and

Millipede”. We will think about reading this story to support the development of asking and answering

questions.

Comment

Another idea for reading and writing in the Shopping game is:

1. Give each child a small piece of paper. Each child draws what they want to add to the shopping

list. The children give their drawings to the teacher. The teacher writes the word for that picture

next to it. Drawing and colouring in are important activities on the children’s journey to writing.

For the ‘Give me a word’ game, we think you can:

1. Write the letter for the sound so the children can see what the ‘s’ sound looks like.

2. Ask the children to write the letter on the floor in front of them with their finger, or in the sand.

This gives them practice in writing the sound on its own.

These two games show children that words and sounds can be written down in symbols. They

help children to see how words work, and how words can describe things like pictures. We need to

include lots of words and pictures with words all over the space where children are working and

playing. This is called a print rich environment. The learning environment is rich with words and

pictures that show children how words work.

Pre-primary children can also begin to learn to read and write a few letters that they use often in

their language, and even simple words like the children’s names. Children can write letters and

words with their fingers in the sand or on another child’s back, or make their own letters from clay

or mud.

And remember, the fingers and the eyes and the core muscles are all important in writing, so we

need to provide children with physical play activities to develop in the physical domain.

Activity 4: Stop and think!
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AcActivity 5: Rtivity 5: Reeading a sading a sttororybookybook

Time: 20 minutes

1. Read these steps for reading a story to children.

Steps for reading a story

Steps

1. Read the story, “Chicken and Millipede” to yourself before you read it to the children.

Think about why we need to do this.

2. Show children the front cover of the book.

3. Read the title. Tell them every story has a name.

4. Look at the picture on the cover. Talk about this, and ask the children what they think

this book is about.

5. Tell children you want them to listen very carefully.

6. Make sure that you turn the book so that the children can see the words and pictures.

7. Read the story slowly and with expression. Make sure that all the children can hear you.

8. Talk about the story with them and ask questions.

9. Ask children to guess what might happen next.

10.Explain difficult words very simply. You can tell the children the meaning of these words

before you start to read the story. This helps them to listen more carefully for these

words.

11.Talk about the meaning of words in other languages.

2. Watch the Reading video again. While you are watching, tick ✓ or tap the steps for reading a story above

that you see the teacher following.

3. Think about and discuss the reading steps. Think about how you will read with children in this way. Write

down what preparation you need to do for reading a storybook with children.

Module 5: Cognitive domain (language focus)
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In the next activity, we will do preparation for asking questions about our story “Chicken and Millipede”.

Comment

You can see that there is some preparation to do before you read with children.

Our questions should always be questions that help children to think about the story. We want to

make sure that they understand the story. We want to make sure the story has as much meaning

as possible for the children.

These kinds of activities support children to understand stories in general. This will help them to

one day understand stories that they read on their own.

Activity 5: Reading a storybook
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AcActivity 6: Ativity 6: Asking and answsking and answering quesering questions frtions from a som a sttororybookybook

Time: 20 minutes

1. Read “Chicken and Millipede” out loud again.

2. While you are reading, think about and write down some questions you can ask children after the story.

My questions for “Chicken and Millipede”:

a.

b.

c.

d.

e.

3. Now that you have prepared some questions, let’s practise together.

4. Choose one person in your group to read the story “Chicken and Millipede”. They should follow the ‘steps

for reading a story’, and ask questions they have prepared.

a. Listen to this person reading.

b. Use your tablet to take a video of them reading the story.

Module 5: Cognitive domain (language focus)
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c. Do they follow the ‘steps for reading a story’? Make notes on how they read the story. If you are alone,

write down notes for yourself about how you read the story:

Cover and title:

Showing the children the pictures:

Reading slowly and with expression:

Explaining difficult words:

Asking and answering questions:

5. Give the reader feedback. Remember to be respectful and sensitive. Make some suggestions to the

reader about how s/he could read it in a better way. Think about if the reader could ask better questions to

get the children to think about what they have heard.

Activity 6: Asking and answering questions from a storybook
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Unit 4 LUnit 4 Leearning Grarning Groupoup

Comment

Here are some questions we thought about for children to answer:

1. Did you like this story?

2. Why did you like this story?

3. What didn’t you like about this story?

4. Do you remember who was in the story?

5. Why did the chicken eat the millipede in this story?

6. Where were the animals in this story? How do you know? (the children can look at the pictures

to help answer this question)

7. Which person/animal did you like the best in this story? Why?

8. What would you do if you were the millipede’s mother in the story? ‘If you were the millipede,

how would you get out of the chicken’s stomach?’

You can see the some of these questions are simple questions, and some are more difficult. With

children you start with the simple ones and move to the more difficult ones. Give them time to

think and then to answer the question. Give them some clues to help them to think about and

remember the story. You can also try to ask the question in another way to help them understand

better

Why yWhy you arou are here heree

To reflect on what we have learned about developing children’s communication skills

To plan a variety of questions to ask when reading a storybook with children

To explore activities that prepare the children for reading and writing

Module 5: Cognitive domain (language focus)
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AcActivity 1: Rtivity 1: Reevievieww

Time: 20 minutes

1. Choose one teacher from the group who read a storybook on video in the last session.

2. Share the video, and reflect together. Use these questions to guide your discussion:

a. Did the teacher look at the front cover and talk about it?

b. Did the teacher read the story slowly and carefully, and in an interesting way?

c. Did the teacher ask good questions about the story?

3. As a group, share with each other what you have learned from talking about the storybook activity.

We have used a story to ask and answer questions with children.

We can be clever with our questions and get children to think more carefully about a story, when we read it a

second time.

Activity 1: Review
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AcActivity 2: Mortivity 2: More quese questions and answtions and answererss

Time: 40 minutes

1. As a group, choose any of the storybooks that you have been given from the African Storybook.

2. Read the story to yourself.

3. Now think of five questions that you will ask the children the second time you read the story to them. Use

this table to help you think about questions, and write your questions down.

Name of the story I have chosen:

Kind of question My question for the story I have chosen is

A question that asks the children to

REMEMBER. Questions that begin with who,

what, where, how, when. For example, in our

“Chicken and Millipede” story, this question was

“What animals were in this story?”

A question that tells you if the children

UNDERSTAND the story – a question that asks

why. For example, in “Chicken and Millipede”

the question ‘Why did the chicken eat the

millipede?’

A question that asks the children to THINK

MORE CAREFULLY about this story. This is a

‘what would you do if…?’ or a ‘how would you

solve the problem?’ kind of a question. For

example, in “Chicken and Millipede” the

question is “What would you do if you were the

millipede’s mother in the story?” or “If you were

the millipede, how would you have got out of

the chicken’s stomach?”

We are preparing children for Grade 1. We are not teaching formal reading and writing, but we do need to

think about preparing them for reading and writing.

There are simple questions which help children to remember. There are more complex and challenging

question which help children understand and think more carefully about the story. You will remember in Unit

3 Activity 6 you started with the simple questions and moved to the more difficult ones. We can ask many

simple questions, but we must always ask more complex questions as well. This is very important for

children to understand what they are reading.

In the next activity, think about what other reading and writing preparation activities you can do for the story

you have chosen.

Module 5: Cognitive domain (language focus)
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AcActivity 3: Adding rtivity 3: Adding reeading and writing prading and writing prepepararaation ttion to so sttorory ry reeadingading

Time: 40 minutes

1. We thought of these reading and writing ideas for the story “Chicken and Millipede”:

• Adding a reading preparation activity

Write the letter of a sound on a piece of paper. Put it up on the wall. Ask the children to come up

and find that letter somewhere on the page of the book you have read to them. It can be in any

word they choose.

• Adding a writing preparation activity to this story

Ask the children to draw one thing from the story. Then write the word of the thing each child

drew on separate pieces of paper. Let the children copy the word for the thing they chose to

draw on their drawing.

2. Use the same storybook you chose as a group in Activity 2.

3. As a group, discuss and write down two ideas to add a reading preparation activity to this story reading.

a. A reading preparation activity is

b. Another reading preparation activity is

4. As a group, discuss and write down two ideas to add a writing preparation activity to this story reading.

a. A writing preparation activity is

b. Another writing preparation activity is

Activity 3: Adding reading and writing preparation to story reading
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Before you finish, do the Module Quiz together, and see what you remember about language development in

young children.

Module 5: Cognitive domain (language focus)
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IntrIntroducoductiontion

You will remember the Cognitive domain is one of

four child development domains. It is a very large

domain because it includes milestones for literacy

and numeracy. In this Module we will explore the

milestones for numeracy. Remember, the domains,

milestones and indicators are not called exactly the

same in every country, in every curriculum.

The important milestones in the cognitive domain for

numeracy development are:

• Sequencing (patterns and data)

• Visual spatial relationships (space and shape)

• Number sense

• Measurement

• Emergent financial literacy.

If you have ChildSteps on your tablet, tap on it to open it. Tap on Dashboard and find a list item that relates to

numeracy development. The ChildSteps App is specific to your country. What milestones do you see for

numeracy development? Can you match them to milestones in the diagram? Explore all the activities.

LLeearning outarning outccomesomes

By the end of this module, you will:

Understand what numeracy development is in the cognitive domain, for young children.

Give children time to be creative and explore in ways that help them to:

• experiment and solve problems

• understand number concepts (ideas) and mathematical symbols

• understand the physical world around us, and take responsibility for care of the earth

• participate in and express their ideas and feelings through arts and creative activities

Introduction
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Unit 1Unit 1

In this unit, you will explore numeracy with children. This area of children’s development covers many things.

Most of what children do is about creativity and exploration. They explore the world around them. They

experiment and solve problems using numbers. They explore colours, shapes, sizes and spaces through art.

They create patterns and sort things into categories. Your job as teachers is to give children meaningful and

creative opportunities to explore and learn as part of their numeracy journey in the year before Grade 1.

Why yWhy you arou are here heree

To understand creativity and exploration

To understand how creativity and exploration contribute to school readiness

To enjoy our own creativity by exploring problem solving

Module 6: Cognitive domain (numeracy focus)
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Imagine

Have new or different

ideas

Explore

Find out about something

new

Creativity

Think of new and

interesting ways to make

or do something new

Experts

People who know a lot

about a subject

AcActivity 1: Whativity 1: What is crt is creeaativity and etivity and explorxploraationtion??

Time: 120 minutes

1. What do you understand by the word ‘imagine’? Listen to the explanation of the word in your language.

2. What do you understand by the word ‘creativity’? Listen to the explanation of the word in your language.

3. Write down your own ideas on creativity and imagination. Complete the two sentences below:

a. Creativity is

b. Imagination is

4. Check your ideas with each other. Do you agree on what these words mean?

5. Let’s explore our own creativity! There are many ways to be creative. We will use three steps to help us be

creative:

> Step 1 – identify a problem

> Step 2 – imagine different ideas on how to solve the problem

> Step 3 – choose one idea and implement it (do it)

Activity 1: What is creativity and exploration?
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a. Follow the 3 steps in the table below. Read the example in the first column. Then write your own

creative ideas in the second column.

Example to demonstrate the 3 steps My creative ideas

Step 1 Identify a problem Annie is a teacher.

Her problem is: “I need new shoes but I don’t

have enough money to buy shoes.”

Step 1 Identify a problem My problem is …

Step 2 Imagine different ideas to solve the

problem.Annie imagines and writes down five

ideas on how to solve her problem:

1. Ask my brother to lend me money

2. Get a Saturday job

3. Talk to people about my problem

4. Bake and sell biscuits to make money

5. Fix my old shoes

Step 2 Imagine different ideas to solve the

problem My ideas to solve my problem are …

Step 3 Choose one idea and implement it (do

it) Annie decides that her best idea is ‘Talk to

people about my problem’. Annie puts her idea

into action. Annie talks to her family, friends

and some of her work colleagues about her

problem.

Step 3 Choose one idea and implement it (do

it) I choose …

Results Annie gets results! When Annie talked

about her problem, her friend said, “I have some

new shoes. They are too small for me. You can

have them.”

ResultsThe results of my actions …(Put your

chosen idea into action before you write in this

block)

2. Write down one creative thing you would like to do this week and then do it! Here are some ideas to get

you thinking:

• Make something different for supper

• Plan a trip

• Try new activities with children.

7. Do the following creative activity with your colleagues. If you are alone, do it by yourself.

Module 6: Cognitive domain (numeracy focus)
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a. Collect paper (any kind will do, e.g. newspaper, recycled paper).

b. Cut the paper into 15 to 20 triangles of different sizes and shapes. Spread the triangles out on the table.

Put glue, pencils and scissors on the table ready for the activity.

c. Take 3 triangles and put them in front of you.

d. Explore what you can do with the 3 triangles by tearing, folding, rolling, balling, and cutting them for 5

minutes.

e. Now, take a sheet of blank paper (A4 size). Use the remaining triangles, glue, pencils and scissors, and

make a picture of an animal.

f. After the activity, reflect on what happened.

i. What did you notice while you were doing the activity?

ii. What was challenging about the activity?

iii. What helped you?

iv. Could you do this activity with your children? What would you need to change or do differently?

v. What would the children learn if they did this activity?

8. Watch the Preparing Shapes and the Shapes Activity video. While you are watching, think about these

questions, and make notes:

a. What did the children learn from doing this activity?

b. What resources did she use?

Activity 1: What is creativity and exploration?
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c. What did the pre-primary teacher do to prepare for the activity?

d. How did the pre-primary teacher prepare the children for the activity?

9. Now, use the Activity Plan to plan a shape activity with your children. We have added some questions to

help you think and plan.

Activity Plan

Purpose: Why are children doing this activity: What concepts, skills, attitudes and

values will my children learn? What milestones and indicators will this

activity support children to achieve?

Time: When can I do this activity with my children? (day and time in the daily

programme)

Context:

Resources: What resources do I need?

For example, newspaper or paper cut into different size and shape triangles,

scissors, glue, blank A4 papers, pencils.

Module 6: Cognitive domain (numeracy focus)
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Activity Plan

Preparation: What do I need to prepare for the activity?

Procedure: How can I introduce the activity to my children?

For example, sing a song, say a rhyme, clap the word ‘tri - an - gle’; read a

story about shapes.

What open-ended questions can I ask my children after the activity?

Ask questions like ’What makes a triangle a triangle?“;”What shapes can

you see around you?"

How can I extend the activity for the rest of the week?

For example, put out different coloured paper triangles every day for the

children to explore and be creative with.

Unit 2Unit 2

Why yWhy you arou are here heree

To understand that play supports the development of creativity, curiosity, imagination, and

problem-solving

To understand that exploring and being creative supports the development of school readiness

concepts and skills

To identify opportunities for children to explore and be creative

Unit 2

6.8



AcActivity 1: Rtivity 1: Reevievieww

Time: 15 minutes

1. Reflect for 15 minutes on what you learned last week.

a. Check the Activity Plan you planned in the previous session.

On your tablet, tap the box next to each preparation activity that matches your preparation. There are no

right or wrong answers. Just be honest with yourself.

Preparation activity I have

not

started

yet

I am

nearly

ready

I

have done

it

Set a date and time to do the activity with the children

Collect and make resources for the activity, e.g. paper triangles, glue,

scissors, pencils

Plan an introduction to the activity, for example, read a story about shapes

Decide what to say to the children that will help them to explore and be

creative with shapes

Prepare materials to extend the children’s learning after the activity

b. If you have already done the activity, write down what happened when the children made animals from

triangles.

c. If you haven’t done the activity yet, write down a date when you will implement the activity.

Module 6: Cognitive domain (numeracy focus)
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Curiosity

Ask a lot of questions,

want to know more

Empathy

Able to understand other

people’s feelings

AcActivity 2: Why artivity 2: Why are ee explorxploraation and crtion and creeaativity importtivity importantant??

Time: 105 minutes

1. Children need lots of opportunities (chances) to explore and be creative. In the table, write YES next to the

activities that encourage children to explore and be creative. Write NO next to the activities that do not

encourage exploration and creativity. We have done the first two as examples.

2. Watch two videos.

a. First watch the Play Video. While you are watching the video, notice what the children in the video learn

when they are playing.

b. Tick ✓ in the blank boxes (below) next to the knowledge or concepts (ideas) and skills you see the

children learning.

c. Now watch the Traditional Games video. While you are watching the video, notice what the children in

the video learn when they are playing.

d. Tick ✓ in the blank boxes (below) next to the knowledge or concepts (ideas) and skills you see the

children learning.

e. Talk about what you have marked in the table. Do you agree on what children learned through play?

f. What domains and milestones do these concepts and skills fall under? Do they appear in your country

curriculum?

g. Now tap on the tablet in all the places where you have agreed to put a tick ✓.

3. Use the Activity Plan to plan a numeracy activity in your printed copy of the course or on the tablet. It does

not have to be an activity about shape.

Activity Plan

Purpose:

Time:

Activity 2: Why are exploration and creativity important?
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Activity Plan

Context:

Resources:

Preparation:

Procedure:

4. Choose either the numeracy activity you planned in Unit 1, or the one you have just planned.

5. Prepare and try out the activity with a small group of children.

6. Observe one children carefully while they do the activity/game. Bring your observation notes to the next

study session.

a. Write down what you see

b. Write down what you hear

Comment

Now you have a few new numeracy activities that you can use in your classrooms. You will notice

that all the activities fall into more than one domain or milestone. That is because children don’t

only learn one thing at a time. When we give children opportunities to explore and be creative we

support them to develop as a whole person.

Module 6: Cognitive domain (numeracy focus)
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c. Write down what you feel

d. Rate one child based on your observations. Use the rating scale you chose in Module 2 Unit 3 Activity 2,

or use the rating scale in your curriculum or in the ChildSteps App on your tablet.

7. You will share these activities and report on your observations in Unit 3.

a. Take photographs or a video of children doing the activities, using your tablet.

b. Take photographs of your observation records and rating of children.

c. Prepare to report on one child. You can use the same observation report as you have before.

8. Can you find more examples in the ChildSteps App?

a. If you have ChildSteps on your tablet, tap on it to open it. Tap on Dashboard and find a list item that

relates to numeracy development. b. Explore all the activities. Choose an activity you think you can use

to support children’s numeracy development. c. Tap the arrow next to ‘Continue Assessing Children’.

You will see a plan for the activity. d. You can also use ChildSteps to assess and rate the children’s

listening and speaking skills. e. Explore other activities in ChildSteps to see if they support numeracy

skills.

Unit 3Unit 3

Comment

Children learn school readiness concepts and skills when they are exploring, imagining and

making things.

Did you notice how many of the activities we talk about for creativity and exploration are play

activities? Play offers children lots of opportunities to explore and be creative.

Why yWhy you arou are here heree

To reflect on last week’s learning and implementation

To understand that teachers have different styles of teaching and each style impacts in different

ways on children’s school readiness

Unit 3

6.12



To reflect on our own style of teaching

Module 6: Cognitive domain (numeracy focus)
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AcActivity 1: Rtivity 1: Reevievieww

Time: 10 minutes

Reflect on what you learned in the last unit.

1. Complete this sentence.

Children need to explore and be creative because

2. Choose one or two teachers to share the activities they planned, prepared and did with children in Unit 2.

You will not have enough time to share everyone’s games.

3. Share the photographs or video that you took from Activity 2 in the previous unit.

4. Report to other teachers on your observation, and your ratings of one child you observed.

5. Take notes about other activities using the Activity Plan.

Activity Plan

Purpose:

Time:

Context:

Resources:

Preparation:

Procedure:

Activity 1: Review
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Activity Plan

In the next activity, you will read a case study. This will help you think about your style of teaching and how it

prepares your children for Grade 1.

Module 6: Cognitive domain (numeracy focus)

6.15



Auditory perception

The ability to listen to

sounds and tell the

difference between

different sounds in words

and sentences

Case study

A story that is not real, that

makes you think and learn

Styles

Ways of doing something

AcActivity 2: Ttivity 2: Teeaching in eaching in exploring and crxploring and creeaativtive we waysays

Time: 110 minutes (School- or Centre-based study)

1. Read the case study. It is a story about two pre-primary teachers called Mrs Kwedhi and Mrs Shiimi. You

can also listen to it on the tablet.

Also, read the storybook that Mrs Shiimi uses in her lesson, “Counting Animals”.

Mrs Kwedhi and Mrs Shiimi teach the 5-6 year old children in their pre-primary classes. The

theme for next week is ‘Animals’. Mrs Kwedhi and Mrs Shiimi have different ways of planning

and teaching the children about ‘Animals’.

Mrs Kwedhi Mrs Shiimi

Teaching

On Monday, Mrs Kwedhi shows the children the

animal book from the library and tells the

children the name of each animal.

On Tuesday, Mrs Kwedhi tells the children about

cows and then the children colour in the cow

picture and copy the word ‘cow’.

On Wednesday, Mrs Kwedhi tells the children

Teaching

On Monday, Mrs Shiimi writes the word for each

thing the children have put on the table. Mrs

Shiimi and the children look at and talk about

the animal things and then read the words. Mrs

Shiimi asks, ‘What is the difference between

wild and farm animals?’ and ‘How do we take

care of animals?’. They all have a conversation.

On Tuesday, Mrs Shiimi tells the story “Counting

Activity 2: Teaching in exploring and creative ways
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about lions and then the children colour in the

lion picture and copy the word ‘lion’.

On Thursday, Mrs Kwedhi tells the children

about dogs and then the children colour in the

dog picture and copy the word ‘dog’.

On Friday, Mrs Kwedhi asks the children to draw

their favourite animal. Mrs Kwedhi chooses the

best pictures and sticks them on the classroom

wall.

Animals” and the children count the animals in

the story. They play “I spy with my little eye an

animal which has the sound … in it”.

On Wednesday, the children make animal

masks and dramatise the story “Counting

Animals”. Afterwards they talk about which

animals are small, big, tall, short, long, fast and

slow.

On Thursday, Mrs Shiimi puts 5 big pieces of

cardboard on tables, as well as lots of different

materials, scissors and glue. Small groups of

children work together. Each group makes an

animal poster.

On Friday, the children draw their own animals.

Mrs Shiimi writes the names of the animals and

makes a book with all the drawings. Mrs Shiimi

and the children read and discuss the book at

story time.

2. Think about and discuss the case study. Use the following questions to guide you:

a. What did you notice about the teaching of Mrs Kwedhi and Mrs Shiimi?

b. How will Mrs Kwedhi’s ways of teaching prepare her children for Grade 1?

c. How will Mrs Shiimi’s ways of teaching prepare her children for Grade 1?

3. Read the questions below. Put a tick ✓ under the name of the teacher who matches each sentence, or tap

on the tablet under the correct teacher’s name. We have done the first one as an example.

Module 6: Cognitive domain (numeracy focus)
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Mrs

Kwedhi

Mrs

Shiimi

Which teacher taught the children about animals?

Which teacher asked the children open-ended questions to encourage

thinking and talking?

Which teacher used group work so that the children learned how to work

together?

Which teacher involved the parents and caregivers in the children’s learning?

Which teacher taught maths using a storybook?

Which teacher introduced the children to writing and reading words?

Which teacher is giving children opportunities to develop their auditory

perception skills?

Which teacher encouraged children to think independently and be creative by

allowing the children to choose?

4. There are many ways of teaching. Mrs Kwedhi and Mrs Shiimi have shown us two ways of teaching

children. Think about your own style of teaching.

• What are your teaching strengths and challenges?

• Do the same teaching approaches apply if you are a Grade 1 teacher?

Complete the sentences below:

a. I am very good at

b. I would like to be better at

5. Think about some milestones in the Cognitive domain, or refer to your country curriculum for

mathematics or numeracy. Use the Activity Plan to plan a mathematics activity for your children.

6. Choose one numeracy activity from the ones you have just planned.

7. Prepare and try out the game or activity with your children.

8. Observe one child carefully while they do the activity/game. Bring your observation notes to the next study

session.

a. Write down what you see

Activity 2: Teaching in exploring and creative ways
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b. Write down what you hear

c. Write down what you feel

d. Rate one child based on your observations. Use the rating scale you chose in Module 2 Unit 3 Activity 2,

or use the rating scale in your curriculum or in the ChildSteps App on your tablet.

9. Remember to take photographs or a video of children doing the activities, and your observation records

and ratings. You can share these with other teachers anytime to learn from each other.

10. Also, if you have ChildSteps on your tablet, you can explore and try out all the activities. You can also use

ChildSteps to assess and rate the children’s numeracy development.

Unit 4 LUnit 4 Leearning Grarning Groupoup

Why yWhy you arou are here heree

To reflect on the last session’s learning

To find ways to support children to be creative and explore in ways that help them to:

• experiment and solve problems

• understand number concepts (ideas) and mathematical symbols

• understand the physical world around us, and take responsibility for care of the earth

• participate in and express their ideas and feelings through arts and creative activities

Module 6: Cognitive domain (numeracy focus)
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AcActivity 1: Rtivity 1: Reevievieww

Time: 10 minutes

Review what you learned in Unit 3:

1. Write down 3 things that you learned in the last unit.

2. Read or listen to the case study about Mrs Kwedhi and Mrs Shiimi again. Remember how Mrs Shiimi used

the storybook “Counting Animals” as a stimulus for teaching mathematics. Tap next to the mathematics

concepts Mrs Shiimi’s children learned.

Numbers – counting

Measuring size (big and small)

Pattern

Measuring speed (fast and slow)

Measuring length (tall, short and long)

Measuring temperature (hot and cold)

Sorting (into wild and domestic animals)

In this unit, we will explore more about how to use storybooks for supporting the development of numeracy

concepts and skills.

Activity 1: Review
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AcActivity 2: Utivity 2: Using a ssing a sttororybook as a sybook as a stimulus ftimulus for tor teeachingaching

Time: 60 minutes

1. We have written some examples of how to use a storybook as a stimulus for teaching. First, read the

“Counting Animals” story to yourself. Then, read the three activities related to the storybook “Counting

Animals”.

Storybook Activity 1: Discussion:

The teacher shows the children the front cover of the book and asks the children open-ended

questions about the animals on the cover.

Questions the teacher can ask the children

What the children will learn when they do this

activity

Module 6: Cognitive domain (numeracy focus)
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Questions the teacher can ask the children

What the children will learn when they do this

activity

1. What do you see on this page?

2. How many animals can you see? Which

number matches the number of animals

(number cards 1-6)?

3. What is the difference between wild

animals and the domestic animals on the

farms and in our homes?

4. What would happen if there were no

animals left in the world?

• Language – listening and sharing ideas with

confidence

• sequence –naming and grouping animals and

understanding the difference between wild and

domesticated animals

• Number sense – counting and sorting

• Visual discrimination – seeing differences

• Environmental friendliness – taking

responsibility for care of the earth and its

animals.

You can see how this activity covers more than one domain or milestone.

Storybook Activity 2: Creative art

Making animal masks

Questions the teacher can ask the

children What the children will learn when they do this activity

1. How are animal faces similar (the

same) to human faces?

• Physical (fine motor) – cutting and drawing Emotional

– self-confidence

• Visual spatial relationships – shape, position of ears,

eyes, nose

Activity 2: Using a storybook as a stimulus for teaching
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Questions the teacher can ask the

children What the children will learn when they do this activity

2. How are animal faces different

from human faces?

3. Why do zebras have stripes?

4. Where do you put the elephant’s

ears?

5. How many eyes do two lions have

all together?

6. How can we re-use waste

materials to make our masks?

• Measurement – size of the mask to fit a face

• Logical thinking – understanding the concept ‘same

and different’

• Environmental friendliness – taking responsibility for

caring for the earth by recycling

• Problem-solving and creativity – using different ways

to make masks from waste materials.

When children play, explore and do creative things they develop many skills across all the domains.

Storybook Activity 3: Dramatisation:

The teacher says to the children, “Let’s do a dramatisation of ‘Counting Animals’.” The teacher is

the narrator (one who tells the story). The teacher and children decide on the sounds (animal

noises, drum), roles (who is playing which animal), and props (things you will use, e.g. the

animal masks). Ask someone to video the dramatisation.

Questions the teacher can ask

the children What the children will learn when they do this activity

1. What things do we need to do

a dramatisation?

2. How can we make resources

for the dramatisation?

3. How can we add sounds to

our dramatisation?

4. How will each animal move in

the dramatisation?

5. Who is first (second, next,

last) in the dramatisation?

6. Who is in the front, middle and

back?

• Emotional – self-confidence

• Social – working together, taking turns

• Physical – movement, balance,

• Visual spatial relationships - sequence (order), direction

(which way to go) and position (place)

• Science – knowledge about animal movement

• Language – listening and sharing ideas

• Problem-solving and creativity – by trying different ways

(experimenting) to make props and sounds.

2. Now you can practise using a different storybook as a stimulus for teaching some school readiness ideas

and skills.

a. Choose a storybook. Write down the name of the storybook you have chosen.

Module 6: Cognitive domain (numeracy focus)
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b. Read your storybook to yourself.

c. Think about some numeracy milestones in the Cognitive domain, or refer to your country curriculum for

mathematics or numeracy. Write down some ideas for related activities.

d. Choose one of your ideas to implement with your children. Use the Activity Plan to plan your activity.

Activity Plan

Purpose:

Time:

Context:

Resources:

Preparation:

Procedure:

3. In your own time do the activity with children.

a. Remember to take photographs or a video of children doing the activities, and your observation records

and ratings. You can share these with other teachers anytime to learn from each other.

b. Also, if you have ChildSteps on your tablet, you can explore and try out all the activities. You can also

use ChildSteps to assess and rate the children’s numeracy development.

In the next activity you will think about making numeracy activities at the right level for different children.

Do you remember the fine motor activity of putting stones on a line? It was in in Module 3 Unit 3 Activity 4.

Activity 2: Using a storybook as a stimulus for teaching
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Let’s explore how that activity can support numeracy development as well as fine motor development, at the

right level for different children.

Module 6: Cognitive domain (numeracy focus)
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AcActivity 3: Making a numertivity 3: Making a numeracacy acy activity ativity at the right let the right levvel fel for diffor differerent childrent childrenen

Time: 35 minutes

1. These are the pictures of the stones game you saw in Module 3 Unit 3 Activity 4. The child takes the

stones one by one and places them carefully on the line. Each stone must sit on the line. The child is

practising fine motor skills picking up stones using two fingers. She also develops good hand-eye

coordination, putting the stones on the line.

2. Think about the cognitive milestones of ‘Number sense’ and ‘Sequence’.

a. Write down one way that you can change this activity to support a child counting.

Activity 3: Making a numeracy activity at the right level for different children
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b. Write down one way that you can change this activity to support a child making a colourful pattern

3. Now, think about how to plan your number sense and sequence activities at the right level for different

children.

a. Write down one way to make your number sense activity easier.

b. Write down one way to make your number sense activity more challenging.

c. Write down one way to make your sequence activity easier.

d. Write down one way to make your sequence activity more challenging.

Comment

You can change this activity to support ‘Number sense’ by asking the child to count each stone as

she puts it on the line.

For a sequence activity you can use coloured beads, or painted stones. Ask the child to make a

pattern when she puts the stones on the line. For example she can make a pattern of green, red,

blue / green, red, blue / green, red, blue.

Module 6: Cognitive domain (numeracy focus)
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For all the activities you have planned in Module 3, 4, 5 and 6 remember to do them with children. Make sure

they have a clear purpose, and are at the right level for different children.

a. Remember to take photographs or a video of children doing the activities, and your observation records

and ratings. You can share these with other teachers anytime to learn from each other.

b. Also, if you have ChildSteps on your tablet, you can explore and try out all the activities. You can also

use ChildSteps to assess and rate the children’s numeracy development.

We hope you now have a big pile of Activity Plans that will help you to plan for each day and each week. You

can add many more in your own time. You will plan enough activities to support children in all the domains

and milestones from this course, or from your own country curriculum.

Before you leave, do the quiz for Module 6. You can do the quiz more than once to get a better score. Check

with a colleague to see if you are correct!

Comment

For a number activity if a child cannot yet count in sequence (1, 2, 3, 4, 5 …) he can count one, one,

one for each stone. This helps him to learn one-to-one correspondence. If he can easily count

from 1 to 5, you can give him more stones to challenge him to count to 10.

If the sequence activity is too difficult he can use only two colours. If it is easy you can add two

more colours.

You can put counting and sequence together to make it even more challenge. Ask the child to

make a pattern of three green, three red, three blue / three green, three red, three blue, and so on.

Activity 3: Making a numeracy activity at the right level for different children

6.28



Module 6: Cognitive domain (numeracy focus)

6.29



Module 7: CrModule 7: Creeaating an inclusivting an inclusive lee learning envirarning environmentonment



Module 7: Creating an inclusive learning environment

7.1



IntrIntroducoductiontion

A learning environment is a place where children play and learn.

When you support children to be part of creating a learning environment and keeping it safe, clean and happy

you are helping them to achieve some of the milestones on their development journey. What domains and

milestones in the diagram do you think you are supporting?

LLeearning outarning outccomesomes

By the end of this module, you will:

Understand some important parts of a learning environment that support all children in the year

before Grade 1

Explain how important play is for meaningful learning

Understand that children learn in different ways

Introduction
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Unit 1Unit 1

Why yWhy you arou are here heree

To understand what an inclusive and supportive learning environment is

To identify elements that contribute to an inclusive and supportive learning environment

To understand how an inclusive and supportive ECD learning environment prepares children for

Grade 1

Module 7: Creating an inclusive learning environment

7.3



Stimulate

To encourage and

motivate

Elements

Different pieces or parts of

things

Imagine

Have new or different

ideas

Supportive

Do something in a helpful,

caring and understanding

way

Learning environment

The space where children

work and play and learn,

and the people who

interact with children when

they learn

AcActivity 1: A inclusivtivity 1: A inclusive and supportive and supportive lee learning envirarning environmentonment

Time: 60 minutes

1. Read and listen to the description of learning environment.

2. Read this next sentence, and underline the words that are important for a good quality learning

environment.

An inclusive and supportive learning environment is a safe and organised place where people

engage with all children and provide opportunities for them to play and learn.

3. Think about the learning environment you were in when you were 5 or 6 years old. Write down your

answers to the six questions below.

a. Where was your learning environment – at home, a pre-school, a neighbour’s playgroup, your

grandmother’s house or somewhere else?

b. Who was part of your learning environment – pre-primary teacher, caregiver, grandparent, mother, father,

sibling, other family members, church and community leaders, or someone else?

Activity 1: A inclusive and supportive learning environment
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c. What resources were part of your learning environment – books, toys or something else?

d. How was your learning environment supportive? What or who made you feel happy, safe and

stimulated?

e. What helped you learn or stopped you from learning?

f. How did your learning environment prepare you for Grade 1?

4. Watch the Learning environment video.

While you are watching, think about and discuss the following questions:

a. What do you notice in the video about space, people and resources as part of the learning environment?

b. What activities has Teacher Adele organised for her pre-primary children?

c. Why has Teacher Adele prepared different activities for each group?

d. What will the children learn?

Module 7: Creating an inclusive learning environment

7.5



e. Do you think the children feel safe, happy and stimulated? Why do you think so?

1. Now read Dikeledi’s experiences when visiting a pre-primary classroom. Listen to the Learning

Environment case study on the tablet.

As I got near the school, I heard the teacher shouting. The children were making a noise.

When I walked into the classroom, the teacher had one child in front of her and she was pulling

his ears. “You’re not listening! What are these ears for if you don’t use them!”

The children were sitting in rows in front of her. Three children sat on a bench meant for two.

There was only one chart on the wall, and a chalkboard with the date written on it.

“Now, Themba, you hand out the worksheets,” the teacher said.

“Which ones, Teacher Patricia?”

“The ones you were doing yesterday, but didn’t finish. Hand out the English worksheets too. You

have 30 minutes before break, and you need to finish both worksheets and hand them in.”

The children started filling in the worksheet. But two of the children didn’t have pencils, so they

didn’t do anything. The teacher didn’t notice.

One of the children was struggling to write because he was holding the pencil incorrectly.

The teacher said, “How many times have I told you to hold the pencil between your thumb and first

two fingers! You’ll never get to Grade 1 if you can’t do this. Themba, you show him how.”

Comment

A learning environment is a space, but it is also people. There are many things that contribute to

an inclusive and supportive learning environment.

Teacher Adele is an important part of the learning environment at her pre-school, because she is

preparing a learning environment that will support children going into Grade 1. Adele’s children are

busy playing and learning. Each activity has a purpose, and Adele practices the activities to make

sure they will work well for the children.

A good learning environment supports children to learn by:

• making sure the children are safe and happy

• providing lots of interesting play activities that stimulate (encourage and motivate) the children

everyday

Activity 1: A inclusive and supportive learning environment
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a. Are the children in this classroom feeling safe, happy and stimulated?

b. What advice would you give the teacher?

Comment

Why do you think the children were noisy?

Often it is because they are bored. The learning environment isn’t stimulating. This teacher

organised only one kind of activity – worksheets, and one worksheet was from the day before.

The space in the classroom was a problem. If children are crowded into desks, they disturb each

other and can’t concentrate on their work.

The teacher also makes the children feel bad about themselves. They are not happy. She talks to

them as if they have already failed.

What other things did you notice?

We wondered whether the children are safe with a teacher that pulls their ears.

Module 7: Creating an inclusive learning environment
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AcActivity 2: Crtivity 2: Creeaatte ye your oour own safwn safe and inclusive and inclusive lee learning envirarning environmentonment

Time: 60 minutes

1. On the mind map in your printed copy of the course, write down some of the things you already do to

make your learning environment safe, happy, and stimulating. Share your ideas with other teachers if you

can.

2. Sit on your own for 5 minutes, think carefully and imagine an ideal (perfect or best) learning environment

for the children you teach. Dream big and let your imagination fly.

Activity 2: Create your own safe and inclusive learning environment
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Now, in your printed copy of the course, draw and write about your ideal learning environment under the

heading ‘My ideal learning environment’ below. Include all the elements, including attitudes, resources and

activities.

3. Look at your finished drawing and writing, and answer the following questions:

a. Which 3 elements in your drawing will prepare children for Grade 1?

b. How can you involve the parents and caregivers in your ideal learning environment?

4. Write down one thing you can do this week that will contribute to an ideal learning environment for your

children.

Unit 2Unit 2

Why yWhy you arou are here heree

To understand inclusion and diversity (many different kinds of animals, plants, humans and

things)

To know that inclusion and diversity are central to a supportive learning environment

To identify the elements that support inclusion and diversity in the learning environment

To understand that school readiness prepares children for being part of a school community

Module 7: Creating an inclusive learning environment
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Exclusion

Leaving some people or

some things out

Segregation

Keeping some things or

people separate apartheid

Inclusion

Including everyone and

everything, being part of a

group, feeling accepted

and valued in the group

Diversity

Many different kinds of

animals, plants, humans

and things

AcActivity 1: Whativity 1: What is inclusivity?t is inclusivity?

Time: 60 minutes

Diversity and inclusion are celebrated in the nations of Southern Africa. We come together as a nation by

valuing diversity and working together to overcome barriers that exclude.

1. Look carefully at the following three pictures:

• Where are the squares?

• Where are the circles, stars and triangles?

Activity 1: What is inclusivity?
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Picture 1: segregation
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Picture 2: inclusion (including everything or everybody)

Activity 1: What is inclusivity?
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Picture 3: exclusion

2. In your own words, write down the difference between exclusion and inclusion.

3. Read a storybook, “Disability is not inability”, on the tablet. Take turns to read it out loud and show the

pictures. If you are on your own, read the storybook by yourself.

4. Agnes, Metobo, Moraa and Osero were children with disabilities before they became competent adults.

What do you think supported and helped Agnes, Metobo, Moraa and Osero to be included when they were

children?

5. Agnes, Metobo, Moraa and Osero are part of a community. They can develop their talents and make a

contribution. Think about and write down in your printed copy of the course what group or groups you

belong to (for example, family, sports group, study group, and so on).

Module 7: Creating an inclusive learning environment
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a. I belong to (write down your groups):

b. When I am included in a group, I feel

c. When I am excluded from a group, I feel

In our society, people are often excluded. Sometimes it is on purpose, and sometimes it is by mistake.

Stop and think! Be honest with yourself. Do you sometimes exclude children by mistake? Think about this

more carefully in the next activity.

Comment

There are many reasons why people are excluded or segregated.

Sometimes it is a law (like apartheid).

Sometimes it is because we are afraid to include people who are different from us.

There are also disabilities. Sometimes people are excluded because of a physical disability or an

intellectual disability (of the brain).

There are emotional and social barriers that can stop a child learning properly.

If a child is hungry or angry, they will not be able to participate well.

If a child has not learned how to behave well, and hits people all the time, the other children will

not want to include that child in their games.

Pre-primary teachers have a responsibility to help children learn how to behave, how to include

others in their games, and how to work together. These are important skills for going to Grade 1.

If we include children equally and actively in the activities of the school or centre we will help

them to feel safe and happy.

Activity 1: What is inclusivity?
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AcActivity 2: Divtivity 2: Diverersity and inclusion in the lesity and inclusion in the learning envirarning environmentonment

Time: 60 minutes

1. Read what your Department, or Ministry, of Education says about inclusion.

The Namibian Ministry says: “Inclusive education is the right of every learner and promotes participation

in or access to the full range of educational programmes and services offered by the education system in

mainstream schools. It is based on the principle of supporting and celebrating the diversity found among

ALL learners and removing ALL barriers to learning.”

2. Sometimes we do not know we are excluding children. Think about these examples of barriers to learning.

In your printed copy of the course, put a tick ✓ next to ones that might affect children in your school or

centre.

Examples of barriers to learning

Long distance from school or centre

Hunger

Poor eyesight

Violence in the home

TB (tuberculosis)

Deafness

Parents addicted to drugs or alcohol

Different home language

Child of a migrant or refugee

Being a girl

Tiredness

3. Discuss and write down your ideas to complete these sentences:

a. What do you think ‘inclusive education’ means?

b. Which children are excluded at your school or centre? Why are they excluded?

Module 7: Creating an inclusive learning environment
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c. Which children do other children sometimes exclude? Why?

4. Write down some ideas for how to include:

a. children whose parents come from another country

b. children who speak a different language from most children in the class

Unit 3Unit 3

Comment

There are many ways to be inclusive. Most important is your attitude. You need to be a model for

your children and show that you value each child in the class.

So when you sing songs in class, you can ask a child who speaks a different language to share a

song in his language. You can tell stories that include people from different countries and show

them in a positive light.

Inclusion is also about identifying children with special needs (like children with poor eyesight or

hearing) and seeing that they are properly attended to.

So the school or centre should do regular health tests, particularly of eyesight and hearing. These

tests should pick up children who have challenges.

But the main thing you can do is to make sure the other children don’t tease children with

disabilities. You also need to make sure they are part of all class activities.

Why yWhy you arou are here heree

To think about how to give opportunities for learning concepts in a variety of ways

To plan activities to support different ways of learning

Unit 3
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Reflect

Think carefully about

something in order to

change or improve it

Case study

A story that is not real, that

makes you think and learn

AcActivity 1: Prtivity 1: Prooviding many diffviding many differerent leent learning opportunitiesarning opportunities

Time: 60 minutes

1. Read the following case study. It is a story about two teachers, Mrs Kwedhi and Mrs Shiimi. We hope it will

help you to think about how to design lessons that give opportunities for learning concepts in a variety of

ways. You can listen to the case study on the tablet.

Mrs Kwedhi and Mrs Shiimi are pre-primary teachers. They teach the two pre-primary classes at

the local school. Mrs Kwedhi and Mrs Shiimi have different ways of teaching.

Read about how each teacher teaches the children the number 5.

Mrs Kwedhi Mrs Shiimi

Mrs Kwedhi shows the children a number

poster.She tells the children about number 5 by

showing the children 5 blocks. She points to

each block and the children count 1, 2, 3, 4,

5.She gives each child a worksheet with a big

number 5 on it. She tells the children to colour in

the number 5.She hands out a blank sheet of

paper to each child and tells them to draw 5

things on the paper.

Mrs Shiimi shows the children a number poster.

The children stand up and sing the ‘Number’

song. Mrs Shiimi asks everyone to jump 5 times,

to clap 5 times and to hop 5 times on each

foot.She tells the children to sit down and gives

each child 5 stones and number cards labelled 1,

2, 3, 4, 5. She asks the children to touch and

count the stones. The children match stones to a

number card.Mrs Shiimi asks each child to find a

partner. The children work together in pairs

playing number games, like ‘Put your 5 stones

together. How many stones have 2 people got?’,

and ‘If you have 10 sweets and 5 friends, how

many sweets for each friend?’, and ‘What will

Module 7: Creating an inclusive learning environment
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you do if you have 12 friends and only 10

sweets?’Mrs Shiimi also asks ‘What words

rhyme with ’five’?’She ends the learning activity

by asking the children to paint 5 things.

2. Now do this quiz to check if you can see the different ways children engaged with the number 5.

Read the sentence in the first column. Tap on True or False for each sentence.

True False

When Mrs Shiimi shows the children a number poster, she is helping children to see

the number 5.

When Mrs Shiimi asks each child to find a partner to work with, she is helping

children learn collaboratively.

When Mrs Shiimi asks the children to paint 5 things, she is helping children to think

about how much five is.

When Mrs Shiimi asks the children to sing the ‘Number Rumba’ song, she is helping

children to be creative.

When Mrs Shiimi lets the children use stones from the garden to match the number

cards, she is helping children to think about one-to-one correspondence.

When Mrs Shiimi ends the activity by asking ‘What words rhyme with five?’, she is

helping children to use the language of mathematics.

When Mrs Shiimi asks everyone to jump 5 times, kick 5 times and do 5 hops on

each foot, she is helping children to use their bodies to learn.

When Mrs Shiimi says ‘Put your 5 stones together. How many stones have 2 people

got?’ and ‘If you have 10 sweets and 5 friends, how many sweets for each friend?’,

she is helping children to solve a problem.

When Mrs Shiimi asks ‘What will you do if you have 12 friends and only 10 sweets?’,

she is helping children to solve a problem.

Comment

We hope that you marked ‘True’ for all of the above statements about Mrs Shiimi’s lesson.

Mrs Shiimi is teaching the number 5. She gives opportunities to children to understand this in

different ways – using their bodies, working together in groups, singing and painting and thinking

about the word ‘five’.

She also helps them to solve simple number problems.

But what about the problem of 12 friends and only 10 sweets? Is this only a number problem?

Or is it a social problem that the children have to solve?

Activity 1: Providing many different learning opportunities

7.18



Concept

An idea about something.

Example: a triangle is a

shape that has 3 straight

sides and 3 corners

AcActivity 2: Planning and implementing activity 2: Planning and implementing activities ttivities to support diffo support differerent went ways of leays of learningarning

Time: 60 minutes

1. One of the concepts children have to learn is the difference between heavy and light.

Watch the following video made by the South African early childhood development organisation, Ntataise.

2. As you watch it, tick ✓ or tap the ways in which the children are learning.

Ways of learning

learn collaboratively

asking questions

solving a problem

being creative

learn by holding

using language

using their bodies

learn by listening

3. Were all the different ways of learning covered?

4. The video shows activities for very young children. Suggest what other ways of learning the teacher could

use with older children.
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5. Think of a concept or skill children need to learn.

Remember that children can learn a concept in many different ways.

Use the table below to write down ideas for activities you can plan to help children to learn the concept or

skill.

Prepare to share your activities with others in your learning group in the next unit.

Concept or skill: Activity Date:

Ways of learning Activity idea

learn collaboratively

asking questions

solving a problem

being creative

learn by holding

using language

using their bodies

Comment

We saw the children holding things, and listening to the teacher.

Another way to learn is by using language.

The children can say when they put the two dolls on the scale: This doll [name doll] is heavier than

the other doll [name doll].

The children can also solve a problem, like “Find two objects that weigh almost the same.”

Activity 2: Planning and implementing activities to support different ways of learning
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learn by listening
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AcActivity 3: Prtivity 3: Prepeparare fe for Unit 4or Unit 4

Time: In your own time

In Unit 4, we will look at how traditional games can prepare children for Grade 1.

Do the following preparation:

1. Find one or two objects (things) you played with when you were a child, e.g. sticks, stones, seeds,

marbles, balls, rope/wool, tin cans, dice, etc.

2. Bring these items with you for your group work.

Also remember to bring your concept and list of activities with you to your group meeting.

Unit 4 LUnit 4 Leearning Grarning Groupoup

Why yWhy you arou are here heree

To share our learning experiences

To understand how traditional games prepare children for Grade 1

To draw on and apply our own childhood play experiences to our teaching

Activity 3: Prepare for Unit 4
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AcActivity 1: Rtivity 1: Reevievieww

Time: 15 minutes

1. Listen to your colleagues sharing their activities from Unit 3.

a. Give them feedback.

b. Write down new ideas from other teachers for activities you would like to do with your children.

c. In your own time, and when the children need them, you can use the Activity Plan to plan the activities

for children to do.

Activity Plan

Purpose:

Time:

Context:

Resources:

Preparation:

Procedure:
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Concept

An idea about something.

Example: a triangle is a

shape that has 3 straight

sides and 3 corners

Traditional games

Games that were created

and played by a

community. Also called

indigenous games

Traditional

A custom, a long time

accepted way of doing

things

AcActivity 2: Ttivity 2: Trraditional gaditional gamesames

Time: 90 minutes

We know that children learn by playing. In this Unit, we will explore how children learn school readiness

concepts (ideas) and skills from traditional games.

1. Watch the video of children playing traditional games.

2. Discuss the video with your colleagues using the following questions as a guide:

a. What did you notice?

b. What did the children in the video learn by playing these games?

3. Children have always played games. Here are two that are common in Southern Africa.

Diketo (see below) is played in South Africa. In Lesotho, Liketo is spelled differently but

pronounced the same way. It is called Chukulu or Ndota in Namibia and Chiyato or Ichiyenge in

Zambia.

Activity 2: Traditional games
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Two or more players sit in a circle around a wooden bowl or a hole in the ground filled with

about 20 small stones or marbles.

The first player picks up a stone and throws it up in the air. Before it drops down, the player

picks up as many other stones in the bowl as he or she can.

Once all players have had a chance, the stones are counted and the one who has collected the

most is the winner.

The picture below is how to draw the ‘board’ for the game of Morabaraba, played in South Africa,

Lesotho, and Botswana.
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Morabaraba is a game for two players.

Each player needs 12 tokens or 'cows'. These could be stones, marbles or even bottle tops of

the same or similar colour.

Players take turns to put a “cow” on one of the places where the lines join (the dots in the

diagram).

The aim is to get three of your cows in a row. When you do this, you can take one of the other

player’s cows.

The game ends when one player has removed all of their opponent’s cows.

4. Here are descriptions of two more games

Uma-dowa (Namibia), called Magusha in South Africa, or called Khati in Lesotho – skipping

game

This game starts from the ankle, working all the way up to the neck. All you need is a long

elastic or nylon pantihose tied together. The elastic is fitted around the ankles of the two players

standing opposite each other. A third player jumps in the middle. The two players on each end

stand very still while the third player jumps. Each time the person jumps, the elastic is lifted

higher – to the shins, the knees, the thighs, the hips, the waist. When the elastic is too high for

the player to jump over, it is the next player’s turn. A fourth player can also be introduced, which

makes it more challenging.

Activity 2: Traditional games
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Ou wolf ou wolf, hoe laat is dit? (Afrikaans), and Wolf, Wolf, what’s the time? (English)

One child plays the wolf. The other children follow behind the ‘wolf’ and ask, ‘Wolfie, Wolfie,

what’s the time?’ The wolf replies, ‘8 o’clock’. The children and wolf repeat the question and

answer over and over (with different times) until the wolf turns and says, ‘It’s dinner time’, and

chases everyone. The child that is caught for ‘dinner’ is the next one to play the wolf.

5. Work with one other teacher in the group. In the table in your printed copy of the course, put a tick ✓ next

to the skill that is being developed in each game We have done one example.

Diketo Morabaraba Uma-dowa Wolf, wolf

Social skills:

Sharing and taking turns

Working together

Emotional skills:

Confidence

Physical skills:

Muscle strength

Agility (bend and twist)

Fine motor development (fingers and hands)

Gross motor development (legs, body and arms)

Hand-eye co-ordination (throwing and catching)
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Diketo Morabaraba Uma-dowa Wolf, wolf

Foot-eye co-ordination (kicking)

Cognitive skills (thinking):

Maths (counting and adding)

Maths (measuring time, distance)

Listening

Following instructions

Making decisions alone

6. Teach your colleagues how to play one of your childhood games.

a. Write down the name of the game.

b. Use the things you brought with you (sticks, plastic bottle, seeds, ball, stones, marbles, etc.), and teach

the game.

c. Each person takes a turn for 5-10 minutes. Use the tablet to take photos and videos.

Invite your colleagues to name the skills and concepts the children will learn when playing your game.

7. Decide on one new traditional game to play with your children.

a. Use the Activity Plan to plan how and when you will do the activity with children.

Activity Plan

Purpose:

Time:

Context:

Comment

When children play games, they learn social, emotional, physical and cognitive (thinking) skills

that prepare them for Grade 1.

When children play games, they are preparing for Grade 1 by learning to share, take turns, be part

of a group, work together, listen with attention, follow instructions, obey rules, count, measure,

sort, and focus on a task while developing their strength and co-ordination.

Activity 2: Traditional games

7.28



Activity Plan

Resources:

Preparation:

Procedure:

8. In your own time prepare and try out the activity with children.

a. Observe one or two children carefully while they do the activity/game.

b. Rate the children based on your observations. Use the rating scale you chose in Module 2 Unit 3 Activity

2, or use the rating scale in your curriculum or in the ChildSteps App on your tablet.

c. Remember to take photographs or a video of children doing the activities, and your observation records

and ratings. You can share these with other teachers anytime to learn from each other.

d. Also, if you have ChildSteps on your tablet, you can explore and try out all the activities. You can also

use ChildSteps to assess and rate the children’s numeracy development.

To end off Module 7 do the Module Quiz.

Module 7: Creating an inclusive learning environment
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IntrIntroducoductiontion

Making the classroom work

well involves children and

teacher, and even the parents

and caregivers. It is about how

people behave. We want to

encourage good behaviour in

children too. This means there

are things they need to learn to

support their development in

the social and emotional

domains.

You will remember the Social

and Emotional domains are

part of our four child

development domains and

milestones. Which milestones

do you support by helping

children to behave well?

If you have ChildSteps on your

tablet, tap on it to open it. Tap

on Dashboard and find one or

more list items that will help to

support the development of

good behavior in children.

Explore all the activities

LLeearning outarning outccomesomes

By the end of this module, you will:

Understand that it is against the law to discipline a child through physical punishment.

Understand what discipline means.

Talk about why we discipline children.

Explore other ways to encourage good behaviour in children.

Organise and manage the classroom in a way that supports children to behave well.

Introduction

8.2



Unit 1Unit 1

Why yWhy you arou are here heree

To think about what discipline means to a child

To understand what the purpose of discipline is

To think about the kinds of behaviour in children that we do and don’t want to see in our

classrooms
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To think about what we can do in our classes to encourage children to behave well

Why you are here
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Corporal punishment

Using physical ways, like

beating, to punish

someone

AcActivity 1: Our otivity 1: Our own ewn experiencxperience of disciplinee of discipline

Time: 40 minutes

The way we work with children often comes from how teachers and other adults behaved when we were

children. Many teachers think that corporal punishment is the only way to discipline children.

Let us go back a little in time, and think about corporal punishment.

1. Think about one time that an adult disciplined you as a child. Write down your answers to the following

questions:

a. What was the reason for the discipline? Did you understand the reason?

b. Who disciplined you?

c. What did the person do to you?

2. How did you feel about the punishment? Choose from the list in the table. Tick ✓ in your printed copy of

the course, or tap on the tablet next to the words that say how you felt. You can tick ✓ more than one box.

Write down why you felt this way. We have done the first one as an example.

I felt Tick here Say why you felt this way

Frustrated Because I thought I was not doing anything wrong

Proud of myself
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I felt Tick here Say why you felt this way

Bad about myself

Angry

Scared

That I was a bad person

Good about myself

Sad

Stupid

Clever

2. Think about how this punishment helped you or not. In your printed copy of the course or on your tablet,

write YES or NO next to each sentence.

If you write YES, explain how the punishment helped you.

If you write NO, say why the punishment did not help you.

We have done an example.

Activity 1: Our own experience of discipline
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My punishment… Yes No

My punishment helped … Or My

punishment did not help …

Example: My punishment showed me that I had

done something wrong.

It did not help me to know what to do

right.

My punishment helped me understand what I

did wrong.

My punishment made me feel bad.

My punishment made me scared of my

teacher.

My punishment helped me to think for myself

about my own behaviour.

My punishment made me feel I could control

my own behaviour.

My punishment taught me how to do better

next time.

My punishment made me want to stay at

home.

My punishment made me cry.
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4. Write down another way the adult could have disciplined you.

5. Write down why you think this other way is better.

Activity 1: Our own experience of discipline
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AcActivity 2: The purpose of disciplinetivity 2: The purpose of discipline

Time: 40 minutes

1. Read this statement about discipline

Discipline is meant to teach a child the difference between right and wrong.

2. Write down why you agree or you do not agree with this statement.

3. What kind of discipline do you think teaches children the difference between right and wrong? Write down

one idea here.

4. Write down one or two traditional ways of disciplining children in your country/culture that you know of

and that work.

When young children are together in a school or centre it is important that they learn how to behave in a good

way.
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AcActivity 3: Enctivity 3: Encourouraging gaging good behaviourood behaviour

Time: 40 minutes

1. Read this list of why learning good behaviour is important.

Learning good behaviour:

◦ Helps children to learn

◦ Shows respect for the teacher

◦ Shows respect for their classmates

◦ Helps us to keep the learning environment safe, clean, happy and working well for everybody

2. Write down some more reasons why good behaviour is important for pre-primary children.

3. Think about what behaviour you do not like from your children and complete the following table.

a. On the left hand side, write down three kinds of behaviour you do not like.

b. Next to it, write down how you will discipline a child who behaved in this way (without using corporal

punishment).

c. Then write how this will help you to teach the child the difference between right and wrong.

We have done an example.

I do not like it when

… I will discipline the child by …

How does this discipline help the child

learn right from wrong?

… children throw a

ball inside the

classroom

… taking the ball away. I will sit

with all the children and ask

them if throwing the ball inside

is a good idea. I will explain my

own reasons to them. I will ask

children to make a poster

about ‘What happens if I throw

a ball inside’.

It gives children the chance to think about

the problem themselves first. Then they will

be prepared to listen to my reason. They will

understand that there is a good reason to

not throw a ball in class. Making a poster

will help them to think deeply, and will give

them something to remind themselves

about balls inside.
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I do not like it when

… I will discipline the child by …

How does this discipline help the child

learn right from wrong?

4. In the next table, write down three examples of good behaviour that you do like to see. What can you do to

encourage good behaviour?

a. In the first column, write down good behaviour that you do want to see.

b. In the second column, write down how you can encourage this good behaviour.

We have done an example.

I like it when … I encourage this by …

… children speak kindly to

each other 1. speaking kindly myself

2. telling children that I am happy when they say something kind

to another child

3. asking children to say something kind to their partner

Unit 2Unit 2

Why yWhy you arou are here heree

To share ideas about how we discipline children

To talk and think about different kinds of punishment, including corporal punishment

To explore how we can support children in different ways to behave well

To think about how we can manage our learning environment to support good behaviour

Unit 2
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Frustrated

Angry about not being able

to do something

Consequences

Something that follows on

from something else

Code of conduct

Rules for how we must

behave the way teachers

must behave

AcActivity 1: Thinking about ctivity 1: Thinking about corpororporal punishmental punishment

Time: 30 minutes

As a teacher, you can discipline children in whichever way you think is correct.

But certain ways of punishing children are against the law.

1. Read what the law in your country says about corporal punishment.

The (Education) Bill abolishes corporal punishment at schools in accordance with section 8 of the

Constitution which provides that a person shall not be subjected to torture or to inhuman or degrading

punishment.

2. Listen to the audio on the tablet of three teachers talking about discipline. You can also read it. If you are

working in a group of teachers from your school or centre, choose one person to read Teacher 1, another

person to read Teacher 2, and a third person to read Teacher 3.

A discipline conversation role-play

Teacher 1: I have some very difficult children in my class.

Teacher 2: Me too!

Teacher 1: When they are naughty, I beat them with a big stick.

Teacher 2: That is a good way of disciplining a child.

Teacher 3: Hitting children makes them afraid. Our school policy says we should not hit children.

Teacher 2: But I was hit when I was a child. I don’t see what is wrong with it.

Teacher 3: When we hit children, they might stop what they are doing, because they are afraid.

But hitting children will not change their behaviour. And it can be harmful!

Teacher 2: They have to learn the difference between right and wrong.

Teacher 3: We can learn ways of disciplining children to teach them right from wrong, and many

other things too.

Teacher 1: They are still too young. We have to control children.

Teacher 3: We can teach them how to control their own behaviour.

Module 8: Making the classroom work well
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Teacher 2: Well, how do we do that?

Teacher 3: It begins with me. I can control myself as a teacher, and show the children how to

control themselves. Young children watch and listen, and copy other people.

Teacher 2: But how are they learning control?

Teacher 3: I can explain. For example, Meke hits Sisi because Sisi wants to take Meke’s toy

away. I can say to Meke, “I don’t like it when you hit Sisi. It makes me feel angry or upset. Let’s

think of another way to tell Sisi.” I can talk to Meke to teach her something.

Teacher 1: What can you teach her?

Teacher 3: I can teach her another way to deal with conflict. I can say, “Meke, tell Sisi with your

words and not with your hands.”

Teacher 2: What if Meke doesn’t know what to say?

Teacher 3: I can help her with the words. I can say, “Meke, say to Sisi,”Please don’t take my toy. I

don’t like it when you take my toy."

Teacher 1: You are teaching her words she can use to tell other children what she wants.

Teacher 3: Yes. I can also teach Meke to think about other children.

Teacher 2: How can you do that?

Teacher 3: I can talk to both children together. I can say “Sisi how did you feel when Meke hit

you?” Meke can hear from Sisi how she feels when she is hit.

Teacher 2: She learns that other children have feelings too.

Teacher 3: Yes. I can teach Sisi something too.

Teacher 2: Like what?

Teacher 3: I can say, “Sisi, do you like it when someone takes your toy away?”

Teacher 1: And Sisi thinks about what it feels like for Meke to have her toy taken away.

Teacher 3: Exactly. I have taught Meke how to behave differently. And I have taught both

children how to express their feelings, and how to think from another person’s point of view.

Teacher 2: I will try that next time. We might need time to get used to doing things differently.

3. After you have listened to or read the conversation, think about and discuss these questions. Write down

your ideas in your printed copy of the course.

a. Why do Teacher 1 and Teacher 2 in the role-play use corporal punishment?

b. What does Teacher 3 want children to learn?

Activity 1: Thinking about corporal punishment
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c. Write down three things Teacher 3 suggests we can do to encourage good behaviour.

Comment

Teachers can choose how to discipline a child, but they also have to pay attention to the law.

Corporal punishment is against the law in most Southern African countries.

Teacher 3 in the role-play says we can teach children how to control their own behaviour. We can

help them to express their feelings, and think about how the other person feels.

Teacher 3 says that we can control our own behaviour and be a model for children. We can talk to

children, give them words to say, and encourage them to talk to each other.

There can be consequences for children who behave badly, such as taking something away from

the child. Sometimes a child might need to spend some time alone to think about a better way to

behave.

Module 8: Making the classroom work well

8.15



AcActivity 2: Finding otivity 2: Finding other wther ways tays to discipline childro discipline childrenen

Time: 60 minutes

1. What kind of rules do you think will help children to behave well? Write down some ideas.

2. Sometimes as teachers, we can feel frustrated, or upset, or angry with children. When we feel that way, we

can ‘Stop and Think’. Write down what you can ‘Stop and Think’ about.

3. There are many reasons for bad behaviour. Discuss and write down some reasons why children behave

badly.

4. Discuss and write down how you can communicate with children about good behaviour.

Activity 2: Finding other ways to discipline children
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Comment

Always it comes back to the teacher. How does the teacher express her feelings? How does the

teacher behave? How does the teacher communicate and discipline children. Children will copy

what we do as teachers. We need to be good role models. Look closely at the following steps. Is

this a good model for children? How can we involve children in these steps?

If we follow this process, and involve children so it becomes part of the culture of the classroom

learning environment, we will be supporting children to develop socially and emotionally through

building self-confidence, negotiating, being inclusive, managing conflict, expressing emotions and

understanding and responding to other children’s emotions

Step One – Make Rules

Set clear rules of behaviour for your class. Do it together with the children so that they know

exactly what you expect.
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Step Two – Stop and Think

Take a step back and think before you hit or discipline a child. Slow down and try to be calm.

Step Three – Understand why

Try to find the reason for the child’s behaviour. There is always a reason. If you can understand the

reason, you can usually find a good way to discipline the child. Sometimes the reason is

something in the classroom, or something that we as teachers do.

Let’s look at some reasons:

• A child does not know or understand what to do and does the wrong thing.

• A child is bored and starts to play around.

• A child does not know how to manage their feelings, such as anger.

• A child is copying behaviour from adults or other children at home or at school.

Step Four – Communicate

Think of a way to help children understand why some kinds of behaviour are not right. To do that,

we need to communicate clearly and kindly with children.

Activity 2: Finding other ways to discipline children
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Step Five – Have consequences

• Make sure you do what you say you are going to do. This will help children learn that you mean

what you say.

• Try to talk to children and discipline them as soon as possible after they have behaved badly. If

you leave it too long, the children will forget what their behaviour was.

• Try to think of a consequence that fits the bad behaviour.
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Praise children for good behaviour. If you let children know when you are happy with their

behaviour, they will think about behaving in a good way again.

It is also helpful to ask children to put themselves in the place of the other person: What would

you feel like if someone broke your doll?

Activity 2: Finding other ways to discipline children
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Children always behave the way they do for a reason. In STEP THREE, you saw some possible reasons for

children’s bad behaviour. There is always something the teacher can do to encourage good behaviour.

It is also very important to share with parents your ways of disciplining.

If there is a difference between what happens at home and what happens at school, your methods of

discipline may not work.

Now that you have seen the Five Steps for other ways of disciplining children, go back to Unit 1 Activity 3 and

see if you are happy with what you wrote in your tables, or if you want to change something.
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AcActivity 3: Utivity 3: Using fsing folkolkttales and sales and sttororybooks tybooks to enco encourouragage ge good behaviourood behaviour

Time: 30 minutes

One of the best ways to support good behaviour is through sharing folktales and storybooks with children.

Read the “Punishment” storybook together.

1. In this story, does the mother punish Rahim?

2. What do you think Rahim learns from his experience? Do you think that he will do the same thing again?

3. What do you think that Rahim’s brother and sister learned from this experience?

4. If you read this storybook with children, what questions would you ask the children?

Activity 3: Using folktales and storybooks to encourage good behaviour
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Unit 3Unit 3

Comment

As parents or teachers, we do not always have to punish a child for bad behaviour. Sometimes we

can simply draw attention to the consequences of bad behaviour.

Everybody saw the consequence for Rahim when he ate too much fruit. He got very sick!

When we read a story like this, we can ask children questions like “Have you eaten too much of a

delicious thing, and felt very sick afterwards?” This helps children relate to the character in the

story.

We can also ask questions like “Why was Rahim’s mother angry?” and “What do you think Rahim

learns from his experience?” and “Do you think he will do it again?”

Another title for this story is Greed. Do you think this is a better title? Perhaps you could ask the

children in your class what they think.

Why yWhy you arou are here heree

To think about supporting behaviour that leads to good health; in particular, the importance of

washing hands

To create opportunities for children to ask questions so that they understand the reasons for the

healthy behaviour you are encouraging

Module 8: Making the classroom work well
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AcActivity 1: Making a postivity 1: Making a postter about hand-wer about hand-washingashing

Time: 30 minutes

Remember the Daily Programme for pre-primary you used for planning and observation in Module 1 and

Module 2? There were two times for handwashing – one before snack time in the morning, and one after

outdoor play.

1. Below is a poster that encourages regular hand-washing. Do you agree with all the statements on the

poster? If not, what would you like to change, and how?

2. Should the poster be in English, or in the language that the children understand best? Why?

3. Make your own poster based on this one. Could you get the children to help you make the poster? How?

Activity 1: Making a poster about hand-washing
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4. Which milestones do you support by helping children to:

a. follow good hygiene, and

b. work together to make a hygiene poster?

Please have your new poster ready for the group meeting in Unit 4.

Comment

Perhaps you thought that expecting children to cough into their arms, rather than their hands, was

a little strange? Would you expect this? Why do you think it says this?

We think children could participate in making this poster.

• They could make hands in different colours by painting or colouring in outlines of hands.

• They could take the words and put them in the correct sequence on the poster.

We are sure you will have many other ideas!

We think when children make this poster together they are developing towards the milestones of

being disciplined and following rules, negotiating, being responsible citizens, valuing life and self-

confidence.
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AcActivity 2: Ativity 2: Asking quessking questions about hetions about healthy behaviouralthy behaviour

Time: 30 minutes

Supporting good behaviour also means encouraging good habits that promote healthy living.

Washing hands is one habit that promotes good health. There are more.

1. Look at the list of healthy habits in the table on the next page.

a. Do you agree with this list? Can you suggest changes?

b. Are there any other habits you would like to add?

2. Children may ask why they should do these things.

What answers would you give? Write your answers under the column ‘Good Results’.

Healthy habits Good

Children wash their hands with soap and water

before eating food and after using the toilet

Children wash their bodies daily

Children wear clean clothes every day

Children brush their teeth morning and evening

Children have a time to rest during the day

Activity 2: Asking questions about healthy behaviour
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Healthy habits Good

Children eat nutritious meals – all six food groups

(grains, proteins, vegetables, fruit, oils, dairy)

Comment

We say that regular hand-washing and bathing is important because children get very dirty when

they are always active, inside and outside. Germs live on dirty skin and cause colds, coughs and

flu.

If children do not wash their hands regularly, they will carry the dirt and germs and other bacteria

onto their food they eat and into their eyes and mouth. This is likely to make them sick.

Also when we eat the right food and get enough rest, we will be healthy. Enough of the right kind

of food and plenty of rest also give children energy to play and learn from their play.

So children can learn the reason for good, healthy behaviour. The important thing for the children

to do is not only to give the right answers. It is also important for them to ask questions.

If we encourage children to ask questions and then help them to find the answers to their

questions, they will learn well.
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AcActivity 3: A stivity 3: A sttorory about hand-wy about hand-washingashing

Time: 30 minutes

1. Read this storybook “Kariza’s questions” from Rwanda. It was originally written by a teacher in the main

language of Rwanda, Kinyarwanda.

2. Is it a storybook about washing hands, or is it a storybook about asking questions? What do you think?

3. If you read this storybook with children, what words and concepts will you need to explain?

4. In the storybook, the girl’s father makes a hand-washing tool – called a ‘Step up and wash tool’. In Malawi,

they make a Tippy-Tap (see the picture below). What do you use for handwashing in your school or

centre?

Activity 3: A story about hand-washing
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Comment

We think that the storybook is actually about three things: why you need to wash your hands (the

science about germs), how to make a simple and cheap hand-washing tool, and also the

importance of asking questions.

We can start this story by asking the class “Are my hands clean or dirty?” and “How do you know?”

Don’t tell children the answer if they don’t know. Just read the story.

When the story is finished, ask the two questions again, and see how the children answer.

Through this story, you introduce the concept that some things in the world, like germs or bacteria,

are too small for us to see without using a tool like a microscope. Our hands can be dirty even if

they look quite clean.

Remember to give children a chance to ask questions at the end of the story.

Module 8: Making the classroom work well
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AcActivity 4: Prtivity 4: Prepeparing faring for yor your grour group meeoup meetingting

Time: 30 minutes

1. Think about a story or folktale that you were told when you were a child to encourage you to behave well

or stop behaving badly.

2. Write the story/folktale down here.

3. Prepare to tell the story/folktale to your group.

Unit 4 LUnit 4 Leearning Grarning Groupoup

Why yWhy you arou are here heree

To share hand-washing posters with each other

To share stories/folktales with each other, and discuss how they can be used to encourage good

behaviour

Activity 4: Preparing for your group meeting
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AcActivity 1: Sharing hand-wtivity 1: Sharing hand-washing posashing posttererss

Time: 30 minutes

1. Share your hand-washing posters with each other.

2. Explain how you made them.

3. Watch the video Eating Time in an ECD centre in Malawi

4. Read the questions below, and watch the video again. While you are watching the video, think about the

questions. You can make notes while you are watching:

a. Where do you think the children are going with their dishes?

b. What rules do you think the ECD centre has about washing dishes?

c. What rules do you have for washing children’s dishes?

d. What kind of rules can you put in place that will help children to feel a sense of belonging and

independence?

Module 8: Making the classroom work well
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Comment

A hand-washing poster is a fun thing to do with children, and is a good way to introduce a

conversation with children about how they can look after themselves.

In Module 5 Unit 2 you discussed setting clear positive rules that help children to behave well. You

also looked at how we can encourage good habits that promote healthy living. In the video Eating

Time we think the children are going to put away or wash their dishes. This can give children a

positive sense of purpose and belonging. It can also promote the idea of children taking care of

themselves and their environment independently, and as part of a group. In this case all the

children can be part of the rule of ‘helping hands’ in the ECD centre.

Activity 1: Sharing hand-washing posters
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AcActivity 2: Sharing ftivity 2: Sharing folkolkttalesales

Time: 60 minutes

1. Tell your folktales or stories to each other.

2. After each folktale or story, discuss the behaviour it is encouraging or discouraging.

3. Also discuss whether or not you agree with the message of the story.

4. Choose the best story, and use your tablet to take a video of the teacher telling the story (consult the

guide to using the tablet if you don’t know how to take a video). Write the title of the story here:

5. Watch the video that you have taken, and write down the main points of the story, so that you can use the

story in your own classroom.

To end off Module 8 do the Module Quiz.

Module 8: Making the classroom work well
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Module 9: Building a team around the child
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IntrIntroducoductiontion

Unit 1Unit 1

Relationships are important in everybody’s lives. They are especially important in young children’s lives.

When children have good relationships with those around them, this can help them to grow and learn in a

good way.

LLeearning outarning outccomesomes

By the end of this module, you will:

Know how to build meaningful relationships with parents and caregivers.

Know how to build meaningful relationships with Grade 1 teachers.

Why yWhy you arou are here heree

To talk about what a team is

To talk about what the team might look like

Decide who can be on the team and what each person can do to make the team work well

Introduction
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AcActivity 1: Stivity 1: Sttarting tarting to build a to build a teeamam

Time: 30 minutes

1. Read a storybook, “Sun, Moon, Rain and Wind” together on your tablet. Think about these questions as

you read.

a. What is the story really about?

b. What were “Sun, Moon, Rain and Wind” taking care of?

c. How did they come to their agreement?

Comment

What does the story say? The Sun, The Moon, The Rain and The Wind could not agree at first. But

then they agreed to work together to care for the earth.

So the story is about team work! They had a common goal – looking after the earth. We also

noticed that they listened carefully to each other. Listening is very important if you are going to

understand each other and work together.

We can learn from this story. The Sun, The Moon, The Rain and The Wind built a relationship

between themselves that was good for the earth. In the same way, building good relationships

between people who take care of children can lead to good things for the child.

Module 9: Building a team around the child
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Activity 1: Starting to build a team
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AcActivity 2: Hotivity 2: How cw can wan we build a te build a teeam in our ECD Centram in our ECD Centre or School?e or School?

Time: 90 minutes

1. Look at this picture:

2. You can see the child in the centre of a circle.

a. Who do you think should be in the first circle around the child?

b. Write your name in the second circle around the child.

c. In the next circles around the child, write which other people you think can be part of the team around

the child.

Module 9: Building a team around the child
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3. What part do you think the child can play in the team? For example, the child can co-operate to make sure

that s/he gets to school on time, and not play on the way.

4. Share your answers with your group.

5. Think about the team you might like to build in your school or centre.

6. Look back at your circle drawing.

a. In the first column of the table below, write down the people who you have decided you need on the

team. We have done the first one for you.

b. Then write down why it is important that they are on the team. We have done the first one for you.

c. Then write down what you think they can do to support the child.

Unit 2Unit 2

Parents or caregivers are the child’s first teachers. That is why the parents or caregivers and family is in the

first circle around the child. A strong relationship between home and school can have many benefits for the

child, for the teacher and for the school or centre. Because the child’s relationship with family is an important

one, we need as teachers to try to work with parents or caregivers and older siblings to support the child.

Why yWhy you arou are here heree

To think about the importance of having parents/caregivers as part of your team

To decide exactly how you want to work with parents/caregivers in your school or centre

To think about some activities that you can do with parents/caregivers

Unit 2
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AcActivity 1: Rtivity 1: Relaelationship with ptionship with pararentents/cs/carareegivgivererss

Time: 30 minutes

1. Think back to the story “Sun, Moon, Rain and Wind”. How did they start working as a team?

2. In order for teachers to build a good relationship with parents or caregivers, there needs to be a common

goal. What do you think the common goal is?

3. There are many things that will help achieve this common goal. Tick ✓ in your printed copy of the course

or tap on the tablet which of the following are the responsibility of the teacher and which are the

responsibility of the parent or caregiver

Responsibilities

Parent or

caregiver Teacher

a. See that the children have been fed and are clean

when they come to school.

b. Ensure that the children are safe as they go to and

from school.

c. Tell or read stories to children.

d. Help their child develop healthy routines – like

cleaning their teeth morning and evening.

e. Help the children take turns without fighting.

f. Help the children look after their belongings.

g. Decide when the children are ready to go to the next

grade.

h. Teach children to count on their fingers.

i. Help the children recognise signs on packets or in

streets.

Module 9: Building a team around the child
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Responsibilities

Parent or

caregiver Teacher

j. Make sure children get enough sleep so they are fresh

when they come to school in the morning.

Can you think of more responsibilities to add to the list?

Comment

We think the common goal for parents/caregivers and teachers is the good of the children.

But what does that actually mean?

There has to be lots of talking and listening about this – parents and teachers need to agree on

what they understand by ‘the good of the children’.

You can look back at the discussion in Module 1, where you talked about your vision for the

children in your class. You and the parents/caregivers have a lot to talk about!

Perhaps the list of responsibilities is a good place to start. Did you find that you ticked both

parents and teachers for many of the responsibilities?

Activity 1: Relationship with parents/caregivers
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Two way street

An equal relationship

where ideas are shared in

a supportive, cooperative

and respectful way

Journey

Travelling from one place

to another usually taking a

long time

AcActivity 2: A twtivity 2: A twoo-w-way say strtreeeett

Time: 30 minutes

Think about the road a child is on, a child’s journey. The parents or caregivers are on one side, and the

teacher is on the other side. It is a two-way street.

1. Look at this picture of a two-way street. The teacher and the parent are on different sides of the street

moving towards each other.

2. Talk about what benefits there are for parents or caregivers and teachers to work together to support the

child on their journey.

3. Write some ideas on each side of the road in your printed copy of the course.

Module 9: Building a team around the child
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a. On the left-hand side, write ways in which the teacher can benefit from a good relationship with a parent

or caregiver.

b. On the right-hand side, write ways in which parents or caregivers can benefit from a good relationship

with a teacher.

4. Parents sometimes resist co-operating with teachers. Why is this, and what can you as a teacher do about

it?

Comment

We think that it is important to keep this two-way street between teachers and parents open and

clear. Why is this?

For the teacher, a relationship and clear communication with parents gives an insight into the

family of the child. You understand what the parents are doing. You can build from this as you

work with the children in your class.

What are the benefits for parents?

Discussions with the teacher can help parents understand what their children are learning, and

what difficulties they are having. So they don’t feel alone. They can talk to someone who

understands their children. And the road to learning for the child will be easier.

Sometimes parents don’t like to co-operate with teachers. It may be because they feel uneducated

in comparison to the teachers. But perhaps parents think the school or centre is responsible for

the education of their children.

So what can we do to help these parents see that they are an important part of a team in the

education of their children?

Maybe we can say that ‘it takes a village to raise a child’. Every adult shares responsibility for

children – and each has a particular role to play.

Activity 2: A two-way street
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AcActivity 3: Including ptivity 3: Including pararentents and cs and carareegivgiverers in the ts in the teeamam

Time: 30 minutes

1. What ideas do you have about how to help the parents or caregivers to feel part of your team? You

probably have more than you think. You know your parents or caregivers very well.

2. In your printed copy of the course, write some ideas on the mind map below. We have done one as an

example: parents can help with learning resources, sending bottle tops for counting and sorting, and

making other toys. Add a new branch if you think of something you want to add:

Module 9: Building a team around the child
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Let’s think more about the communication branch in the mind map.

Comment

There are many things happening on your mind map. For example, you communicate with your

parents/caregivers. This helps parents to

1. feel welcome in your school or centre,

2. give something to the life of your school or centre in different ways,

3. understand the progress of their child.

At home, parents can work with their children and build a strong relationship between them.

Parents and caregivers can do activities in the school or centre too.

They can do things like:

1. help with the care and maintenance of the school or centre. For example, do a big clean of the

classroom once a term, or help with the school or centre garden.

2. help to make some of the toys that you need (or make some toys to take home and play with

the children).

3. bring things to school to work with, such as bottle tops for counting activities, cloths for wiping

hands, pieces of wood for building toy houses with, and so on.

If you like these ideas, add them to your mind map, on a relevant branch or a new branch.

Activity 3: Including parents and caregivers in the team
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AcActivity 4: Communictivity 4: Communicaating with pting with pararentents, cs, carareegivgiverers and fs and familiesamilies

Time: 30 minutes

1. Look at the communication ideas in your mind map. If you have not written anything on the

communication branch, stop and think. Write one or two ideas here about WHAT you can communicate

with parents/caregivers about.

2. Write down two ideas about HOW you can communicate with your caregivers/parents.

3. Write down one thing you really need help with in your school or centre.

4. Write down how you will ask parents to help you.

5. Write down when you will do it.

6. Where did you write down ‘reporting on child’s progress’? Maybe you wrote it under communication or

maybe you wrote it on a separate branch. If you didn’t write it in the mind map, write it now.

Module 9: Building a team around the child
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Working with parents/caregivers is a lot of hard work. But it can be fun too!

And it will help you with your work, and help the children with their work as well.

Unit 3Unit 3

Before you begin Unit 3, think about what you learned in the previous units.

Comment

Reporting on children’s progress is an important part of communicating with parents, caregivers

and families.

You have practiced sharing your observation reports with other teachers in some of the modules

in this course.

This will help you to think about how you can report to parents, caregivers and families about your

observations of children too.

Even if you keep your observation records in English, you should talk about the child with parents

and families in a language they speak at home if you can. It is important they understand well

what you are saying.

Why yWhy you arou are here heree

To reflect on what you have learned in Unit 1 and Unit 2

To talk about how a good relationship between pre-primary and Grade 1 teachers can benefit the

both the teachers and the children

To find ways to build a good relationship between pre-primary and Grade 1 teachers

Unit 3
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AcActivity 1: Rtivity 1: Reevievieww

Time: 30 minutes

1. In Unit 1 and Unit 2, you started to build your team around the child. You made a list of who you need as

part of your team.

a. Who did you manage to invite onto your team? Write down their name or names.

b. What important role can they play?

2. You also spoke about communicating with parents.

a. Did you manage to communicate with parents? Write down one thing you communicated with parents

in the last week. Also write down how you communicated with them.

b. What is your plan to communicate with parents? Write down how you will communicate in the future,

and what you will say.

3. It can be difficult to get people onto your team.

a. Who can help you to get people onto your team? Write down their name.

b. Think about and share new ways of inviting people onto your team.

Module 9: Building a team around the child
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c. Discuss and write down one creative way to get parents on the team.

Other teachers are also an important part of the team around the child.

Let’s think about why relationships between pre-primary and Grade 1 teachers are important.

Activity 1: Review
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Speech bubble

Part of a picture that

shows someone speaking

AcActivity 2: Rtivity 2: Relaelationships betionships betwtween preen pree-primar-primary and Gry and Grade 1 tade 1 teeacheracherss

Time: 45 minutes

1. Look at the following picture.

2. Think about what is happening in the picture. What is the pre-primary teacher saying? What is the Grade 1

teacher saying? What are the children saying or thinking?

3. In your printed copy of the course, complete the sentence in each speech bubble in the picture.

4. If you are working in a group, talk about what each person thinks about this picture. Share what each

person wrote in the speech bubbles.

Module 9: Building a team around the child
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5. Think of some ways in which the pre-primary and Grade 1 teacher can build a good relationship and work

together just as in the story. In your printed copy of the course, write in the table below. We have done one

as an example.

Pre-primary

teacher

How will this help build a

good relationship Grade 1 teacher

How will this help build a

good relationship

Visiting the Grade 1

teacher

This teacher will know who I

am. She will know that I am

working with the children

who will be in the teacher’s

class next year.

Paying a visit to

the pre-primary

class while the

children are

there one day

This helps me to see what

the children are doing. Then I

can think about how I can

help the children make the

change into my Grade 1

class.

Activity 2: Relationships between pre-primary and Grade 1 teachers
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Pre-primary

teacher

How will this help build a

good relationship Grade 1 teacher

How will this help build a

good relationship

6. Share what you have written. Then you can write your answers into the table on the tablet.

Comment

Both Grade 1 and pre-primary teachers working together can help to build a good relationship.

This is often not easy to do! In most education systems, teachers who teach the older children

have a higher status.

We believe that every teacher has an equally important task whatever the age of the children they

teach.

One way to build relationships between teachers is to visit each other, and discuss your teaching

and the needs of the children. This builds a relationship that can help you as well as the children.

Module 9: Building a team around the child
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AcActivity 3: Similarities and difftivity 3: Similarities and differerencences bees betwtween preen pree-primar-primary and Gry and Grade 1 classrade 1 classroomsooms

Time: 45 minutes

1. In Module 1 and Module 2 you looked at a pre-primary daily programme. Look at the daily programme

again. Also look at the example of a Grade 1 Daily programme or timetable.

a. What is the same?

b. What is different?

Daily programme (timetable) for Grade 1

Daily programme for pre-primary

Activity 3: Similarities and differences between pre-primary and Grade 1 classrooms
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2. What is your daily programme for pre-primary or Grade 1? Does it look the same or different to these

ones?

a. Bring a copy of your daily programme with you to your learning group meeting.

b. You will share it with your fellow teachers and talk more about visiting each other’s classrooms.

Comment

There are some important differences between pre-primary and Grade 1 daily programmes. For

example, there is no toilet time written in the Grade 1 programme, or time for hand washing.

Another big difference is that Grade 1 has subjects like Mathematics, Beginning Knowledge (Beg

Know) and EFAL (English First Additional Language).

Also, the school day ends later for Grade 1, 2, and 3 children. New Grade 1 children will have to get

used to this.

We can help to prepare children for these differences if we know about them.

Module 9: Building a team around the child
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Unit 4 LUnit 4 Leearning Grarning Groupoup

Why yWhy you arou are here heree

To review what you have learned in this module

To think further about similarities and differences between pre-primary and Grade 1 classrooms

To explore what you can learn from visiting each other’s classrooms

To decide what you will do on the visits

Unit 4 Learning Group
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AcActivity 1: Rtivity 1: Reevievieww

Time: 15 minutes

1. In the last three units, we:

a. Talked about how good relationships are important for children and teachers.

b. Talked about how parents or caregivers are an important part of children’s lives and how we can include

them in our team.

c. Talked about how to start building good relationships between ourselves as Grade 1 and pre-primary

teachers.

2. Reflect for 15 minutes on what you learned last week by doing the following:

Look back at the table you completed in Unit 3 about building the relationship between pre-primary

teachers and Grade 1 teachers. Do you think you will be able to build a strong team?

a. Write down one thing you would like to add to your table. Why do you want to add it?

b. Think about one thing that might stop you building a strong team.

Module 9: Building a team around the child
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Comment

Let’s remind ourselves why building a relationship between ourselves as Grade 1 and pre-primary

teachers is important:

1. It helps the children to know the Grade 1 teacher and to build their own good relationships with

the Grade 1 teacher.

2. It helps the Grade 1 teacher to know what has been done in pre-primary so that s/he can

prepare properly for those children next year.

3. It helps the pre-primary teacher to understand what the Grade 1 teacher expects the new

children to do.

What obstacles did you discuss that might stop you building a strong team? How could you

overcome these obstacles?

Activity 1: Review
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AcActivity 2: Mortivity 2: More similarities and diffe similarities and differerencenceses

Time: 45 minutes

1. Share your daily programmes with each other.

a. What are the differences between the daily programmes of the pre-primary and Grade 1 teachers in the

study group?

b. Do you think pre-primary children will struggle with the change in the programme? Why? Why not?

c. What can the Grade 1 teacher do to help the children adjust to the timetable in primary school?

d. What can the pre-primary teacher do to prepare children for a new timetable?

Module 9: Building a team around the child
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2. Watch a video about the Learning Environment, in which Teacher Adele is preparing her pre-primary

classroom for group activities.

a. Notice and write down what is in Teacher Adele’s pre-primary classroom.

b. Then write down what is in your classroom.

If you are a Grade 1 teacher, write in the Grade 1 column.

c. If you are a pre-primary teacher, write in the pre-primary column.

Comment

We all know ‘big’ school can be frightening for pre-primary children. Pre-primary children are used

to being told to wash their hands, or to go to the toilet. There are often more children in a primary

school than in pre-primary.

Of course, a Grade 1 teacher will make the children feel welcome and safe. Perhaps a Grade 1

teacher can give children their own space to play in for the first few weeks?

The day can also be tiring. Maybe the timetable could end earlier for the new Grade 1s in the first

few weeks?

The pre-primary teacher can read stories about going to Grade 1. This can lead to conversations

about what will be new and what will be the same. The most important thing is to talk with

children about their feelings and their ideas about Grade 1.

You will remember in Module 1 Unit 4 Activity 2 you spoke about things that will give children a

good emotional foundation for moving to Grade 1. This list included children who:

• Are confident

• Can persevere with difficult tasks

• Can communicate emotions

• Can follow rules

• Have good listening skills

• Are attentive

• Can describe the time of day

• Have good personal hygiene

• Have good self-esteem

• Can speak for themselves

• Are beginning to think and act independently

• Can take some responsibility, and

• Can solve some problems.

You can see how a child who is confident and can persevere with difficult tasks will manage better

with a long school day. Or a child who can communicate her emotions will be able to more easily

ask for help.

Your job as a pre-primary teacher is to help the child to build a strong foundation to move into

Grade 1.

Your job as a Grade 1 teacher is to continue to build on whatever foundation the child brings, to

improve their listening skills, to take more responsibility, and solve more challenging problems.

Activity 2: More similarities and differences
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Then share your notes with each other.

Let’s think about how a visit to the Grade 1 teacher’s class can help to build a team and support children

moving to Grade 1.

Comment

How big are the differences between Grade 1 and pre-primary classes?

You probably found that your classrooms have similar posters on the walls, but perhaps a

different way of organising the furniture.

We think that Grade 1 teachers can often learn from pre-primary teachers.

Teacher Adele plans different activities for each group, and organises the furniture so children can

work together in groups.

Does this happen in Grade 1 classes?

Maybe the differences between Grade 1 and pre-primary classes don’t need to be as big as they

sometimes are!

That’s another reason for the Grade 1 teacher to visit the pre-primary teacher’s class.

Module 9: Building a team around the child
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AcActivity 3: Planning a visit ttivity 3: Planning a visit to a Gro a Grade 1 classrade 1 classroomoom

Time: 45 minutes

1. In this picture, a pre-primary teacher is visiting a Grade 1 teacher’s class.

Discuss what you see happening in this picture.

2. Write down how this visit can help the pre-primary teacher.

Activity 3: Planning a visit to a Grade 1 classroom
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3. In your group, think together about the kind of information that the pre-primary teacher can give the Grade

1 teacher when she visits the primary school.

Write your ideas here:

4. Write down how a visit can help the Grade 1 teacher:

5. In your group, think together about the kind of information that the Grade 1 teacher can give the pre-

primary teacher. Write your ideas here:

6. Think about pre-primary children visiting a Grade 1 class:

a. Write down how visiting a Grade 1 class can help the children.

b. Write down how this can help the pre-primary teacher and the Grade 1 teacher.

Module 9: Building a team around the child

9.29



To end off Module 9 do the Module Quiz.

Comment

The pre-primary teacher needs to think about what she wants to find out.

Here are some ideas:

The Grade 1 teacher can show the pre-primary teacher her classroom. What does the Grade 1

classroom look like? What other spaces and things do the pre-primary children need to know

about? For example, is there a special toilet for the grade 1, 2 and 3 children?

The pre-primary teacher can observe the teaching in the Grade 1 class. How does the Grade 1

teacher manage the class? How does she expect the children to behave? What kind of work are

the children doing?

She can use this information to prepare the pre-primary children for Grade 1.

When you take a group of pre-primary children to visit a Grade 1 class they will be able to see for

themselves what it looks like and feels like. They will get an idea of what it is like. This will help

the children to feel less worried, and more excited about going to Grade 1.

You will be able to have conversations with the pre-primary children about what they saw and how

they feel about going to Grade.

If you take the children in small groups, make sure all the children get a chance to visit.

What kind of information does the Grade 1 teacher need to know to support the pre-primary

children coming into her Grade 1 class?

In a two-way street, the Grade 1 teacher will also visit the pre-primary class!

When can you arrange these visits?

Activity 3: Planning a visit to a Grade 1 classroom
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IntrIntroducoductiontion

Unit 1Unit 1

Over the next four units, you will look back and reflect on your learning journey. You will also look ahead to

the future and plan the way forward.

LLeearning outarning outccomesomes

By the end of this module, you will:

Reflect on your learning and think about how you will apply what you have learned.

Find the activities you have not yet finished and create a plan to complete them.

Reflect on how you have successfully supported each child to build a strong foundation before

Grade 1 by:

Think carefully about changes you will make for next year’s group of pre-primary children.

• giving them time to play in ways that help them develop physically, cognitively, socially and

emotionally.

• observing them carefully, monitoring their progress, and supporting them to achieve new

milestones and indicators over time

• creating an inclusive and supportive learning environment

• finding creative ways to support good behaviour

• building a supportive team around the child

Why yWhy you arou are here heree

To think back over the KnowHow Early Learning course

To think about whether you have learned what you wanted to learn

To think about whether your children have a good foundation for Grade 1

Introduction

10.2



Transition

Changing and moving from

one place to another over

time

Journey

Travelling from one place

to another usually taking a

long time

AcActivity 1: Ltivity 1: Looking booking back aack at yt your leour learning journearning journeyy

Time: 120 minutes

This learning journey for you is coming to an end. You have travelled a long way together learning, sharing

and trying things out in your classrooms. You now know how to support your children to build a strong

foundation for a happy and confident start to Grade 1.

Make a learning journey map, from the beginning of Module 1 to the end of Module 9. Use a big A4 piece of

paper. You will use your learning journey map again in Unit 2 and Unit 3. You can copy this one, or make your

own:

1. Think about and discuss your learning journey. If you are alone, make some notes on your thoughts in

your printed copy of the course or on the tablet. Use the questions in the table to guide you:

Questions Answers

Which module did I enjoy the most? Why?

Module 10: Next steps
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Which module was the most difficult to

understand and work with? Why was it

difficult?

What were the three most important things I

learned from this course?

What is the most important change I made?

What can I do well or better now?

What things did I not finish in my learning

journey?

What things do I still not understand? What

things are still difficult to do?

Let’s think about the success of our learning journey.

2. These are the outcomes of this course. In your printed copy of the course write YES or NO next to each

outcome. Write YES if you feel you have achieved the outcome. Write NO if you feel you have not yet

achieved the outcome.

Outcomes of this course YES No

Now I have finished the course I:

• Can think and talk about what school readiness means

• Understand my role in supporting every child to develop a strong foundation in the

year before Grade 1

• Can observe children well to monitor their development

• Work with children in meaningful ways to develop their full potential in each of four

development areas: social, emotional, cognitive and physical development

Activity 1: Looking back at your learning journey
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Outcomes of this course YES No

• Understand the importance of a play-based learning environment for pre-primary

children

• Can use different ways of supporting children to behave well

• Understand my role in building a support team of adults around the child

3. Read and listen to the word ‘transition’. How do you feel about your ability to support children to transition

into Grade 1? Complete one or both of these sentences:

I feel ready to prepare children to transition into Grade 1 because

I do not feel ready to prepare children to transition into Grade 1 because

4. If you do not yet feel ready, what can you do to become more ready to prepare children for Grade 1?

Complete the sentence below:

I can become more ready if I

5. In this course you have looked at child development as an early learning journey. You thought about four

developmental domains to support children on their journey: the physical domain, the social domain, the

emotional domain and the cognitive (thinking) domain. You have used a diagram to think about the four

domains and milestones for each domain. Here is the diagram to remind you.
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6. You also saw examples of indicators in this course. For example, ‘balance a bean bag on her head’, is an

indicator for the milestone balance.

a. Here is a list of indicators that are important for children in the year before Grade 1 and during Grade 1.

Read each indicator and discuss with a colleague which domain and milestone the indicator matches

with.

b. When you agree, tap next to the indicator on your tablet, or put a tick ✓ in your printed copy of the

course.

A child has a good foundation for Grade 1 when she or he:

Knows how to turn the pages of a book

Recognises simple shapes like circles, squares and rectangles

Recognises some letter sounds

Tells a simple story and remembers events in sequence

Follows simple two-step instructions, e.g. Pick up the pencil and put it on the table

Recognises his or her own name and is learning to write it

Has a good pencil grip

Shows gross motor development, e.g. running, skipping, standing on one leg

Enjoys listening to stories and joining in discussions about the story

Understands concepts like big/small, up/down, under/over

Activity 1: Looking back at your learning journey
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A child has a good foundation for Grade 1 when she or he:

Is aware of numbers (at least 1-5)

Sorts objects to make groups

Shares with others

Takes care of him/herself in an age appropriate way, e.g. manages to go to the toilet

Plays with friends

Tells someone when she/ he is feeling sad or angry

Completes simple patterns of numbers of colours or shapes

7. Choose one of the indicators in the list above. Think of a new activity for children and write an

Activity Plan for it. Use the indicator as the purpose for your activity.

Activity Plan

Purpose:

Time:

Context:

Resources:

Preparation:

Procedure:
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Unit 2Unit 2

Why yWhy you arou are here heree

To understand the concept of ‘reflection’

To understand that trying out and doing things, observation and reflection are important to

learning

To reflect on what we have learned in Modules 1 to 4

To identify the gaps in our learning

To find ways to do something about the gaps (bits we have not finished) in our learning

Unit 2
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AcActivity 1: Whativity 1: What is rt is refleceflection (as a letion (as a learning tarning tool)?ool)?

Time: 20 minutes

1. Read the case study of Mrs Shiimi below. Start with the first box and follow the numbers.

2. Read the case study again. In your printed copy of the course, underline or circle what Mrs Shiimi does.

For example, in Step 1, Mrs Shiimi learns something new.
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Let’s reflect on what we learned in Modules 1, 2, 3 and 4.

Comment

Look at how Mrs Shiimi goes from one step to another in her learning:

• In Step 1, she learns something new.

• In Step 2, she implements what she has learned.

• In Step 3, she observes what happens during implementation.

• In Step 4, she reflects on what she has observed.

• In Step 5, she plans changes.

• In Step 6, she implements those changes.

This is a learning cycle. Learning takes time and effort. Don’t get upset if something new does not

work the first time. Reflect on what happened and try again. Keep trying and you will get to where

you want to be.

Activity 1: What is reflection (as a learning tool)?

10.10



AcActivity 2: Rtivity 2: Refleceflecting on Module 1: An eting on Module 1: An early learly learning journearning journeyy

Time: 20 minutes

1. Answer these questions about Module 1. You can go back to Module 1 in your printed copy of the course

to see what you wrote and what activities you did with your children.

a. What is the relationship between each child’s early learning journey and the developmental domains,

milestones and indicators? Write down your ideas, or draw a picture on a separate piece of paper of

what a child’s journey looks like.

b. Write down two ways in which your practice has changed because of this course.

2. Watch the What is play video

a. Write down one new thing you learned from watching the video.

b. How will you practice what you have learned?

c. You planned some play activities using an Activity Plan. How does the Activity Plan help you to think

about what support a child needs? How does the Activity Plan relate to the developmental domains,

milestones and indicators? How does the Activity Plan help you to be better organised? Write down your

answers.

Module 10: Next steps
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AcActivity 4: Rtivity 4: Refleceflecting on Module 2: Obserting on Module 2: Observvaation and monittion and monitoring with a purposeoring with a purpose

Time: 20 minutes

1. Watch the video of Observing writing, of a child trying to write his name.

Think about these questions:

a. What can you see the writing child doing?

b. What can you see the other child doing?

c. What can you see the teacher doing?

d. What can you hear the child saying?

e. What can you hear the teacher saying?

f. How do you feel about the writing child?

g. Write down some ideas for an activity you will give the writing child to develop writing skills.

h. Find an activity in ChildSteps that you think will be good for the writing children to do to develop

writing skills.

2. And now, answer these questions about Module 2. You can go back to Module 2 in your printed copy of

the course to see what you wrote and what activities you did with your children.

a. How do the child development domains, milestones and indicators help you to observe with a purpose?

b. What have you changed in how you observe your children?

b. Write down how you keep records of your observations? Tell us what you do.

c. Have your observations helped you to make a change in your teaching? Complete this sentence to give

an example:

In the past I used to …

Activity 4: Reflecting on Module 2: Observation and monitoring with a purpose
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… but now I
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AcActivity 3: Rtivity 3: Refleceflecting on Module 3: Physicting on Module 3: Physical domainal domain

Time: 20 minutes

Answer these questions about Module 3. You can go back to your printed copy of the course to see what you

wrote and what activities you did with your children.

a. What activities have you done to help children develop their gross motor skills? Take a photograph or a

video, and write down one example of how you did this.

b. What activities have you done to help children develop their fine motor skills? Take a photograph or a

video, and write down one example of how you did this.

c. What activities have you done to help children take care of themselves? Take a photograph or a video,

and write down one example of how you did this.

Activity 3: Reflecting on Module 3: Physical domain
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AcActivity 2: Rtivity 2: Refleceflecting on Module 4: Social and emoting on Module 4: Social and emotional domainstional domains

Time: 20 minutes

Answer these questions about Module 4. You can go back to your printed copy of the course to see what you

wrote and what activities you did with your children.

a. What activities have you done to help children manage the new things they will find in Grade 1? Write

down one example of how you did this.

b. What activities have you done with the children to encourage and make them feel good about the

different mother tongue languages they speak? Write down the different mother tongue languages that

children in your class speak.

c. How do you make sure these languages are used every day in your school or centre?

Now let’s summarise all our reflections for Modules 1, 2, 3 and 4.

Module 10: Next steps
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AcActivity 6: Netivity 6: Nexxt st sttepseps

Time: 20 minutes

1. Write down the 4 most important things you learned from Modules 1, 2, 3 and 4.

2. What will you do differently next year for children in the year before Grade 1?

3. Think about Module 1.

a. Is there something you feel you have not learned or understood well? Write it down next to Module 1 on

the learning journey map you drew in Module 10 Activity 1.

b. Is there an activity have you not finished yet in Module 1? Write it down next to Module 1 on your

learning journey map.

4. Think about Modules 2, 3 and 4, and write on your learning journey map.

It is important to finish all the activities in this course in order to make sure you have understood and learned

as much as you can from this course.

Complete the sentence below by filling in the date:

I plan to finish the activities I have not yet done in Modules 1, 2, 3, and 4 by:

Activity 6: Next steps
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Unit 3Unit 3

Why yWhy you arou are here heree

To look back at what we learned at the last study session

To reflect on what we have learned in Modules 5 to 9

To find the gaps in our learning and what we tried out

To find ways to work with gaps and challenges in our learning

Module 10: Next steps
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AcActivity 4: Rtivity 4: Refleceflecting on Module 5: Cognitivting on Module 5: Cognitive domain: ee domain: early languagarly language fe focusocus

Time: 20 minutes

1. Watch the Read Aloud video.

Now think about these questions:

a. Do you think the teacher is enjoying reading with the children? Why do you think that?

b. Do you think the children are enjoying the story? Why do you think that?

c. Do you think the children understand and follow the story? Why do you think that?

d. Write down one thing you learned from the video.

e. Write down one thing you will do differently next time you read a story with children.

2. Answer these questions about Module 5. You can go back to your printed copy of the course to see what

you wrote and what activities you did with your children.

a. What activities have you done to help children listen to instructions and follow the instructions? Write

down one example of an activity you did.

b. What game have you played to help children listen carefully to the sounds of language? What language

or languages did children use? Please write down one game.

c. Write down the name of two activities you have planned to give children the chance to develop early

reading and early writing skills?

d. Find an activity in ChildSteps that you think will be good to develop early reading skills.

Activity 4: Reflecting on Module 5: Cognitive domain: early language focus
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d. Write down the title of one of the books you have read with children. Choose one that you and they

really liked.

Module 10: Next steps
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AcActivity 5: Rtivity 5: Refleceflecting on Module 6: Cognitivting on Module 6: Cognitive domain: numere domain: numeracacy fy focusocus

Time: 20 minutes

Answer these questions about Module 6 Unit 2. You can go back to your printed copy of the course to see

what you wrote and what activities you did with your children.

a. Write down the name of one activity you planned in Module 6 Unit 2 Activity 2.

b. Write down how you can make this activity easier for a child who rates not yet achieved on the rating

scale.

Easier:

c. Write down how you make this activity more challenging for a child who rates achieved on the rating

scale.

More challenging:

Activity 5: Reflecting on Module 6: Cognitive domain: numeracy focus
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AcActivity 5: Rtivity 5: Refleceflecting on Module 7: An inclusivting on Module 7: An inclusive lee learning envirarning environmentonment

Time: 20 minutes

Answer these questions about Module 7. You can go back to Module 7 in your printed copy of the course to

see what you wrote and what activities you did with your children.

a. How have you changed your learning environment to make it more exciting and interesting for your

children? Use your tablet to take 3 photos of the changes. Save them on your tablet.

b. Write down what makes your learning environment safe for children.

c. Write down one thing you will do tomorrow to make your learning environment even safer than it is now.

Module 10: Next steps
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AcActivity 1: Rtivity 1: Refleceflecting on Module 8: Making the classrting on Module 8: Making the classroom woom work work wellell

Time: 20 minutes

Answer these questions about Module 8. You can go back to Module 8 in your printed copy of the course to

see what you wrote and what activities you did with your children.

a. Are your ideas on disciplining children different from when you first started this course? Give an

example of how your ideas on discipline have changed:

I started the course thinking I needed to discipline the child in this way…

Now I think I need to…

b. What did you do to encourage positive (good) behaviour in the children at your school or centre? Tell us

about something you did with one child/group of children to encourage good behaviour.

c. What was the impact (result) of the changes you made? How are the children and teachers behaving

differently?

d. Did you manage to use a storybook or a poster in an activity about healthy behaviour? Write down the

children’s response to an activity about healthy habits.

Activity 1: Reflecting on Module 8: Making the classroom work well
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AcActivity 3: Rtivity 3: Refleceflecting on Module 9: Building a tting on Module 9: Building a teeam aram around the childound the child

Time: 20 minutes

Answer these questions about Module 9. You can go back to Module 9 in your printed copy of the course to

see what you wrote and what activities you did with your children.

a. How have you communicated with your children’s parents/caregivers? What did you communicate

about?

b. Have you built a good working team with your colleagues? Give an example of how working together as

the pre-primary and Grade 1 teachers has helped you and the children.

c. What else can you do to make your team stronger?

Module 10: Next steps
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AcActivity 6: Netivity 6: Nexxt st sttepseps

Time: 20 minutes

1. Write down the 5 most important things you learned from Modules 5, 6, 7, 8 and 9.

2. What will you do differently next year for children in the year before Grade 1?

3. Think about Module 5.

a. Is there something you feel you have not learned or understood well? Write it down next to Module 5 on

the learning journey map you drew in Module 10 Activity 1.

b. Is there an activity have you not finished yet in Module 5? Write it down next to Module 5 on your

learning journey map.

4. Think about Modules 6, 7, 8 and 9, and write on your learning journey map.

It is important to finish all the activities in this course in order to make sure you have understood and learned

as much as you can from this course.

Complete the sentence below by filling in the date:

I plan to finish the activities I have not yet done in Modules 5, 6, 7, 8 and 9 by:

Planning a celebration

The next unit is the final unit of the course! End the next unit with a special event to celebrate. Together with

your pre-primary and Grade 1 colleagues, plan how to celebrate, and what to eat and drink during the last 30

minutes of the next session.

Activity 6: Next steps
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Unit 4 LUnit 4 Leearning Grarning Groupoup

In Activity 1, you will see how you can make a fresh start with what you have learned on your learning journey,

and you will write a letter to your colleagues.

In Activity 2, you will do a post-course self-assessment. This is a final quiz. You will do it on the tablet. Each

person will take a turn to do the quiz. The quiz will be about some of the main ideas in the whole course.

Remember to send the code to the SMS number.

Learning is a lifelong process. We are never too old or too wise to stop learning. Now that you have

completed your early learning course, think about the next step in your professional development journey.

What will you do to support the learning journey of your new pre-primary children?

What will you do to support your own learning journey?

Why yWhy you arou are here heree

To reflect on the role of the school or centre in helping children get a good start in Grade 1

To plan the next step in your professional development

To appreciate the role your colleagues played in your learning

To celebrate the end of the early learning course

Module 10: Next steps
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AcActivity 1: Continuing ytivity 1: Continuing your leour learning journearning journeyy

Time: 40 minutes

1. Go back to the learning journey map in Unit 1, at the beginning of this Module. Put your finger on the map

at the beginning of your journey. Follow the road to the end where it says MODULE 10 NEXT STEPS.

a. What happens next? Think about all the things you need to do as a teacher to support children in the

year before Grade 1 and as they transition into Grade 1. Create an Annual Plan that you can use to remind

you. Copy this example of an Annual Plan into a notebook or on a piece of paper. Discuss each item with

your colleagues. On your Annual Plan write who is responsible for each item. Also write the date or month

in which you need to do something. We have done a couple of examples for you. Add your own ideas in

the blank rows.

Annual Plan for Responsible

people

Month

Host pre-primary children at the primary school the year before they start attending.

Receive a written or verbal report from each parent and teacher about the child

coming into your pre-primary or Grade 1 class.

Parent or

family;

Pre-primary

teacher;

Grade 1

teacher

Give a transition report to each parent and teacher about each child moving into

Grade 1.

Understand the domains and milestones you will use to think about each child’s

developmental journey.

January

Create observation sheets and observation record templates for each child.

Observe each child at the beginning of the year to understand where they are on their

journey.

Pre-primary

teacher;

Grade 1

teacher

Know what to do if you have concerns about a child’s progress Every

month

Understand what children will be able to do when they are ready for Grade 1.

Know what is expected of children at the start of Grade 1.

Set transition meetings with parents in preparation for Grade 1 to discuss: enrolment,

supplies, finding support if needed, family’s responsibilities, school’s responsibilities,

and so on.

Arrange for pre-primary children to visit the Grade 1 class and teacher.

b. Now, begin your new learning journey. On the back of your learning journey map in Activity 1, draw or

write down your plans for yourself, for the future.

Activity 1: Continuing your learning journey
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2. On a piece of paper, write a letter to one or more of your colleagues. Tell them what you have learned from

their friendship and support during your learning journey. Thank them for helping you, and for being your

partner during the school readiness course.

3. Give and receive your letters, to take with you.

Module 10: Next steps
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AcActivity 2: Final quiz / postivity 2: Final quiz / postt-c-courourse selfse self-assessment-assessment

Time: 50 minutes

1. On your tablet, in the main menu, find the post-course self-assessment. It is the same as your pre-course

self-assessment, so we hope that you will get a higher score this time.

2. One-by-one in your group, complete the post-course self-assessment. You can work together, but

everyone must EACH complete the post-course self-assessment to show that you have finished the

course.

3. Remember to send the code from your post-course self-assessment to the SMS number.

You have arrived at the end of this learning journey on how to prepare children for a good start to Grade 1.

We know that next year you will be able to support the new group of children going into Grade 1. You have

worked very hard and learned many things together with your colleagues on this course. It is time to be

proud of yourselves about how far you have come, what you have learned, and all the things you have tried

out and managed to change in your classroom.

Well done everyone!

Celebrate together!

Activity 2: Final quiz / post-course self-assessment
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AAfrikfrikaansaans

Key word English Afrikaans

Auditory perception The ability to listen to sounds and tell

the difference between different

sounds in words and sentences

Die vermoë om na klanke te luister en te

onderskei tussen verskillende klanke in

woorde en sinne

Belonging To feel accepted and included by

others; to know that you are an

important part of the group

Om te voel dat jy aanvaar en ingesluit word

deur ander; om te weet jy is ’n belangrike

deel van die groep

Benefits Things that are helpful Dinge wat ’n mens help

Case study A story that is not real, that makes you

think and learn

’n Verbeelde storie wat jou laat dink en leer

Clue Something that helps somebody to

find something

Iets wat ’n mens help om dinge te vind

Code of Conduct Rules for how we must behave; the

way teachers must behave

Reëls vir hoe ’n mens moet optree; die

manier waarop onderwysers moet optree

Competencies The things we know and can do well Die dinge wat ons ken en goed kan doen

Competent Be able to do something well. In staat om iets goed te kan doen

Concept An idea about something. Example: a

triangle is a shape that has 3 straight

sides and 3 corners

’n Idee oor iets. Voorbeeld: ’n driehoek is ’n

vorm wat 3 reguit lyne en 3 hoeke het

Consequences Something that follows on from

something else

Iets wat uit iets anders volg

Co-operate Work together with other people to

achieve a goal

Om met ander mense saam te werk om ’n

doel te bereik

Corporal punishment Using physical ways, like beating, to

punish someone

Om iemand op ’n fisieke manier te straf,

byvoorbeeld ’n pak slae

Creativity Think of new and interesting ways to

make or do something new

Om te dink aan nuwe en interessante

maniere om iets op ’n ander manier te maak

of te doen

Curiosity Ask a lot of questions, want to know

more

Om ’n klomp vrae te vra, om meer te wil

weet

Development How something changes and gets

better with time

Hoe iets met verloop van tyd verander en

beter raak

Distracted To take your attention away from your

work

Om jou aandag van jou werk te laat afdwaal

Disturb To interrupt you and make it more

difficult

Om jou te onderbreek en dinge moeiliker te

maak

Diversity Many different kinds of animals,

plants, humans and things

Baie verskillende soorte diere, plante,

mense en dinge

Elements Different pieces or parts of things Verskillende dele of onderdele van iets

Embarrassed uncomfortable, not happy Om ongemaklik of ongelukkig oor iets te

voel

Empathy Able to understand other people's

feelings

Om ander mense se gevoelens te verstaan

Afrikaans
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Key word English Afrikaans

Exclusion Leaving some people or some things

out

Om sekere mense of dinge uit te sluit

Experts People who know a lot about a subject Mense wat baie weet oor ’n bepaalde

onderwerp

Explore Find out about something new Om iets nuuts te ondersoek

Fine motor Small muscles of the body such as

hands and finger muscles, feet and toe

muscles

Kleinspiere van die liggaam, soos die spiere

van die hand en vingers, voete en tone

Frustrated Angry about not being able to do

something

Kwaad omdat jy iets nie regkry nie

Games with rules Learning to follow rules and take turns

by playing with friends and family.

Leer hoe om reëls te volg en beurte te maak

sodat jy lekker saam met vriende en familie

kan speel.

Gross motor Big muscles of the body such as legs,

arms, hips, as well as body strength

Groot spiere van die liggaam, soos gevind in

die bene, arms en heupe, asook verwysend

na liggaamskrag.

Human right A freedom that belongs to every

person whoever they are.

’n Vryheid wat aan alle mense behoort,

ongeag wie hulle is

Identity Who or what you are; the main things

that you believe and think; how you

behave; how you feel about yourself

Wie en wat jy is, die belangrikste dinge wat

jy glo en dink, hoe jy optree, hoe jy oor

jouself voel

Imagine Have new or different ideas Om nuwe of verskillende idees te hê

Inclusion Including everyone and everything,

being part of a group, feeling accepted

and valued in the group

Om almal en alles in te sluit, om deel te

wees van ’n groep, om te voel jy word

aanvaar en waardeer in die groep

Independently Without needing help Sonder om hulp nodig te hê

Journey Travelling from one place to another;

usually taking a long time

Om van een plek na ’n ander te beweeg;

gewoonlik neem dit ’n lang tyd

Judgement Make a decision ’n Besluit neem

Learning environment The space where children work and

play and learn, and the people who

interact with children when they learn

Die ruimte waar kinders werk en speel en

leer, en die mense wat die kinders bystaan

terwyl hulle leer

Mother tongue The first language you grow up with

from childhood; the language/s the

child and family use at home

Die eerste taal wat jy as kind aanleer; die

taal of tale wat die kind en die gesin tuis

praat

Nurture Encourage and support something or

someone

Iemand of iets aanmoedig en ondersteun

Observe Watch something carefully to try and

understand what is happening, what

the reason is, and what you can do to

help

Om iets noukeurig dop te hou om te probeer

verstaan wat gebeur, hoekom dit gebeur, en

wat jy kan doen om te help

Open-ended questions Questions that can’t be answered with

a yes or no answer

Vrae wat nie met ja of nee beantwoord kan

word nie

Patience Being able to wait for a child,

understanding that the child needs

time

Om vir ’n kind te kan wag, en te verstaan dat

’n kind tyd nodig het om iets te doen

Glossary
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Key word English Afrikaans

Pay attention Concentrate very well Om baie goed te konsentreer

Perform To be able to do something, or to show

that you can do something

Om iets te kan doen, of te wys dat jy dit kan

doen

Physical play Building strong large and small

muscles, using hands and eyes

together (hand-eye co-ordination)

Om sterk groot- en kleinspiere te bou, om

hande en oë saam te gebruik (oog-hand-

koördinasie)

Play Children do activities freely for fun Kinders neem deel aan vrylike aktiwiteite vir

die pret

Play with objects Exploring different kinds of objects to

build thinking skills, and to solve

problems

Verkenning van verskillende soorte objekte

om denkvaardighede te bou en probleme op

te los

Preferences The things we like most Die dinge waarvan ons die meeste hou

Preparatory writing The first steps in writing, the beginning

of writing

Die eerste stappe in die proses om te leer

skryf

Pretence play Building social skills and thinking skills

by acting out real and imaginary

(pretend or made-up) things

Om spelenderwys sosiale- en

denkvaardighede te bou deur die

uitbeelding van werklike en denkbeeldige

(fiktiewe of kamma) dinge

Record To write down Om iets neer te skryf

Reflect Think carefully about something in

order to change or improve it

Om goed oor iets na te dink sodat dit

verander of verbeter kan word

Review Think about something carefully to

decide what is good and what needs to

change

Om deeglik oor iets na te dink en te besluit

watter goeie dele behou moet word, en wat

moet verander

School readiness When a child is ready to succeed (do

well) emotionally, socially, physically

and intellectually (thinking) in Grade 1

Wanneer ’n kind gereed is om emosioneel,

sosiaal, fisiek en intellektueel (denke)

sukses te behaal (goed te vaar) in Graad 1

Segregation Keeping some things or people

separate; apartheid

Om mense of dinge af te sonder van

mekaar; apartheid

Sensitive To pay good attention to, to be

respectful of the child

Om ’n kind met baie aandag en respek te

hanteer

Speech bubble Part of a picture that shows someone

speaking

Die deel van ’n prentjie wat wys dat iemand

besig is om te praat

Stimulate To encourage and motivate Om aan te moedig en te motiveer

Structured play Play activities organised by the ECD

educator to help children learn

concepts and skills

Spelaktiwiteite wat deur die VKO-opvoeder

georganiseer word om kinders te help om

konsepte en vaardighede aan te leer

Styles Ways of doing something Maniere om dinge te doen

Supportive Do something in a helpful, caring and

understanding way

Om iets op ’n behulpsame, sorgsame en

begrypende manier te doen

Symbolic play Expressing feelings and ideas using

language, painting, drawing, numbers,

music, dance and so on

Om uitdrukking te gee aan gevoelens of

idees met behulp van taal, verf- of

tekenwerk, syfers, musiek, dans en so meer

Tool Something that helps us to do the job,

or makes our work easier

Hulpmiddels wat ons help om iets te doen

of ons werk makliker maak

Afrikaans
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Key word English Afrikaans

Traditional A custom, a long time accepted way of

doing things

’n Gewoonte, ’n ou aanvaarde manier om

dinge te doen

Traditional games Games that were created and played

by a community. Also called

indigenous games

Speletjies wat deur ’n gemeenskap geskep

en gespeel is. Ook bekend as inheemse

speletjies

Transition Changing and moving from one place

to another over time

Om met verloop van tyd te verander of van

een plek na ’n ander te beweeg

Two-way street An equal relationship where ideas are

shared in a supportive, cooperative and

respectful way

’n Gelyke verhouding waar idees op ’n

ondersteunende, samewerkende en

respekvolle manier gedeel word

Vision A dream or an idea about something in

the future

’n Droom of idee oor iets wat in die toekoms

lê

Vocabulary Words of a language Die woorde van ’n taal

KhoekhoeKhoekhoeggoowwabab

Key word English Khoekhoegowab

Auditory perception The ability to listen to sounds and tell

the difference between different

sounds in words and sentences

ǀōgu ǁaegu hâ ǂans khoe-i dis; ǃkharaga ǀōgu

ra mati ǂâibasen ǃkhais di ǂans (hōǃâs)

ǁnâuǃāb

Belonging To feel accepted and included by

others; to know that you are an

important part of the group

!khō#gāsahō!âs, naun xa ū!oahes di tsâb

sats !nâ hâb; ǁnā !gubis di ǁanise #anhes

Benefits Things that are helpful Satsa ra huiǃnâ xūn; ǂkhâǃnâ tsî ra xū-i hoa-i

Case study A story that is not real, that makes you

think and learn

ǀgarube-i; garakube ǂhôa-i; ama tama

ǁgaeǂhôa-i; ǁkhāǁkhās ǃaroma ǀgui ra

ǁgamhe i; munanaisa ǀgaiǀgais ǂhôaro-i

Clue Something that helps somebody to

find something

ǁnaeǁgau xū-i; ǀhaets ra xū-e ra ǃgāǃgā xū-i,

ǁnâuǃā kai ra xū-i

Code of conduct Rules for how we must behave; the

way teachers must behave

xoaǁguisa ǁgaragu ǁîgu ǃoa i khoe-i hoa-e nî

tanisengu. ǁgaragu ǁîgu ǃnagan ǁgauǃnâ-

aona nî tanîsengu

Competencies The things we know and can do well #ans, ǁnâu!āb, diǁkhāsib khoets asets go

sī!nâ, tamas kaio, hōbē xū-i

Competent Be able to do something well Xū-e ǂhanuse tsî ǂkhîǂkhîxase dīs di ǁkhāsib

Concept An idea about something; example: a

triangle is a shape that has 3 straight

sides and 3 corners

mū#gāb, !nonaǁhôabes khami aiǁgause

Consequence Something that follows on from

something else

ǁkhārab; ǁguiǂamdi, xū-e xu ra saodi, xū-i xa

ra ǃaromahedi

Co-operate Work together with other people to

achieve a goal

Hoa ǃnā-aixa sîsen ǁareb, nau khoen ǀkha

hâb, ǁgauǃnâs ǁgūbade sīǃnâs ǃaroma

Corporal punishment Using physical ways, like beating, to

punish someone

Sorosi ǁkhārab; ǂnaus; sorosa tsûtsûs ǀkha

hâ ǁgui-ais

Creativity Think of new and interesting ways to

make or do something new

Mûnanais ǀkha ǀasa (ǀnî) xū-e kurus,

ǂnuwiǁkhāsib
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Key word English Khoekhoegowab

Curiosity Ask a lot of questions, want to know

more

ǂhinâǃnâsib ǀkha ǂgui dîde xū-i hoa-i ai

(ǂama) ūhâs

Development How something changes and gets

better with time

Xū-i ra tsoatsoas tsî garu ǃgōti ī ǀgaub ǀkhara

ǀkharasen ǀgaub, dawaǃkhunisen ǀgaub

Distracted To take your attention away from your

work

ǂâisa ǂgaebēs; ǂâiǀuru kais

Disturb Interrupt you and make it more

difficult

ǂhanis, ǃgomǃgombas ǃaroma

Diversity Many different kinds of animals,

plants, humans and things

#gui !kharaga !nâgu, |gurun, xamarin, tamas

kaio, khoen, hairon

Elements Different pieces or parts of things ǃkharaga ǃârodi xū-i didi, ǀguiǀguibe ǃârodi

ǀoasa xū-i didi

Embarrassed Uncomfortable; not happy ǂopaǂopa; ǁkhoao kai; taotaos

Empathy Able to understand other people’s

feelings

Nau khoen di hōǃâsendi tsî tsâsenǀgauga

ǁnâuǃās, ǃgôaǃgâs

Exclusion Leaving some people or some things

out

Xū ǂuis, ǁnāxu ǂuis, ǃâ tama is

Experts People who know a lot about a subjectkhoraǂuisa ǂansa xū-i ǂama ūhâ khoe-i

ǂanseb

Explore Find out about something new ǂganǃgâse xū-e ǂanǂui ǂgaos; ǀasa xū-e

ǂâiǂui, hōǂuis

Fine motor Small muscles of the body such as

hands and finger muscles, feet and

toe muscles

ǀui ǁanin (ǁawan) soros din, aiǁg ǁôagu,

ǀkhunurogu ǂaidi tsî ǂai ǀkhunuron digu

Frustrated Angry about not being able to do

something

ǂkhîoǃnâsib; ǁaib, xū-e hōbē ǁoas dib xū-e

amǁnâ tama is xa ra ǃaromahe on-onni

Games with rules Learning to follow rules and take turns

by playing with friends and family

ǁguisa ǁgaragu gurisan, ǀhosan ǀkha ra

ǀhuruǀhaose aiǁg. ǀōǃupus; ǁhūǂgās

Gross motor Big muscles of the body such as legs,

arms, hips, as well as body strength

Kai ǁanin soros dīn; aiǁgause ǃomgu,

ǀkhunundi ǁanin, ǀnūgu karao, kamanab

karao, hoaraga soros di ǀgaiba ǃkhōǂgā hâ

ǁanin tsî ǁawan

Identity Who or what you are; the main things

that you believe and think; how you

behave; how you feel about yourself

Īts a |gaub, ǁîn ǃnâts ra #gom xūn, sa

mâ!hūs, sa ǁawosa mû#gāb, sa hō!ûsendi

tsî tanîsens

Imagine Have new or different ideas hoaǀkhā kōkōs, mûnanai ǁkhās

Inclusion Including everyone and everything;

being part of a group; feeling accepted

and valued in the group

Hoa xūn ǃnâ ǁhao kaihes, ǃkhōǂgāhes ǁanits

ase hōǃâ kaihes

Independently Without needing help Huiba ǂhâba tamase; ǁîǂâusen hâ

Journey Travelling from one place to another,

usually taking a long time

ǃnaris; ǀgui ǃkhaiba xu nau ǃkhaib ǁga ǃgûs;

ǃnarixū-i ais

Judgement Make a decision mâǃhūsa ūs, ǀgui xū-i ai mâǁawos

Learning environment The space where children work and

play and learn, and the people who

interact with children when they learn

ǁnā ǃkhai-i ǁî-i ain ǀgôarona ǀhuru, sîsen, ti ra

hî-i, nau ǁkhāǁkhā-aon ǀkha ra sîsenǁarese

Khoekhoegowab
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Mother tongue The first language you grow up with

from childhood; the language/s the

child and family use at home

ǁgûs di ǁkhaib aits ge ǁkhāǁkhāsen gowab,

ǁgûsigowab, oms ǃnâ du ra ǃhoa gowab

Nurture Encourage and support something or

someone

hōhōǃnâ; nânâ; dīdī (dī kai) tura tura

Observe Watch something carefully to try and

understand what is happening, what

the reason is, and what you can do to

help

ǂorisase xū-e ǃharas, tare-i ra ī ǃkhaisa

ǃgaoǃgâs ǃaroma, ǁnâuǃā tsî nî hui ǃnâse

Open-ended questions Questions that can’t be answered with

a yes or no answer

Dîdi hîa îî, tamas ka i o, hî-î ti a ǃereamhe

ǁoadi

Patience Being able to wait for a child;

understanding that the child needs

time

ǀguixase ǃâus; ǀgôa-i ra ǁaeb ǀkha xū-e

ǁnâuǃā ǃkhaisa ǂâis ǃnâ ūhâse kaixuse ǃâus

Pay attention Concentrate very well ǀgaisase ǂâisa ǂnûi-ai, ǁawosa ǃgaoǃgâs

Perform To be able to do something, or to

show that you can do something

Xū-e sīǃnâs,tamas ka i o, hōbēs di ǁkhāsib.

dīǁkhāsib ǂans

Physical play Building strong large and small

muscles, using hands and eyes

together (hand-eye co-ordination)

ôaǃnâs ǀkha hâ ǀhurub, tsâǀkhās, khôaǃā tsî

ǀhaoǀhaos ǀkha

Play Children do activities freely for fun ǀGôaron ra ǃnorasase tsî ǁîn di turaba !oa

ǀhuru ǀhuru-ai ǃnôan

Play with objects Exploring different kinds of objects to

build thinking skills, and to solve

problems

Xū-e xū ǀnî xū-e kurus di ǁkhāsiba ǂnuwis

aiǁg. ǀaexoahairoga xu ǂgauroga kurus;

omdīs, ǂgoa-omrodi; ǃhū-omdi

Preferences The things we like most ǁînats a kaise |nam xun, sa #gaob ai ǁgoe

xū-i

Preparatory writing The first steps in writing; the

beginning of writing

aiǂhomisens di xoas; tsoatsoas xoas

Pretence play Building social skills and thinking

skills by acting out real and imaginary

(pretend or made-up) things

ǂâis tsî ǁnâuǃāba ra sîsenūse hâ ǀhurub;

aitsamaba xu hâ dīxūn ǃhaoǃnāsi ǂans ai

ǃgaoǃgao hâse

Record To write down Xoamâi, xoaǁgui

Reflect Think carefully about something in

order to change or improve it

Xū-e ǂorisase ǂâiǃgâs, dī-unu nîses

Review Think about something carefully to

decide what is good and what needs

to change

ǀnaits a ǂan xū-e ǂâiǃgâ, kōkō tsî sats ǃnâ

mîǀguis mâpats a dī-ūnu ǁkhā tsî mapats a

ǁnāxu ǁkha ǃkhais dis

School readiness When a child is ready to succeed (do

well) emotionally, socially, physically

and intellectually (thinking) in Grade 1

ǀgôaron a aitsamaba xu xū-e a sīǃnâ ǁkha

ǃkhais di mûǂgāb ge. hōǃâs ǀkha; sorosise,

ǁnâuǃāxase

Segregation Keeping some things or people

separate; apartheid

ǀnî xūn, tamas ka i o, khoena ǀgoras,

ǃkharagase ūhâs, ǃhaoǀgoras

Sensitive To pay good attention to, to be

respectful of the child

ǃgaoǃgâxa ǂâis tsî ǃgôaǃgâs ǀkha ǀgôarona

ǃgawaǀîs
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Key word English Khoekhoegowab

Speech bubble Part of a picture that shows someone

speaking

ǃhoa ra īsiga ūhâ ǀnōǁnân ǀkha hâ

ǁkhāǁkhās, ai-īsigu ǁga ra ǁnae ǁgause

Stimulate To encourage and motivate hirihiriǃnâ tsî ǂgaoǂgaos, tura kais

Structured play Play activities organised by the ECD

teacher to help children learn

concepts and skills

ǁguiǂams ǃnakan ra ǀgôarona māhe ǁaxasin,

mûǃgâ-aon xan

Styles Ways of doing something ǃkharaga dī ǀgaub xū-i dib

Supportive Do something in a helpful, caring and

understanding way

ǁnâuǃāxa tsî huiri ra ǀgaub ǃnâ nau khoe-e

ǂkhâǃnâs, tamas ka i o, mâxoǀkhas

Symbolic play Expressing feelings and ideas using

language, painting, drawing, numbers,

music, dance and so on

hōǃâsendi, tsâsendi ǀkha hâ ǀhurub; aiǁg. ǂnā
rase; ǁnae rase; ǀkhō rase; ǃgôa rase

Tool Something that helps us to do the job,

or makes our work easier

Sa ǁkhāǁkhāsa nî īǁkha kai xū-i, ǁgauǃnâsa

nî huiri, supusupu i

Traditional A custom; a long time accepted way

of doing things

!hao!nāsi #ūsib, ǁnaetib, dî|gaub

Traditional games Games that were created and played

by a community; also called

indigenous games

!Hao !nāsi |hurun; |hûhâsib xa ǂnuwi tsî ra

ǁgae ǁgae |huruhen. !Hūǁîn di |hurugu.

Transition Changing and moving from one place

to another over time

Hâ-aide dawas; naupats go hâ isa xu nēpas

ǁga ǀhuwiǀgūs; ǁaeba xu ǁaeb ǁga gons

Two-way street An equal relationship where ideas are

shared in a supportive, co-operative

and respectful way

ǃkhō-am ra ǀhû ǀguiti mîs, ǃkharaga gu

mûǂgāgu ra ǀguiǀgui ǃnâ hes, sîsenǁare rase,

ǂkhâǃnâgu rase tsî ǃgôasib ǃnâ ra dīhese

Vision A dream or an idea about something

in the future

Aimûs, ǃgoaxa xū-e aiǂans; gagasi mûs ǀkha

mûs; aimûǀgarus

Vocabulary Words of a language khoekhoegowab, gowab ǃnâ hâ mîdi ǁuib

OshikwOshikwanyanyamaama

Key word English Oshikwanyama

Auditory perception The ability to listen to sounds and tell

the difference between different

sounds in words and sentences

Eshiivo lokupwilikina komawi a yooloka

nokuninga ondjoolola pokati komawi e li

moitya nomatumbulo

Belonging To feel accepted and included by

others; to know that you are an

important part of the group

Oku kala u udite kutya owa tambulwako no u

li oshilyo shafimana shongudu yonhumba

Benefits Things that are helpful Oinima ta i kwafa ile tungu

Case study A story that is not real, that makes you

think and learn

Etotwahokololo tali pumbwa u diladile moule

ove u li honge mo sha

Clue Something that helps somebody to

find something

Ouyelele tau kwafele omunhu a mone eshi ta

kongo

Code of conduct Rules for how we must behave; the

way teachers must behave

Eemhango odo tadi tu lombwele nghene tu

na oku li humbata; omukalo oo ovahongi

vena oku li humbata

Competencies The things we know and can do well Oinima ei tu shi, hatu dulu oku i longa nawa

Oshikwanyama
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Key word English Oshikwanyama

Competent Be able to do something well Oku dula oku ninga oshiima nawa

Concept An idea about something; example: a

triangle is a shape that has 3 straight

sides and 3 corners

Ondunge ile edilaadilo loshiima; oshiholelwa:

oshiima osho shi na oiti ya ukilila noukololo

vatatu

Consequence Something that follows on from

something else

Ehandukilo, oshilanduli shoshiima

shonhumba

Co-operate Work together with other people to

achieve a goal

Okulongelakumwe novanhu vamwe opo mu

hange oshilalakanenwa

Corporal punishment Using physical ways, like beating, to

punish someone

Ehandukilo molupe loku loku denga, ile loku

ehameka kolutu

Creativity Thinking of new and interesting ways

to make or do something new

Oku dilaadila omikalo dipe dihokwifa doku

ninga ile oku eta po oshiima shipe

Curiosity Ask a lot of questions, want to know

more

Okatalekonawa, okupula omapulu mahapu

nelalakano loku li honga

Development How something changes and gets

better with time

Nghee oshiima tashi lunduluka noku

xwepopala moule wefimbo

Distracted To take your attention away from your

work

Oku ya moshipala elitulemo moilonga

Disturb Interrupt you and make it more

difficult

Oku piyaaneka noku djuupaleka oshilonga

shonumba

Diversity Many different kinds of animals,

plants, humans and things

Omaludi a yooloka, kutya nee oinamwenyo,

oimeno, ovanhu, ile tuu oinima keshe

Elements Different pieces or parts of things Oitukulwa ile oinhimbu yoshiima

Embarrassed Uncomfortable; not happy Oku fya ohoni

Empathy Able to understand other people’s

feelings

Oku udako omaliudo a vakweni

Exclusion Leaving some people or some things

out

Oku yoolola mo ovanhu vamwe ile oinima

imwe

Experts People who know a lot about a

subject

Ovashiivi nawa voshiima, ookapyoko

Explore Find out about something new Oku konaakona noku uda ko oshiima shipe

Fine motor Small muscles of the body such as

hands and finger muscles, feet and

toe muscles

Eenhumba domolutu edi dixupi ile dinini,

ngaashi edi di li komake, mominwe

dokomake, nosho yo meemhadi nomominwe

dokeemhadi

Frustrated Angry about not being able to do

something

Ohandu ladja moku hapondola oshiima

shonhumba

Games with rules Learning to follow rules and take

turns by playing with friends and

family

Oku li honga oku shikula eemhango, noku

paafana omalufo moku danauka nookaume

novaneumbo

Gross motor Big muscles of the body such as legs,

arms, hips, as well as body strength

Eenhumba domolutu edi dakula ile dile,

ngaashi domomaulu, neenho, momaoko

nomombuda, nosho yoo eenghono domolutu
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Key word English Oshikwanyama

Identity Who or what you are; the main things

that you believe and think; how you

behave; how you feel about yourself

Oku tongomonamo omunhu nghee e li po;

omaitavelo nomadilaadilo aye;

omalihumbato ayenomukalo omo he li

dilaadililie ye mwene

Imagine Have new or different ideas Oku eta po omadilaadilo mape ile a yooloka

kwaao e li po

Inclusion Including everyone and everything;

being part of a group; feeling

accepted and valued in the group

Oku kwatela mo keshe umwe ile keshe

shimwe; noku kala u udite wa tambulwa ko

nowa valulwa onga oshilyo shongudu

Independently Without needing help Oku li fikamena po, oku ninga sha ino

pumbwa ekwafo

Journey Travelling from one place to another,

usually taking a long time

Olweendo okudja ponhele imwe wa uka ku

ikwao, alushe hashi kwata efimbo lile

Judgement Make a decision Oku ninga etokolo.

Learning environment The space where children work and

play and learn, and the people who

interact with children when they learn

Omudingonoko omo ounona ta va danaukile

noku li hongela, mwakwatelwa ovanhu ovo

ha ve va kwatele komesho moku li honga

Mother tongue The first language you grow up with

from childhood; the language/s the

child and family use at home

Elaka eli wa nyama, elaka ile omalaka aa haa

popiwa meumbo kokaana novaneumbo

Nurture Encourage and support something or

someone

Oku twa omukumo noku kwafela okaana

Observe Watch something carefully to try and

understand what is happening, what

the reason is, and what you can do to

help

Oku tala oshiima nelitulemo, u ude ko kutya

oshike tashi ningwa, otashi ningilwa shike na

oto dulu oku yandja ekwafo momukalo u lipi

Open-ended questions Questions that can’t be answered with

a yes or no answer

Omapulo aa itaa wapalele oku nyamukulwa

na Heeno ile Ahowe

Patience Being able to wait for a child;

understanding that the child needs

time

Elididimiko neudeko kutya okaana oka

pumbwa efimbo la wana

Pay attention Concentrate very well Oku pwilikina ile okulonga nelitulemo

Perform To be able to do something, or to

show that you can do something

Oku ninga, ile oku ulika kutya oto dulu oku

ninga oshiima shonhumba

Physical play Building strong large and small

muscles, using hands and eyes

together (hand-eye co-ordination)

Oudano ta u tungu eenhumba dakula naadi

dinini, wa kwatelamo oku longifa ekwatafano

lomesho neenyala

Play Children do activities freely for fun Oshinyangadalwa sho ku li hafifa tashi

ningwa kounona vamanguluka

Play with objects Exploring different kinds of objects to

build thinking skills, and to solve

problems

Oku konaakona oinima ya yooloka ta ku

tungu onghatu yomadilaadilo okaana noku

ka kwafela nghee ke na oku kandula po

omaupyakadi

Preferences The things we like most Oinima ei tu hole unene

Preparatory writing The first steps in writing; the

beginning of writing

Eenghatu dotete mokushanga; eshango

lopehovelo

Oshikwanyama
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Key word English Oshikwanyama

Pretence play Building social skills and thinking

skills by acting out real and imaginary

(pretend or made-up) things

Oku yambulapo eenghatu dopanghalafano

no dopamadilaadilo okupitila moidano

Record To write down Okushanga oshiima

Reflect Think carefully about something in

order to change or improve it

Oku dilaadila oshiima moule, nghee u na oku

eta omalunduluko musho noku shi

xwepopaleka

Review Think about something carefully to

decide what is good and what needs

to change

Oku dilaadila oshiima moule, opo u yoolole

mo eshi shiwa naashi sha pumbwa oku

lundululwa

School readiness When a child is ready to succeed (do

well) emotionally, socially, physically

and intellectually (thinking) in Grade 1

Oku patulukila Ondodo yotete pamadilaadilo,

panghalafano, palutu nopamaliudo

Segregation Keeping some things or people

separate; apartheid

Oku tongola ovanhu ile oinima she li kolelela

koukwatya wavo

Sensitive To pay good attention to, to be

respectful of the child

Oku kala noshisho, noku fimaneka ounhu

wokaana

Speech bubble Part of a picture that shows someone

speaking

Okatukulwa kefano oko ta ka ulike kutya

omunhu ota popi

Stimulate To encourage and motivate Oku yandja eenghono noku twa omukumo

Structured play Play activities organised by the ECD

teacher to help children learn

concepts and skills

Oudano wa longekidwa komuhongi, ta u

kwafele ounona oku li honga eenghatu

donhumba moku kula paendunge

nopamadilaadilo

Styles Ways of doing something Omikalo doku ninga oshiima shonhumba

Supportive Do something in a helpful, caring and

understanding way

Okuninga oshiima momukalo wokukwafela,

ounakonasha neudeko lounhu womunhu

Symbolic play Expressing feelings and ideas using

language, painting, drawing, numbers,

music, dance and so on

Oku holola omaliudo nomadilaadilo

pamukalo welaka, okuvaeka, okufaneka,

okuimba, okudana, nosho tuu

Tool Something that helps us to do the job,

or makes our work easier

Oshiima tashi tu kwafa mokulonga ile tashi

eta oupu mwaasho tashi longwa

Traditional A custom; a long time accepted way

of doing things

Omufyuululwakalo

Traditional games Games that were created and played

by a community; also called

indigenous games

Omaudano oo a totelwe nohaa danwa

kovanhu vomunghoko wonhumba; haa

ifanwa oidano yonale

Transition Changing and moving from one place

to another over time

Elunduluko nelinyengo okudja ponhele imwe

wa uka ku ikwao, moule wefimbo lonhumba

Two-way street An equal relationship where ideas are

shared in a supportive, cooperative

and respectful way

Ekwatafano omo omadilaadilo ta e li pewa

momukalo wokuyakulafana, oku longela

kumwe, nokufimanekafana

Vision A dream or an idea about something

in the future

Ondjodi ile edilaadilo loshiima shonhumba

monakwiiwa

Vocabulary Words of a language Oitya yomelaka lonhumba
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Auditory perception The ability to listen

to sounds and tell

the difference

between different

sounds in words

and sentences

Uupondoli womulongwa moku vula okwuuvako omawi ga

yoolokathana noku vula oku ga yoolola nenge oku ga totha mo

miitya nenge momatumbulo

Belonging To feel accepted

and included by

others; to know

that you are an

important part of

the group

Okukala wuuvite watambulwako kaantu yalwe, no wuuvite kutya

ngoye owasimana mokati kaantu

Benefits Things that are

helpful

Omauwanawa ngoka taga vulu okukwathela nenge iinima

mbjoka tayi vulu okukwathela momikalo omiwanawa

Case study a story that is not

real, that makes

you think and learn

Onkalo yuushili wonkalamwenyo yakehesiku ndjoka hayi talwa

nenge hayi nongononwa opo wu vule okwiilonga kombinga

yomuntu, omihoko nomithigululwakalo nenge oshinima

shontumba opo wu vule okwiilongasha kombinga yawo

Clue Something that

helps somebody to

find something

Ogo omauyelele ngoka haga pumbiwa komuntu opo a vule

okumona omukalo nenge uukwatya wo shinima nokuvula

okumona ekandulepo kuupyakadhi; uuyelele nenge ehwata

lyiitya mbyoka hayi fala komayamukulo gwomapulo gapulwa

metetekelo

Code of conduct Rules for how we

must behave; the

way teachers must

behave

Oompango/oohendhi nkene tu na okwiihumbata moshingwana.

Oompango nkene aalongisikola yena okwiihumbata onga

aalongisikola; omisindalandu ndhoka tu na okulandula mehala

lyiilonga nenge momidhingoloko dhiilonga

Competencies The things we

know and can do

well

Iinima mbyoka omuntu tavulu okulonga nawa no nuupu oshowo

neendelelo

Competent Be able to do

something well

Oku vu lasha/omukumo: oku vula okuninga oshinima shoka

tashaadha esindano mokalamwenyo yomuntu kehe

Concept An idea about

something;

example: a triangle

is a shape that has

3 straight sides

and 3 corners

Ndika olyo edhiladhilo kombinga yoshinima ndjoka ta li

mukwathele moku uva ko nenge mokumona uuyelele

moshinima shontumba ngaashi; oonkuvundatu odhi na

oombinga ndatu nookolonela ndatu

Consequence Something that

follows on from

something else

Omageelo ngoka haga pewa aayonaguli naamboka taya

taguluka ooveta dhoka dha tulwa po

Co-operate Work together with

other people to

achieve a goal

Okulongela kumwe naantu, ohaku kwathele opo wu adhe

ondunge sindano nosho woo uupondoli, shoka oha shi etwa

ketsokumwe mwaashoka ta mu lalakanene monakuyiwa yeni.
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Corporal punishment Using physical

ways, like beating,

to punish someone

Omageelo/omahepeko ngoka omuntu ha ningile omuntu

omukwawo paku mwehameka kolutu; ngaashi omulongisikola

tadhenge anasikola noku ya ehameka komalutu

Creativity Think of new and

interesting ways to

make or do

something new

Okulongitha omadhiladhilo omape moku eta po

oshilongadhalwa oshipe nosha ndulukwa paunkulungu

Curiosity Ask a lot of

questions; want to

know more

Okukala wuna ohwehwe nehalo lyokutseya oshindji ngele tashi

pitile mokutala nenge moku uva; shika ohashi ningwa mokupula

omapulo nenge mokulesha noku pashiyona

Development How something

changes and gets

better with time

Okutala nkene iinima hayi shendje nokuhwepopala nethimbo,

shika ota shiti kutya omulongi oku na oku kala iilonga oonkalo

dheilonga nosho wo oonkatu nenge oondondo dheputuko

lyaalongwa ye, nokuvula oku mona kutya okomukalo guni te ya

humitha komeho ya kale meithikamenopo

Distracted To take your

attention away

from your work

Oku ngwangwanekwa/oku yiwa moshipala miilonga mbyoka

wali wiipyakidhila nayo

Disturb Interrupt you and

make it more

difficult

Okupiyagana/okukulunguta hoka taku ningile elongo likale

edhigu/lininge edhigu noonkondo

Diversity Many different

kinds of animals,

plants, humans

and things

Iinima oyindji ngaashi omiti iinamwenyo nosho wo aantu oyi na

omaukwatya ogendji ga yoolokathana ngaashi; eyolokathano

lyopamuthigululwakalo, lyopamudhingoloko, paliko nenge

paitaalo, na omuntu kehe oku na oku kala a taambiwa ko nande

na kale ena eyooloko inaa fa aantu oyakwawo

Elements Different pieces or

parts of things

Mbika oyo omaludhi nenge iilyo mbyoka ya ninga po oshinima

shontumba ngaashi; iityo mbyoka hayi tungu po omatumbulo,

hol; omuningi oshiningwa noshitomoni

Embarrassed Uncomfortable; not

happy

Omuntu ituuvu nawa ngele puna oshinima shontumba/omuntu

ngoka temu shundula moku mu kutha ongushu; oshinima shika

otashi shunitha pevi ohokwe yeilongo mokati kaalongwa

Empathy Able to understand

other people’s

feelings

Okuvula/okwiitula moongaku dha mu kweni opo wu vulu

okumona ondjundo yonkalo moka eli/yuupyadhi mboka ena,

ngoye wu vule oku mu pa omakwatho ngoka ta ga opalele

Exclusion Leaving some

people or some

things out

Okwaahakwatelamo, omo moka aantu yamwe nenge iinima

yimwe hayi thigwa po inayi kwatelwa metulo miilonga

lyoshinima shontumba omega ye na ompumbwe nompito

yokukala ya kwatelwa mo shika oha shi etithwa kokatongo

kopamuthigululwakalo, ondondo yuulongelwe, eitaalo, alwaala

nenge paliko nosho nosho

Experts People who know a

lot about a subject

Aantu mboka yena owino yambwalangadja moshinima

shontumba; ngaashi aatyseyinawa yomusindalongo

Explore find out about

something new

Okugongela omauyele kombinga yoshinima shontumba opo wu

kokeke ontseyo yoye; okupendudha okatalekonawa maalongwa

opo ya kale yena owino yambwalangadja kombinga yaashoka

ta shi inyenge muuyuni
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Fine motor Small muscles of

the body such as

hands and finger

muscles, feet and

toe muscles

Oontumba oshona dhiilyo yolutu ndhoka hadhi kwathele olutu

mokwiinyenga nokutsakanitha po oompumbwe dholutu

ngaashi; oontumba dhomake, ominwe oompadhi nosho woo

dhiipanyala

Frustrated Angry about not

being able to do

something

Okugeya hashi etithwa molwa uunyengwi nenge wandopa oku

pondola oshinima shoka wali tolalakanene nenge wahala

okuninga

Games with rules Learning to follow

rules and take

turns by playing

with friends and

family

Iidhano mbyoka yiina oompango dhayo: Uunona tau dhana

uudhano mboka wuna elandulathano nenge oompango;

uudhano mboka hawu dhanwa kaanona aamwainathana nenge

kookume; taya ulike uuntsa wa wo noku to polelathana

uunongo yo taya paathana oompito ashike euveko olyo tali

dhana onkandangala muudhano wayo; oshiholelwa oshi wa

nawa ongaashi “odoota”

Gross motor Big muscles of the

body such as legs,

arms, hips, as well

as body strength

Oontumba onene dhiilyo yolutu ndhoka hadhi kwathele

omainyengo golutu nokulonga, nohadhi kala odho dha talika ko

dhi na oonkondo dholutu ngaashi; omagulu, omaako nosho

woo oonto

Identity Who or what you

are; the main

things that you

believe and think;

how you behave;

how you feel about

yourself

Ongoye lye/owatya ngiini, iinima yini mbyoka wuhole; iinima

mbyoka wii itaala naashoka hodhiladhila; nkene wiiyuvitile

ngoye mwene nenge wiitaambako

Imagine Have new or

different ideas

Omuntu ngoka ta eta po omadhiladhilo omape nenge ga

yooloka komakwawo, opo a vule okupotokonona

omaupyakadhi gelongo nokuhumitha komeho elongo

Inclusion Including everyone

and everything;

being part of a

group; feeling

accepted and

valued in the group

Mompito muka omwa kwatelwa ekwatelomo lyomuntu kehe,

lyoshinima kehe, okukala mongunduu yontumba ina pu

yoololwa ngele omuhoko, eitaalo, uukashikekookantu nenge

onkalo yuundjolowele

Independently Without needing

help

Oshi li sha simana nosha pumbiwa ngele eyilongo nelongo ta li

ningilwa mehala nenge momudhigoloko moka aalongwa nosho

wo omulongi yuuvite kutya oya maanguluka nenge ye li

meithikameno pomwene mokutopolelathana omaunongo

Journey Travelling from one

place to another;

usually taking a

long time

Olwendo lwoku enda oku za pehala limwe oku ya kekwawo

noha shi pula uulethimbo ano ethimbo ele nomuntu ota

pumbwa okukala a lya onguta yomondjila; ota ku fatululwa

kutya oko omukokomokolwendo okuza petameko lyoshinima

sigo opehulilo mwa kwatelwa omikalo, iilongithomwa,

oonkondo na kehe shimwe sha longithwa opo ku adhike

elalakanothikilo
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Judgement Make a decision Okuninga omatokolo gomuule nenge gomodjila; omukalolongo

gwomondjila ngo tagu kwatha oku humitha komeho elongo

neyilongo

Learning environment The space where

children work and

play and learn, and

the people who

interact with

children when they

learn

Ehala mpoka aanona taya longele nenge taya ningile

omadhewo gopalutu osho woo mpoka taya ilongele mwa

kwatelwa aantu aayehe mboka taya kwatathana nayo;

uukwatya womudhingoloko owu na mo enwethemo enene

meilongo lyaalongwa, onkene omudhigoloko longelo ogu na

okukala gwasilwa nawa oshimpwiyu

Mother tongue The first language

you grow up with

from childhood; the

language/s the

child and family

use at home

Elaka ndjoka wa yama, noholipopi okuza kuunona woye, ano

elaka ndjoka okanona no famili ayihe haya popi kegumbo

Nurture Encourage and

support something

or someone

Okugadja omakwatho, uuyele, uunongo,esilo shipwiyu komuntu

ngoka opo takoko opo a vule okukala ithikamena po ye mwene;

oshiholelwa ongaashi omulongi ta putudha okanona melongo

sho keli kosikola

Observe Watch something

carefully to try and

understand what is

happening, what

the reason is, and

what you can do to

help

Owu na aluhe oku tala nawa iinima yontumba, ngoye to

kambadhala oku yi uvako nawa; ngoye wu tale kutya

oshikwashike tashi ningwa po ngoye wu kale wu shi etompelo,

noshike to vulu okuninga po wukwathele

Open-ended questions Questions that

can’t be answered

with a yes or no

answer

Omapulo ngoka omuntu ha pula noha ga vulu oku yamukulwa;

omapulo ngaka oha ga yamukulwa omuntu tagandja omaliuvo

ge kombinga yoshinima shoka tashipulwa; nelalakano

lyomapulo ngaka okuhwahwameka omadhiladhilo go muule

maalongwa

Patience Being able to wait

for a child,

understanding that

the child needs

time

Oku kala wii idhidhimikila okanona katule omadhiladhila gako

pehala manga inaka yamukula kepulo nenge

koshinyangadhalwa shontumba; oku uvako ompumbwe

dhokanona pethimbo/ oku uvako kutya okanona oka pumbwa

ethimbo oku yamukulo

Pay attention Concentrate very

well

Oku pwiikina neitulemo, no nengungumano nowatsa omuthindo

mwaashoka toningi.Nelalakano okupa aalongwa elongo li na

ongushu nenge elongo djoka ta li ya opalele

Perform To be able to do

something, or to

show that you can

do something

Okuu lika kutya oto vulu tuu okulonga oshilonga shontumba

nenge okuninga sha; pondondo djoka ya pumbiwa

Physical play Building strong

large and small

muscles, using

Iidhano yopalutu: okanona taka dhana uudhano taka longitha

iilyo yako yolutu noonkondo dholutu lwako ngaashi: okunuka

euma
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hands and eyes

together (hand-eye

co-ordination)

Play Children do

activities freely for

fun

Uudhano waanona: uudhano kehe mboka wamanguluka ta

wuvulu oku dhanwa noku nyanyudha aanona

Play with objects Exploring different

kinds of objects to

build thinking skills,

and to solve

problems

okudhana niidhanitho: okanona takadhana uudhano taka

longitha iidhanitho, taka nongonona nokukandulapo uudhingu,

ngaashi: okutunga egumbo nomavi, tali tekapo, taka dhiladhila

ishewe omukalo gulwe kelitunge lyaahatekepo

Preferences The things we like

most

Iinima mbyoka omuntu ehole unene; omalalakanothikilo ngoka

omuntu ahala oku adha monkalamwenyo ye

Preparatory writing The first steps in

writing; the

beginning of

writing

Onkatu yotango mokunyola nenge etameko ngele ta shiya

pokunyola iinyolwa yo ntumba; oyapumbwa okukala

yalongekidhwa nawa noku gandja omalalakano gokunyola

kaalongwa

Pretence play Building social

skills and thinking

skills by acting out

real and imaginary

(pretend or made-

up) things

Oku dhana niidhanithomwa mbyoka yandulukwa kaanona

yoyene: okanona takadhana niithanekithomwa, mbyoka

keinduluka kuko kene; ngaashi omahauto goondhalate

noondhila dhoombapila, shika oha shi pendutha noku

humithakomeho, omadhiladhilo gako, uulongelwe wako

nonkalo yompakalathano

Record To write down Okunyola iinima mbjoka wadhidhilike nenge omadhiladhilo

ngoka wa gongele kombinga yeilongo/yelongo nokugapungula

opo wuvule oku ga longitha monkalawenyo

Reflect Think carefully

about something in

order to change or

improve it

Muka omulongi oha kambadhala opo a ninge omapekapeko

gomuule nenge oomakonakono kombinga yotundi nenge

yoshilonga shontumba, opo a vule okutala mpoka e shi enditha

nawa naampoka a ndopela noku ninga omayopaleko komapuko

ge; aalongwa nayo ohaya ningi omayopaleko kiinyangadhalwa

yawo

Review Think about

something

carefully to decide

what is good and

what needs to

change

Dhiladhila nawa oshinima sho ntumba nenge konakona nawa

ngoye wu tokole shoka shili mondjila, naa shoka sha pumbwa

okulundululwa omolwa uuwanawa welongo

School readiness When a child is

ready to succeed

(do well)

emotionally,

socially, physically

and intellectually

(thinking) in Grade

1

Ethimbo lyoku tameka osikola Ongele okanona kaadha

pethimbo lyoku tameka ondodo yotango (oku ya mo Aa),

pamadhiladhilo, pakalathano, palutu osho wo pandunge
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Segregation Keeping some

things or people

separate; apartheid

Oko okukaleka aantu nenge iinima ya topolwa opo wu vule

okuyi pangela nokuthindila kongudhi ongundu yimwe ndjoka

waahole nenge to gandja po omakwatho gongundu yimwe

onkawo, opo wu uulike okatongo nokuholola uutondwe pokati

kaantu nenge kaalongwa nenge aalongi

Sensitive To pay good

attention to, to be

respectful of the

child

Oku kala wuna omaiyuvo gohenda/goye ngele tashiya okulonga

aanona iipambele yopamithigulilwakalo dhawo/okanona

pauhandimwe, onkene kala wu na onge nkene omauyelele

tolongitha taga vulu okuguma onkalo nomayiuvo naalongwa

Speech bubble Part of a picture

that shows

someone speaking

Omathano galwe goka to vulu oku gu ulukila aanona ngele

omuntu tapopi; shika oha shi hokitha aanona mokutala no oha

yakoneke mbala pakwatho lyomathano

Stimulate To encourage and

motivate

Ehwahwameko lyo kutsa omukumo omuntu/aalongwa opo ya

vule okukutha ombinga meilongo

Structured play Play activities

organised by the

ECD teacher to

help children learn

concepts and skills

Omukalo gokudhana: Iinyanga dhalwa mbyoka ya longekidhwa

kaa longi yaa longwa yo ECD opo aanona ya vule okwiilonga

oonkatu nuunongo ngele ta ya dhana nenge tayii nyanyundha

mongulu

Styles Ways of doing

something

Okuhogolola omilandu/omikalo mokuninga oshinima; okulonga

iilonga tolongitha omikalo dhayoolokathana nenge omikalo

tadhi opalele; oku hogolola omikalo dhoku ihumbata, okuzala,

okupopya niikwawo yilwe

Supportive Do something in a

helpful, caring and

understanding way

Okuninga oshinima pamukalo tagu kwatha, tagusi oshimpwiyu

no gu uvitike

Symbolic play Expressing feelings

and ideas using

language, painting,

drawing, numbers,

music, dance and

so on

Okudhana niidhanitho: okanona taka dhana no kuulika uunongo

wako pama dhiladhilo gako ngaashi; okumbabeka, nenge oku

thaneka noshowoo oku yalula; ano okanona ta ka dhana ka

ulike omaiyuvo gako nuunongo wako

Tool Something that

helps us to do the

job, or makes our

work easier

Iilongithomwa mbyoka hayi yambidhidha omulongi naalongwa

mokulonga nomokulongwa; noku kwathela mokutsakanitha

omalakano gotundi nenge gelongo neilongo

Traditional A custom; a long

time accepted way

of doing things

Ndhika odho oohedhi ndhoka dhakala ethimbo mokati kaantu

yontumba, dha taambiwa ko onga omukalo gwokwiihumbata

nenge gwokulonga iilonga nenge oku ninga oshinima

Traditional games Games that were

created and played

by a community;

also called

indigenous games

Uudhano mbuka owa totwa po kaakwashigwana

yopomudhingoloko ngoka no ha ye wu dhana yo yene no ha wu

ithanwa uudhano waavalelwamo ngaashi; okudhana okaholo,

okuninga oongano dhootaamba mo, okudhana etenda nosho

nosho
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Transition Changing and

moving from one

place to another

over time

Etaaguluko okwo elunduluko lyokuza pondondo nenge

mondondo yimwe oku ya monkwawo no hashi pula ethimbo ele

nelunduluko ndika oha li ningwa nelalakano lyokulundulula

nokukokeka onkalo nenge onkatu yelongo maalongwa ngaashi

okulundululila egandjo lyelongo okuza Melaka lyayina oku ya

Melaka lyopambelewa

Two-way street An equal

relationship where

ideas are shared in

a supportive, co-

operative and

respectful way

Omadhiladhilo ngoka taga topolelathanwa no pakuya

mbidhidhathana, palongelokumwe nopamukalo

gwokusimanekathana

Vision A dream or an idea

about something in

the future

Omalalakano oma wa nawa: ondjodhi nenge omadhiladhilo

gontumba monakuyiwa

Vocabulary Words of a

language

Uuyambiitya ota wu tsu omuthindo ko ku tseya iitya oyindji

nokuvula oku yi longitha ongele mokushanga nenge

mokupopya; ota wuungawunga ishewe nontseyo nkene iitya

hayi tungwa po nosho wo omitungilo dhomatumbulo na nkene

iitya hayi shendje mokugwedha po iitetekeli nenge iihugunini

komakota giitya

OtjiherOtjiherereroo

Key word English Otjiherero

Auditory perception The ability to listen to sounds and tell

the difference between different

sounds in words and sentences

Okuyenena okupuratene kozombosiro no

kuhana ombosiro no ruteto romambo

Belonging To feel accepted and included by

others; to know that you are an

important part of the group

Okukara nomunyonu tima kutja ova kwenu

vekuyakura, okutja oove omunahepero

motjiuana po motjimbumba

Benefits Things that are helpful Ovina mbimavi yenene okukuvatera

Case study A story that is not real, that makes

you think and learn

Okahungi kovizeze, kuketjita kutja urihonge no

kuripura

Clue Something that helps somebody to

find something

Otjina tjokuvateta omundu okupaha otjina

Code of conduct Rules for how we must behave; the

way teachers must behave

Omazeva wo kutja ngaturitjinde vi, nomwano

ozomitiri okutja mazeso okuritjinda vi

Competencies The things we know and can do well Ovina mbima tutjiwanu mbitungura nawa

kokanyose

Competent Be able to do something well Okuyenena okuungura otjina nawa

Concept An idea about something; example: a

triangle is a shape that has 3 straight

sides and 3 corners

Ondunge ohunga notjina; tjimuna otjinavikoro

vitatu, omuhapo mbuna ominda vitatu

ovingarate nozohuki ndatu

Consequence Something that follows on from

something else

Omberero; ovina mbikongorera kovikwao

vyarwe
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Co-operate Work together with other people to

achieve a goal

Okuyeta ounongo kumwe okutuurunga otjina

morijaveze

Corporal punishment Using physical ways, like beating, to

punish someone

Okungurisa ovina novinepo vyoye; tjimuna

okutona in Indy poo okuyandja omberero

Creativity Think of new and interesting ways to

make or do something new

Okuyenena okuripura ohunga novina

ovinaheero mbi mavi yandja onyune

tjimohongo ovanatje

Curiosity Ask a lot of questions, want to know

more

Okupura omapuriro omengii, no kuvanga

okutjiwa ovingii

Development How something changes and gets

better with time

Omwano otjina tji matjitanauka no kurira

otjisemba noruveze

Distracted To take your attention away from

your work

Okuisako ombango yoye koviungura

Disturb Interrupt you and make it more

difficult

Okukurungisa omundu no kutjita otjina tjirire

otjizeu

Diversity Many different kinds of animals,

plants, humans and things

Ovipuka ovingi pekepeke, nomiti, ovandu

novena

Elements Different pieces or parts of things Oviriege pekepeke poo outapa pekepeke

Embarrassed Uncomfortable; not happy Ombameno; nokuheno ohange

Empathy Able to understand other people’s

feelings

Okuyenena okuzuva ourekoto womundu

Exclusion Leaving some people or some things

out

Okwisa ovandu no vina tjiva pendje

Experts People who know a lot about a

subject

Ovandu mbu mavetjiwa ovingi ohunga no

tjirihongwa karive

Explore Find out about something new Okukondonona ohunga no tjina otjipee

Fine motor Small muscles of the body such as

hands and finger muscles, feet and

toe muscles

Ozombwini ozondindi zorutu tjimuna

ozombwini zo make no minwe na wina zo

zombaze

Frustrated Angry about not being able to do

something

Omapindi wo kutja koyenene okuungura otjina

Kani

Games with rules Learning to follow rules and take

turns by playing with friends and

family.

Okurihonga okukongorera omazeve noku

tanaurira menyando puno mapanga no

muhoko

Gross motor Big muscles of the body such as

legs, arms, hips, as well as body

strength

Ozombwini ozonene zorotu tjimuna omarama,

omaoko na wina omasa worutu

Identity Who or what you are; the main things

that you believe and think; how you

behave; how you feel about yourself

Ove muni mourekoto; okutja ove omundu

ngurivi; nguripura vi ohunga naove omuni; na

wina omwano mburitjinda no vina

mbiukambura mo

Imagine Have new or different ideas Okukara no ndunge ombe poo pekepeke

Inclusion Including everyone and everything,

being part of a group, feeling

accepted and valued in the group

Okuyandjera ngamwa otjina no vandu, okurira

omundu notjihako motjimbumba no kukara

no nyune yokuyakurwa motjimbumba

Independently Without needing help Okuhina kuhepa ombatero

Glossary

11.19



Key word English Otjiherero

Journey Travelling from one place to another;

usually taking a long time

Okuriryanga kuza poruveze rumwe, moujende

ouure

Judgement Make a decision Okutjita ondando

Learning environment The space where children work and

play and learn, and the people who

interact with children when they learn

Oruveze ovanatje puvenyandera na

puveungurira no kurihongera po, no vandu

mbu ve hitasana puno vanatje tjimave nyanda

Mother tongue The first language you grow up with

from childhood; the language/s the

child and family use at home

Eraka etanga ndi wekura naro okuza moutiti,

erakanga ndu ngurisa ponganda

Nurture Encourage and support something or

someone

Okuyandja omundu po otjina omasa

Observe Watch something carefully to try and

understand what is happening, what

the reason is, and what you can do to

help

Okutarera otjina nombango kutja utoree

ounongo novina mbima vikaenda po kutja

vino hepero jaje nomotjitivi okuvatera

Open-ended questions Questions that can’t be answered

with a yes or no answer

Omapuriro nguhajenene okuzira o Ii poo o

kako

Patience Being able to wait for a child,

understanding that the child needs

time

Okuyenena okuundja omuatje, no kutjiua kutja

omuatje uhepa oruveze rwe omuni

Pay attention Concentrate very well Okuyandja ombango nawa

Perform To be able to do something, or to

show that you can do something

Okuyenena okutjita otjina poo okuyarisa kutja

moyenene okuungura otjina

Physical play Building strong large and small

muscles, using hands and eyes

together (hand-eye co-ordination)

Omatungiro wozombwini ozonamasa

ozonene nozonditi amo ungurisa omake

nomeho kumwe

Play Children do activities freely for fun Okunyanda omahore nongutukiro no ndjoroka

Play with objects Exploring different kinds of objects

to build thinking skills, and to solve

problems

Okunongonona ovina pekepeke okutunga

ounongo wo kuripura no ku zengurura ouzeu

mburi po

Preferences The things we like most Ovina mbituvanga tjinene

Preparatory writing The first steps in writing; the

beginning of writing

Omikambo omitenga mbiutora tjimotjanga

Pretence play Building social skills and thinking

skills by acting out real and

imaginary (pretend or made-up)

things

Okutunga oupanga punovandu no kutunga

ounongo pu nomeripura yovina

Record To write down Okutjanga otjina

Reflect Think carefully about something in

order to change or improve it

Omanyando ngaungura kotjiwana no

kunyandwa kotjiwana

Review Think about something carefully to

decide what is good and what needs

to change

Okuripura notjina nombango nokutya okutja

otjisemba nu ovikena mbimo hepa okutjandja
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School readiness When a child is ready to succeed (do

well) emotionally, socially, physically

and intellectually (thinking) in Grade

1

Ovahongwa mavejenene okutuurunga

moukare, oungo, momeripura novingi

pekepeke mondondo ondenga

Segregation Keeping some things or people

separate; apartheid

Okuhana ovandu no vina, poo ombangu

Sensitive To pay good attention to, to be

respectful of the child

Okuyandja ombango yoye aihe no kutenga

omuatje

Speech bubble Part of a picture that shows

someone speaking

Ohinga yotjiperendero tjimatji yarisa omundu

ngumahungire

Stimulate To encourage and motivate Okuyandja omasa

Structured play Play activities organised by the ECD

teacher to help children learn

concepts and skills

Okunyanda ounyando mbwa sembamisiwa I

yo muhonge wo ECD okuvatera ovanatje

ovirihongwa

Styles Ways of doing something Omyano vyo kungura otjina

Supportive Do something in a helpful, caring and

understanding way

Okungura otjina momwano wombatero no

ndjeverero na wina momwano omuharupu

Symbolic play Expressing feelings and ideas using

language, painting, drawing,

numbers, music, dance and so on

Okuyarisa omauzeu no meripura woye

momyano kaani tjimuna eraka okupunda,

okuimbura, okuperenda no kuhua

oviperendero na vyarwe wina

Tool Something that helps us to do the

job, or makes our work easier

Ovina mbivituvatera okungura no kutjita

oviungura ovipupu

Traditional A custom; a long time accepted way

of doing things

Okuripuara ohunga no tjina oukahu nawa

kutja uyene okutji tuna

Traditional games Games that were created and played

by a community; also called

indigenous games

Omihingo ovina tjiviungurwa mo mbazu; ovyo

vi isanewa okutja omanyando wehi ndi

Transition Changing and moving from one

place to another over time

Okutjinda kuza poruveze rumwe

Two-way street An equal relationship where ideas

are shared in a supportive, co-

operative and respectful way

Oukare wapamwe nozondundunge ndu

matuhana sana, mokuvatera okuugura

pamwe mondenga saneno

Vision A dream or an idea about something

in the future

Oruroto poo onduge ohunga noruyaveze

Vocabulary Words of a language Omambo we raka

RukwRukwangangaliali

Key word English Rukwangali

Auditory perception The ability to listen to sounds and tell

the difference between different

sounds in words and sentences

Udivi wepurakeno kezwi nokudimburura

masiligo gomazwi monkango

nomonontanto

Belonging To feel accepted and included by

others; to know that you are an

important part of the group

Kulizuvha asi vana kutambura nokuhamena

kombunga zovakweni; kulizuvha asi nove

gumwe gomulyo mombunga
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Benefits Things that are helpful Yininke yokuvatera

Case study A story that is not real, that makes you

think and learn

Esanseko lyahana asi lyousili,

lyokukuninkisa asi ogazare nokulironga

Clue Something that helps somebody to find

something

Sininke esi nasivatera muntu agwane yuma

Code of conduct Rules for how we must behave; the way

teachers must behave

Noveta omu natukara; nomukaro ndi

nkareso zovarongi

Competencies The things we know and can do well Yininke eyi twa diva neyi atu rugana yi

sikiliremo nawa-nawa

Competent Be able to do something well Kukara nediwo lyokurugana sininke nawa-

nawa.

Concept An idea about something; example: a

triangle is a shape that has 3 straight

sides and 3 corners

Egano lyosininke; ngosihonena: Sininke

sefano lyonomusunda 3 dokuyukilira ntani

nohuke 3

Consequence Something that follows on from

something else

Matengeko ndi mafutiso; sininke nasi

kwama ko kweyi ono rugana

Co-operate Work together with other people to

achieve a goal

Eruganeno-kumwe mokusikisamo

erwameno lyongandi

Corporal punishment Using physical ways, like beating, to

punish someone

Kuruganesa maukaro gopanyama, ngwendi

kutona, mokutengeka muntu

Creativity Thinking of new and interesting ways

to make or do something new

Kugazara nongendeseso donompe

dokurugana Yuma ndi kurugana Yuma

yoyipe

Curiosity Ask a lot of questions; want to know

more

Kupura mapuro gomanzi; mokuhara kudiva

yoyinzi

Development How something changes and gets

better with time

Omu sininke asi lisinti nomu nasi kakara

nawa konyima zosiruwo

Distracted To take your attention away from your

work

Kupempura magano koyirugana yoge

Disturb Interrupt you and make it more difficult Kuzonagwisa nokudigopeka unene sininke

Diversity Many different kinds of animals, plants,

humans and things

Yininke yokulisiga-siga yoyikorama, yimeno,

vantu nayimwe ngoso

Elements Different pieces or parts of things Yininke yokulisiga-siga ndi maruha

goyininke

Embarrassed Uncomfortable; not happy Kupira kukara nombili; kupira ruhafo

Empathy Able to understand other people’s

feelings

Mokuvhura kukwata egano malizuvho

govantu vapeke

Exclusion Leaving some people or some things

out

Kusigako vantu vamwe ndi yininke yimwe

Experts People who know a lot about a subject Vantu ava vakara noudivi wounzi kuhamena

sirongwa.

Explore Find out about something new Mokudivako yininke yoyipe

Fine motor Small muscles of the body such as

hands and finger muscles, feet and toe

muscles

Nonsipagona dorutu ngwendi

domoyikandeko nononsipa domononyara,

domonompadi nedi demepumbwara
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Frustrated Angry about not being able to do

something

Kulihandukira nyamoge morwa kapi ono

vhuru kurugana sirugana

Games with rules Learning to follow rules and take turns

by playing with friends and family

Kulironga kukwama noveta ntani kulipa

marufo mokudanauka nekoro kumwe

novakaume

Gross motor Big muscles of the body such as legs,

arms, hips, as well as body strength

Nonsipa dononene dorutu ngwendi maguru,

mawoko, mononyonga, nedi depameko rutu

Identity Who or what you are; the main things

that you believe and think; how you

behave; how you feel about yourself

nyove yilye ndi ngapi omu wakara; yininke

eyi wa pura neyi ogazara; omu orugana

yininke; omu o lizuvhu mwanyamoge.

Imagine Have new or different ideas Kukara nomagano gomape ndi gokulisiga-

siga

Inclusion Including everyone and everything;

being part of a group; feeling accepted

and valued in the group

Mekwateremo navenye nanayinye;

melihamesero kombunga; nelizuvho

lyetamburo ntani nokunongonona mulyo

goge mombunga

Independently Without needing help Kupira kuhepa mbatero

Journey Travelling from one place to another,

usually taking a long time

Rugendo rokutunda pevango limwe

nokugenda o ze pevango lya peke, unene

rugendo rosinano sosire

Judgement Make a decision gusa etokoro

Learning environment The space where children work and

play and learn, and the people who

interact with children when they learn

Evango omu vanona vana kurugana

nokudana nokulironga, ntani omu vantu

vana kugwanekera novanona omu vana

kulironga

Mother tongue The first language you grow up with

from childhood; the language/s the

child and family use at home

Eraka eli owuuyunga kutunda unona woge;

eraka ndi maraka aga munona nekoro

lyendi ava uyunga kembo

Nurture Encourage and support something or

someone

Kukorangeda nokuvatera sininke ndi muntu

Observe Watch something carefully to try and

understand what is happening, what

the reason is, and what you can do to

help

Kutarura yuma nawa-nawa nokukwata

egano asi yinke yina kuhoroka, nokonda

musinke, ntani yinke yokurugana

mokuvatera

Open-ended questions Questions that can’t be answered with

a yes or no answer

Mapuro aga avadili kulimburura no nhi ndi

hawe

Patience Being able to wait for a child;

understanding that the child needs

time

Elididimiko mokundindira munona, nekwato

egano asi munona ga hepa siruwo

Pay attention Concentrate very well Kulituramo nawa-nawa.

Perform To be able to do something, or to show

that you can do something

Mokuvhura kurugana sininke, ndi

mokulikida eyi novhura kurugana

Physical play Building strong large and small

muscles, using hands and eyes

together (hand-eye co-ordination)

Kutunga rutu mokuruganesa mawoko

nomeho kumwe tupu

Play Children do activities freely for fun Vanona kurugana yininke memanguruko

moudano
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Play with objects Exploring different kinds of objects to

build thinking skills, and to solve

problems

Mokunongonona maudano gokulisiga-siga

melikuliko unandunge nediwo

lyokukohonona maudigu

Preferences The things we like most Yininke eyi twahara unene

Preparatory writing The first steps in writing; the beginning

of writing

Nontambo dokuhova mokutjanga; evareko

mokutjanga

Pretence play Building social skills and thinking skills

by acting out real and imaginary

(pretend or made-up) things

Etungo lyomaukaro gonkarapamwe

nenongonono yuma moyirugana yene-yene

neyi yomomagazaro

Record To write down Kutjanga yininke

Reflect Think carefully about something in

order to change or improve it

Kugazara nawa-nawa kosininke yipo pa

kare elisinto ndi ewapukururo

Review Think about something carefully to

decide what is good and what needs to

change

Kugazara Yuma nawa-nawa mokutokora

kweyi yoyiwa neyi yina hepa elisinto

School readiness When a child is ready to succeed (do

well) emotionally, socially, physically

and intellectually (thinking) in Grade 1

Nsene munona ana lirongikida panandunge,

pankarapamwe, parutu nomoukonentu

moharade zokuhova

Segregation Keeping some things or people

separate; apartheid

Kugaununa vantu ndi yininke yimwe;

elitondoworo

Sensitive To pay good attention to, to be

respectful of the child

Kulitura momagazaro, kufumadeka munona

Speech bubble Part of a picture that shows someone

speaking

Ruha rwefano lina kulikida muntu ana

kuuyunga

Stimulate To encourage and motivate Kugava mukumo nokukorangeda

Structured play Play activities organised by the ECD

teacher to help children learn concepts

and skills

Yidanauka ana rongikida murongi

mokuvatero vanona valironge nonkango

maudivi

Styles Ways of doing something Maukaro gokurugana yuma

Supportive Do something in a helpful, caring and

understanding way

Rugana sininke moukaro wevatero, wouteku

nelizuvasano

Symbolic play Expressing feelings and ideas using

language, painting, drawing, numbers,

music, dance and so on

Mokupwagesa malizuvho nomagano

kuruganesa eraka,yifanayika, yivaragura,

kudimbagera, ndanisa ntani nayimwe ngoso

Tool Something that helps us to do the job,

or makes our work easier

Yuma eyi nayi tuvatera mokurugana

sirugana, ndi mokurerupika yirugana yetu

Traditional A custom; a long time accepted way of

doing things

Mpo; yininke yanare eyi vahwa kurugana

Traditional games Games that were created and played

by a community; also called indigenous

games

Maudano va tura po aga nkarapamwe a zi

dana; eyi ava tumbura asi maudano gompo

Transition Changing and moving from one place

to another over time

Ediruko kutunda pevango limwe

nokudirukira pevango lya peke mosiruwo

sosire
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Two-way street An equal relationship where ideas are

shared in a supportive, co-operative

and respectful way

Ukaro weli vatero mokulipa magano, kulipa

mukumo, meruganeno-kumwe

nelifumadeko

Vision A dream or an idea about something in

the future

Kurota ndi Kukara negano lyokomeho

kuhamena Yuma

Vocabulary Words of a language Nonkango deraka
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