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Introduction: About the course and exploring the app

About

The main purpose of this course is to support pre-primary educators (called ‘teachers’ in this
App) to:

Offer children a quality pre-primary education that will result in a good start in Grade 1

Monitor children’s development towards school readiness and take relevant action when
necessary

Build a team of teachers and parents/caregivers to support children to develop to their full
potential in the year before moving into Grade 1

Help teachers in the early grades of primary schooling to support children coming from pre-
primary into Grade 1.

Course outcomes

During this course, you will:

Review ideas about what school readiness means

Understand your role in supporting every child to develop a strong foundation in the year before
Grade 1

Explore the importance of observing children well to monitor their development

Work with children in meaningful ways to develop their full potential in each of four development
areas: social, emotional, cognitive and physical development

Understand the importance of a play-based learning environment for pre-primary children

Think about alternative ways of supporting good behaviour in children instead of corporal
punishment

Understand your role in building a support team of adults around the child

Course Modules

There are ten modules in this course. They are:
Module 1: An early learning journey

Module 2: Observation and monitoring with a purpose
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Module 3: Physical domain

Module 4: Social and emotional domains

Module 5: Cognitive domain - early language focus
Module 6: Cognitive domain - early numeracy focus
Module 7: Creating an inclusive learning environment
Module 8: Making the classroom work well

Module 9: Building a team around the child

Module 10: Next steps

Golden threads

There are some important ideas that cut across all the modules in this course. These are:

Meaningful play is central to children’s early learning

Building a team of adults around the child to support the child’s development journey
Children are competent human beings

Adults and children working co-operatively and collaboratively

Ao

How the Course Works
Teaching and learning principles

This course is based on some teaching and learning principles, which we believe apply to adults and children
learning and teaching together.

Collaboration: We all learn from each other. Children learn from adults, children learn from children, adults
learn from children and adults learn from each other. In this course, you will mainly be learning with other
teachers. There is learning with all pre-primary teachers at your ECD centre or school, and a learning group in
which you meet to study with teachers of the early grades, particularly Grade 1. You will also learn from your
colleagues in other Southern African countries by watching their videos.

Learning from our own experience: We all know something that we have learned from our experience in life
and in our work with children. You share what you know with others. Your own knowledge is enriched as you
share with others from across Southern Africa and watch other teachers on video or in other classrooms.
You discuss ideas, think about what you do and what you know, and build new ideas onto that.

Learning by doing: We all learn in many ways. The main idea in this course is that you have to do something
in order to learn. You will read, watch, listen and discuss ideas and then you will put the ideas into practice
with your children. You will ask a colleague to take a video while you are practicing so you can look at
yourself, and you can share with others.

Reflection: We learn from doing, but we also think about what we are doing. In your studies, you will follow a
pattern of planning, doing and reviewing. In groups you will discuss the activities and the videos of your
practice. This will help you to think about the strengths and weaknesses of your practice. You will think about
what you might do differently next time. You will also think about what you have learned, and plan the next
steps for your study.



Study groups

Study groups

This course is structured for all pre-primary teachers, Grade 1 teachers and other early grade teachers
working together to watch videos, listen to audios and do activities together using a tablet. Each teacher can
prepare for the study group sessions by working through a printed copy of the course and using it to make
notes/write in.

Pre-primary teachers of children of all ages from birth to pre-primary age meet with other early grade
teachers (Grade 1, Grade 2 and ECD Centre teachers) from your own centre or school, and from other local
centres and schools. This called a learning group. Everyone comes prepared for the learning group using
their printed copy of the course. The fourth unit in every module is designed as this all-encompassing
learning group session.

It is very important to meet on a regular basis with other teachers to work collaboratively, share experiences
and reflect on what you can do to improve teaching and learning. This course supports you to do this. Every
setting will have its unique set-up, so organise your individual and group work according to what is practical
and useful in your context. Even after you have completed the course, regular meetings with other teachers
will be valuable.

Time management

We have designed this course to take about 4 hours per week, over 20 weeks. Each week you will work
through two units, each taking about 2 hours to study. Most of these will be study with other pre-primary
teachers in your centre or school, or as self-study if you cannot organise a study group. But in Unit 4 of each
module you will meet with early grade teachers in a learning group.

We have suggested an amount of time for doing each of the activities, but it is only a guideline. You may find
you need more time for some of the activities and less for others; it's up to you and the group to find your
own working pace.

Course materials

A printed copy of the course

Ideally you will receive a tablet to share in your group, and a printed copy of the course for each participant in
the course. You work together with other pre-primary and early grade teachers using the tablet and printed
copy of the course to make notes and write in. However, you can install “KnowHow Early Learning” from the
Google Play Store on your personal device and use any notebook to write down your personal answers and
learning.

The printed copy of the course contains:

+ The course content and activities for you to work through

+ Classroom activities that will give you the opportunity to implement what you have learnt
+ Space to write your notes and to answer questions

+ Some useful templates for you to use

The tablet

Ideally, you have access to a tablet big enough to be used by the group. It is also possible to downloading
“KnowHow Early Learning” from the Google Play Store using private phones.
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There are videos in the app that show different ways of supporting children in the year before Grade 1. We
hope this will support you and inspire you to try out these methods and ideas in your own classrooms! Tap
on the name of the video to watch it.

There are also audio clips. These are of two kinds: explanations of key words in English and an African
language; and audio versions of dialogues or stories about teachers. You tap on the arrow to hear the audio.

In the app, there are also African Storybooks, picture storybooks for young children that are relevant to the
content of the course. These are available in English and African languages. You tap on the name of the
storybook to open the book, choose your language, and read, page by page.

Sometimes you will discuss what you have written in your printed copy of the course or notebook, and type in
your tablet what you have discussed if you are working with others.

You will also use the tablet to record videos of your own activities for your own reflection, and to share and
discuss with others.

As part of each module, you will complete a self-assessment task (module quiz) to check your own progress
through the course. You have to register in the KnowHow app to do the module quiz. In the next section
Explore the App, see Activity 1: Registration.

Exploring the app

The following activities will guide you on how to use the tablet in the course.



Activity 1: Registration

Activity 1: Registration

Time: 15 minutes

If there is more than one pre-primary teacher, and teachers working with younger children too, sit and do the
activity together. If you are the only teacher, do the activity on your own.

All the teachers in your group will need to register so that you can all complete the self-assessment tasks
(module quizzes) for each module.

1. Inthe KnowHow App on your tablet, tap Registration to register. Enter your National Identification Number,
tap Continue and follow the instructions. You will be asked to either complete the registration form, or exit
KnowHow and register in the DataGuard App. The DataGuard App is available on your tablet to register
there for all Early Learning Kiosk Apps. After you create your registration in DataGuard, open KnowHow
and tap Registration, enter your National Identification Number and tap the Continue button.

2. If you get stuck with something on your tablet, ask your colleagues to help you. There is also a help
section in the App. In addition, you might have been provided with a printed tablet guide.
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Activity 2: Short Quizzes and Module Quizzes

Time: 20 minutes

At the end of each module, you will complete a module quiz to check your own progress through the course.
Once you have completed the quiz, you will immediately be given your results.
An automatic code will also pop up.

You will need to send this code via SMS to a central number. This will show the course co-ordinators that you
have completed the assessment and that you are progressing to the next module.

There are also short quizzes that are part of activities in the modules. You will do the activity, discuss your
answers with each other, and see how much you have learned. This is informal assessment. For short
quizzes, you don't have to send the code via SMS.

Do the following Short Quiz:

Do the following quiz and then, discuss your answers with a colleague, and agree on the correct responses.

Which of the following statements are true?

1. InUnit 1, 2 and 3 of each module, you will study with all pre-primary teachers in your centre or
school

2. In Unit 4 of each module, you will meet with teachers of Grades 1 or 2 and study together

3. You need to plan your study time carefully each week

4. You will never type your responses to activities on your tablet
Do the Module Quiz:

a. Tap on the yellow Module Quiz button at the top.
Tap next to the answer that is most correct.
When you have completed all five questions, you will receive a code. Remember to send the code by SMS
to the correct number.



Activity 3: Reading on the tablet

Activity 3: Reading on the tablet

Time: 20 minutes

Look at these pictures.

Physical play

Active excercise play, rough
and tumble and fine -motor
practice. Related to
children’s developing whole
body and hand-eye
coordination, and in
building strength and
endurance.

Play with objects

Children’s exploration, as
young scientists of the
world and the objects they
find within it. Related to the
development of thinking,
reasoning and problem-
solving skills.

Symbolic play

Mark-making activities are
universal for expressing
ideas. Related to the
development of technical
abilities to express ideas,
feelings and experiences

through language, painting,

drawing, collage, numbers,
music etc.

Fantasy and
socio-dramatic play

Includes dressing-up and
role-playing (fantasy and
real-world). Very closely

associated with cognitive,

social and academic
development.

2. Write down the type of play in the last block and describe it in your own words.

Games with rules

Playing games with friends
siblings and parents.
Related to social skills,
sharing, taking turns and
understanding others’
perspectives.
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Activity 4: Watch a video

Time: 20 minutes

1. Watch the video Belonging.

This shows adults in ECD centres in Malawi interacting with children. While you are watching write down in
your printed copy of the course:

a. One thing you can hear, that is not music.

b. One thing you can see any child doing.

c. One thing you feel in your heart about the video.

d. How you think the video can change how you interact with young children.

2. Share your answers with fellow teachers.

Type everyone’s ideas for 1d. on the tablet.




Activity 5: Make your own video

Activity 5: Make your own video

Time: 30 minutes

1. Find the section in the printed tablet guide that tells you how to make your own video.
2. Take avideo and save it on the tablet.
3. Discuss and write down three main advantages of taking videos of each other.
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Activity 6: Set up a learning group

Time: 20 minutes

1. Write down the names of the pre-primary teachers and the early grade teachers who are in your learning
group. Your facilitator can help you.

2. Make a list of things that you think the learning group needs to do to support each other while you are
studying.

3. Will you take responsibility for organising the learning group? Is there someone else in the learning group
who can take that responsibility? Can you share that responsibility?

4. Have you met everyone who will be part of your learning group? If not, make time to connect with them.
Maybe you can visit them after school. Perhaps you can set up a WhatsApp group for the learning group.

Sometimes there will be a comment after an activity. You should do the activity first, and then read this
comment. When you have finished Activity 6, read the comment.

10
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Comment

In this course, you will work mostly in groups. Sometimes you will work with the other pre-primary
teachers in your own centre or school to do the activities before you meet in the Learning Group.
In Unit 4 of each module you will work together in a Learning Group. The Learning Group consists
of pre-primary teachers, Grade 1 teachers and early grade teachers together. The Learning Group
is for collaborative study, but it is also an opportunity to share information about early learning,
discuss improving and managing transitions, and in general for peer-peer learning. Building a
strong team is an important part of your study.

You will spend about 4 hours studying each week (two units a week):

Unit 1 — 2 hours studying with pre-primary teachers and teachers of younger children at your
centre or school, or on your own using your tablet and printed copy of the course.

Unit 2 — 2 hours studying with pre-primary teachers and teachers of younger children at your
centre or school, or on your own using your tablet and printed copy of the course.

Unit 3 — 2 hours studying with pre-primary teachers and teachers of younger children at your
centre or school, or on your own using your tablet and printed copy of the course.

Unit 4 — 2 hours studying in a LEARNING GROUP - all pre-primary teachers, Grade 1 teachers and
early grade teachers together.

We have suggested an amount of time for doing each of the activities. You may find you need
more time for some of the activities and less for others; it's up to you and the group to find your
own working pace.

You will decide when to study. We recommend that you have set times for self-study or school- or
centre-based study every week, and a set time for your learning group every other week. This will
help to plan your studies into your life.

Planning your learning group

Please make sure that you contact everyone in your learning group.

Someone should take responsibility for setting up the first one. After that you can agree to share
responsibility for bringing the learning group together each time.

For successful study in Learning Groups, you will need to work on building relationships and developing trust.
Here are some practices that will help build relationships and trust:

Introduce yourselves to each other.
Agree on some rules, such as being on time, listening to each other, respecting different opinions and

ideas, reporting on tasks at each meeting, keeping notes, keeping time, and so on.

a o oo

Agree on some roles and responsibilities, such as:

Someone to guide the discussion

Someone from each school or centre to record on the tablet
Someone to keep time

Everyone supporting each other in different ways

4. Talk about what you hope to learn from each other.

5.

Identify other issues to discuss about improving early learning, sharing important information and

supporting children to transition smoothly between grades.

11
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6. Before you leave your learning group each time:

a. Each person shares one thing they have learned from the learning group.
b. Thank the learning group for sharing their knowledge and ideas.
¢. Confirm the date for the next learning group meeting.

12
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Activity 7: What do | know and what can | learn?

Time: 30 minutes

Pre-course self-assessment

Everyone registered on the course should do the pre-course self-assessment on the tablet before they begin
the course. You will not be able to start the course until you have done the pre-course self-assessment.

The pre-course self-assessment does not tell you if you have passed or failed. It only tells you that there are
new ideas you can learn from the course.

You can do the pre-course self-assessment only once. You will get a code when you have finished the pre-
course self-assessment. Remember to send this code to the SMS number and ALWAYS record it in your
notebook or printed copy of the course next to the quiz so you can find it when you need it.

Key Words and Phrases
Some of the words and phrases in this course may be difficult to understand.

To help you, we have provided explanations in English, but also in an African language. Go to the Main Menu.
Tap on the yellow edit button next to English at the bottom of your screen. Choose the African language for
your key words and phrases.

Every time you see a key word in bold, with an explanation under it, you can tap on the yellow arrow on your
tablet, and hear the word in your own language.

Use the Glossary in the main menu to find all the key words with their explanation in English as well as in
local African languages.

13
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Module 1: An early learning journey
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Introduction

Introduction

Learning outcomes

By the end of this module, you will:

Have a vision of the child as a competent human being with rights and responsibilities.
Understand what school readiness is.

Take responsibility for supporting the development of children in the year before they move into
Grade 1.

Understand the importance of supporting every child in the move or transition to Grade 1.

Understand that play is central to children’s health, well-being and learning.

Early Childhood Development can be seen as a journey each child makes. It is a journey of developmental
domains, or areas. In this course we talk about four core developmental domains: the physical domain, the
social domain, the emotional domain and the cognitive (thinking) domain.

All children around the world develop in the same basic way but there are different ways to describe the
developmental domains. Different countries may have different ways of organising and naming these
developmental domains. The curriculum in your country may refer to subjects or learning areas, as different
ways of naming domains. Each country has a different curriculum, but every curriculum aims to develop
children’s skills and competencies in the year before Grade 1 in all the developmental domains. In your
country you may even have additional domains to the four core domains in this course.

We believe these four domains are at the core of child development.

1.2



Module 1: An early learning journey

Cognitive domain

Social domain

1. Self-identity

2. Social networking

3. Disciplined and follows rules

1. Visual perception o Nee e
. . . Negotiating
Z AUd'thy FEMEIE el 5. Responsible citizenship
3. Working memory 6. Autonomy
. . 4. Self-concept 7. Conflict management
Physical domain 5. Language proficiency 8. Patriotism
1. Balance = QLTI L 9. Valuing life
2. Movement 7. Logical thinking 10. Gender awareness
3. Coordination 8. Approaches to Iearnlng 11. |nC|USiVity
4. Body awareness 9. Critical thinking ) _
5. Visual and motor 10. Problem solving Emotional domain
integration 11. Decision making 1. Understanding own emotions
6. Muscular strength 12. Imagination 2. Releasing own emotions
7. Endurance 13. Visual discrimination 3. Responding to others'

14. Auditory discrimination

15. Sequencing

16. Visual closure

17. Visual spatial relationships
18. Print awareness

19. Number sense

20. Measurement

21. Emergent financial literacy

emotions

4. Self-confidence

5. Self-esteem

6. Assertiveness

7. Perseverance

8. Self-efficacy

9. Empathy

10. Environmental friendliness

Adapted from University of Zimbabwe, Mkoba Teachers' College (ECD Department), undated, Roger Federer Foundation

Within each domain we think about milestones, or sub-domains. For example, balance is a milestone or sub-
domain in the physical domain. You will explore domains, milestones and indicators in Activity 2 in this unit.

The journey starts at birth. The first 1000 days are an important part of the journey. When the child comes to
pre-primary and into Grade 1 they continue the journey. The domains and milestones are linked and influence
each other. For example, a child who is self-confident will be more willing to solve problems. A child who can
move well may be more self-confident.

Not every child’s journey is the same. Not every child will achieve all the milestones in each domain at the
same time. Not every child will achieve all the milestones before they move to Grade 1. But it will be easier
for each child to move to Grade 1 if they have a good foundation in each milestone in each domain. Your
responsibility as pre-primary and Grade 1 teachers is to go on a journey with each child, through the domains
and milestones, to help children transition or move into Grade 1 and beyond.

You will follow and guide each child, and ask yourself “Where is the child on this journey?”; “What support do
| need to give, in which domain and for which milestones?”.

The children’s activities in this course will support you to plan your own activities to guide children through
the developmental milestones, and check their progress.

You can also use ChildSteps.

The ChildSteps App has been developed as part of the Early Learning Kiosk. You can find it in the Google
Playstore (https://play.google.com/store/apps/details?id=org.rff.digitres.elklauncher). The ChildSteps App
has many activities that children can do to show they have achieved milestones and indicators within the
developmental domains.

If you have a tablet through the Roger Federer Foundation, you will find the ChildSteps App on your tablet. If
not, you can find the ChildSteps App in the play store and download it for Android.
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Unit 1

You can use the ChildSteps App to monitor and record children’s progress easily. The ChildSteps App uses
the same kind of assessment forms that are in the curriculum for your country. If you don’t have ChildSteps
you can use the paper-based tools available in your country. We will talk more about ChildSteps in the
module about observation.

Unit 1

(We are beginning a journey
about school readiness. We are
going to find out how we can
help children get ready for

| Grade 1.

(

( |

Why you are here

To understand what a vision is and why it is important to have a vision

To think about a vision for each individual child on their developmental journey.
To understand what we need to do to reach our vision for children

To understand domains, milestones and indicators in a child’s development journey
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Module 1: An early learning journey

Activity 1: What is a vision?

Time: 90 mins

1. Read and listen to the word Vision'. Think about and discuss your ideas about “What is a vision?".
2. Why is it important to have a vision? Tap next to your answer on the tablet, or make a tick v in the box in

your printed copy of the course.
A shared vision tells everyone about our dreams and goals
Planning is easier because we know our big goals

A vision gets everyone working together

0000

A vision is only for leaders so they know what to do

Now think about the children in your school or centre.
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Activity 1: What is a vision?

What is my dream for
if

L
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Module 1: An early learning journey

3. Look at the list below. Tap on the tablet, or make a tick v in the box in your printed copy of the course next
to the vision you have for children in your school or centre when they grow up. If you have more ideas,
write them on the lines below the list.

Be healthy and free from harm

Work well with other people

Do well at school

Get a well-paid and interesting job

Be loved and cared for by family and friends

Behave well as a citizen

00000000~

4. As ateacher what do you think your children need to reach the vision? What can you do to support your
children? Write down three things you can do.

Comment

We have a vision for all children to be the best they can be. Our job is to be the best teachers we
can be. We have to plan, do and teach so our vision for children can become real. When we
provide a quality pre-primary program to support children to be ready for Grade 1, we help children
to reach the vision to be healthy, to do well at school and to behave well as citizens.

Maybe you wrote down you can teach children to look after their bodies, or to solve problems, or
to understand numbers.

To help us understand how we can support children we think about the four developmental
domains: the physical domain, the social domain, the emotional domain and the cognitive
(thinking) domain.

Your vision is of a child who has achieved a good foundation in all the milestones in all the
domains as they move into Grade 1.

Let's look at a child’s journey through the domains in the next activity.
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Activity 2: A child’s journey

Activity 2: A child’s journey

Time: 30 minutes

1. Inthe diagram below you can see four child development domains, with milestones or pointers for each
domain. For example, balance is a milestone in the physical domain.
2. Together, read the milestones for each domain.

Child development domains
and milestones Cognitive domain
1. Visual perception
2. Auditory perception
3. Working memory
4. Self-concept
5. Language proficiency
6. Comprehension
7. Logical thinking
8. Approaches to learning
9. Critical thinking
10. Problem solving
11. Decision making
12. Imagination
13. Visual discrimination
14. Auditory discrimination
15. Sequencing
16. Visual closure
17. Visual spatial relationships
18. Print awareness
19. Number sense
20. Measurement
21. Emergent financial literacy

Adapted from University of Zimbabwe, Mkoba Teachers' College (ECD Department), undated, Roger Federer Foundation

3. Anindicator tells us what a child can do as part of the milestone. Choose one milestone in each domain
in the diagram. Think of an indicator to go with the milestone you have chosen. In the space below, write
down one indicator for each milestone. For example, ‘balance a bean bag on her head’, is an indicator for
the milestone balance.
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Comment

In each domain there are milestones, or sub-domains, or pointers along the way to show the
child’s journey. Self-identity is an example of a milestone, in social development.

For each milestone there are indicators. An example of an indicator for self-identity is that a child
can 'identify personal features’, such as the colour of her hair. See how many indicators you can
think of for each milestone.

Your country curriculum is another example of how domains, milestones and indicators can be
organised. The curriculum is organised differently in each country.

The child’s journey is to find their way through the domains, milestones and indicators as they
grow and learn. We want to focus on the overall journey of the child as a foundation before they
move into Grade 1.

Not every child will be at the same place in the journey at the same time. Our job as teachers is to
find out where they are on the journey by observing them carefully, monitoring their progress, and
supporting them to achieve new milestones and indicators over time.

As teachers we need to let children play, and plan activities to support children on their journey to
develop knowledge, skills, values and attitudes they will use for the rest of their lives.

Can you think of an activity that will develop children’s balance?

All the activities in this course are designed to help children to reach the indicators and
milestones.

The ChildSteps App in the Early Learning Kiosk has many activities that children can do to show
they have achieved milestones and indicators within the developmental domains.

Unit 2

Why you are here

To understand that children are competent (capable) human beings with rights and
responsibilities

To understand that children can be school ready in all four developmental domains: the physical
domain, the social domain, the emotional domain and the cognitive (thinking) domain.
cognitively

To understand the link between children’s rights and the pre-primary and Grade 1 teachers’
responsibility to support every child to develop to their full potential and be ready for Grade 1.
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Activity 1: Review

Activity 1: Review

Time: 15 minutes

Reflect for 15 minutes on what you learned last week by doing the following:

1. Inthe first unit, you wrote down three things you can do to support children to reach your vision for them.

a. Write down one thing you have already done.

b. What will you do next?

¢. When will you do it?
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Activity 2: Are children competent?

Time: 50 minutes

Co-operate Competent
Work together with other Be able to do something
people to achieve a goal well.

1. Read a storybook, “Zama is Great”, on the tablet.

a. Read the story once to yourself.
b. Read it again out loud, or ask someone in the group to read it a second time out loud, with expression.

3. Now think about, and answer, these questions:

a. Zama is a very competent girl. Zama can do lots of things well. Write down three things she does well:

b. Read the box below. The words in the box describe the emotional competencies that Grade 1 teachers
expect from children when they start Grade 1. Underline the words that match Zama’s emotional
competencies. The first one has been done in bold to show you how.

‘Children who are emotionally ready for Grade 1 are confident, are able to persevere with difficult
tasks, can communicate emotions and can follow rules. They have good listening skills and are
attentive. They have an understanding of rules and routines, they can describe the time of day,
they have good personal hygiene practices and express their moods. They have good self-
esteem and can speak for themselves. They are beginning to think and act independently and
responsibly and can handle some problems.’

c. Look again at the Child Development Domains and Milestones diagram.

1.11



Cognitive domain

Activity 2: Are children competent?

Social domain

1. Self-identity

2. Social networking

3. Disciplined and follows rules

1. Visual perception 4. Negotiating
2. Auditory perception 5. Responsible citizenship
3. Working memory 6. Autonomy
. . 4. Self-concept 7. Conflict management

Physical domain 5. Language proficiency 8. Patriotism

1. Balance 6. Comprehension 9. Valuing life

2. Movement 7. Logical thinking 10. Gender awareness

3. Coordination 8. Approaches to learning 11. Inclusivity

4. Body awareness 9. Critical thinking . .

S NI A AR G 10. Problem solving Emotional domain

integration 11. Decision making 1. Understanding own emotions
6. Muscular strength 12. Imagination 2. Releasing own emotions
7. Endurance 13. Visual discrimination 3. Responding to others’

14. Auditory discrimination emotions

15. Sequencing 4. Self-confidence

16. Visual closure 5. Self-esteem

17. Visual spatial relationships | 6. Assertiveness

18. Print awareness 7. Perseverance

19. Number sense 8. Self-efficacy

20. Measurement 9. Empathy

21. Emergent financial literacy = 10. Environmental friendliness

Adapted from University of Zimbabwe, Mkoba Teachers' College (ECD Department), undated, Roger Federer Foundation

d. Which milestones in the emotional domain do you think Zama is reaching? Write them down below. Do
you think Zama is emotionally ready for Grade 1?

Comment

There are some things only adults can do, like earning money from work. There are some things
children can do better than adults, like running, climbing and jumping all day. There are some

things both children and adults can do at different levels like using their imagination and solving
problems.

This means that children are not empty. They are competent. Zama is a competent child. She has
learned confidence, she can persevere and she can communicate or release her emotions. These
are milestones in the developmental domains. She has learned some things from within the other
domains and milestones too. This does not mean that she is perfect. She still has a lot to learn.
The things she has already learned will help her to learn new things too.

Do you think children can become ready for Grade 1 by themselves?
We have to support children and teach them, and give them opportunities and time to practise.

Zama is not competent in all of the milestones in the emotional domain. This does not mean she
is not ready for Grade 1.

The pre-primary teacher and the Grade 1 teacher have an equal responsibility, to support children
on their journey through the developmental domains. Part of this journey is moving into Grade 1.
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Module 1: An early learning journey

Activity 3: Children’s rights and responsibilities

Time: 50 minutes

1. What rights do children have in their own cultures? Write down some of them here.

2. Inthe picture below you will see a list of Children’s Rights

a. Read all the Children’s Rights carefully.
b. Compare these Children’s Rights with the ones you have written down.
c. Are there rights that you want to add to the list you wrote? Add them now.
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Activity 3: Children'’s rights and responsibilities
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Module 1: An early learning journey

When children have rights, they also have responsibilities (duties) that go with those rights. Do this short

quiz to match children'’s rights with responsibilities.
Tap next to the correct answer in your tablet, or put a tick v next to the correct answer in your printed

copy of the course.

1. Children have the right to be taken seriously and share their views and ideas

a. Children have a responsibility to listen to others and respect their views and ideas
b. Children have a responsibility to show care for others and not bully other children

c. Children have a responsibility to use every chance to be the best person they can be

d. Children have a responsibility to keep their own surroundings clean and safe

2. Children have the right to good health care

a. Children have a responsibility to use every chance to be the best person they can be

b. Children have a responsibility to keep themselves healthy and take care of themselves when

they are old enough

c. Children have a responsibility to keep their own surroundings clean and safe

d. Children have a responsibility to listen to others and respect their views and ideas

3. Children have the right to a good quality education

a. Children have a responsibility to keep themselves healthy and take care of themselves when

they are old enough

b. Children have a responsibility to respect others and show care for them

c. Children have a responsibility to learn, do their homework, read and take part in the classroom

d. Children have a responsibility to try to eat healthy food and not waste food

4. Children have the right to be protected from abuse and harm

a. Children have a responsibility to listen to others and respect their views and ideas
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Activity 3: Children'’s rights and responsibilities

b. Children have a responsibility to show care for others and not bully other children

c. Children have a responsibility to use every chance to be the best person they can be

d. Children have a responsibility to try to eat healthy food and not waste food

5. Children have the right to special care and support when they need it

a. Children have a responsibility to use every chance to be the best person they can be

b. Children have a responsibility to try to eat healthy food and not waste food

c. Children have a responsibility to keep their own surroundings clean and safe

d. Children have a responsibility to listen to others and respect their views and ideas

6. Children have the right to freedom of religion and thought

a. Children have a responsibility to respect religions and thoughts of other people

b. Children have a responsibility to listen to others and respect their views and ideas

c. Children have a responsibility to show care for others and not bully other children

d. Children have a responsibility to respect others and show care for them

7. Children have the right to play, have fun, do sport and relax

a. Children have a responsibility to learn from their mistakes and not repeat them

b. Children have a responsibility to include everybody in their activities and games

c. Children have a responsibility to respect religions and thoughts of other people

d. Children have a responsibility to try to eat healthy food and not waste food

8. Children have the right to try new things and make mistakes

a. Children have a responsibility to learn, do their homework, read and take part in the classroom

1.16



Module 1: An early learning journey

b. Children have a responsibility to learn from their mistakes and not repeat them

c. Children have a responsibility to include everybody in their activities and games

d. Children have a responsibility to keep their own surroundings clean and safe

9. Children have the right to healthy and enough food

a. Children have a responsibility to use every chance to be the best person they can be

b. Children have a responsibility to try to eat healthy food and not waste food

c. Children have a responsibility to keep their own surroundings clean and safe

d. Children have a responsibility to listen to others and respect their views and ideas

10. Children have the right to a clean and safe environment

a. Children have a responsibility to keep their own surroundings clean and safe

b. Children have a responsibility to keep themselves healthy and take care of themselves when
they are old enough

c. Children have a responsibility to listen to others and respect their views and ideas

d. Children have a responsibility to respect others and show care for them

11. Children have the right to be cared for and respected

a. Children have a responsibility to respect others and show care for them

b. Children have a responsibility to respect religions and thoughts of other people

c. Children have a responsibility to listen to others and respect their views and ideas

d. Children have a responsibility to try to eat healthy food and not waste food

4. What actions can you as a teacher take to respect children’s rights?
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Activity 3: Children'’s rights and responsibilities

a. Think of a child in your pre-primary class who does not have all the skills required for Grade 1. Whose
responsibility is it to support this before they move Grade 1?

b. Think of a child in your Grade 1 class who does not have all the skills required for Grade 1. Whose
responsibility is it to support this child in Grade 1?

We can work with children and their parents and caregivers, to understand the rights and responsibilities
of children. Read this example of a Children’s Rights activity. Try it out in your pre-primary or Grade 1

class.

a. Each day or week, look at one of the rights on the tablet with the children. Read the words,
look at the pictures and discuss with the children their right and responsibility. Use these
questions to guide the children’s discussion:

[e]

o]

[e]

o]

[e]

What does this right mean?

What does this responsibility mean?

What if someone does not respect your rights, e.g. they bully or hurt you?
What can you do if someone does not respect your rights?

What can you do to live up to your responsibilities?

b. Children draw their own picture to match the right and responsibility you are talking about.
The teacher writes the children’s words on their drawings. Stick all the children’s drawings on
the walls.

c. Invite the parents and caregivers to talk about the posters when they fetch their children.

d. Take a photo or video of the Children’s Rights poster to show your learning group when you
next meet.

e. Can you think of other activities to do with children using the Children’s Rights poster?
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Activity 4: Study Check

Time: 15 minutes

Think about these questions, and make notes:

1. Areyou finding it easy to study?
2. lsit getting easier to study, and to use the tablet? Why?

3. Did you have enough time? Were the study meetings or sessions at the right time and for long enough?
Were they too long? Make a new time plan if you need to:

4. Write down questions or comments you have about the tablet or the course so far. Share them with your
facilitator during the next visit.

Plan for the next two units:

1. When will you do your study for unit 3 in your pre-primary study group?

2. When will you have your first learning group meeting - with your Grade 1 or other early grade teachers?
(see unit 4)
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Unit 3

3. Have you arranged the learning group meeting? What else do you need to think about to prepare for that
meeting for Unit 4?

a. Who will guide the discussion, and help the group to work well together?
b. Who will record on the tablet?
c. How will you introduce yourselves to each other? How will you learn well together?

d. In addition to the course, what other things would you like to discuss with your colleagues?

Unit 3

Why you are here

To understand how play supports the child’s journey towards achieving milestones

To understand the different types of play and how each contributes to preparing children for
Grade 1

To understand the concept of structured play and how it contributes to school readiness

To plan some structured play activities for children

Before you begin Unit 3, think about what you learned in the previous units.
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Activity 1: Review

Time: 10 minutes

Review

Think about something
carefully to decide what is
good and what needs to
change

1. Write about what you learned about:

a. your vision (key words only)

b. your actions to achieve your vision (What did you do? When will you do the next action?)

c. children’s rights and responsibilities (What are they?)

d. your own rights and responsibilities (What are they? Are they the same or different for pre-primary and
early grade teachers?)

e. anything else you learned
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Activity 2: What is child play?

Time: 40 minutes

Play
Children do activities freely
for fun

1. Spend a few minutes quietly remembering when you played as a child and what you learned by playing.

a. What did you do when you played?
b. What did you learn from playing?

2. Complete the sentences below:

a. My favourite game or play activity when | was a child was

b. My favourite game or play activity taught me

3. If you are studying with other teachers, share your favourite game and what you learned. Each person
takes a turn for 2 minutes.

4. Listen to and read the explanation for Play at the beginning of Activity 2. In your own words, describe play.

5. Play has 3 common features:

o]

Spontaneity (children do it without being told what to do)
o Active engagement (children are actively involved and pay attention while they play)
o Enjoyment (children have fun when they play)
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+ Read about the 5 different types of child play.

Physical play

Active excercise play, rough
and tumble and fine -motor
practice. Related to
children’s developing whole
body and hand-eye
coordination, and in
building strength and
endurance.

Play with objects

Children’s exploration, as
young scientists of the
world and the objects they
find within it. Related to the
development of thinking,
reasoning and problem-
solving skills.

7. Read this definition of children’s play:

Learning through Play

Symbolic play

Mark-making activities are
universal for expressing
ideas. Related to the
development of technical
abilities to express ideas,
feelings and experiences

through language, painting,

drawing, collage, numbers,
music etc.

Fantasy and
socio-dramatic play

Includes dressing-up and
role-playing (fantasy and
real-world). Very closely

associated with cognitive,

social and academic
development.

Games with rules

Playing games with friends
siblings and parents.
Related to social skills,
sharing, taking turns and
understanding others’
perspectives.

Children investigate the world through play. Children learn through play. Play is a natural part of
a child’s life. Children find out about the world around them by touching, manipulating, exploring
and testing. Children interact with other children and adults during play. They find out about

themselves and their relationship to others.

Through play, children learn how to solve problems and work co-operatively with others.

Children love to play. Children learn by doing. Therefore, activities must be built around what
children need to develop and reach the important milestones and indicators.

are about play.
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Activity 2: What is child play?

Comment

Play is the most important thing children do in their lives. Play is an important part of their
development. Play supports children’s development in all four of the developmental domains: the
physical domain, the social domain, the emotional domain and the cognitive (thinking) domain.

Sometimes children play alone, sometimes they play with other children.

Free play is when children play without an adult, and without a clear structure. Even in free play
children are learning, all the time.

How is that different from structured play?

Structured play is when the teacher organises and guides the play. All play is important because
children learn best by playing. That is why you need to have space and time in your programme for
children to play, indoors and outdoors.

If you have the Early Learning Kiosk on your tablet, you can read the Natural Playground Toolkit in
the Tool Box. If you don't have the Early Learning Kiosk, you can find the Natural Playground
Toolkit at https://natural-playgrounds-toolkit.ready4school.info/.
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Activity 3: What is structured play?

Time: 40 minutes

Structured play

Play activities organised by
the ECD educator to help
children learn concepts
and skills

Read and listen to what Structured Play means.

a. Talk about two differences and two similarities between play and structured play.
b. Inyour own words, describe structured play.

2. Watch the video of children playing.

3. Read the questions below, and watch the video again. While you are watching the video, think about the
questions. You can make notes while you are watching:

a. Is there an example of free play in the video?
b. Is there an example of structured play in the video?

c. Does the video show all five types of play? Give an example.

Physical play

Play with objects

Symbolic play

Pretence and social dramatic play

Play with rules
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4. Write down what children learn from each of the five types of play that will help them to be ready for Grade
1.

5. How does play help children in Grade 1 to learn and develop? Write down three ideas.

Comment

The children in the video were having fun, were active and were paying attention. That means the
children were playing.

Inside, the teacher planned and organised the play activities for the children to learn certain
things. It was structured play.

Outside, the children were playing with the blocks. That was more like free play.

The children were doing all five types of play. They learned many things that will help them get
ready for school: communication, co-operation, following instructions, being part of a group, fine
motor co-ordination, and hand-eye co-ordination skills. All the things you saw children playing in
the video help them to reach different milestones within the domains of early childhood
development. So play is an important part of the child’s journey of getting ready for school.

Play is also important for Grade 1 children. We hope children will continue to play when they are in
Grade 1.

1.26



Module 1: An early learning journey

In the Table below, there are 9 statements. Write YES next to the statements which describe play that is 1)
fun, 2) active and engaged, and 3) organised by the teacher. Write NO next to the statements that describe
activities that are NOT structured play. Then give a reason for your answer.

The first three have been done to show you how and why.

Structured
Play Reason
Taking a ball from the box the teacher provides YES Kicking the ball is fun. The children
and kicking it in the yard are actively engaged. The teacher

put the balls in the box.

Tidying up the toys when the teacher tells the NO The children are not having fun.
children Tidy up time’
Pretending to work at the pretend shop inthe  YES Itis fun to pretend play. The
pretend play area children are actively engaged

pretending to buy and sell.
The children imagining and then drawing
something big and something small on paper
because they are learning about size
Choosing a puzzle from the shelf and doing it
by yourself

Building a farmyard with the wooden blocks and
plastic farm animals when the theme for the
week is Farming

Watching the TV

Playing with the spades, funnels, pipes, and

buckets in the sandpit
Sitting and listening to the teacher talking

1.27
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Activity 4: Planning structured play activities

Time: 30 minutes

1. Think about how play activities help children to prepare for Grade 1. Do this short true or false quiz.
> Put a tick v in the True or False column, or tap the correct box on your tablet.

Statement True False
a. Active outdoor games help to strengthen muscles for sitting up D [j
straight for longer in Grade 1.
b. Drawing and painting help children to hold a pencil, and C] [:]
develop good hand-eye co-ordination for learning to write in
Grade 1.
C. Looking at picture books during quiet play time gives children D [j

practice in turning pages and seeing different shapes, lines and
words, in preparation for learning to read in Grade 1.

d. Playing a make-believe (pretend) game with a group of children D [j
helps to build confidence and communication skills for Grade
1.

e. Dramatising a story told by the teacher helps children take D D
turns, to work as a group and to follow instructions, ready for
Grade 1.

1. Inthe next box, there are 4 examples of how teachers planned structured play activities to teach children
concepts and skills.

a. Read each example.

b. Tap on your tablet, or put a tick v in your printed copy of the course next to the examples you could
implement (do) with your children.

c. Onyour tablet or in your printed copy of the course, write your own example of structured play in the blank
space at the bottom of the box. Put a tick v next to your example.

| can
Structured play examples do this
The children are learning about space and direction (two mathematical concepts). The [:]
teacher sets up an obstacle course in the garden using tyres, rope, tables, chairs,
wooden beams, buckets and beanbags. The teacher puts out arrows along the obstacle
course to show the children where to go under or over, in or out, up or down, forwards or
backwards, left or right.
The theme for the week is ‘My body’ and the children are learning about the parts of a
body. The teacher plays the game ‘Simple Simon says put your hands on your ...... (part
of the body).
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| can
Structured play examples do this
The children are learning about numbers. The teacher makes a game. She writes the D
numbers 1, 2, 3, 4, 5 and 6 on six empty milk cartons. She lines them up against the
classroom wall. She shows the children how to knock the skittles down with a ball.
The teacher and children play the game ‘Il spy with my little eye something that starts D

with a (letter sound).

3. Hereis an example of an Activity Plan for a structured play activity called Hopscotch.

Activity Plan Hopscotch
Purpose: Coordination, body movement, balance, counting numbers, taking turns,
following rules
1. balance and hop on one leg
2. countin order from 1to 10
Time: As long as the children need
Context: Outside, any children who want to play
Resources:
1. Chalk or a stick to make lines in the sand
2. Small stones
Preparation:
1. Use chalk to draw this hopscotch pattern on the ground or use masking
tape on the floor. Your pattern will have 10 numbered sections.
2. Each player has a stone, or a bottle top, a button or a small object.
Procedure:
1. Player throws a small object into the first square.
2. Player hops over the first square on one foot, leaving the small object
where it is.
3. For side-by-side squares, the player jumps with both the legs.
4. Player jumps all the way to 10.
5. Player turns around and jumps or hops back to the start, picking up the
small object on the way.
6. To continue player throws the small object into square 2, then on to

three, four, five all the way to 10.

4. Read the examples of structured play in #2 again, including your own.
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Plan a structured play activity for children.
In your printed copy of the course use this simple planning table to plan your activity. You can also type
on the tablet if you want to. You can also copy the Activity Plan into a notebook or onto a piece of

paper.
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Activity Plan
Purpose:

Time:

Context:

Resources:

Preparation:

Procedure:

5. Look at this example of a daily programme for pre-primary:

Daily programme for pre-primary
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7:20 Ar‘r'lval at school @

T:45 | Health check, birthdays. register, weather chart, news

8:15 | Morning circle (hew concepts or skills)
2:45| Work +ime (group activities) %7
9:30| Tidy up and handwashing
q:45 Sna_Lck +ime 4

10:15| Music and movement &g

10:45| Outdoor Plag and ‘l:id:] up

1:20| Hand washing and foilet time

1:u45 .Storg time
12:15 Rest and home time @

a. Do you have a daily programme? Does it look like this? Bring a copy of your daily programme with you to
your learning group meeting to share with other teachers.

b. Where in your daily programme can you plan your structured play activities?

6. Do the structured play activity with children. You can do this in a pre-primary or a Grade 1 class.

a. Ask a colleague to take pictures or a video of your lesson using the tablet.
b. Share the pictures or video with your learning group at the first learning group meeting in Unit 4.

1.32



Module 1: An early learning journey

Comment

Structured play activities are planned by the teacher. You can use this simple plan every time you
plan an activity. Planning is easy if you think about WHY, WHEN, WHERE, WHO, HOW MANY, WHAT
and HOW. Read the notes in the following Activity Plan to check if you have planned well. Maybe
you want to make some changes to your plan.

Activity Plan
Purpose: Whenever you plan an activity you start with the purpose or WHY.
+ What do you want children to do and learn?
+ What milestone and indicators are children developing?
+ Which children will do this activity?
+ Is the activity at the right level for the children?
Time: + Plan the activity to fit into your daily programme or timetable.
+ Thisis WHEN.
Context: + Is the activity inside or outside? This is WHERE.
+ Is it for individual children or groups
+ ?How many children in each group?
+ This is WHO and HOW MANY?
Resources: + What equipment and resources do you need?
+ This is WHAT.
Preparation: + What do you and the children need to prepare before the activity?
+ Thisis HOW.
Procedure: + What steps do the children need to follow?

+ How will you show them what to do?
+ What will you do while they are doing the activity?
+ This is also HOW and WHAT

The most important part of your Activity Plan is WHY, the purpose. In your mind you need to have
an idea of which domain and milestone you are supporting, and which indicator you want the
children to achieve. In the Purpose of the example Hopscotch you can see that one activity can
develop more than one skill for more than one milestone, in more than one domain. That is
because children develop as whole people, not in little boxes. In the Purpose of the example you
can also see indicators, which are ‘balance and hop on one leg’ and ‘count in order from 1 to 10’.

You always plan activities from simple to more challenging.
You need to think about:

+ Will each child be able to do this activity?

+ s the activity too simple for some children?

+ s the activity too difficult for other children?
+ How can | plan this activity at the right level?
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In most countries, the curriculum supports children’s progression or journey through the domains
and milestones and indicators. As far as possible follow your curriculum. In Module 3 Unit 3 you
will see how you can plan activities to make them more simple or more challenging to suit each
child’s needs.

We think you can plan structured play activities at any time in the day. You can plan more than one
activity at the same time for different children. If you don't have a daily programme, you can try
this one.

If you do have a daily programme it might look a bit different from this one. It doesn't have to be
exactly the same.

You can plan structured play activities during the morning circle, for children to learn new ideas
and skills, and to practice them. You can plan structured activities during work time.

Music and movement would be a good time to plan some structured play activities too.

During Outdoor play children can do structured play activities or free play activities. Some children
might like to read or sit quietly during that time too. Remember to make sure children have lots of
time for free play, to play without you telling them what to do.

You can change the activities every day or every week, depending on what children need.

Try this!

If you have ChildSteps on your tablet, find one example of an activity that uses structured play, and one
example of an activity that uses free play. What is different between the structured play activity and the free
play activity? What is the same? How are these different and the same from the ones you have planned?

In the next unit, you will have your first learning group meeting. Make sure you have planned it well.
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Unit 4 Learning Group

Why you are here

To reflect on this week'’s learning and implementation
To connect values and principles with school readiness

To understand the concept ‘school readiness’

To understand how children learn school readiness skills and concepts

To begin working together as a team of pre-primary and Grade 1 teachers
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Activity 1: Studying as a bigger group

Time: 15 minutes

This is the first time you are meeting as a group together with teachers from other schools or ECD centres.
Before you begin the meeting, plan how this group will work.

1. Introduce yourselves to each other.

a. Choose someone who will guide the discussion, and help the group to work well together. Write their
name down.

b. Choose someone from each school or centre, who will record on the tablet where necessary. Write their
name down.

2. Agree on what you will do.

a. Talk about what you will study and learn from each other. Write down some ideas.

b. Write down other issues that you want to talk about and information you want to share.

Let's begin!

We want every child to feel happy and confident when they go to ‘big’ school for the first time.
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Activity 2: What is school readiness?

Time: 75 minutes

1. Sit quietly and think for 2 minutes about your first day at ‘big’ school when you were a child.
2. Discuss your experience of going to Grade 1 with the learning group for 2 minutes. Use the following
questions to guide your discussion:

a. How did you feel when you went to ‘big’ school for the first time: excited, sad, scared, confused, happy?
b. How did the adults prepare you for ‘big’ school?
c. Do you think you were ready for ‘big’ school?

3. Write down your own ideas about what school readiness means:

4. Read together and then discuss:

School readiness is when a child is ready to succeed emotionally, socially, physically and
cognitively at primary school.

What does it mean to ‘succeed emotionally’ at primary school?
What does it mean to ‘succeed socially’ at primary school?
What does it mean to ‘succeed physically’ at primary school?
What does it mean to 'succeed cognitively at primary school?

a0 oo

5. Do you all agree on what it means to succeed? Are the ideas of the pre-primary teachers different from, or
the same as, the views of the Grade 1 teachers in your group? Work together to decide what is important
for the children.
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6. Think about the Child Development Domains and Milestones from Unit 2:

a. What do children need to know (concepts) and be able to do (skills) to indicate (show) they are ready
for Grade 1?

b. Write down six concepts and skills that help children to be ready for Grade 1. The first one has been
done as an example:

hold a pencil and draw

1

2
3.
4.
5
6
7

7. Read a storybook, “Teacher Akinyi”.
8. Now watch the Video of a teacher reading the same storybook in isiZulu with children.
9. Read the first column of the following table.

a. Watch the video again, and put a tick v in the second column of table in your printed copy of the
course when you see a child or children learning the skills in the table.
Some of the skills they learn during reading, and some they learn from doing the activities after the
reading.

b. Watch the video again. This time write down in the third column what the children do to show they were
learning. The first one has been done to show you how.

‘Teacher
Concept or skill for school readiness Akinyi' What the children do
listening to the teacher The children listen to the teacher reading the
storybook ‘Teacher Akinyi’
speaking with confidence D
paying attention D
mathematics concepts (number, shape, D

measurement, sorting, position, pattern)

fine motor and hand-eye co-ordination D
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‘Teacher
Concept or skill for school readiness Akinyi' What the children do
Seeing differences in shape and lines (visual D
perception)
co-operating with others D

10. After you have watched the video, compare with each other how you completed the table:

a. Discuss and agree on where to put ticks v, and put a tick v in the table on the tablet.
b. Discuss each tick v, and write down in the table on the tablet, how the children learned the skill.

11. Complete the sentence below in your own words.

If I have a child in my class who is not ready for Grade 1, | will:
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(Not every child develops and learns at the same time |
and in the same way. Give each child time to be and
bscama themselves. Look out for the child wha needs
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Comment

You have listed some things you want children to be able to do before they go to Grade 1.
In Unit 2 Activity 2 you read that children who are emotionally ready for Grade 1:

+ Are confident

+ Can persevere with difficult tasks
+ Can communicate emotions

+ Can follow rules

+ Have good listening skills

+ Are attentive

+ Can describe the time of day

+ Have good personal hygiene

+ Have good self-esteem

+ Can speak for themselves

+ Are beginning to think and act independently
+ Can take some responsibility, and
+ Can solve some problems.

Did you write any of these things in your list?

Also in Unit 2 you read about ‘balance a bean bag on her head'. That is a skill that will help
children to be ready for Grade 1. You also read about a child who can ‘identify personal features’,
such as the colour of her hair. This is an example of an indicator of the milestone self-identity in
the social domain.

Maybe you wrote on your list the skills of recognising sounds, or asking questions, or reading
picture books. Perhaps knowing about money is on your list. These are all important indicators in
the cognitive domain.

In the video you saw examples of children listening to the teacher, speaking with confidence,
paying attention. Children have the opportunity to learn about numbers and shapes, and to co-
operate with others. This activity of reading a storybook addresses all these indicators.

But not every child will be able to do all of those things in their pre-primary year. Children have the
right to go to school. We have a responsibility to give them a good foundation and support them
to be ready.

What can we do if we think a child is not ready for Grade 1?

+ give children play activities to do

+ observe children doing the activities, and write down what we see, hear, feel and think.
+ talk to other teachers and the principal about the child.

+ invite parents or carers to discuss a plan to support the child at school and at home

+ implement the plan at school, observe and think about what we see, hear and feel.

When a child comes to Grade 1, we have a responsibility to support them to develop all the skills
they need. The overall aim of schooling is to support children to progress in all the developmental
domains. The teacher should not lose sight of the child.
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Activity 3: Check out

Activity 3: Check out

Time: 15 minutes

1. Before you leave your learning group, ask each person to share one thing they have learned from being
together in the learning group. Write down some things you have learned:

2. Before you start Module 2, think about building a team to support your children. Discuss the following
question:

a. How can pre-primary and Grade 1 teachers work together to make sure that every child has a happy
and confident start to ‘big’ school?
b. Write some ideas below:

3. Thank the learning group for sharing their knowledge and ideas.
4. Confirm the date for the next learning group meeting.

To end off Module 1 do the Module Quiz. Tap on the yellow Module Quiz button at the top. On your tablet, tap
next to the answer that is most correct.
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Introduction

Introduction

Learning outcomes

By the end of this module, you will:

Understand what observation of children means and why we do it.

Understand what we need to observe in children.

Be able to observe children and record these observations.

Know about one way of recording observations.
Know how to plan activities using the information we get from observations.

Know how to give information from observations to other people.

Explore the ChildSteps App as an example of a tool for guiding observation, recording and
reporting on children’s progress.

Unit1l

Why you are here

To find out what observation in pre-primary means

To think about why observation is an important method for teachers

To think about how we observe children

To explore how to plan activities using information we get from observation
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Activity 1: Observation means paying attention

Time: 40 minutes

Observe Creativity Patience

Watch something carefully = Think of new and Being able to wait for a
to try and understand what ' interesting ways to make  child, understanding that
is happening, what the or do something new the child needs time

reason is, and what you
can do to help

Pay attention
Concentrate very well

What is observation, and why is it important?

1. Go outside and stand still for 5 minutes. Be as quiet as you can and pay attention to what you can see,
hear, smell and feel.

2. When you come back, write down what you saw.

3. Write down what you heard.

4. Write down what you smelled.
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Write down anything you felt. For example, you might have felt chilly or you might have felt peaceful.

Now write down some thoughts that you had while you were standing quietly. Perhaps you were thinking
about why the car you heard was making such a noise. Perhaps you were upset that you heard a child
screaming. Write your thoughts here:

Did you observe more than you expected? Write down something that surprised you about your
observation.
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Comment

Observation is the most important method or practice teachers use. Observation helps teachers
understand each child. We observe children doing activities and we can see, hear, feel and think
about what each child needs. In Module One, Unit 1 we spoke about the child’s journey through
the domains and milestones. We observe children on their journey in order to monitor their
progress, and support their learning and development. This is observation with a purpose.

When we observe children with a purpose, we pay attention. We need to learn as much as we can
from our observation of a child.

When we observe children, we observe with our eyes.

What do we see a child doing? What is the child using/playing with? Who is next to the child? Is
the child alone?

We also observe children with our ears.

Is the child speaking? What does the child say? Does this make sense? Does the child make any
other sounds (laughing, or the sound of an animal or a car)? What language is the child speaking?

We observe children with our hearts.

What do | feel when | watch the child? Do | feel happy? Do | feel worried? Why am | worried? Does
the child seem sad/happy/angry/frustrated? How does this child seem to be today?

Lastly, and most importantly, we observe children with our minds.
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Activity 1: Observation means paying attention

This means that we think about what we see, hear and feel. We ask ourselves questions about
what we are seeing, hearing and feeling. The most important question to ask is “Why?” Why is the
child doing this? Is the child sitting alone? Why? Is the child shouting all the time? Why? Is the
child struggling to learn a skill? Why?

When we think more deeply about what we observe, we can understand the child better.

We can use the child development domains, milestones and indicators to help us think about
what we observe.
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4 ) N
Observation means

paying attention with
our eyes, ears, hearts

4 nd minds.
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Activity 2: Observing with our whole self

Time: 30 minutes

1. At your school or centre, or in your Grade 1 class, find a child to observe for 5 minutes. The child should
be playing, talking, reading, or doing something else.

2. Observe this child carefully with your eyes, ears and heart. Then write in your printed copy of the course
what you see, hear and feel while you are observing.

a. |l see

b. | hear

c. | feel
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Activity 2: Observing with our whole self

3. Look at what you have written. You have a lot of information about that child. Think about what you saw,
heard and felt. What does it mean?

d. I think
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&

Comment

V|

9
O
&

We see the child with our eyes, we hear the child with our ears, we feel emotions for the child. We
have to use our mind to think about what we see, hear and feel. In that way we observe the whole
child with our whole self. We have observed many different parts of this child.

When we think about what we see, hear and feel, we ask ourselves questions like “Why did the
child do that?”, or “Why did the child say that?”. These questions help us to understand the child
better. We also have to ask “What can | do to support that child?”.
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Activity 3: Why is observation so important for teachers?

Time: 50 minutes

1. Inthis picture, two teachers are having a conversation. Read it carefully.

| don't understand why people think | [Well, observation helps me to think
observing a child is so helpful. how | might teach a child

f

/

Sometimes. But what do you do when
you observe that a child likes to be
touching and moving things rather
than drawing?

Don't we teach all children in more or
less the same way?

2. How can observation help the way a teacher thinks about supporting a child?
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3. Wirite down two other ways you can use observation in your teaching.

Comment

Observation helps us to understand each child. We think about what we see, hear and feel in order
to understand the child better. For example, we can observe the different ways children like to
learn. One child might learn a number concept (idea) well using stones or beads. Another child
might learn well by drawing or writing numbers.

We might observe a child who is struggling to learn a certain skill. We have to think about why a
child may be struggling. Perhaps the basic skills are not yet in place. We can think of new
activities to develop the basic skills.

Perhaps there is something getting in the way of the child learning, a barrier to learning. What is
the barrier for that child? Is the child tired or hungry or living with a disability? What can | do to
support that child? Who can | talk to, to support the child better?

Other people, like parents and other teachers, can use information from our observations.

This can help us to build our team around the child.

Unit 2

Why you are here

To decide on a good way to observe
To understand why it is important to observe one child many times

To think about sharing the information we get from observations

It is difficult to observe one child when we have a classroom full of children. If we plan carefully, we can
manage.
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Activity 1: Planning to observe

Time: 60 minutes

1.

Perform Disturb Sensitive
To be able to do To interrupt you and make  To pay good attention to,
something, or to show that : it more difficult to be respectful of the
you can do something child

Distracted Embarrassed

To take your attention uncomfortable, not happy

away from your work

In Module 1 you saw a Daily Programme for pre-primary. Look at the Daily Programme again.

Daily programme for pre-primary

Arrival at school

7:30

T1:45 | Health check, birthdays. regisfer, weather chart, news
8:15 | Morning circle. (hew concepts or skills)
2:45| Work +ime (group activities) 3%
9:30| Tidy up and handwashing
Q:45 Snc:c:k time &7

10:15| Music and movement ﬂ

10:45| Outdoor Plo.__tj and ‘l:id;] up

1:20| Hand washing and foilet time
1:u5| Story time

12:15 Reet and home time Qv
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2. Think about what the children and the teacher are doing at different times in the Daily Programme.

a. Write down what the children are doing at 7:45.

b. Write down what the children are doing at 8:15 and 8:45.

¢. What do you think the teacher is doing during Music and movement time, during Outdoor play time and
during Story time?

3. Watch a video, Preparation for observation.

While you are watching, find out and write down:

a. What activity is Teacher Adele planning to observe?

b. What activities will other children be doing while Teacher Adele is observing?

4. Let’s think about the first three steps to prepare for a good observation.

Step One: Decide when it is a good time to observe

a. Write down when you think it is a good time to observe your children

Step Two: Organise your environment so other children do not disturb the observation

b. Write down your ideas about how to organise your classroom environment so that you can observe
nicely. What can other children do, for example?

Step Three: Prepare the things you need to do the observation

c. Write down what tools you will need for your observation
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Comment

The Daily Programme can help you to think about when to plan to observe, and what to observe.

At 7:45 the children might be telling the teacher how they feel today, or talking about the weather.
They might share some news with the teacher and listen to each other’s news. Maybe the teacher
asks them to say their name for the register. These are all good times for the teacher to observe
how the children behave, or how well they remember some news.

We hope the children are all busy playing and doing activities from 8:15 to 9:30. The best time for
a teacher to observe and monitor how children are progressing through the milestones is when
they are busy.

During Music and movement the teacher might be working with children in structured play
activities. This will make it difficult to observe and record. The teacher will see, hear and feel lots
of things during this time. She will have to remember those things so she can think about them
later.

During Outdoor play children can do structured play activities or free play activities. Some children
might like to read or sit quietly during that time too. Outdoor play and free play are good times to
observe and monitor what children are doing.

Plan and prepare well for an observation. These six steps will help you.

Step One
Choose a time when the children are busy doing activities and playing. You do not want to be
interrupted.

Step Two

Set up the learning environment so that the children you are not observing will have other
meaningful activities to do. In the video, Teacher Adele organised threading, stacking and pegging
activities for children to do while she observed the child writing.

Step Three

Make sure you have all the tools and records that you need to record what you observe. Teacher
Adele has her own way of recording. How will you record your observations? We will talk about
that in Unit 3.

Step Four
Find a good place to sit. Sit where you can see and hear the child well, but will not disturb them.

Step Five
Be sensitive to the child. You will not see the true child if they feel uncomfortable. The child will
not do well if they are worried about what you are doing.

Step Six
Pay attention. What is the child doing and saying? What is the child playing with? Who is the child
playing with? Is the child playing alone?
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Remember to observe with your eyes, your ears,
your heart and your mind.
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Activity 2: Using other people’s observations

Time: 30 minutes

1. Look at the following picture.

“How is Nelly this morning?
Does she dress herself?”

“Oh yes - she is good! But | have
to help with her shoes - she puts
them on the wrong foot.”

[

{m (o]

2. Think about and discuss:

a. What did Nelly’s caregiver observe about Nelly?
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b. How can another person’s observation help us?

Comment

There are many people who know a child. These people might have useful information about the
child. That fits with the idea of building a team around the child.

Also, the child may do the same task differently on another day, with another person. For example,
today Nelly put her shoes on the wrong feet. Tomorrow Nelly might not want to put her own shoes
on. Next week she might put her shoes on the correct feet.
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Activity 3: Observing a child many times

Time: 30 minutes

1. Write down some of the reasons why a child might not perform well on a certain day.

2. Read what the teachers are saying in this picture.
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P : ™
“Bobo is a very quiet boy. | am not sure
whether he is speaking as he should for
his age. When [ observe him at playtime
he doesn’t speak with the other children
at all.”

A

Qﬂhy don't you observe him agm'n?”]

/ o

// / b

3. Think of other times and situations when this teacher could observe Bobo. Write them down:
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Comment

There are good reasons why we need to observe a child more than once.

The child is on a journey through the developmental domains and milestones. Each child goes on
this journey at their own pace, and in different ways. As teachers we support children at different
stages on their journey. When we observe children playing and doing activities we are doing
informal assessment. For one child an activity may be too easy, for another child it may be too
difficult. A child may do well in one area, and not so well in another area. We need to observe the
child, and plan activities that match the abilities and pace of each child. Even in the early grades at
primary school, children should not be stressed by observation and assessment.

There might be reasons why a child does not do an activity well on a day. For example, if the child
is not feeling well, or is upset about something. That means we must observe again soon after
our first observation.

If we are worried that a child is not progressing well, we need to take action. We need to use the
information we have gathered over time, and think about why the child is not progressing well.

Observation can help us to understand what a child needs in order to achieve certain indicators
and milestones. Perhaps the basic skills are not yet in place. We can plan activities to support the
development of basic skills. For example, a child who struggles to sort objects into different
groups might need support with matching shapes and colours using matching cards. Or a child
who struggles to hold a pencil well may need support to strengthen the small finger muscles
using pegs and stones.

Perhaps there is a learning barrier for the child, something getting in the way of the child learning.
In our observation we may see the child is tired or hungry, or we may hear the child expressing sad
feelings. This will help us think about what we can do to support the child. We can talk to parents
to find out what is happening at home. We can talk to other teachers, and specialists to find out
what is getting in the way of a child learning.

We can also do things like make sure children have basic screening tests for eyesight and hearing,
and other health checks. You might be able to find other screening tools in the Early Learning
Kiosk Toolbox.

Young children grow and learn quickly. We have to observe often to keep track of the child’s
learning.

Unit 3

Why you are here

To think about what we observe
To look at how we record what we observe

To explore ways of rating children’s achievements
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Module 2: Observing and monitoring a child’s journey

Activity 1: What we observe

Time: 60 minutes

Record Preparatory writing Judgement
To write down The first steps in writing, Make a decision
the beginning of writing

Tool

Something that helps us to
do the job, or makes our
work easier

1. Watch the video on Observation. Listen and look carefully, and get a feeling about the child in your heart.

Make some notes here while you are watching:

2. Onyour tablet, write down one thing that you saw, heard and felt about this child.

a. What did you see the child doing? What was the child using? Who was next to the child? Was the child
alone?

b. What did you hear? Was the child speaking? What did the child say? Did you understand the child? Did
the child make any other sounds (laughing, or the sound of an animal or a car)?

c. What feeling did you have as you watched the child? Do you feel happy or worried about this child? Did
the child seem sad/happy/angry/frustrated?
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Activity 1: What we observe

Teacher Adele was observing the child’s preparatory writing skills. Write down in your printed copy of the

course or on your tablet what you think ‘preparatory writing’ means.

How does Teacher Adele record what she sees, hears and feels?

Write down what Teacher Adele observed about preparatory writing skills.

In the table below, look at the examples of indicators for preparatory writing in different countries.

a. What is the same and what is different about the indicators for preparatory writing in the different

countries?
Indicators for preparatory writing
Country 1 Country 22 Country 33
Fasten a thread Thread beads and Hold pencil correctly

buttons
Tear, cut and paste Identify left and right ~ Colour within shape
Hold pencil correctly Complete an unfinished Trace basic shapes

drawing
Draw from left to Tear paper into small  Copy a circle, rectangle
right pieces and triangle
Trace patterns Crumple paper with one Cut out simple shapes
hand
Trace without Use scissors in free Write numbers 1-9
crossing lines cutting
Colour within a Use writing tools during
shape art
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Country 44

Holding pencil, crayon
correctly

Cutting using scissors
Tracing shapes
Pasting

Colouring

Gripping

Twisting



Module 2: Observing and monitoring a child’s journey

Country 1 Country 22 Country 33 Country 44
Screwing
Locks and keys

TNamibian Ministry of Education, Pre-Primary Assessment Record Forms, 2015, pages 3-5.

2S0uth African Department of Basic Education Foundation Phase Grade R Exemplar SBA Booklet, 2017, page
30.

3Republic of Zambia, Ministry of General Education, Early Childhood Education, School Readiness
Assessment Tool (SRAT), February 2017, page 9.

4Republic of Malawi, Ministry of Gender Children and Community Development, National Early Childhood
Development Syllabus, 2012, pages 71, 84, 100.

We think preparatory writing means that the child is not yet really writing, but is trying to write in some way.
Drawing, colouring in, tearing and cutting paper, are all an important part of preparing children for writing.

Teacher Adele recorded her observation on her own sheet of paper. She has a separate observation sheet for
each child, for each week or for each term. Some teachers have a special ‘observation book’. Teacher Adele
divided the observation sheet into blocks for each part of the curriculum. You can do the same, but you can
divide the page into domains or milestones or learning areas, depending on what you think is best. Teacher
Adele’s observation sheet looked like this:

CsgrVITti v Terme Thvee

ramaz of ehilol:
Bate of blrth:

Language developrnt Phpjeical developrunt
Preparatory MMathenurtos At

Envirpniental leanatng Speial dpelopraent

Teacher Adele wrote down “Makes big drawing.” She also wrote down “Not holding pencil well.” And she
wrote down what help the child needs: “Needs small muscle development.”

In the table you saw examples of indicators for preparatory writing like trace patterns, use writing tools
during art and cut out simple shapes. Every country has their own indicators, but the indicators are very
similar. They describe the same kind of skills that young children need for early writing.
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Activity 1: What we observe

If the indicators for your country are not in the table, you will find them in your country’s curriculum
documents.

If you have ChildSteps on your tablet, tap on it to open it. Tap on Dashboard and find a list item that relates to
Language Development. Find Preparatory writing. You will see a list of indicators which include ‘Left to right
drawing’, ‘Trace patterns’, ‘Pencil grip’, and more.

Comment

You can use ChildSteps to rate children’s preparatory writing.

If you tap on the indicator ‘pencil grip’, for example, you will see a list of the children in your class,
and suggestions for Additional Learning Opportunities or activities to support children to develop
Preparatory Writing Skills. We will talk more about these activities in the following units.
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Module 2: Observing and monitoring a child’s journey

Activity 2: Rating children’s achievements

Time: 60 minutes

1. Different countries use different ways of rating or grading how well children achieve the indicators, for
formal assessment. In the table below compare the different rating scales for each country.

a. What is the same and what is different about the rating scales for assessment in the different

countries?
Rating scale for formal assessment

Country
Country 1 Country 2?2 Country 33 44
1 — Fully Mastered (FM) v achieved 0 = Not Attempted any task Cannot do
2 - Almost Mastered X not yet 1 = Attempted task Attempted
(AM) achieved 2 = Attempted task, performed with Does well
3 — Not yet Mastered + almost difficulty.
(NM) achieved

3 = successfully performs all tasks

TNamibian Ministry of Education, Pre-Primary Assessment Record Forms, 2015, page 2.

2South African Department of Basic Education Foundation Phase Grade R Exemplar SBA Booklet, 2017, page
9.

3Republic of Zambia, Ministry of General Education, Early Childhood Education, School Readiness
Assessment Tool (SRAT), February 2017, page 10.

4Republic of Malawi, Ministry of Gender Early Childhood Development, 2012: Monitoring and Assessment
Guide, ME Tool 14: Watching a Child’s Development, p.33.

2. Watch the Observation video again. If the rating scale your country uses is not in the table above, choose
a rating scale you feel comfortable with. In your printed copy of the course write down how you rate the
boy in the video for preparatory writing.

3. If you have ChildSteps on your tablet, tap on it to open it. Tap on Dashboard and find a list item that
relates to Language Development. Tap on the item. You will see Additional Learning Opportunities. In the
green ribbon at the bottom of the screen tap ‘Continue Assessing Children’. You will see the ChildSteps
rating scale is FM (3); AM (2) and NM (1). Tap on for more information. You will see the rating scale for
‘pencil grip’ is
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Unit 4 Learning Group

More information Pencil grip FM(3) Fully Mastered (FM) — Child shows this skill consistently
without prompting or support from the teacher. AM(2) Almost Mastered (AM) - Child
sometimes shows this skill, but not always and still requires support from the teacher. NM(1)
Not yet Mastered (NM) - Child is unable to show this skill, even with help from the teacher.

Comment

A rating scale is a grade that describes what the child can do. You can see from the table above
that one country uses a rating scale of 1, 2, 3 while another country uses a rating scale of
achieved, almost achieved, and not yet achieved. Every country has their own way of rating
children’s achievements. But all the rating scales make a judgement about what the child can do,
and give children a chance to improve.

We used the rating scale of achieved, almost achieved and not yet achieved. We rated the boy in
the video almost achieved. His drawing is well done, but he is struggling to hold his pencil well.
Next time we observe we want to see the holding his pencil well with some help.

Remember, there is no rush. Each child develops at their own pace. That is why we observe each
child more than once, plan activities to give them practice and challenge them to learn more.

If the rating scale for your country is not in the table, you will find it in your country’s curriculum
and assessment documents, or you can use ChildSteps. The rating scale for ChildSteps is Fully
Mastered (3); Almost Mastered (2) and Not yet Mastered (1)

Unit 4 Learning Group

Why you are here

To think about what we do with information we get from observations
To think about how we can record our decisions about how ready a child is for Grade 1

To think about using information from observations
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Module 2: Observing and monitoring a child’s journey

Activity 1: Using information from observations in the classroom

Time: 25 minutes

1. In Unit 2, you watched Teacher Adele observing a child drawing. She saw the child was not holding the
pencil well. She wrote that down.

a. On your tablet, watch the Observation 2 video. b. What can Adele do with the information she got from
both her observations? Write down some ideas in your printed copy of the course.

1. Onyour tablet, complete this sentence:

The information | get from observing a child helps me to

2. Together, make a list of activities you have for children to develop preparatory writing skills:

3. If you have ChildSteps on your tablet, tap on it to open it. Tap on Dashboard and find a list item that
relates to Language Development. Find Preparatory writing. You will see a list of indicators. One of the
indicators is ‘Pencil grip’. Tap on ‘Pencil grip’. On the right you will see suggestions for Additional Learning
Opportunities. These are more activities to support children to develop Preparatory Writing Skills.

2.29



Activity 1: Using information from observations in the classroom

Comment

After doing observations, what do we do with the information we get?

In the first observation Adele gets information that the boy is not holding his pencil well. In the
second observation, Adele gets information that the second child holds her pencil well. She used
this information to think about the small muscle development the boy needs to hold his pencil
well.

In Unit 2 Activity 2, we used a rating scale of achieved, nearly achieved and not yet achieved to rate
the child’s achievements in preparatory writing. We rated the child as nearly achieved.

This can help us decide what support a child needs. We might use the information to make some
changes in the learning environment. We may need to make some changes in our teaching. And
we use the information to plan activities that support children’s learning and development.

You can share ideas with each other for new activities for children, and you can find more ideas in
the ChildSteps App.

In Unit 3 Activity 2 of this Module you saw how Teacher Adele recorded her observations.

You record your observations to remember later what you observed, and to help you understand
and make judgements about a child’'s achievements.

You also record your observations so you can report to other teachers and to parents about the
children’s progress.

Starting in Module 3 Unit 2 Activity 6 you will create observation reports, share activities and
report on your observations with other teachers. This will also help you to think about how you
can report to parents, caregivers and families about children’s progress.
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Module 2: Observing and monitoring a child’s journey

Activity 2: Supporting a child who achieves

Time: 25 minutes

Read the sentences below. Put a tick v in your printed copy of the course or tap on your tablet on the ones
you think the teacher should do for a child who has achieved.

The teacher can relax about this child, s/he doesn’t need anything from the teacher
The teacher needs to continue supporting this child in his/her learning
The teacher can allow the child to stay at home

The teacher can prepare this child for Grade 1 by helping him/her to understand what is
going to happen in Grade 1

The teacher can tell the parent/caregiver that this child is very clever and they must not
worry

0O 0000

Comment

A child who achieves well can do most or all of the indicators. This does not mean the teacher
has no work to do for this child. The teacher can give the child another activity to do for more
practice, or that is more challenging.

The teacher continues supporting this child in their other learning. We want the child to continue
with learning and to feel good about what they are doing at school. All children need preparation
for Grade 1 no matter how well they are doing at pre-school.
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Activity 3: Supporting a child who partly achieves

Activity 3: Supporting a child who partly achieves

Time: 25 minutes

Put a tick v or tap on the ones that you think the teacher should do for a child who has nearly achieved.
The teacher can relax about this child, s/he doesn’t need anything from the teacher [:]
The teacher needs to give the child a little more learning support

The teacher may need to change her teaching to support this child

The teacher can prepare this child for Grade 1 by helping them to understand what is going
to happen in Grade 1

The teacher can tell the caregiver/parents that this child must work hard at home C]
The teacher can tell the parent that this child is fine D

Comment

A child who has nearly achieved can do many things, but cannot do all of them very well. This
means there is work for the teacher to do.

Remember, the child is on a journey through the developmental domains and milestones. As
teachers we support children at different stages on their journey. For a child who partly achieves,
an activity may be too difficult. So we support the child to practice more, or plan another activity
that is less difficult. For example, Teacher Adele in the video will give the child more practice with
small muscle activities such as pegging or beading. Small muscle activities will develop the
child’s fine motor skills. Fine motor skills will support writing (holding a pencil well).

Or perhaps the child was not well or wanted to do something else. So we plan and observe again
at another time.

Let's look at another ChildSteps example. If you have ChildSteps on your tablet, tap on it to open
it. Tap on Dashboard and find a list item that relates to a different domain, such as physical
development. Find the indicator ‘balance’. Tap on the activity ‘Walk heel to toe’. The Additional
Learning Opportunity gives different balancing activities to support children to develop their
balance.

In all of the rest of the modules, you will see how to plan activities to give children additional
support they need, and to challenge them to develop further.
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Module 2: Observing and monitoring a child’s journey

Activity 4: Supporting a child who has not yet achieved

Time: 30 minutes

Read the sentences below. Put a tick v or tap on the ones that you think the teacher should do for a child
who has not yet achieved.

The teacher can relax about this child, s/he doesn’t need anything from the teacher D
The teacher needs to give the child a lot of support for their learning C]

The teacher needs to think about the learning environment, the activities and the way she C]
teaches, so that she can support this child
The teacher can tell the caregiver/parents that this child must work hard at home [j

The teacher can prepare this child for Grade 1 by helping him/her to understand what is [j
going to happen in Grade 1
The teacher can tell the parent that this child is stupid and needs to repeat pre-primary [:]

Comment

A child who has not yet achieved has not failed! The child finds it difficult to do some of the things
he is trying to learn. There is a lot of work you can do to support their learning. Think about the
learning environment, the activities and the way you teach, so you can support this child.

Remember, if you are worried that a child is not progressing well, you need to take action. Use the
information you have gathered over time, and think about why the child is not progressing well.

Stop for a minute and think!

The child needs to be ready for Grade 1, and the Grade 1 teacher needs to be ready for the child.
Observation can help a teacher to understand a child better. We need to report the information we
record from our observations to other teachers. A teacher of younger children will report to a pre-
primary teacher so the pre-primary teacher can understand and support the children well. A pre-
primary teacher will report her observations to the Grade 1 teacher to help the Grade 1 teacher
understand and support the child well.

In the following units you will practice reporting on your observations to each other.

To end off Module 2, do the Module Quiz.
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Introduction

Introduction

Learning outcomes

By the end of this module, you will:

Understand what physical development in young children means.

Give children time to play in ways that help them to:

- build body strength, co-ordination, flexibility, healthy habits develop fine motor skills
- take care of themselves, their belongings and their environment

- work more independently
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Module 3: Physical domain

You will remember the Physical
domain is one of four child
development domains. In this
Module we will explore the
milestones and indicators for
physical development. Remember,
the domains, milestones and
indicators are not called exactly the
same in every country, in every
curriculum.

If you have ChildSteps on your tablet,
tap on it to openit. Tap on
Dashboard and find a list item that
relates to physical development. The
ChildSteps App is specific to your
country. Click on that item. What
milestones do you see for physical
development? Can you match them
to milestones in the diagram?
Explore all the activities.

Let's explore the Physical domain
together.

Unit1l

Why you are here

To understand what physical development is

To understand the different kinds of physical development in young children

To think about what physical skills a child might need going into Grade 1



Activity 1: Gross and fine muscles

Activity 1: Gross and fine muscles

1.

Time: 30 minutes

Fine motor

Small muscles of the body
such as hands and finger
muscles, feet and toe
muscles

Independently
Without needing help

At age 3, most children can:
use the toilet with some help

put their shoes on, but cannot tie laces

dress themselves with some help

feed themselves, but may spill occasionally
catch a large ball with both arms

throw a ball overhead

kick a ball forward

hop on one foot, sometimes falling

work with clay or play dough

climb up and down a small slide by themselves

ship paper using scissors

3.4

Development
How something changes
and gets better with time

Gross motor

Big muscles of the body
such as legs, arms, hips,
as well as body strength

Click on the key words In your glossary read about ‘gross motor’ and ‘fine motor’ skills. Listen to these key
words in your own language and think about the difference between them.

Read this list of things that most children at 3 years old can do. Think about gross motor skills. In your
printed copy of the course, tick the ones that you think are gross motor skills. On your tablet, tap next to
all the ones that you think are gross motor skills.

Gross

00000000000



Module 3: Physical domain

3. Read this list of things that most children at 4 years old can do. Think about fine motor skills. In your
printed copy of the course, tick v the ones that you think are fine motor skills. On your tablet, tap next to
all the ones that you think are gross motor skills.

At age 4, most children can: Gross
dress themselves without much help

try to write their name

put 10 or more blocks one on top of the other
use buttons, snaps and zippers with some help
copy some letters

thread small beads on a string

try and cut on a short line

easily run, jump, hop, and skip around obstacles

catch, bounce and throw a ball easily

000000000

4. Read this list of things that most children at 5 or 6 years old can do. Think about gross and fine motor
skills. In your printed copy of the course, tick v the column that describes the type of skill (fine or gross).
On your tablet, tap in the correct column.

At age 5 to 6, most children can: Fine Gross
hold a pencil using 3 fingers

cut on a line with scissors

dress themselves independently
skip with a rope

cut out simple shapes

hop on one foot

colour inside the lines

draw very simple pictures

throw a ball over their head
paste and glue in the right way
catch bounced balls

decide if they are right- or left-handed, and use that hand most of the time

O0000000000
DO0000000000

5. Think again about the child development domains and milestones.
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Activity 1: Gross and fine muscles

a. Write down which milestones gross motor skills fit into

b. Write down which milestones fine motor skills fit into

Child development domains
and milestones Cognitive domain
1. Visual perception
2. Auditory perception
3. Working memory
4. Self-concept
5. Language proficiency
6. Comprehension
7. Logical thinking
8. Approaches to learning
9. Critical thinking
10. Problem solving
11. Decision making
12. Imagination
13. Visual discrimination
14. Auditory discrimination
15. Sequencing
16. Visual closure
17. Visual spatial relationships
18. Print awareness
19. Number sense
20. Measurement
21. Emergent financial literacy

Adapted from University of Zimbabwe, Mkoba Teachers' College (ECD Department), undated, Roger Federer Foundation
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Module 3: Physical domain

Comment

All the large movements children make give them practice in gross motor skills — like doing things
with a ball or climbing or going to the toilet. When children use their hands and fingers to do small
things such as cutting, drawing, threading and writing, they develop fine motor skills. Some
actions combine both types of skills, such as putting shoes on (gross) and tying laces (fine).

Gross motor skills and fine motor skills are in the domain of physical development. Gross motor
skills are part of the milestones of balance, movement, coordination, body awareness and
muscular strength. The lists of things 3, 4, 5 and 6 year old children can do are indicators for
gross and fine motor skills. For example, kick a ball forward is an indicator for gross motor skills
of balance, movement and coordination. The actions of snip paper using scissors and cut on a
line with scissors are both indicators for fine motor skills of coordination and visual and motor
integration.

The milestones in the physical domain are important for understanding the physical development
of children.

The achievement of the physical milestones are also important for achievement of milestones in
other developmental domains.

For example, physical fine motor skills help a child to hold a pencil well and draw well. Holding a
pencil and drawing are important skills for writing (in the cognitive domain). When a child uses
their fingers to cut on a line, they are learning to use their hands and eyes together (hand-eye
coordination or visual and motor coordination). They are also learning to control their eye
movement. Hand-eye coordination and eye movement are important skills for reading (cognitive
domain).

A child who can physically use their body in space, with other objects, has a good body
awareness. This is important for understanding size and shape and direction as part of early
numeracy development.
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Activity 2: Physical skills going into Grade 1

Activity 2: Physical skills going into Grade 1

1.

3.

Time: 30 minutes

Look again at the list for age 5 to 6 years in Activity 1. Think about which gross and fine motor skills are

important for children to be able to do going into Grade 1.
In your printed copy of the course, add two more gross motor skills you think children in Grade 1 need. We

have added one as an example.

a. Climb steps at school

b.

In your printed copy of the course, add two more fine motor skills you think children in Grade 1 need. We
have added one as an example.

a. Open a pencil case

b.
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Module 3: Physical domain

Comment

In Grade 1, children will use their big muscles in new ways. For example, they might play sport like
football or netball.

Children in Grade 1 will also use their small muscles to do literacy and numeracy work. This
means they need to use their small muscles properly.

The indicators are different for different stages of development. For example a 3 year old child
can snip paper with scissors, and a 6 year old can cut on a line with scissors. But the stage of
development will not always match the age of the child. A child of 6 years may not be able to cut
on a line with scissors if she has not had a chance to practice using scissors.

Children are all different. Children are on a journey of development. Each child’s journey is
different. When we plan activities we plan from easy to difficult, depending on the child’s stage of
development.

But remember also, children need to play to develop physically. Children learn so many things
from play!
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Activity 3: Opportunities for physical development at pre-primary

Activity 3: Opportunities for physical development at pre-primary

Time: 30 minutes

1. Here is the same list as before, for 5 to 6 year olds for gross motor development.

At age 5 to 6, most children can:

+ dress themselves independently
+ skip with a rope

+ hop on one foot

+ throw a ball over their head

+ catch bounced balls

a. Think of one game that you know of, or that you could make, to help a child develop gross motor skills.

b. In your printed copy of the course, fill in the table. In the left column, write down the skill. In the right
column, write about or draw the game.

Gross motor skill ... The gameiis ...
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Comment

We thought of games like Uma-dowa (also called Magusha, or Khati, and described in Module 7
Unit 4) for skipping and hopscotch for hopping.

There are many activities that teachers can provide for children. The most important and
interesting way for children to develop and learn is through play.

In Module 1 Unit 3 Activity 2 we asked “What is child play?”. We learned that play is the most
important thing children do in their lives. Play supports children’s development in all four of the
developmental domains: the physical domain, the social domain, the emotional domain and the
cognitive (thinking) domain.

In the same activity we also introduced the idea of Natural Playgrounds. Natural playgrounds are
safe spaces you can create, indoors and outdoors, where children create new things, solve
problems, and can explore and begin to understand the world. Look at this poster about building a
natural playground together.
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Activity 3: Opportunities for physical development at pre-primary

Let's build a
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Module 3: Physical domain

1. Understanding the importance of play
2. Involving the community and parents
3. Building different play areas, such as
a. imaginary, fantasy and drama play areas

b. nature and garden to discover
c. small muscle exercise areas
d. different things to build with
e. big muscle exercise areas

f. early counting areas

4. bringing what you can fine

5. Improving and maintaining the natural playground
Natural playgrounds are spaces for climbing, sand play, planting, water play, rolling, walking,
sitting quietly, exploring plants and creature, hiding and so much more.

To create a natural playground you can use natural things like rocks, sand, water, plants, leaves,
feathers or anything in your own environment that children can explore. You can also use other
materials like wood, boxes, buckets, pipes, old clothes, nets, tyres, old appliances and car parts.

These two pictures show examples of natural playgrounds.

A child practices balancing and running on an old pipe in a natural
playground in Namibia
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Activity 3: Opportunities for physical development at pre-primary

Community members creating a natural playground from old plastic
bottles, tyres, wood and other materials. Limpopo, South Africa

If you have the Early Learning Kiosk on your tablet, you can read the Natural Playground Toolkit in
the Tool Box. If you don’t have the Early Learning Kiosk, you can find the Natural Playground
Toolkit at https://natural-playgrounds-toolkit.ready4school.info/.

As children grow and develop they become more and more able to do things on their own.
Children can work more independently and take some responsibility for themselves.

3.14


https://natural-playgrounds-toolkit.ready4school.info/

Module 3: Physical domain

Activity 4: Taking responsibility

Time: 30 minutes

1. Look at this mind map. On it are different things that pre-primary children can take responsibility for.

tidily
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j safety

2. What responsibilities can pre-primary children take for their physical safety? Write examples on the empty
lines next to physical safety on the mind map in your printed copy of the course.

3. What responsibilities will children take in Grade 1 for their own physical safety? We have written one
example. Add two or three more.

a. walk home with other children.

b.
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Unit 2

C.
d.
Comment
Teachers take care of children’s physical wellness, safety and health.
Children going into Grade 1 can take more responsibility for themselves. Children can wash and
feed themselves, and do chores at home such as dusting or sweeping.
There are many things that 5 or 6 year olds can do to take care of themselves. For example, they
can:
+ wash their hands
pack away or clear away toys

+ wash lunch dishes
+ wipe the table clean
In these examples you can see that when children do these things they are learning physical skills
like coordination and movement, and they are also developing socially by being disciplined,
following rules and taking responsibility. They are also achieving emotional milestones of building
self-confidence and looking after the environment. We know that children don’t develop in little
boxes, they develop as whole people.
Here are some other ideas. What do you think of them? Children can:

1. Look after clothes and remember to take them home

2. Look after a reading book, turn pages properly and put the book away

3. Look after some writing, drawing or construction they have done

4. Sharpen a pencil

5. Put away pencils, erasers, rulers, etc.

6. Carry scissors safely

7. Help to keep the classroom clean and tidy

Unit 2

Why you are here

To understand our responsibility to give children opportunities for physical development
Share ideas for activities and games for physical development

Continue planning activities using an Activity Plan
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Activity 1: Review

Time: 10 minutes

1. Look again at the list of physical development indicators for children at age 5 and 6 years. Write down
anything you want to add to that list.

2. Look again at the mind map from Unit 1. Write down more examples on the lines for as many areas as you
can.

In Unit 1, we looked at gross motor and fine motor development, and how teachers can support physical
development using interesting activities and play.

You will remember this Activity Plan from Module 1 Unit 3 Activity 4:

Activity Plan Hopscotch

Purpose: Coordination, body movement, balance, counting numbers, taking turns,
following rules

Time: As long as the children need

Context: Outside, a small group of children who want to play

Resources:

1. Chalk or a stick to make lines in the sand
2. Small stones

Preparation:
3. Use chalk to draw this hopscotch pattern on the ground or use masking

tape on the floor. Your pattern will have 10 numbered sections.
4. Each player has a stone, or a bottle top, a button or a small object.

Procedure:
1. Player throws a small object into the first square.

2. Player hops over the first square on one foot, leaving the small object
where it is.

3. For side-by-side squares, the player jumps with both the legs.

4. Player jumps all the way to 10.

5. Player turns around and jumps or hops back to the start, picking up the
small object on the way.

6. To continue player throws the small object into square 2, then on to
three, four, five all the way to 10.

In the next activity you will plan your own games and activities using the same plan.
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Activity 2: Planning games and activities for gross motor development

Activity 2: Planning games and activities for gross motor development

Time: 30 minutes

1. In Unit 1 Activity 3 you wrote down some games to help a child develop gross motor skills. In the
Activity Plan table in your printed copy of the course, write down the name of your game next to
Activity Plan. Now, complete the table to plan your game. This is the same Activity Plan you used in
Module 1 Unit 3 Activity 3. You can use this Activity Plan table to plan every activity.

Planning gross motor activity one

Activity Plan
Purpose:

Time:

Context:

Resources:

Preparation:

Procedure:

§}

2. Inyour printed copy of the course or on the tablet, plan one or two more games or activities which other
teachers thought of.
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Planning gross motor activity two

Activity Plan
Purpose:

Time:

Context:

Resources:

Preparation:

Procedure:

3. There are more examples in the ChildSteps App:

a. If you have ChildSteps on your tablet, tap on it to open it. Tap on Dashboard and find a list item that
relates to physical development. Tap on the milestone ‘Gross motor skills’. b. Explore all the activities.
For each activity you will see Additional Learning Opportunity. c. Tap the arrow next to ‘Continue
Assessing Children’. You will see a plan for the activity. All the activities in ChildSteps are planned in a
similar way to the Activity Plan you have used.
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Activity 2: Planning games and activities for gross motor development

Comment

These activities are all opportunities for children to play and learn. They are also opportunities for
you to observe and monitor children’s progress through their milestones journey. If you plan all
your activities in this way you will see that all the activities have a clear purpose related to the
milestones. Whenever you plan an activity you think about the child’s journey:

+ What do you want children to do and learn?

+ What milestone and indicators are children developing?

+ Which children will do this activity?

« Is this activity easy for some children, or challenging for other children?

Now you have some new gross motor games and activities that you can use in your classes.

Keep your eyes and ears open for new ideas all the time, you can never get enough of them!

Now let’s plan a fine motor skills activity together.
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Activity 3: Planning an activity to support fine motor development

Time: 30 minutes

1. Look again at the list for 5 to 6 year olds for fine motor development.

At age 5 to 6, most children can:

+ hold a pencil using 3 fingers

+ cut on a line with scissors

+ dress themselves independently

+ cut out simple shapes

+ colour in inside the lines

+ draw very simple pictures

+ paste and glue in the right way

+ decide if they are right- or left-handed, and use that hand most of the time

2. Choose two of the fine motor skills above.

a. Think about an activity that supports find motor development

b. In your printed copy of the course, use the Activity Plan again to plan your fine motor activities.

Planning fine motor activity one Planning gross motor activity

Activity Plan
Purpose:

Time:

Context:

Resources:

Preparation:
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Activity 3: Planning an activity to support fine motor development

Activity Plan

Procedure:

Planning fine motor activity two

Activity Plan
Purpose:

Time:

Context:

Resources:

Preparation:

Procedure:

3. Now you have some new ideas from other teachers and from this course for games and activities that
promote physical development. You will continue to think of new activities all the time. You can share
those with other teachers. Explore more examples in the ChildSteps App:

a. If you have ChildSteps on your tablet, tap on it to open it. Tap on Dashboard and find a list item that
relates to physical development. Tap on the milestone ‘Fine Muscle Control’. b. Explore all the activities.
For each activity you will see Additional Learning Opportunity. c. Tap the arrow next to ‘Continue
Assessing Children’. You will see a plan for the activity. All the activities in ChildSteps are planned in a
similar way to the Activity Plan you have used.
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Comment

While you are planning, remember that a good activity will:

Support the children in a skill
Keep children interested

Be simple

Be easy for you to make or find
Be fun to do

a s wp -
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Activity 4: Stop and Think!

Activity 4: Stop and Think!

Time: 25 minutes

1. Read the hopscotch game below. Write down your opinion (what you think) about the game. What will
children learn? Will children have fun? Where can you get the resources?

Hopscotch for gross motor development
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Activity Plan
Purpose:

Time:

Context:
Resources:

Preparation:

Hopscotch

Coordination, body movement, balance, counting numbers, taking turns,
following rules

As long as the children need

Outside, any children who want to play

1. Chalk or a stick to make lines in the sand

2. Small stones

1. Use chalk to draw this hopscotch pattern on the ground or use masking
tape on the floor. Your pattern will have 10 numbered sections.
2. Each player has a stone, or a bottle top, a button or a small object.
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Activity Plan Hopscotch

Procedure:
1. The game starts with the player throwing the small object into the first

square. The small object must not touch the lines of the square or
bounce out of it. If it does, the player loses a turn to the next player.

2. After the small object has been placed in the first square, the player
needs to hop over the first square, leaving the small object where it is.
Single squares must be hoped on using one foot. The player can decide
which foot s/he wants to use.

3. For side-by-side squares, the player jumps with both the legs: the left leg
for the left square and the right leg for the right square. In this way, the
player has to jump all the way to 10.

4. The player can hop in square 10 in any way. This is because this is a
special square.

5. After this, the player must turn around and jump or hop back to the start.

6. When s/he reaches square 2, s/he has to pick up the small object, hop in
the square 1, and come out of the game.

7. To continue the game, the same player must throw the small object into
square 2 and hop in square 1, hop over square 2 and then on to three,
four, five all the way to 10 where s/he turns, comes back to the start,
picking up the small object on his/her way. S/he continues to throw into
square numbers 3, 4 and so on.

8. The first person to throw the small object in every square up to number 9
and come back again is the winner. The player who loses his/her chance
will wait for his/her turn and then continue playing from the place where
s/he left the game.

9. A player loses his/her chance if s/he:

o stepsonaline

° misses a square

o hops on the square containing the small object
o touches the ground with his/her hands

o lands with both the feet in a single square
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Activity 5: Stop and Think!

Time: 40 minutes

1. Read the pegging activity below. Write down your opinion (what you think) about the activity. What will
children learn? Will children have fun? Where can you get the resources?

Pegging for fine motor development

Activity Plan Pegging

Purpose: Coordination, visual and motor integration, counting numbers, taking turns
Time: As long as the children need

Context:

1. This is a game for two children.
2. Inside or outside

Resources:
1. Small plastic bowl or a clean empty tin

2. Some washing pegs
3. Write numbers 0 to 10 on pegs, one number on each peg, using a pencil
or pen.

Preparation:
1. Write numbers 0 to 10 on pegs, one number on each peg, using a pencil

or pen.
2. Place the small plastic bowl or a tin on a table or on the ground outside.
3. Putall the pegs in the bowl.

Procedure: + The children take turns to pick up the pegs.

+ The first child picks up peg number 0 and puts it on the edge of the bowl
or the tin.

+ The second child finds peg number 1 and puts it on the edge of the bowl
or tin.

+ The first child picks up peg number 2 and puts it on the edge of the bowl
or tin.

+ The children continue in this way until the pegs from 0 to 10 have all
been put in the right order on the edge.
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Activity 6: Try it out!

Activity 6: Try it out!

Time: 50 minutes

Choose one gross motor activity/game and one fine motor activity/game.

1. Plan, prepare and try out the games or activities with your children. Remember to use the Activity Plan to

plan your activities.
2. Observe the child or children carefully while they do the activity/game. Bring your observation notes to the

next study session.

a. Write down what you see

&

b. Write down what you hear

c. Write down what you feel

V%

d. Rate one child based on your observations. Use the rating scale you chose in Module 2 Unit 3 Activity 2,
or use the rating scale in your curriculum or in the ChildSteps App on your table.

e. Think about how you will report on your observation of one child: What can the child do well, what does
the child struggle with, what support will you give the child. A report might look something like this:
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Cicervotion Report Tevm Three

Havae of child:

rate of birth:

what the ehild oees well whal the ehild struggles with

wWhat support Dwill give the child | whe can help me

3. You will share these activities and report on your observations in the Learning Group in Unit 4.

a. Take photographs or a video of children doing the activities, using your tablet.
b. Take photographs of your observation records and rating of children.

c. Prepare to report on one child.

Unit 3

Why you are here

To share and reflect on activities

To change activities to make them different and interesting for different children
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Activity 1: Review

Activity 1: Review

Time: 15 minutes

You will not have enough time to share all the activities you planned, prepared and tried out and observed.
Choose one or two only to share now. You can share others in your own time.

1. Share the photographs or video that you took from Activity 3 in the previous unit.
2. Report to other teachers on your observation, and your ratings of one child you observed.
3. Take notes about other activities using the Activity Plan.

Activity Plan
Purpose:

Time:

Context:

Resources:

Preparation:

Procedure:
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Activity 2: Thinking carefully about activities and games

Time: 35 minutes

1. Watch the Physical video.

In the video, you will see three activities that support children’s physical development:
a. Obstacle course
b. Throwing stones

c. Three-legged walk

2. Read the list of things in the first column of the Obstacle Course Quiz.

Obstacle Course Quiz: True False
An obstacle course supports gross motor development [:] D
An obstacle course supports fine motor development D D
An obstacle course is an indoor activity only D D
An obstacle course can be done with many children D D
An obstacle course is a game for boys only D D

3. Watch the Physical video again. This time, while you watch the video, in your printed copy of the course
put a tick v to show True or False about each thing in the list.

4. Talk together about what you have marked on the quiz in your printed copy of the course.
5. When you agree, tap True or False on the tablet.
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Activity 2: Thinking carefully about activities and games

Comment

We plan activities and games to support children to develop and learn. When you started planning
your activities in Module 1 Unit 3 Activity 4 you thought about planning from simple activities to
more difficult activities.

We observe children playing and working. We can make changes if we think the activity is too
simple or too difficult.

We can do an activity in one way to support most children. But sometimes we need to change the
activity. We do this because every child’s journey through the domains and milestones is different.
When we think about every child’s journey we think about the needs of all children. No child is left
out.

1. Some children work fast and need to be challenged. We can make the activity more difficult for
them.

2. Some children might struggle with the activity. We can make the activity simpler or easier for
these children to support their physical development better.

3. Some children will quickly get bored. We can find a new way to play the game or activity to
keep them interested.
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Activity 3: Making gross motor activities at the right level for different children

Time: 35 minutes

1. Watch the Physical video again. While you are watching, think about how you can make throwing stones
easier, more difficult and more interesting.
In your printed copy of the course or on the tablet, write down what you think:

| can make the throwing stones game easier by

| can make the throwing stones game more difficult by

| can make the throwing stones game more interesting by
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Activity 3: Making gross motor activities at the right level for different children

Comment

In the video, you saw the children throwing stones into circles in the sand. The first time, the circle
was big. Then the teacher drew a smaller circle. This made it more difficult for the children. They
had to throw more carefully to get the stones into the small circle.

There are many ways that we can change the throwing stones game to support children in
different ways.

For a child who finds this too difficult, we can:

1. Make the circles bigger.
2. Allow the child to stand close to the circle and just drop it in.
For a child who finds this too easy, we can:

1. Make the circles smaller.

2. Use smaller stones.

3. The child can stand on one foot while throwing the stone.
To make this game more interesting, we can:

1. Write numbers in the circles. The teacher calls out a number and the child has to get the
stone into that circle.

2. A counting game. The child has to throw the stones into the circles in the correct order. For
example, the child must first throw into circle one, then into circle two and so on. While they
are throwing they must call out the number of the circle. If they do not get the stone into the
circle, they have to start again.

3. Aletters game. The same can be done by writing a few letters of the alphabet on the circles.
The teacher can call out the letter and the child has to get the stone into that circle.

4. Change hands. The child has to throw the stone with their other hand (if they are right-
handed they throw with their left hand, and if they are left-handed they throw with their right
hand).

You remember from Module 2 that you always ask yourself WHY a child might struggle with an
activity. In this activity, for example, it might be the child cannot see the circle well because she
has a challenge with her eyes. You can find that out if you make sure that all children do basic
screening tests for eyesight and hearing.

Did you think of different ideas? Share your ideas.

Now, look at this picture of a child walking on tin stilts.
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2. Write down and share how you can make the tin stilts activity easier, more difficult or more interesting.

a. For a child who finds walking and balancing on stilts too difficult, we can:

b. For a child who finds walking balancing on stilts too easy, we can:

c. To make this game more interesting, we can:
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Activity 4: Making a fine motor activity at the right level for different children

Time: 35 minutes

1. Look at these pictures of a stones game. The child takes the stones one by one and places them carefully
on the line. Each stone must sit on the line.
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2. Do this True or False quiz about the stones activity:
Stones Activity Quiz True False
Picture 3 is the most difficult stones activity D [:]
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Activity 4: Making a fine motor activity at the right level for different children

Stones Activity Quiz True False
Picture 1 is the easiest stones activity D D

Picture 1 is more interesting than Picture 3
Picture 2 is more difficult than Picture 3
A child who cannot do the stones activity in Picture 1 should begin with Picture 3

A child who can do the stones activity in Picture 2 can move to Picture 1

0000
0000

Comment

There are many ways to change the stones game to support children in different ways.

For a child who finds this too difficult, we can:
Make the line we draw for them shorter, or less curved.
Make the stones bigger and easier to pick up and put on the line.

For a child who finds this too easy, we can:
Draw a more difficult line for the child to put the stones onto — a line with more curves in it.

To make this game more interesting, we can:
Ask the child to first put down the biggest stones, then the next biggest and so on, down to the
smallest. The child will have to look carefully at the size of the stones.

You have seen many examples of making activities more interesting for each child, and making them fit each
child’'s needs better.

If you have time, watch the Physical video one more time and think about how you can change the other
activities.
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Activity 5: Practicing observation

Time: In your own time

1. Inyour own time, when the children are playing the stones game, practise some observation skills that
you learned in Module 2.
a. Observe one child playing the stones game or the other game you have made.
b. In your printed copy of the course, write down what you see, hear and feel about this child.

c. What do you see the child doing? What is the child using? Who is next to the child?

d. What do you hear? Is the child speaking? What does the child say? Does this make sense? Does the
child make any other sounds (laughing, making the sound of an animal or a car)?

e. What feeling do you have as you watch the child? Does the child seem sad/happy/angry/frustrated?
How does this child seem to be today?

2. After your observation, sit and reflect on what you have written. Answer these questions about the child
you have observed:
a. Did the child enjoy the activity?
b. Was the activity too easy for the child?
c. Was the activity too difficult for the child?
d. Did the child become bored with the activity?

e. How will you change this activity to match what the child needs?
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3. You will share these activities and report on your observations in the Learning Group in Unit 4.

a. Take photographs or a video of children doing the activities, using your tablet.

b. Take photographs of your observation records and rating of children.

c. Prepare to report on one child. You can use the same observation report as you did in Unit 2
Ciservation Report Term Three
vt of child:

et of birth:
what the child dees well what the ehild struggles with

what support 1 will give the child | whe can help me

Unit 4 Learning Group

Why you are here

To report on physical development activities we have planned, prepared and observed.

To explore how we can support children to take more responsibility for the learning environment
and for themselves

Over the last three units, we have looked at:

1. What physical development in young children is
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2. The two main kinds of physical development, that is, gross motor development and fine motor
development

3. Planning, preparing, making and implementing our own activities to support physical development

4. Thinking more carefully about our activities and games, and how they support children in getting ready for
Grade 1

5. Changing our activities to support every child’s development as they go into Grade 1
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Activity 1: Review

Activity 1: Review

Time: 15 minutes

You will not have enough time to share all the activities you planned, prepared and tried out and observed.
Choose one or two only to share now. You can share others in your own time.

1. Share the photographs or video that you took from Activity 3 in the previous unit.
2. Report to other teachers on your observation, and your ratings of one child you observed.
3. Take notes about other activities using the Activity Plan.

Activity Plan
Purpose:

Time:

Context:

Resources:

Preparation:

Procedure:

The purpose of the next activity is to plan how to make a fine motor activity with your children, as part of
taking responsibility for their own learning environment.
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Activity 2: Making activities together: fine motor activity or game

Time: 25 minutes

1. Hereis a picture of an activity you and the children can make. For this game, the children get very small
stones out of a box using a peg.

-.:'I

2. Read and discuss the steps of the activity as a group. You can also listen to the steps on the tablet.

3.43



Activity 2: Making activities together: fine motor activity or game

What you will need:

1. Shoe boxes or other boxes like that. You need one box for each group of three children. That
means 7 boxes for 21 children.

String or plastic strips

A sharp stick

Paint and brushes, or crayons

Pegs

Stones

One box already made to show the children

SNCINCN A

Steps to make the game:

Show children the game you have already made.
+ Demonstrate how to play the game.
Divide your class into groups of 3 children.

+ Give each group a box with holes in the sides for string.
Give each group a long piece of string.

+ Each group chooses one child to start threading string through the holes in the box.
One child in the group looks for small stones to put into the box. The child can paint the
stones in different colours.

Tell the children that one child in the group will prepare the pegs for the game.

+ Each group chooses one child to paint and decorate three pegs.

All the children in each group can decorate their box using crayons or paint.
+ The children take turns in their group to play the game.

Watch the Making Games video of someone making activities for children.

a. There are four activities. Watch each one carefully.

b. Choose an activity from the video that supports fine motor development.

Discuss as a group how you can involve children in making this activity.
After the study group, in your own time, plan and prepare for your children to make this activity.

Comment

When you involve children in making activities they take some responsibility for their own learning
environment. The children will be very excited to make games. They learn how to do something
for themselves, and they exercise their muscles while they are making the games.

To make a game children have to follow the instructions too, which is good preparation for
primary school.

You will also have many games to put in your classroom that you didn’t have to make yourself!
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Earlier in this module we explored how we can help children take more responsibility. We looked at these
things that we can help children to do so that they are ready for Grade 1:

Put their school bags in their own space, or a special place

Bring medicine to school and take it at break time

Look after clothes and remember to take them home

Look after a reading book, turn pages properly and put the book away
Look after some writing, drawing or construction they have done
Sharpen a pencil

Put away pencils, erasers, rulers, etc.

Carry scissors safely

Help to keep the classroom clean

Help to keep the classroom tidy

© v XN~ wDd =
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Activity 3: Children taking responsibility

Activity 3: Children taking responsibility

Time: 25 minutes

1. Let's choose the example of children looking after some writing, drawing or construction they have done.
2. Look at this picture. Talk about the picture with a partner using the questions below the picture:

a. What is each child doing?
b. What do you think the boxes are used for?

¢. What kind of things can children store in the boxes?
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d. Who do you think is responsible for the boxes?

3. Discuss and write down how you can build other responsibility activities into your daily routine with the
children.

a. Looking after a reading book, turning pages properly and putting the book away carefully
| can build this into our daily routine by:

b. Sharpening a pencil
| can build this into our daily routine by:

c. Putting away pencils, erasers, rulers, etc.
| can build this into our daily routine by:

d. Carrying scissors safely
| can build this into our daily routine by:

Comment

Even simple activities like these help children to take responsibility. Adults sometimes do things
that children can easily do themselves with a bit of guidance.
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Activity 4: Activities we can do

Time: 25 minutes

1. Look back through this module.
a. Find all the children’s activities including the ones you made for yourself.
b. Write them in this table. When you want to use them, you can easily find them again.

Activity name and number Page number in my printed copy

Before you leave, complete this quiz for Module 3.
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Introduction

Introduction

Learning outcomes

By the end of this module, you will:

Work with children in meaningful ways to support social and emotional development, going into
Grade 1.

Support children to develop self-confidence in what they believe and can do, and in their
relationships with others.

Support children to think and talk about becoming part of a new bigger school.
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Module 4: Social and emotional domains

You will remember the Social
and Emotional domains are
part of our four child
development domains. In this
Module we will explore both of
these domains together.

Social and emotional
development in children is
strongly linked to behaviour
and discipline. You will explore
this more in Module 8: Making
the classroom work well.

Remember, the domains,
milestones and indicators are
not called exactly the same in
every country, in every
curriculum. In your country the
social and emotional domains
may be separate.

If you have ChildSteps on your
tablet, tap on it to open it. Tap
on Dashboard and find a list
item that relates to social and
emotional development. The
ChildSteps App is specific to
your country. What milestones
do you see for social and
emotional development? Can
you match them to milestones
in the diagram? Explore all the
activities.

Let's explore the social and emotional domains.

Unit1l

Why you are here

To understand what ‘identity’ means

To explore and understand our own identity

To understand the link between identity and school readiness
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Why you are here

To find ways to support a positive sense of identity in children

Many teachers believe the most important thing children need is high self-esteem, and a strong self-identity
as a foundation. If children are confident and proud of who they are they can learn anything. You will see self-
identity, self-confidence and self-esteem are milestones in the social and emotional domains you have seen.
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Activity 1: Identity - who am I?

Time: 40 minutes

Nurture Preferences
Encourage and support The things we like most
something or someone

Identity Competencies
Who or what you are the The things we know and
main things that you can do well

believe and think, how you
behave, how you feel about
yourself

We will explore our own identity before we think about the identity of children.

1. What does ‘identity’ mean?
2. Look at yourself in a mirror. Ask yourself:

a. Whoam I?
b. What things make me who | am?
Write down your answers:

My name is

| live

My family and friends are

| believe

| do things like
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| feel about myself that

3. Our preferences are part of identity. Write down your preferences.

Things | like Things | dislike (do not like)

4. Competencies are also part of our identity. When we feel competent, our self-esteem (self-respect and
self-confidence) grows and strengthens our identity.
Write down your competencies and things you are still learning.

Things | know and can do well Things | am still learning
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Comment

We know who we are and what we can do, but it changes.

Our adult identity develops and changes because we have new experiences and meet different
people.

Children’s identities also develop and change as they grow.

This does not only happen before children go to school. The experiences children have and people
they meet in Grade 1 will help to shape their identity.

This will happen all the way through primary school.

“The ECD educator can ensure a confident and happy
start to Grade One by supporting the development of a
positive identity.”

We all have preferences, things we like best. We feel more confident when we do things well, and
learn new things.

Children have preferences too. Teachers make a positive contribution to the development of a
child's identity by showing respect for and taking an interest in their preferences.

A teacher can build a child’s confidence by providing opportunities for success.
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Activity 1: Identity — who am I?

“An educator who provides lots of aépartumfties for a child
to feel competent is helping the child to build their identity.
It does not matter how small the opportunity is.”
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Activity 2: Building self-esteem

Time: 40 minutes

1. Write down two ways of building a child’s sense of competence. We have done two to show you how.
a. Give meaningful praise. Say to the child: “Well done for putting the pegs on the board and matching the
colours”

b. If a child makes a mistake, give the child a chance to put it right. For example, the teacher says: “Oh
dear, you knocked the water over. Let’s find the mop so you can wipe it up”

Comment

Praise can build self-esteem.

Always say why you are praising a child. Something like ‘You are so clever!’ or ‘You are fantastic!
is meaningless.

A child will feel proud if they can fix their own mistakes.

We can use positive language rather than negative language. For example, we can say ‘Things |
am still learning’ instead of ‘Things | don't know and can’t do'.

The way we talk to children helps to form their identity. Sometimes we talk in negative ways with
children. When teachers speak with dignity and respect, the children feel valuable.

Classroom rules are often negative, like ‘Don't make a mess’ or ‘Don’t run!’

Let's try turning a negative rule into a positive one.

2. Inthe second column below, write down the positive rule. We have done one example.

Negative Positive
Don't run Example: Let's walk
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Don't fight
Don't shout

Don't grab all the toys

a. Do you think this set of class rules is positive or negative? Why do you say so? Write down your

thoughts. (image)
F Classroom Rules “-\

Helping Hands

Listening Ears

Quiet Vaices

Looking Eyes

Walking Feet

¢34 ws
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“A child who feels valued develops confidence and a
healthy self-esteem.”

A Word Picture

A Word Picture is a way of describing someone. It includes things a person likes, what they can do, and some
information about themselves. This is Mrs Shiimi’s Word Picture:
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Physical: | don't like sports so |
don’t do many sports. Relaxing is
my favourite activity. | am rather
clumsy and often bump and knock
things. | like to eat sweet things. |
eat lots of fruit and chocolate.

Emotional: | am gentle, don't like
loud noises, and like to spend quiet
time on my own. | love my family
but | can get grumpy when they
don't listen to me and the house is
a mess. | like things to be in order,
neat and tidy.

Hester Shiimi
Born: 1 May 1990

Social: My family come from
Omusati but | was born in
Windhoek. | love children but | can
be impatient when they don't
listen. | am a hard-working
educator.

Cognitive (thinking): Reading is my
favourite hobby. | don't like
anything with maths. | did my Pre-
Primary training. | have enrolled at
UNISA to do my BEd next year.

A Word Picture should give the reader a good understanding and knowledge of a person. Do you now have a

clearer understanding and knowledge of Mrs Shiimi?

You have seen Mrs Shiimi’'s example of a Word Picture. Now do your own Word Picture.
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Activity 3: | know myself

Time: 40 minutes

1. Do your own Word Picture in the box below. Draw yourself in the middle of the box. Write down your name
and when you were born. In each blank box, write down words and sentences that describe who you are,
your competencies and your preferences.

Physical: Emotional:

Social: Cognitive (thinking):

2. Read your completed Word Picture. What did you notice about yourself? What would you like to do more
of or do differently?
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Comment

We have to think carefully about ourselves to do a Word Picture.
A Word Picture can help us realise the important things about ourselves.
These can be things we celebrate, but also some things we want to do differently.

We can do Word Pictures for children too, to learn more about them.

3. In your own time complete a Word Picture for one of your children. Use this blank one to do the word
picture of a child. Remember to write about the child in the middle.

Physical: Emotional:

Name of child:

Date of birth:

Social: Family: Cognitive (thinking):

Comment

Over time, think about writing a Word Picture for each child in your class. This will help you get to
know them better, and to understand what they need in getting ready for Grade 1.

A Word Picture can be very helpful for children coming into your class for the first time, for
example if you teach Grade 1.

Do you think we can ask parents and caregivers to write Word Pictures about their children?
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Unit 2

Why you are here

To understand the concept (idea) of ‘belonging’
To explore our own sense of belonging
To know what supports or undermines (damages) a child’s sense of belonging

To find ways to support the development of belonging in children

You can say that ‘belonging’ is related to the milestones ‘inclusivity’ and ‘responsible citizenship’, and to
‘responding to others’ emotions’. What other milestones in the social and emotional domains do you think
support a child’s sense of belonging?

Before you begin this unit, think about what you have learned from the previous unit.
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Activity 1: Review

Activity 1: Review

Time: 10 minutes

1. Write down one thing you have learned about your own identity from the last session.

2. Write down two things that you understand about children’s identity.

3. Share what you have written with a colleague, and talk about your ideas together.
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Activity 2: Belonging - who are we?

Time: 110 minutes

Belonging

To feel accepted and
included by others to know
that you are an important
part of the group

1. What does the word ‘belonging’ mean to you?
2. Read this description of social groups:

A group is made when more two or more people come together for a reason, for example, a
family supper, friends meeting for coffee, a sports team, a book club, a study group, a school or
centre, a choir, and miners on the same shift.

a. Do you belong to a social group?

b. How do you feel about belonging to a group?

3. Read the storybook “Why is Nita upside down” by taking turns to read out loud and show the pictures.
4. Discuss the story with the teachers who are studying with you. Use the following questions as a guide:

a. Why did Nita think she did not belong?
b. How did Nita feel when she thought she did not belong?
c. What changed?

d. How did Nita feel when she thought she belonged?
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Activity 2: Belonging — who are we?

Comment

Nita does not think she fits in because she does not talk like other people. She stutters.

That is why she always hangs upside down on the play equipment by herself. She does not feel
part of the group of children.

Navi tells her that everyone is different, and that is okay. This helps Nita to feel the right way
round.

Now she feels part of the group.

In the table below is a list of 10 kinds of behaviour found in groups of children. Write YES next to the
positive behaviours that will foster (encourage) a child's sense of belonging to the group. Write NO next
to the negative behaviours that will undermine (damage) a child’s sense of belonging. The first one has
been done to show you how.

Discuss and write down what you think about the following:

a. How can you encourage positive behaviour that will help children feel like they belong in your
classroom?

b. How can you discourage negative behaviours that may undermine a child’s sense of belonging in your
classroom?

Watch the video Belonging. This shows adults in ECD centres in Malawi interacting with children.

You have talked about building children’s sense of belonging, and building their confidence and self-
esteem. Read the following questions, watch the video again, and then respond to the questions.

a. In the video what examples can you see of adults supporting children and building their confidence?

b. In the video what examples can you see of adults being inclusive?
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Comment

In the beginning of the video we see a teacher gently supporting a young child to concentrate, and
to learn the skill of drawing in the sand. He carefully and sensitively guides the child when she
makes a mistake. He does not scold or discipline the child in a negative way.

Next, we see an adult and a child reading a book together. Another child shows interest in the
book. The teacher includes her in the reading. This is a simple and effective way of being
inclusive.

At the end of the video a child and a teacher are talking in an excited way about the shapes in the
book. When the child nods her head you know that she is confident and enjoys being part of a
conversation with the teacher. All of these interactions between children and teachers are good
examples of how we can help to build confidence and create a sense of belonging for children, in
everything we do.

9. Think of an idea for an activity that will build children’s confidence. Maybe it is an activity that you already

do with children.

a. Use the Activity Plan to plan the activity. Remember, the purpose is to build children’s self-confidence.

b. Do it with children in your own time. Take a photograph or a video and share it with other teachers at
your next group meeting.

10. Can you find more examples in the ChildSteps App?

11.

a. If you have ChildSteps on your tablet, tap on it to open it. Tap on Dashboard and find a list item that
relates to social or emotional development. Tap on the milestone you have chosen. b. Explore all the
activities. Choose an activity you think you can use to support children’s social or emotional
development. c. Tap the arrow next to ‘Continue Assessing Children’. You will see a plan for the activity.
All the activities in ChildSteps are planned in a similar way to the Activity Plan you have used.

If you don't have ChildSteps maybe you can find ideas for activities in your country curriculum or syllabus.

Unit 3

Why you are here

To reflect on what we learned in Unit 2

To deepen our understanding of Social and Emotional development

4.19



Why you are here

To understand Social and Emotional development in relation to school readiness

To create activities that support Social and Emotional development in children
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Activity 1: Review

Time: 20 minutes

At the end of Unit 2, you chose an idea to do with children to help them feel like they belong in the class.

1. Spend 10 minutes reflecting on how the activity went. Use these questions:

a. Did the children enjoy the activity? How do you know?
b. Why do you think the activity developed a sense of belonging?

c. What will you do differently next time?

2. Complete the quiz below. Read all answers before you decide which answers are correct. Tap on each
correct answer on your tablet, or put a tick v in your printed copy of the course.

| nurture identity and belonging in my children when I

Teach children to be kind, caring and helpful to others
Divide the children into groups according to their culture
Follow the Religious and Moral Education curriculum

Encourage the children to talk about themselves

00000

Provide play experiences that give children a sense of achievement

In Unit 2, you did some activities about supporting your own sense of identity and belonging. Now we will
adapt (change) these same teacher activities to create Identity and Belonging activities for pre-primary and
primary school children. We will ask two important questions:

1. How can | adapt an adult activity to do it with children?
2. What will the children learn by doing the adapted activity?
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Activity 2: Activities to support Social and Emotional development

Time: 100 minutes

1. You will remember Activity 2 from Unit 1:

Look at yourself in a mirror. Ask yourself:
a. Who am I?
b. What things make me who | am?

Write down your answers:

My name is

I live

My family and friends are

| believe

| do things like

| feel about myself that

2. We want to change this activity to suit children. We ask and answer our two important questions:

How can | change the activity to do it with children?

The children look in the mirror but they can’t write. | will ask the children to draw themselves, their home,
family, friends, what they like and what they don't like. The children do one drawing a day. At the end of the
week, | will staple the five pages together to make a ‘Me" book for each child. In the next week, the children
show and talk about their ‘Me’ books with the other children.

What will the children learn by doing the activity?
The children will begin to understand their own identity and belonging. They will draw and talk about
who they are, where they belong, their preferences and what makes them unique (special). They will
also learn about other children’s identity and culture.
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3. You will also remember this activity from Activity 2 Unit 1:

Our preferences are part of identity. Write down your preferences.

Things | like Things | dislike (do not like)

a. Ask and answer our two important questions to adapt the activity for children.

How can | change the activity to do it with children?

What will the children learn by doing the activity?

Competencies (the things we know and can do well) are also part of our identity. Write down
your competencies in the blank boxes below.

Things | know and can do well Things | am still learning

a. Ask and answer our two important questions to adapt the activity for children.

How can | change the activity to do it with children?
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What will the children learn by doing the activity?

Unit 4 Learning Group

Why you are here

To review what we understand about Social and Emotional development

To understand how multilingualism supports Social and Emotional development
To see the link between Social and Emotional development and school readiness
To create language activities that support Social and Emotional development

Do a quiz

Start with a review of what you have learned in Units 1, 2 and 3.
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Activity 1: Review

Time: 30 minutes

1. You belong to this learning group. Think about and share:

a. How do you feel about belonging to this learning group?
b. What is your identity in this group?

c. What have you learned about yourself and about other people?

2. Choose one or two people in the group, and share the Word Picture they completed for one of their
children. Share what worked well and what was challenging.

In the next activity, you will think about how using mother tongue language with children can help to build a
strong and positive identity and sense of belonging in children.
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Activity 2: Using mother tongue to support Social and Emotional development

Activity 2: Using mother tongue to support Social and Emotional development

Time: 90 minutes

Mother tongue

The first language you
grow up with from
childhood the language’s
the child and family use at
home

1. Read what the National Curriculum says about multilingualism:

Develop policy guidelines on inclusive education that provides for the integration of learners with special
needs, OVCs, indigenous language minorities and religious minorities. [2005, MOET, Lesotho Education
Sector Strategic Plan: 2005-2015, page 45]

2. Think about the children you teach. Write down the name/s of all the mother tongue language/s of the
children you teach:

2. ls the language of teaching in your classroom different from the children’s mother tongue languages?
Here are some ideas that Mrs Shiimi used to encourage children to use their mother tongue. Tap on your
tablet, or put a tick v in your printed copy of the course, next to the things you can do with your children:

Learn the words for welcoming a child in their mother tongue. Welcome each child, parent
and caregiver in their mother tongue when they come to school. Write down the mother
tongue welcome words on paper and stick them on the door of the classroom.

Invite a colleague, parent or caregiver to come to school and tell a story to the children in D
their mother tongue. Discuss the story in the language you use in the classroom.

Ask a colleague, parent or caregiver to write down the mother tongue words that go with
the themes, e.g. the mother tongue words for ‘head’, ‘arm’, ‘eye’, ‘nose’, ‘'mouth’, ‘ear’, ‘hand’,
‘leg’, ‘feet’, ‘body’ for the theme ‘My Body’. Put the mother tongue and other language words
on the display table or on a poster. Ask the children to teach you and the other children the
mother tongue words by ‘reading’ them out loud.

Invite a colleague, parent or caregiver to teach you and the children an indigenous game
that you can play at school. Ask the adult to explain the game in their home language. Ask
the mother tongue children to translate and teach you and the children the game.
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Label the things in your classroom, e.g. ‘door’, ‘window’, ‘cupboard’, in all the languages you D
hear in your classroom. Stick each word next to the thing it is labelling.

Invite a colleague, parent or caregiver to teach you and the children a song or poem in a C]
language you do not know.

3. Read quietly or out loud the storybook, “Zama is Great”, on your tablet.

a. Read the ideas below for using the story “Zama is Great” to speak and learn other languages with
children.

b. Tap on your tablet, or put a tick v in your printed copy of the course, next to the things you can do with
the storybook.

The teacher shows the children a picture of Zama from the storybook and says, ‘Let’s say D
hello to Zama in all the languages we know.' The teacher can ask parents and other

teachers to share their languages too.

The teacher makes up a friend for Zama and says to the children, ‘Zama has a friend. His

name is Festus. He speaks Afrikaans’. The teacher chooses a word or short sentence from

the storybook and asks the children, ‘How do we say this to Festus?’ (you can change the
friends’ names and the languages they speak)

The teacher says to the children, ‘Let’s count the number of pages in the storybook in D
Sesotho’ (or any one of the children’s mother tongues).

4. Write down your own idea here for using the storybook “Zama the Great” to learn different languages:

5. Can you find more examples in the ChildSteps App?

a. If you have ChildSteps on your tablet, tap on it to open it. Tap on Dashboard and find a list item that
relates to language development. b. Explore all the activities. Choose an activity you think you can use
to support children to express themselves in their own language with confidence. c. Tap the arrow next
to ‘Continue Assessing Children’. You will see a plan for the activity.

Comment

Children are ready for Grade 1, and for the rest of primary school, when they know who they are,
understand their preferences and competencies, and feel a sense of belonging to their culture,
family and community while respecting the preferences and cultures of others.

To end off Module 4 do the Module Quiz
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Introduction

Introduction

Learning outcomes

By the end of this module, you will:

Understand what language development is in the cognitive domain, for young children.

Give children time to play in ways that help them to:

listen carefully over longer periods of time
follow instructions and respond in the right way

communicate using spoken language

start understanding that words can be written down

develop vocabulary

have more mature conversations

You will remember the Cognitive domain is one of
four child development domains. It is a very large
domain because it includes general milestones for
thinking, and milestones for language and numeracy.
In this Module we will explore the milestones for
language. Remember, the domains, milestones and
indicators are not called the same in every country, in
every curriculum. The important milestones in the
cognitive domain for language development are:

- language proficiency (speaking)

+ comprehension (reading and writing)

- visual discrimination (reading and writing)
+ auditory discrimination (listening), and

- print awareness (reading and writing).

Cognitive domain
1. Visual perception

2. Auditory perception

3. Working memory

4. Self-concept

5. Language proficiency
6. Comprehension

7. Logical thinking

8. Approaches to learning
9. Critical thinking

10. Problem solving

11. Decision making

12. Imagination

13. Visual discrimination
14, Auditory discrimination
15. Sequencing

16. Visual closure

17. Visual spatial relationships
18. Print awareness

19. Number sense

20. Measurement

21. Emergent financial literacy

If you have ChildSteps on your tablet, tap on it to open it. Tap on Dashboard and find a list item that relates to
language development. The ChildSteps App is specific to your country. What milestones do you see for
language development? Can you match them to milestones in the diagram? Explore all the activities.

5.2



Module 5: Cognitive domain (language focus)

Unit 1

Why you are here

To understand what language is
To understand different kinds of language young children use — verbal and written

To think about the language activities a child going into Grade 1 might do, and the skills they
might need

Understand how teachers can use their own spoken language to support children’s language
development

The language curriculum for pre-primary and Grade 1 usually includes four skills: listening, speaking, reading
and writing — in other words, how we communicate. Some countries talk about preparatory reading and
preparatory writing. Other countries talk about handwriting too. This module will not focus on a specific
curriculum.

The focus is on how to reach milestones in the cognitive domain that will support language development in
young children.
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Activity 1: How do human beings communicate?

Activity 1: How do human beings communicate?

Time: 40 minutes

Vocabulary
Words of a language

We communicate in many different ways every day.

Let’s first think about spoken language. There are two parts to spoken language, one is listening and
understanding, and the other is speaking.

1. How do we use listening? Here is an example: “I listen to the radio in the mornings to get the news for the
day.” Write down three more ways in which you use listening every day:

2. Now let’s think about speaking. Here is an example: “I use spoken language to tell the person in the shop
what | want to buy.” Write down three more ways in which you use speaking every day:

3. What about using reading and writing? Written words are around us wherever we are. As adults we use
reading and writing almost every day.

a. Write down three ways in which you use reading every day:

b. And now write down three ways in which you use writing every day:
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Comment

We use language every day. This is why the development of spoken and written language is such
an important part of a child’s development.

Language is at the heart of almost everything we do as human beings. We use language to
communicate, and we communicate every single day of our lives. We communicate using
listening and speaking, understanding what others are saying and responding to them. Deaf
people use sign language to communicate when they can’t speak.

Spoken and written language is like an engine (machine) for learning and thinking. For example,
on this course you listen to each other while learning, and watch and listen to videos. You discuss
and talk about things you read and see in your printed copy of the courses and on your tablets.
You write things down in order to learn.

Most children follow the same path of learning as they learn and develop language, but each child
will do this in their own time. Children will not all be able to do the same things at the same time.
They are all different, just as we adults are all different.

Can you think of an activity that you do where children do NOT have to listen and respond?

No! Everything we do needs children to listen and to speak. This is why it is such an important
responsibility of the pre-primary teacher.
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Activity 2: Language skills in the year before Grade 1

Time: 40 minutes

1. Look at this list of language skills we can expect pre-primary children to use, in their home language.

At age 4 to 6 years old, most children:

- understand and use words that explain difficult feelings such as ‘confused’ (not sure), ‘upset’
(sad or angry) and ‘delighted’ (very happy).

+ understand and use words that explain where things are, such as ‘between’, ‘above’, ‘below’
and ‘on top'.

+ use long sentences of up to nine or ten words.

+ know how to put meaningful parts of words together.

+ remember things and use their memory to do things like re-telling stories, following
directions, solving problems,

+ talk about things that have happened in the past or will happen in the future; for example,
words like ‘before’, ‘after’ and ‘next week'.

- start asking questions if they don’t understand an instruction.

+ follow directions with more than two steps; for example, ‘Give your money to the lady in the
shop first, and she will give you change, and then we can go and catch our taxi’. The child
might not do things in the right order.

+ say difficult words, but might miss out some sounds of a word.

« storytelling, but sometimes with too much or not enough information. Sometimes the ends
of stories might not make sense.

+ take turns in conversations with other children.

+ begin to use language to tease and tell jokes. They might play with the sounds of words, or
even make up their own words in play.

2. Inthe list for 4- to 6-year-old children, some skills are in bold. These are skills that are very important to
develop in the year before Grade 1.

3. Think about why these skills are important in preparation for Grade 1. Fill in the following table. We have
done one example for you.

Communication skill Why this is important in preparation for Grade 1
know how to put meaningful Children need to hear and use different parts of words
parts of words together together so they can speak, understand, read and write them.

Start asking questions if they
don’t understand an instruction
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Communication skill Why this is important in preparation for Grade 1
Follow directions with more than
two steps.

Say difficult words, but might
miss out some sounds of a word

Take turns in conversations with
other children

4. Write down two other listening and speaking skills you think will children need before they begin Grade 1.
We have written one example.

a. Understand a question that the teacher asks

b.

5. Also write down any reading and writing skills you think children need to develop in the year before Grade
1.

a. Read their own name

b.
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Comment

Children develop listening, speaking, reading and writing skills before they go to primary school,
but not in the same way. Children are all different, and grow and develop in their own time.

Some children might be able to do these things. Some children may still be trying to do them.
Other children may not be able to do them yet.

Children spend a lot of time with us, so we have wonderful opportunities to support children’s
language development.

We don't always need special resources to do this. We use language ourselves every day. So we
can think about how we use our own language to support children’s language and
communication. We need to speak to children very often and about everyday things. Even very
young children and babies learn a lot of language when we speak to them.
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Activity 3: Listening and speaking with children

Time: 40 minutes

1. Look at these pictures. They give us some ideas about how we can speak to children.

This tea is too hot for me to drink. Do you
drink tea at home?

Use every opportunity to talk with children.

a. What else can the pre-primary teacher say?
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Use words that you know children don’t know.
This will give them new vocabulary.

b. What new words can the pre-primary teacher use to talk about the picture?
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R ﬁ\ You could poke your eye out
' with that sharp stick!
—

Give children infomation about objects, feelings
and things that might happen.

c. What new information can the pre-primary teacher give?
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Ask children quié;tfonis"’ as often as you can.

d. What questions can the pre-primary teacher ask these children?
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Why do you think
ba”‘js bounce?

Because they
are heavy.

Because | make

it bounce with
my hand.

Ask children's opinion and take their answers seriously.

e. What other answer might the third child in the picture give?

f. What other question about the ball can the pre-primary teacher ask?
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Children please put your things away now. Please put
your lunch box tn your bag.

\._—

Repeat yourself using different words to help children
understand

g. The pre-primary teacher doesn’t just say, ‘Put your things away’. She says what the children must put
away. Write down something else she could say to make her first sentence clearer.

h. Write down one other way teachers can communicate with children to help their language development.
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Comment

There are lots of opportunities for children to listen and talk to each other and with you, their
teacher.

Get down to your children’s level, make eye contact and listen carefully to them. When you have
eye contact, speak straight to them.

Break up your long sentences into shorter ones.
Keep your sentences simple.

Talking costs nothing!

Unit 2

Why you are here

To understand that we have a responsibility to support children’s language development
To share languages games or songs with each other
To plan more listening and speaking games that will support children’s language development

To remind ourselves about observation and how useful it is
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Activity 1: Review

Time: 15 minutes

1. In Unit 1, we talked about spoken language and written language. In spoken language, we explored ways
of listening and speaking with children. Think about and share your ideas about the pictures from Unit 1
Activity 3.

2. Give each other feedback. If you are on your own, think about how you can change or add to your ideas.

3. Spend 5 minutes sharing games and songs that you know that could develop communication skills.

Comment

We already know so many games and songs that we can use with children to develop their
language.

Some of them come from when we were children.

If we share these with each other, we will all have many more ideas.

Look at these pictures:

1. ‘Shopping’ game

5.16



Module 5: Cognitive domain (language focus)

| went to the shops]

and | bought eggs. [ went to the shops and |

bought eggs AND matches
AND soap.

[ went to the shops
and | bought eggs
AND matches.

2. ‘I can see’ game
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that bounces when
we drop it.

[ can see somethfng]

3. ‘Give me a word' game
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How many words with the sound ‘s’ can you
think of?
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Activity 2: Thinking about our games and songs

Time: 25 minutes

1. Think and talk about the pictures of the ‘Shopping game’, ‘l can see game’ and ‘Give me a word game’
again.
2. Choose two of these games. Complete a table for each game in your printed copy of the course.

Name of game:

Does the game use listening or speaking skills, or both?

Does it also use other skills, such as memory skills?

Can children play this game in any language?

What do you need to prepare for this game?

How does this game support children with Grade 1 learning?

Name of game:
Does the game use listening or speaking skills, or both?

Does it also use other skills, such as memory skills?

Can children play this game in any language?

5.20



Module 5: Cognitive domain (language focus)

Name of game:

What do you need to prepare for this game?

How does this game support children with Grade 1 learning?

Comment

We read in Unit 1 that children aged 4 to 6 years old:

+ use long sentences of up to nine or ten words.

+ follow directions with more than two steps; for example, ‘Give your money to the lady in the
shop first, and she will give you change, and then we can go and catch our taxi'. The child
might not do things in the right order.

+ take turns in conversations with other children.

We think the Shopping Game helps them with these communication skills.

The other games are helpful too — in recognising the beginnings of words, and in guessing words
from a description. When children are in Grade 1, they will think of words beginning with a
particular letter, and they will describe things and ask other children to guess them.

And these games can be played in any language!

Now it is your turn to think of a listening and speaking game. Our children need some important listening and
speaking skills for Grade 1. They will need to:

Think about the beginning or end of words
Ask questions to get an answer
Follow instructions

Howond -

Take turns in a conversation or a game

In the next activity, you will think about this list of skills, and design a new game or activity for two of the
skills.
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Activity 3: Your game

Time: 25 minutes

1. Here is the list of language skills for children aged 4 to 6 that you discussed in Unit 1. Read and discuss it
again.

At age 4 to 6 years old, most children:

+ understand and use words that explain difficult feelings such as ‘confused’ (not sure), ‘upset’
(sad or angry) and ‘delighted’ (very happy).

+ understand and use words that explain where things are, such as ‘between’, ‘above’, ‘below’
and ‘on top'.

+ use long sentences of up to nine or ten words.

+ know many different parts of words and how to add to the beginning and end of words.

+ talk about things that have happened in the past or will happen in the future; for example,
words like ‘before’, ‘after’ and ‘next week'’.

- start asking questions if they don’t understand an instruction.

+ follow directions with more than two steps; for example, ‘Give your money to the lady in the
shop first, and she will give you change, and then we can go and catch our taxi’. The child
might not do things in the right order.

+ say difficult words, but might miss out some sounds of a word.

« storytelling, but sometimes with too much or not enough information. Sometimes the ends
of stories might not make sense.

+ take turns in conversations with other children.

+ begin to use language to tease and tell jokes. They might play with the sounds of words, or
even make up their own words in play.

2. Think of a game that you know, or make up a new game for two of the skills.
3. Use the Activity Plan to write down your listening and speaking games in your printed copy of the course
or tablet. We have done one example to show you how.

Activity Plan Vusi says

Purpose: Listening and speaking: follow directions, respond to instructions
Time: Music and movement

Context: Whole group, or small group of children while others play outside
Resources: Teacher and children

Preparation: Think about different actions children need to strengthen eg. Balance
Procedure:

1. Stand in front of the children and explain the game.
2. Teacher says: ‘Vusi says touch your head.’ Children copy, and touch their
heads.

5.22



Module 5: Cognitive domain (language focus)

Activity Plan Vusi says

3. Teacher says ‘'Vusi says balance on one leg,. Children copy and balance
on one leg.

4. Teacher says ‘Bend your knees.’ Children DO NOT copy because Vusi did
not say it! Children must only copy if teacher says ‘Vusi says ... If
children copy when teacher does not say “Vusi says ..”, then they are out
of the game.

Now you plan your own two language activities for two of the skills in the 4 to 6 years old list.

AND

Activity Plan
Purpose:

Time:

Context:

Resources:

Preparation:

Procedure:

Activity Plan
Purpose:

Time:

5.23



Activity 3: Your game

Activity Plan
Context:

Resources:

Preparation:

Procedure:

Comment

Now you have a few new games/activities that you can use in your classrooms.

Most teachers keep their eyes and ears open for new ideas. We can never get enough of them
when working with our children!

After this study unit, you will do one activity or game with children, and observe some children doing it.

In the next Activity 4 you will choose one activity or game, do it with children, and observe and rate them.
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Activity 4: Try it out!

Time: 55 minutes

1. Choose one listening and speaking game from the ones you have just planned.

2. Prepare and try out the game or activity with your children.

3. Observe one or two children carefully while they do the activity/game. Bring your observation notes to the
next study session.

a. Write down what you see

&

b. Write down what you hear

c. Write down what you feel

V%

d. Rate one child based on your observations. Use the rating scale you chose in Module 2 Unit 3 Activity 2,
or use the rating scale in your curriculum or in the ChildSteps App on your tablet.

4. You will share these activities and report on your observations in the in Unit 3.

a. Take photographs or a video of children doing the activities, using your tablet.

b. Take photographs of your observation records and rating of children.

5.25



Unit 3

c. Prepare to report on one child. You can use the same observation report as you did in Unit 2

chservation Repert Term Three
ravag of child:
rate of birth:
what the child does well what the child struggles with

what support [ will give the child | whe can help me

5. Can you find more examples in the ChildSteps App?

a. If you have ChildSteps on your tablet, tap on it to open it. Tap on Dashboard and find a list item that
relates to language development. b. Explore all the activities. Choose an activity you think you can use
to support children’s speaking and listening development. c. Tap the arrow next to ‘Continue Assessing
Children’. You will see a plan for the activity. All the activities in ChildSteps are planned in a similar way
to the Activity Plan you have used. d. You can also use ChildSteps to assess and rate the children’s
listening and speaking skills. e. Do you think there are activities in other domains and milestones that
support speaking and listening skills? Look for some in the other Learning Areas in the ChildSteps App.

Unit 3

Why you are here

To reflect on your shared games for listening and speaking
To see how games can be changed to make them easier, more difficult or more interesting
To explore how to talk with children about storybooks they have read

To understand and practise a method of reading storybooks with children
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Activity 1: Review

Time: 20 minutes

Choose one or two teachers to share the games they planned, prepared, tried out and observed in Unit 2.

You will not have enough time to share all the activities. Choose one or two only to share now. You can share
others in your own time.

1. Share the photographs or video that you took from Activity 4 in the previous unit.
2. Report to other teachers on your observation, and your ratings of one child you observed.
3. Take notes about other activities using the Activity Plan.

Activity Plan
Purpose:

Time:

Context:

Resources:

Preparation:

Procedure:

You will remember in Module 3 (Physical Domain) that we explored how to make activities easier, more
difficult or more interesting for different children. Go back to Module 3 now to remind yourself if you need to.

In Unit 2 of this module, we looked at three games for listening and speaking: the Shopping game, the I can
see game, and the Give me a word game.
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Later, you planned your own listening and speaking activity or game.

In the next activity, you will think about how to make the ‘I can see game’ easier, more difficult and more
interesting for children.
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Activity 2: Making language activities at the right level for different children

Time: 20 minutes

1. Look at the picture of the ‘I can see game’ again.

[ can see something
that bounces when
we drop it.

2. Think about how to make this game easier for a child who finds this too difficult:

a. You can add more clues to help the child, for example, “It is red, we bounce it and it is over there in the
corner.”

b. You can put three objects in front of you. One is the ball. The children can choose their answer from the
objects they can see.
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c. Write down one other way to make this game easier for a child.

3. Think about how to make this game more challenging for a child who finds this too easy:

a. Give the children only one clue, for example, “I can see something that is red.”

b. Oruse only the sounds of the word for the object, for example “I can see something that begins with
o~y

c. Write down one other way to make this game more challenging for a child.

4. Think about how to make this game more interesting:

a. Give the child who guesses correctly a turn to choose an object and give the other children a clue.

b. Say to the children, “l am thinking of something in this classroom. It is a kind of toy. You can ask me ten
questions about it to see if you can guess what it is. You can only ask me questions that | can answer
‘yes' or ‘'no’ to in my answer. For example, you can ask me,’ls this thing big?"

c. Write down one idea of your own to make the game more interesting.

Comment

You remember from Module 2 that you always ask yourself WHY a child might struggle with an
activity. Eyesight and hearing are particularly important for listening, speaking, reading and
writing. If a child is struggling with a particular language activity, you need to observe carefully if
the child has a challenge with seeing or hearing. It is a good idea to make sure that all children do
basic screening tests for eyesight and hearing. Other health checks are also important. A tired,
hungry or sick child will not find it easy to learn anything. You might be able to find other
screening tools in the Early Learning Kiosk Toolbox.

If you have a blind or a deaf child in your class you will need to consult a specialist who can
support you and the child and the child’s family.

Children love these games and they help them develop language in many ways.
Play them as many times as you can during the week.

It is a good way to start the morning, and help children start to pay attention.
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Activity 3: Conversations with children

Time: 20 minutes

1. Watch the Conversation video.

2. While you are watching the video, put a tick v in your printed copy of the course next to the things you
agree with in the table below.

Conversation with a child Put a tick v if you agree
Supports listening skills

Supports speaking skills

Supports reading and writing skills

Prepares the child for communication in Grade 1
Can be done with many children

| can make it easily

It is too easy for the children

It is too difficult for the children

The children will enjoy the activity

| can make it more interesting

0000000000

Comment

When children learn to read, they learn to look closely at different parts of words and sentences.
They need to listen to sounds or numbers that the teacher says, and write them down. They need
to think about how to write down sounds and parts of words one after the other in the right place.

In the conversation in the video, the child has to look at the picture carefully, and focus on
different parts of the picture. This is good preparation for Grade 1.

The child in the video also listens carefully to the questions, and thinks about her answers. She
learns confidence to answer questions, to say what she thinks.

She listens carefully to the instructions. She can make a drawing on the paper that looks like the
one she talked about.

We can make this activity more challenging for the child. For example, we can ask her to draw
Nita the right way up, or with different coloured clothes.

This activity prepares children for early reading and writing in Grade 1.
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In Unit 2, we looked at some games. Let's turn these into listening and speaking games that support the
development of reading and writing.
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Activity 4: Stop and think!

Time: 15 minutes

1. You will remember the ‘Shopping’ game from Unit 2. Read this example of how we can make this into a
reading and writing game.

The Shopping game

The teacher writes down what each child says they went to buy at the shops. The teacher holds
the paper up for all the children to see. The teacher reads the word to the children, and puts it up
on the wall. As the game continues, there will be 4 or 5 words on the wall. Then the teacher
reads all the words for the children, pointing to them as she reads. S/he asks each child to take
one of the words and draw a picture of that word.

2. Remember the ‘Give me a word’ game from Unit 2. Think about and discuss with someone how you can
make this game into a reading and writing game for a pre-primary child.
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Comment

Another idea for reading and writing in the Shopping game is:

1. Give each child a small piece of paper. Each child draws what they want to add to the shopping
list. The children give their drawings to the teacher. The teacher writes the word for that picture
next to it. Drawing and colouring in are important activities on the children’s journey to writing.

For the ‘Give me a word’ game, we think you can:

1. Write the letter for the sound so the children can see what the ‘s’ sound looks like.
2. Ask the children to write the letter on the floor in front of them with their finger, or in the sand.
This gives them practice in writing the sound on its own.

These two games show children that words and sounds can be written down in symbols. They
help children to see how words work, and how words can describe things like pictures. We need to
include lots of words and pictures with words all over the space where children are working and
playing. This is called a print rich environment. The learning environment is rich with words and
pictures that show children how words work.

Pre-primary children can also begin to learn to read and write a few letters that they use often in
their language, and even simple words like the children’s names. Children can write letters and
words with their fingers in the sand or on another child’s back, or make their own letters from clay
or mud.

And remember, the fingers and the eyes and the core muscles are all important in writing, so we
need to provide children with physical play activities to develop in the physical domain.

Remember, we do not teach reading and writing to pre-primary children in the same way that primary school
teachers do. But we can still prepare the children for writing.

Reading a story is full of opportunities for language development. In Activity 1, we said that asking and
answering questions is important for Grade 1. In Activity 5, we will read the storybook “Chicken and
Millipede”. We will think about reading this story to support the development of asking and answering
questions.
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Activity 5: Reading a storybook

Time: 20 minutes

1. Read these steps for reading a story to children.

Steps for reading a story
Steps

1. Read the story, “Chicken and Millipede” to yourself before you read it to the children.
Think about why we need to do this.
2. Show children the front cover of the book.

3. Read the title. Tell them every story has a name.

>

Look at the picture on the cover. Talk about this, and ask the children what they think
this book is about.
Tell children you want them to listen very carefully.

Make sure that you turn the book so that the children can see the words and pictures.

00 000 O«

Read the story slowly and with expression. Make sure that all the children can hear you. [j
Talk about the story with them and ask questions. [j

. Ask children to guess what might happen next.

0.Explain difficult words very simply. You can tell the children the meaning of these words
before you start to read the story. This helps them to listen more carefully for these
words.

11.Talk about the meaning of words in other languages. E]

2|°| ®| N o @

2. Watch the Reading video again. While you are watching, tick v or tap the steps for reading a story above
that you see the teacher following.

3. Think about and discuss the reading steps. Think about how you will read with children in this way. Write
down what preparation you need to do for reading a storybook with children.
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Comment

You can see that there is some preparation to do before you read with children.

Our questions should always be questions that help children to think about the story. We want to
make sure that they understand the story. We want to make sure the story has as much meaning
as possible for the children.

These kinds of activities support children to understand stories in general. This will help them to

one day understand stories that they read on their own.

In the next activity, we will do preparation for asking questions about our story “Chicken and Millipede”.
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Activity 6: Asking and answering questions from a storybook

Time: 20 minutes

1. Read “Chicken and Millipede” out loud again.
2. While you are reading, think about and write down some questions you can ask children after the story.

My questions for “Chicken and Millipede”:

a.

3. Now that you have prepared some questions, let’s practise together.

4. Choose one person in your group to read the story “Chicken and Millipede”. They should follow the ‘steps
for reading a story’, and ask questions they have prepared.
a. Listen to this person reading.
b. Use your tablet to take a video of them reading the story.
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c. Do they follow the ‘steps for reading a story’? Make notes on how they read the story. If you are alone,
write down notes for yourself about how you read the story:

Cover and title:

Showing the children the pictures:

Reading slowly and with expression:

Explaining difficult words:

Asking and answering questions:

5. Give the reader feedback. Remember to be respectful and sensitive. Make some suggestions to the
reader about how s/he could read it in a better way. Think about if the reader could ask better questions to
get the children to think about what they have heard.
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Comment

Here are some questions we thought about for children to answer:

Did you like this story?
Why did you like this story?
What didn't you like about this story?
Do you remember who was in the story?
Why did the chicken eat the millipede in this story?
Where were the animals in this story? How do you know? (the children can look at the pictures
to help answer this question)
Which person/animal did you like the best in this story? Why?
8. What would you do if you were the millipede’s mother in the story? ‘If you were the millipede,
how would you get out of the chicken’s stomach?’
You can see the some of these questions are simple questions, and some are more difficult. With
children you start with the simple ones and move to the more difficult ones. Give them time to
think and then to answer the question. Give them some clues to help them to think about and
remember the story. You can also try to ask the question in another way to help them understand
better

S

N

Unit 4 Learning Group

Why you are here

To reflect on what we have learned about developing children’s communication skills
To plan a variety of questions to ask when reading a storybook with children

To explore activities that prepare the children for reading and writing

5.39



Activity 1: Review

Activity 1: Review

Time: 20 minutes

1. Choose one teacher from the group who read a storybook on video in the last session.
2. Share the video, and reflect together. Use these questions to guide your discussion:

a. Did the teacher look at the front cover and talk about it?
Did the teacher read the story slowly and carefully, and in an interesting way?
Did the teacher ask good questions about the story?

3. As agroup, share with each other what you have learned from talking about the storybook activity.

We have used a story to ask and answer questions with children.

We can be clever with our questions and get children to think more carefully about a story, when we read it a
second time.
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Activity 2: More questions and answers

Time: 40 minutes

1. As agroup, choose any of the storybooks that you have been given from the African Storybook.

2. Read the story to yourself.

3. Now think of five questions that you will ask the children the second time you read the story to them. Use
this table to help you think about questions, and write your questions down.

Name of the story | have chosen:

Kind of question My question for the story | have chosen is
A question that asks the children to
REMEMBER. Questions that begin with who,
what, where, how, when. For example, in our
“Chicken and Millipede” story, this question was
“What animals were in this story?”

A question that tells you if the children
UNDERSTAND the story — a question that asks
why. For example, in “Chicken and Millipede”
the question ‘Why did the chicken eat the
millipede?’

A question that asks the children to THINK
MORE CAREFULLY about this story. Thisis a
‘what would you do if...?" or a ‘how would you
solve the problem? kind of a question. For
example, in “Chicken and Millipede” the
question is “What would you do if you were the
millipede’s mother in the story?” or “If you were
the millipede, how would you have got out of
the chicken’s stomach?”

We are preparing children for Grade 1. We are not teaching formal reading and writing, but we do need to
think about preparing them for reading and writing.

There are simple questions which help children to remember. There are more complex and challenging
question which help children understand and think more carefully about the story. You will remember in Unit
3 Activity 6 you started with the simple questions and moved to the more difficult ones. We can ask many
simple questions, but we must always ask more complex questions as well. This is very important for
children to understand what they are reading.

In the next activity, think about what other reading and writing preparation activities you can do for the story
you have chosen.
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Activity 3: Adding reading and writing preparation to story reading

Time: 40 minutes

1. We thought of these reading and writing ideas for the story “Chicken and Millipede”:

+ Adding a reading preparation activity

Write the letter of a sound on a piece of paper. Put it up on the wall. Ask the children to come up
and find that letter somewhere on the page of the book you have read to them. It can be in any
word they choose.

+ Adding a writing preparation activity to this story

Ask the children to draw one thing from the story. Then write the word of the thing each child
drew on separate pieces of paper. Let the children copy the word for the thing they chose to
draw on their drawing.

2. Use the same storybook you chose as a group in Activity 2.
3. As agroup, discuss and write down two ideas to add a reading preparation activity to this story reading.

a. A reading preparation activity is

b. Another reading preparation activity is

4. As agroup, discuss and write down two ideas to add a writing preparation activity to this story reading.

a. A writing preparation activity is

b. Another writing preparation activity is
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Before you finish, do the Module Quiz together, and see what you remember about language development in
young children.
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Introduction

Introduction

Learning outcomes

By the end of this module, you will:

Understand what numeracy development is in the cognitive domain, for young children.

Give children time to be creative and explore in ways that help them to:

experiment and solve problems
understand number concepts (ideas) and mathematical symbols
understand the physical world around us, and take responsibility for care of the earth

participate in and express their ideas and feelings through arts and creative activities

You will remember the Cognitive domain is one of e _
four child development domains. It is a very large CDQI’IItI\fE domain
domain because it includes milestones for literacy 1. "u"iSI{EI perceptior_w

and numeracy. In this Module we will explore the 2 A‘umt'?w perception
milestones for numeracy. Remember, the domains, 3. Working memory

milestones and indicators are not called exactly the g ﬁ:gflgnfptoﬁcienc
same in every country, in every curriculum. E. Cnn%pregheﬁsion y

The important milestones in the cognitive domain for 7. Logical thinking
numeracy development are: 8. Approaches to learning
9. Critical thinking
10. Problem solving
11. Decision making
12. Imagination
13. Visual discrimination
Emergent financial literacy. 14. Auditory discrimination
15. Sequencing
16. Visual closure
17. Visual spatial relationships
18. Print awareness
19. Number sense
20. Measurement
21. Emergent financial literacy

- Sequencing (patterns and data)

+ Visual spatial relationships (space and shape)
Number sense
Measurement

If you have ChildSteps on your tablet, tap on it to open it. Tap on Dashboard and find a list item that relates to
numeracy development. The ChildSteps App is specific to your country. What milestones do you see for
numeracy development? Can you match them to milestones in the diagram? Explore all the activities.
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Unit1l

Why you are here

To understand creativity and exploration
To understand how creativity and exploration contribute to school readiness

To enjoy our own creativity by exploring problem solving

In this unit, you will explore numeracy with children. This area of children’s development covers many things.
Most of what children do is about creativity and exploration. They explore the world around them. They
experiment and solve problems using numbers. They explore colours, shapes, sizes and spaces through art.
They create patterns and sort things into categories. Your job as teachers is to give children meaningful and
creative opportunities to explore and learn as part of their numeracy journey in the year before Grade 1.
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Activity 1: What is creativity and exploration?

Time: 120 minutes

Creativity Explore Imagine
Think of new and Find out about something : Have new or different
interesting ways to make ' new ideas

or do something new

Experts
People who know a lot
about a subject

1. What do you understand by the word ‘imagine’? Listen to the explanation of the word in your language.
2. What do you understand by the word ‘creativity’? Listen to the explanation of the word in your language.
3. Write down your own ideas on creativity and imagination. Complete the two sentences below:

a. Creativity is

b. Imagination is

4. Check your ideas with each other. Do you agree on what these words mean?
5. Let's explore our own creativity! There are many ways to be creative. We will use three steps to help us be
creative:
> Step 1 - identify a problem
> Step 2 - imagine different ideas on how to solve the problem
> Step 3 — choose one idea and implement it (do it)

6.4



Module 6: Cognitive domain (numeracy focus)

a. Follow the 3 steps in the table below. Read the example in the first column. Then write your own
creative ideas in the second column.

Example to demonstrate the 3 steps My creative ideas

Step 1 Identify a problem Annie is a teacher.  Step 1 Identify a problem My problem is ...
Her problem is: “I need new shoes but | don't

have enough money to buy shoes.”

Step 2 Imagine different ideas to solve the Step 2 Imagine different ideas to solve the
problem.Annie imagines and writes down five problem My ideas to solve my problem are ...
ideas on how to solve her problem:

Ask my brother to lend me money
Get a Saturday job

Talk to people about my problem
Bake and sell biscuits to make money
Fix my old shoes

a D

Step 3 Choose one idea and implement it (do Step 3 Choose one idea and implement it (do
it) Annie decides that her best idea is ‘Talkto it) | choose ...

people about my problem’. Annie puts her idea

into action. Annie talks to her family, friends

and some of her work colleagues about her

problem.

Results Annie gets results! When Annie talked ResultsThe results of my actions ...(Put your
about her problem, her friend said, “I have some chosen idea into action before you write in this
new shoes. They are too small for me. You can block)

have them.”

2. Write down one creative thing you would like to do this week and then do it! Here are some ideas to get
you thinking:

Make something different for supper
Plan a trip
Try new activities with children.

7. Do the following creative activity with your colleagues. If you are alone, do it by yourself.
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a. Collect paper (any kind will do, e.g. newspaper, recycled paper).
b. Cut the paper into 15 to 20 triangles of different sizes and shapes. Spread the triangles out on the table.
Put glue, pencils and scissors on the table ready for the activity.
c. Take 3 triangles and put them in front of you.
d. Explore what you can do with the 3 triangles by tearing, folding, rolling, balling, and cutting them for 5
minutes.
e. Now, take a sheet of blank paper (A4 size). Use the remaining triangles, glue, pencils and scissors, and
make a picture of an animal.
f. After the activity, reflect on what happened.

i. What did you notice while you were doing the activity?

ii. What was challenging about the activity?

iii. What helped you?

iv. Could you do this activity with your children? What would you need to change or do differently?

v. What would the children learn if they did this activity?

8. Watch the Preparing Shapes and the Shapes Activity video. While you are watching, think about these
questions, and make notes:

a. What did the children learn from doing this activity?

b. What resources did she use?
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c. What did the pre-primary teacher do to prepare for the activity?

d. How did the pre-primary teacher prepare the children for the activity?

Now, use the Activity Plan to plan a shape activity with your children. We have added some questions to
help you think and plan.

Activity Plan

Purpose: Why are children doing this activity: What concepts, skills, attitudes and
values will my children learn? What milestones and indicators will this
activity support children to achieve?

Time: When can | do this activity with my children? (day and time in the daily
programme)

Context:

Resources: What resources do | need?

For example, newspaper or paper cut into different size and shape triangles,
scissors, glue, blank A4 papers, pencils.
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Activity Plan
Preparation: What do | need to prepare for the activity?

Procedure: How can | introduce the activity to my children?

For example, sing a song, say a rhyme, clap the word ‘tri - an - gle’; read a
story about shapes.

What open-ended questions can | ask my children after the activity?

Ask questions like 'What makes a triangle a triangle?”;"What shapes can
you see around you?"

How can | extend the activity for the rest of the week?

For example, put out different coloured paper triangles every day for the
children to explore and be creative with.

Unit 2

Why you are here

To understand that play supports the development of creativity, curiosity, imagination, and
problem-solving

To understand that exploring and being creative supports the development of school readiness
concepts and skills

To identify opportunities for children to explore and be creative

6.8



Module 6: Cognitive domain (numeracy focus)

Activity 1: Review

Time: 15 minutes

1. Reflect for 15 minutes on what you learned last week.

a. Check the Activity Plan you planned in the previous session.

On your tablet, tap the box next to each preparation activity that matches your preparation. There are no
right or wrong answers. Just be honest with yourself.

Preparation activity | have lam |
not nearly have done
started ready it
yet
Set a date and time to do the activity with the children [:] [:] [:]
Collect and make resources for the activity, e.g. paper triangles, glue, D D D
scissors, pencils
Plan an introduction to the activity, for example, read a story about shapes [:] D D
Decide what to say to the children that will help them to explore and be [:] D D
creative with shapes
Prepare materials to extend the children’s learning after the activity D D D

b. If you have already done the activity, write down what happened when the children made animals from
triangles.

c. If you haven't done the activity yet, write down a date when you will implement the activity.
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Activity 2: Why are exploration and creativity important?

Time: 105 minutes

Empathy Curiosity
Able to understand other Ask a lot of questions,
people’s feelings want to know more

Children need lots of opportunities (chances) to explore and be creative. In the table, write YES next to the
activities that encourage children to explore and be creative. Write NO next to the activities that do not
encourage exploration and creativity. We have done the first two as examples.

. Watch two videos.

a. First watch the Play Video. While you are watching the video, notice what the children in the video learn

when they are playing.
b. Tick v inthe blank boxes (below) next to the knowledge or concepts (ideas) and skills you see the

children learning.
c. Now watch the Traditional Games video. While you are watching the video, notice what the children in

the video learn when they are playing.
d. Tick v inthe blank boxes (below) next to the knowledge or concepts (ideas) and skills you see the

children learning.

e. Talk about what you have marked in the table. Do you agree on what children learned through play?

f. What domains and milestones do these concepts and skills fall under? Do they appear in your country
curriculum?

g. Now tap on the tablet in all the places where you have agreed to put a tick v.

Use the Activity Plan to plan a numeracy activity in your printed copy of the course or on the tablet. It does
not have to be an activity about shape.

Activity Plan
Purpose:

Time:
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Activity Plan
Context:

Resources:

Preparation:

Procedure:

Comment

Now you have a few new numeracy activities that you can use in your classrooms. You will notice
that all the activities fall into more than one domain or milestone. That is because children don't
only learn one thing at a time. When we give children opportunities to explore and be creative we
support them to develop as a whole person.

4. Choose either the numeracy activity you planned in Unit 1, or the one you have just planned.

5. Prepare and try out the activity with a small group of children.

6. Observe one children carefully while they do the activity/game. Bring your observation notes to the next
study session.

a. Write down what you see

YO

b. Write down what you hear
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c. Write down what you feel

@

d. Rate one child based on your observations. Use the rating scale you chose in Module 2 Unit 3 Activity 2,
or use the rating scale in your curriculum or in the ChildSteps App on your tablet.

7. You will share these activities and report on your observations in Unit 3.

a. Take photographs or a video of children doing the activities, using your tablet.
b. Take photographs of your observation records and rating of children.

c. Prepare to report on one child. You can use the same observation report as you have before.

8. Can you find more examples in the ChildSteps App?

a. If you have ChildSteps on your tablet, tap on it to open it. Tap on Dashboard and find a list item that
relates to numeracy development. b. Explore all the activities. Choose an activity you think you can use
to support children’s numeracy development. c. Tap the arrow next to ‘Continue Assessing Children'.
You will see a plan for the activity. d. You can also use ChildSteps to assess and rate the children’s
listening and speaking skills. e. Explore other activities in ChildSteps to see if they support numeracy
skills.

Comment

Children learn school readiness concepts and skills when they are exploring, imagining and
making things.

Did you notice how many of the activities we talk about for creativity and exploration are play
activities? Play offers children lots of opportunities to explore and be creative.

Unit3

Why you are here

To reflect on last week’s learning and implementation

To understand that teachers have different styles of teaching and each style impacts in different
ways on children’s school readiness
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To reflect on our own style of teaching
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Activity 1: Review

Time: 10 minutes

Reflect on what you learned in the last unit.

1. Complete this sentence.

Children need to explore and be creative because

2. Choose one or two teachers to share the activities they planned, prepared and did with children in Unit 2.
You will not have enough time to share everyone’s games.

3. Share the photographs or video that you took from Activity 2 in the previous unit.

4. Report to other teachers on your observation, and your ratings of one child you observed.

5. Take notes about other activities using the Activity Plan.

Activity Plan
Purpose:

Time:

Context:

Resources:

Preparation:

Procedure:
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Activity Plan

In the next activity, you will read a case study. This will help you think about your style of teaching and how it
prepares your children for Grade 1.
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Activity 2: Teaching in exploring and creative ways

Time: 110 minutes (School- or Centre-based study)

Styles Case study Auditory perception
Ways of doing something A story that is not real, that - The ability to listen to
makes you think and learn : sounds and tell the
difference between
different sounds in words
and sentences

Read the case study. It is a story about two pre-primary teachers called Mrs Kwedhi and Mrs Shiimi. You
can also listen to it on the tablet.

Also, read the storybook that Mrs Shiimi uses in her lesson, “Counting Animals”.

Mrs Kwedhi and Mrs Shiimi teach the 5-6 year old children in their pre-primary classes. The

theme for next week is ‘Animals’. Mrs Kwedhi and Mrs Shiimi have different ways of planning
and teaching the children about ‘Animals’.

Mrs Kwedhi Mrs Shiimi
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Teaching Teaching

On Monday, Mrs Kwedhi shows the children the On Monday, Mrs Shiimi writes the word for each
animal book from the library and tells the thing the children have put on the table. Mrs
children the name of each animal. Shiimi and the children look at and talk about

the animal things and then read the words. Mrs
On Tuesday, Mrs Kwedhi tells the children about Shiimi asks, ‘What is the difference between
cows and then the children colour in the cow  wild and farm animals?’ and ‘How do we take
picture and copy the word ‘cow’. care of animals?’. They all have a conversation.

On Wednesday, Mrs Kwedhi tells the children ~ On Tuesday, Mrs Shiimi tells the story “Counting
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about lions and then the children colour in the Animals” and the children count the animals in

lion picture and copy the word ‘lion’. the story. They play “I spy with my little eye an
animal which has the sound ... in it".

On Thursday, Mrs Kwedhi tells the children

about dogs and then the children colour in the On Wednesday, the children make animal

dog picture and copy the word ‘dog’. masks and dramatise the story “Counting
Animals”. Afterwards they talk about which

On Friday, Mrs Kwedhi asks the children to draw animals are small, big, tall, short, long, fast and

their favourite animal. Mrs Kwedhi chooses the slow.

best pictures and sticks them on the classroom

wall. On Thursday, Mrs Shiimi puts 5 big pieces of
cardboard on tables, as well as lots of different
materials, scissors and glue. Small groups of
children work together. Each group makes an
animal poster.

On Friday, the children draw their own animals.
Mrs Shiimi writes the names of the animals and
makes a book with all the drawings. Mrs Shiimi

and the children read and discuss the book at
story time.

2. Think about and discuss the case study. Use the following questions to guide you:

a. What did you notice about the teaching of Mrs Kwedhi and Mrs Shiimi?

b. How will Mrs Kwedbhi’s ways of teaching prepare her children for Grade 1?

c. How will Mrs Shiimi’s ways of teaching prepare her children for Grade 1?

3. Read the questions below. Put a tick v under the name of the teacher who matches each sentence, or tap
on the tablet under the correct teacher's name. We have done the first one as an example.
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Mrs Mrs

Kwedhi Shiimi
Which teacher taught the children about animals?
Which teacher asked the children open-ended questions to encourage
thinking and talking?
Which teacher used group work so that the children learned how to work
together?
Which teacher involved the parents and caregivers in the children’s learning?

Which teacher taught maths using a storybook?
Which teacher introduced the children to writing and reading words?

Which teacher is giving children opportunities to develop their auditory
perception skills?

Which teacher encouraged children to think independently and be creative by
allowing the children to choose?

0 0000 0 0«
0 0000 0 0«

4. There are many ways of teaching. Mrs Kwedhi and Mrs Shiimi have shown us two ways of teaching
children. Think about your own style of teaching.

« What are your teaching strengths and challenges?
+ Do the same teaching approaches apply if you are a Grade 1 teacher?
Complete the sentences below:

a. | am very good at

b. | would like to be better at

5. Think about some milestones in the Cognitive domain, or refer to your country curriculum for
mathematics or numeracy. Use the Activity Plan to plan a mathematics activity for your children.

6. Choose one numeracy activity from the ones you have just planned.

7. Prepare and try out the game or activity with your children.

8. Observe one child carefully while they do the activity/game. Bring your observation notes to the next study
session.

a. Write down what you see

YO
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b. Write down what you hear

c. Write down what you feel

@

d. Rate one child based on your observations. Use the rating scale you chose in Module 2 Unit 3 Activity 2,
or use the rating scale in your curriculum or in the ChildSteps App on your tablet.

9. Remember to take photographs or a video of children doing the activities, and your observation records
and ratings. You can share these with other teachers anytime to learn from each other.
10. Also, if you have ChildSteps on your tablet, you can explore and try out all the activities. You can also use
ChildSteps to assess and rate the children’s numeracy development.

Unit 4 Learning Group

Why you are here

To reflect on the last session’s learning

To find ways to support children to be creative and explore in ways that help them to:

+ experiment and solve problems
-+ understand number concepts (ideas) and mathematical symbols
« understand the physical world around us, and take responsibility for care of the earth

+ participate in and express their ideas and feelings through arts and creative activities
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Activity 1: Review

Time: 10 minutes

Review what you learned in Unit 3:

1. Write down 3 things that you learned in the last unit.

2. Read or listen to the case study about Mrs Kwedhi and Mrs Shiimi again. Remember how Mrs Shiimi used
the storybook “Counting Animals” as a stimulus for teaching mathematics. Tap next to the mathematics
concepts Mrs Shiimi’s children learned.

Numbers - counting

Measuring size (big and small)
Pattern

Measuring speed (fast and slow)
Measuring length (tall, short and long)

Measuring temperature (hot and cold)

0000000

Sorting (into wild and domestic animals)

In this unit, we will explore more about how to use storybooks for supporting the development of numeracy
concepts and skills.
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Activity 2: Using a storybook as a stimulus for teaching

Time: 60 minutes

1. We have written some examples of how to use a storybook as a stimulus for teaching. First, read the
“Counting Animals” story to yourself. Then, read the three activities related to the storybook “Counting
Animals”.

Storybook Activity 1: Discussion:

The teacher shows the children the front cover of the book and asks the children open-ended
questions about the animals on the cover.

What the children will learn when they do this
Questions the teacher can ask the children activity
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1. What do you see on this page?

2. How many animals can you see? Which
number matches the number of animals
(number cards 1-6)?

3. What is the difference between wild .
animals and the domestic animals on the .
farms and in our homes? .

4. What would happen if there were no
animals left in the world?

Activity 2: Using a storybook as a stimulus for teaching

What the children will learn when they do this
activity

Language - listening and sharing ideas with

confidence

sequence —naming and grouping animals and

understanding the difference between wild and

domesticated animals

Number sense — counting and sorting

Visual discrimination — seeing differences

Environmental friendliness — taking

responsibility for care of the earth and its

animals.

You can see how this activity covers more than one domain or milestone.

Storybook Activity 2: Creative art

Making animal masks

Questions the teacher can ask the
children

1. How are animal faces similar (the
same) to human faces? .

What the children will learn when they do this activity
- Physical (fine motor) - cutting and drawing Emotional
- self-confidence
Visual spatial relationships — shape, position of ears,
eyes, nose
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Questions the teacher can ask the

children What the children will learn when they do this activity
+ Measurement - size of the mask to fit a face

2. How are animal faces different . | yical thinking - understanding the concept ‘same

from human faces? and different’
3. Why do zebras have stripes? + Environmental friendliness — taking responsibility for
4. Where do you put the elephant’s caring for the earth by recycling

ears? 3

Problem-solving and creativity — using different ways

5. How many eyes do two lions have 15 jyake masks from waste materials.
all together?

6. How can we re-use waste
materials to make our masks?

When children play, explore and do creative things they develop many skills across all the domains.

Storybook Activity 3: Dramatisation:

"

The teacher says to the children, “Let’'s do a dramatisation of ‘Counting Animals’.” The teacher is
the narrator (one who tells the story). The teacher and children decide on the sounds (animal
noises, drum), roles (who is playing which animal), and props (things you will use, e.g. the
animal masks). Ask someone to video the dramatisation.

Questions the teacher can ask
the children What the children will learn when they do this activity
+ Emotional - self-confidence

1. What things do we need to do . gqjal - working together, taking turns
a dramatisation? + Physical - movement, balance,

2. How can we make resources . vjgyal spatial relationships - sequence (order), direction
for the dramatisation? (which way to go) and position (place)

3. Howcanweaddsoundsto . ggjence - knowledge about animal movement
our dramatisation? + Language - listening and sharing ideas

4. How will each animal movein . prohlem-solving and creativity - by trying different ways

the dramatisation? (experimenting) to make props and sounds.
5. Who is first (second, next,

last) in the dramatisation?
6. Who is in the front, middle and
back?

2. Now you can practise using a different storybook as a stimulus for teaching some school readiness ideas
and skills.

a. Choose a storybook. Write down the name of the storybook you have chosen.
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b. Read your storybook to yourself.

c. Think about some numeracy milestones in the Cognitive domain, or refer to your country curriculum for
mathematics or numeracy. Write down some ideas for related activities.

d. Choose one of your ideas to implement with your children. Use the Activity Plan to plan your activity.

Activity Plan
Purpose:

Time:

Context:

Resources:

Preparation:

Procedure:

3. Inyour own time do the activity with children.
a. Remember to take photographs or a video of children doing the activities, and your observation records
and ratings. You can share these with other teachers anytime to learn from each other.

b. Also, if you have ChildSteps on your tablet, you can explore and try out all the activities. You can also
use ChildSteps to assess and rate the children’s numeracy development.

In the next activity you will think about making numeracy activities at the right level for different children.

Do you remember the fine motor activity of putting stones on a line? It was in in Module 3 Unit 3 Activity 4.
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Let's explore how that activity can support numeracy development as well as fine motor development, at the
right level for different children.
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Activity 3: Making a numeracy activity at the right level for different children

Time: 35 minutes

1. These are the pictures of the stones game you saw in Module 3 Unit 3 Activity 4. The child takes the
stones one by one and places them carefully on the line. Each stone must sit on the line. The child is

practising fine motor skills picking up stones using two fingers. She also develops good hand-eye
coordination, putting the stones on the line.

2. Think about the cognitive milestones of ‘Number sense’ and ‘Sequence’.

a. Write down one way that you can change this activity to support a child counting.
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b. Write down one way that you can change this activity to support a child making a colourful pattern

Comment

You can change this activity to support ‘Number sense’ by asking the child to count each stone as
she puts it on the line.

For a sequence activity you can use coloured beads, or painted stones. Ask the child to make a
pattern when she puts the stones on the line. For example she can make a pattern of green, red,
blue / green, red, blue / green, red, blue.

3. Now, think about how to plan your number sense and sequence activities at the right level for different
children.

a. Write down one way to make your number sense activity easier.

b. Write down one way to make your number sense activity more challenging.

c. Write down one way to make your sequence activity easier.

d. Write down one way to make your sequence activity more challenging.
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Comment

For a number activity if a child cannot yet count in sequence (1, 2, 3, 4, 5 ...) he can count one, one,
one for each stone. This helps him to learn one-to-one correspondence. If he can easily count
from 1 to 5, you can give him more stones to challenge him to count to 10.

If the sequence activity is too difficult he can use only two colours. If it is easy you can add two
more colours.

You can put counting and sequence together to make it even more challenge. Ask the child to
make a pattern of three green, three red, three blue / three green, three red, three blue, and so on.

For all the activities you have planned in Module 3, 4, 5 and 6 remember to do them with children. Make sure
they have a clear purpose, and are at the right level for different children.

a. Remember to take photographs or a video of children doing the activities, and your observation records
and ratings. You can share these with other teachers anytime to learn from each other.

b. Also, if you have ChildSteps on your tablet, you can explore and try out all the activities. You can also
use ChildSteps to assess and rate the children’s numeracy development.

We hope you now have a big pile of Activity Plans that will help you to plan for each day and each week. You
can add many more in your own time. You will plan enough activities to support children in all the domains
and milestones from this course, or from your own country curriculum.

Before you leave, do the quiz for Module 6. You can do the quiz more than once to get a better score. Check
with a colleague to see if you are correct!
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Introduction

Introduction

Learning outcomes

By the end of this module, you will:

Understand some important parts of a learning environment that support all children in the year
before Grade 1

Explain how important play is for meaningful learning

Understand that children learn in different ways

Child development domains
and milestones Cognitive domain
1. Visual perception
2. Auditory perception
3. Working memory
4. Self-concept
5. Language proficiency
6. Comprehension
7. Logical thinking
8. Approaches to learning
9. Critical thinking
10. Problem solving
11. Decision making
12. Imagination
13. Visual discrimination
14. Auditory discrimination
15. Sequencing
16. Visual closure
17. Visual spatial relationships
18. Print awareness
19. Number sense
20. Measurement
21. Emergent financial literacy

Adapted from University of Zimbabwe, Mkoba Teachers' College (ECD Department), undated, Roger Federer Foundation

A learning environment is a place where children play and learn.

When you support children to be part of creating a learning environment and keeping it safe, clean and happy
you are helping them to achieve some of the milestones on their development journey. What domains and
milestones in the diagram do you think you are supporting?
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Unit 1

Why you are here

To understand what an inclusive and supportive learning environment is
To identify elements that contribute to an inclusive and supportive learning environment

To understand how an inclusive and supportive ECD learning environment prepares children for
Grade 1
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Activity 1: A inclusive and supportive learning environment

Time: 60 minutes

Imagine Elements Stimulate

Have new or different Different pieces or parts of | To encourage and

ideas things motivate
Learning environment Supportive
The space where children ' Do something in a helpful,
work and play and learn, caring and understanding
and the people who way
interact with children when
they learn

1. Read and listen to the description of learning environment.
2. Read this next sentence, and underline the words that are important for a good quality learning
environment.

An inclusive and supportive learning environment is a safe and organised place where people
engage with all children and provide opportunities for them to play and learn.

3. Think about the learning environment you were in when you were 5 or 6 years old. Write down your
answers to the six questions below.

a. Where was your learning environment — at home, a pre-school, a neighbour’s playgroup, your
grandmother’s house or somewhere else?

b. Who was part of your learning environment — pre-primary teacher, caregiver, grandparent, mother, father,
sibling, other family members, church and community leaders, or someone else?
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c. What resources were part of your learning environment - books, toys or something else?

d. How was your learning environment supportive? What or who made you feel happy, safe and
stimulated?

e. What helped you learn or stopped you from learning?

f. How did your learning environment prepare you for Grade 1?

4. Watch the Learning environment video.

While you are watching, think about and discuss the following questions:

a. What do you notice in the video about space, people and resources as part of the learning environment?

b. What activities has Teacher Adele organised for her pre-primary children?

c. Why has Teacher Adele prepared different activities for each group?

d. What will the children learn?
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e. Do you think the children feel safe, happy and stimulated? Why do you think so?

Comment

A learning environment is a space, but it is also people. There are many things that contribute to
an inclusive and supportive learning environment.

Teacher Adele is an important part of the learning environment at her pre-school, because she is
preparing a learning environment that will support children going into Grade 1. Adele’s children are
busy playing and learning. Each activity has a purpose, and Adele practices the activities to make
sure they will work well for the children.

A good learning environment supports children to learn by:

+ making sure the children are safe and happy
- providing lots of interesting play activities that stimulate (encourage and motivate) the children
everyday

1. Now read Dikeledi's experiences when visiting a pre-primary classroom. Listen to the Learning
Environment case study on the tablet.

As | got near the school, | heard the teacher shouting. The children were making a noise.

When | walked into the classroom, the teacher had one child in front of her and she was pulling
his ears. “You're not listening! What are these ears for if you don’t use them!”

The children were sitting in rows in front of her. Three children sat on a bench meant for two.
There was only one chart on the wall, and a chalkboard with the date written on it.

“Now, Themba, you hand out the worksheets,” the teacher said.
“Which ones, Teacher Patricia?”

“The ones you were doing yesterday, but didn't finish. Hand out the English worksheets too. You
have 30 minutes before break, and you need to finish both worksheets and hand them in.”

The children started filling in the worksheet. But two of the children didn’t have pencils, so they
didn’t do anything. The teacher didn'’t notice.

One of the children was struggling to write because he was holding the pencil incorrectly.

The teacher said, “How many times have | told you to hold the pencil between your thumb and first
two fingers! You'll never get to Grade 1 if you can’t do this. Themba, you show him how.”
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a. Are the children in this classroom feeling safe, happy and stimulated?

b. What advice would you give the teacher?

Comment

Why do you think the children were noisy?

Often it is because they are bored. The learning environment isn’t stimulating. This teacher
organised only one kind of activity — worksheets, and one worksheet was from the day before.

The space in the classroom was a problem. If children are crowded into desks, they disturb each
other and can't concentrate on their work.

The teacher also makes the children feel bad about themselves. They are not happy. She talks to
them as if they have already failed.

What other things did you notice?

We wondered whether the children are safe with a teacher that pulls their ears.
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Activity 2: Create your own safe and inclusive learning environment

Time: 60 minutes

1. On the mind map in your printed copy of the course, write down some of the things you already do to
make your learning environment safe, happy, and stimulating. Share your ideas with other teachers if you
can.

1

\ Stimulated /

2. Sit on your own for 5 minutes, think carefully and imagine an ideal (perfect or best) learning environment
for the children you teach. Dream big and let your imagination fly.
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Now, in your printed copy of the course, draw and write about your ideal learning environment under the
heading ‘My ideal learning environment’ below. Include all the elements, including attitudes, resources and
activities.

3. Look at your finished drawing and writing, and answer the following questions:

a. Which 3 elements in your drawing will prepare children for Grade 1?

b. How can you involve the parents and caregivers in your ideal learning environment?

4. Write down one thing you can do this week that will contribute to an ideal learning environment for your
children.

Unit 2

Why you are here

To understand inclusion and diversity (many different kinds of animals, plants, humans and
things)

To know that inclusion and diversity are central to a supportive learning environment
To identify the elements that support inclusion and diversity in the learning environment

To understand that school readiness prepares children for being part of a school community
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Activity 1: What is inclusivity?

Time: 60 minutes

Inclusion

Including everyone and
everything, being part of a
group, feeling accepted
and valued in the group

Segregation
Keeping some things or
people separate apartheid

Exclusion
Leaving some people or
some things out

Diversity

Many different kinds of
animals, plants, humans
and things

Diversity and inclusion are celebrated in the nations of Southern Africa. We come together as a nation by
valuing diversity and working together to overcome barriers that exclude.

1. Look carefully at the following three pictures:

+ Where are the squares?
+ Where are the circles, stars and triangles?

7.10



Module 7: Creating an inclusive learning environment

segregation

Picture 1: segregation
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inclusion

Picture 2: inclusion (including everything or everybody)

7.12



Module 7: Creating an inclusive learning environment

)+ ¢
O

A 1

- §
A

O

O« A

W OA o
exclusion

Picture 3: exclusion

2.

In your own words, write down the difference between exclusion and inclusion.

Read a storybook, “Disability is not inability”, on the tablet. Take turns to read it out loud and show the
pictures. If you are on your own, read the storybook by yourself.

Agnes, Metobo, Moraa and Osero were children with disabilities before they became competent adults.
What do you think supported and helped Agnes, Metobo, Moraa and Osero to be included when they were
children?

Agnes, Metobo, Moraa and Osero are part of a community. They can develop their talents and make a
contribution. Think about and write down in your printed copy of the course what group or groups you
belong to (for example, family, sports group, study group, and so on).
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a. | belong to (write down your groups):

b. When | am included in a group, | feel

c. When | am excluded from a group, | feel

Comment

There are many reasons why people are excluded or segregated.
Sometimes it is a law (like apartheid).
Sometimes it is because we are afraid to include people who are different from us.

There are also disabilities. Sometimes people are excluded because of a physical disability or an
intellectual disability (of the brain).

There are emotional and social barriers that can stop a child learning properly.
If a child is hungry or angry, they will not be able to participate well.

If a child has not learned how to behave well, and hits people all the time, the other children will
not want to include that child in their games.

Pre-primary teachers have a responsibility to help children learn how to behave, how to include
others in their games, and how to work together. These are important skills for going to Grade 1.

If we include children equally and actively in the activities of the school or centre we will help
them to feel safe and happy.

In our society, people are often excluded. Sometimes it is on purpose, and sometimes it is by mistake.

Stop and think! Be honest with yourself. Do you sometimes exclude children by mistake? Think about this
more carefully in the next activity.
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Activity 2: Diversity and inclusion in the learning environment

Time: 60 minutes

1. Read what your Department, or Ministry, of Education says about inclusion.

2. Sometimes we do not know we are excluding children. Think about these examples of barriers to learning.
In your printed copy of the course, put a tick v next to ones that might affect children in your school or
centre.

Examples of barriers to learning
Long distance from school or centre
Hunger

Poor eyesight

Violence in the home

TB (tuberculosis)

Deafness

Parents addicted to drugs or alcohol
Different home language

Child of a migrant or refugee

Being a girl

Tiredness

00000000000

3. Discuss and write down your ideas to complete these sentences:

a. What do you think ‘inclusive education’ means?

b. Which children are excluded at your school or centre? Why are they excluded?

c. Which children do other children sometimes exclude? Why?
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4. Write down some ideas for how to include:

a. children whose parents come from another country

b. children who speak a different language from most children in the class

Comment

There are many ways to be inclusive. Most important is your attitude. You need to be a model for
your children and show that you value each child in the class.

So when you sing songs in class, you can ask a child who speaks a different language to share a
song in his language. You can tell stories that include people from different countries and show
them in a positive light.

Inclusion is also about identifying children with special needs (like children with poor eyesight or
hearing) and seeing that they are properly attended to.

So the school or centre should do regular health tests, particularly of eyesight and hearing. These
tests should pick up children who have challenges.

But the main thing you can do is to make sure the other children don't tease children with
disabilities. You also need to make sure they are part of all class activities.

Unit3

Why you are here

To think about how to give opportunities for learning concepts in a variety of ways

To plan activities to support different ways of learning
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Activity 1: Providing many different learning opportunities

Time: 60 minutes

Case study Reflect

A story that is not real, that | Think carefully about

makes you think and learn : something in order to
change or improve it

1. Read the following case study. It is a story about two teachers, Mrs Kwedhi and Mrs Shiimi. We hope it will
help you to think about how to design lessons that give opportunities for learning concepts in a variety of
ways. You can listen to the case study on the tablet.

Mrs Kwedhi and Mrs Shiimi are pre-primary teachers. They teach the two pre-primary classes at
the local school. Mrs Kwedhi and Mrs Shiimi have different ways of teaching.

Read about how each teacher teaches the children the number 5.

Mrs Kwedhi Mrs Shiimi

{ ' s b
Mrs Kwedhi sho;/vs the children aFnur:vber Mrs Shiimi showls the children a Jnumlber poster.
poster.She tells the children about number 5 by The children stand up and sing the ‘Number’
showing the children 5 blocks. She points to song. Mrs Shiimi asks everyone to jump 5 times,
each block and the children count 1, 2, 3, 4, to clap 5 times and to hop 5 times on each
5.She gives each child a worksheet with a big ~ foot.She tells the children to sit down and gives
number 5 on it. She tells the children to colour in each child 5 stones and number cards labelled 1,
the number 5.She hands out a blank sheet of 2, 3, 4, 5. She asks the children to touch and
paper to each child and tells them to draw 5 count the stones. The children match stones to a
things on the paper. number card.Mrs Shiimi asks each child to find a
partner. The children work together in pairs
playing number games, like ‘Put your 5 stones
together. How many stones have 2 people got?’,
and ‘If you have 10 sweets and 5 friends, how
many sweets for each friend?’, and ‘What will
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you do if you have 12 friends and only 10
sweets?’Mrs Shiimi also asks ‘What words
rhyme with ‘five’?’She ends the learning activity
by asking the children to paint 5 things.

2. Now do this quiz to check if you can see the different ways children engaged with the number 5.
Read the sentence in the first column. Tap on True or False for each sentence.

True False

When Mrs Shiimi shows the children a number poster, she is helping children to see D D
the number 5.

When Mrs Shiimi asks each child to find a partner to work with, she is helping [:] C]
children learn collaboratively.

When Mrs Shiimi asks the children to paint 5 things, she is helping children to think D D
about how much five is.

When Mrs Shiimi asks the children to sing the ‘Number Rumba’ song, she is helping D D
children to be creative.

When Mrs Shiimi lets the children use stones from the garden to match the number [:] C]
cards, she is helping children to think about one-to-one correspondence.

When Mrs Shiimi ends the activity by asking ‘What words rhyme with five?’, she is D D
helping children to use the language of mathematics.

When Mrs Shiimi asks everyone to jump 5 times, kick 5 times and do 5 hops on D D
each foot, she is helping children to use their bodies to learn.

When Mrs Shiimi says ‘Put your 5 stones together. How many stones have 2 people C]
got?’ and ‘If you have 10 sweets and 5 friends, how many sweets for each friend?’,

she is helping children to solve a problem.

When Mrs Shiimi asks ‘What will you do if you have 12 friends and only 10 sweets?’, C] D
she is helping children to solve a problem.

Comment

We hope that you marked ‘True’ for all of the above statements about Mrs Shiimi’s lesson.

Mrs Shiimi is teaching the number 5. She gives opportunities to children to understand this in
different ways — using their bodies, working together in groups, singing and painting and thinking
about the word ‘five'.

She also helps them to solve simple number problems.
But what about the problem of 12 friends and only 10 sweets? Is this only a number problem?

Oris it a social problem that the children have to solve?
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Activity 2: Planning and implementing activities to support different ways of learning

Time: 60 minutes

Concept

An idea about something.
Example: a triangle is a
shape that has 3 straight
sides and 3 corners

1. One of the concepts children have to learn is the difference between heavy and light.
Watch the following video made by the South African early childhood development organisation, Ntataise.

2. Asyou watch it, tick v or tap the ways in which the children are learning.
Ways of learning
learn collaboratively
asking questions
solving a problem
being creative
learn by holding
using language

using their bodies

00000000

learn by listening

3. Were all the different ways of learning covered?

4. The video shows activities for very young children. Suggest what other ways of learning the teacher could
use with older children.
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Comment

We saw the children holding things, and listening to the teacher.
Another way to learn is by using language.

The children can say when they put the two dolls on the scale: This doll [name doll] is heavier than
the other doll [name doll].

The children can also solve a problem, like “Find two objects that weigh almost the same.”

5. Think of a concept or skill children need to learn.
Remember that children can learn a concept in many different ways.
Use the table below to write down ideas for activities you can plan to help children to learn the concept or
skill.
Prepare to share your activities with others in your learning group in the next unit.

Concept or skill: Activity Date:

Ways of learning Activity idea
learn collaboratively

asking questions

solving a problem

being creative

learn by holding

using language

using their bodies
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learn by listening
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Activity 3: Prepare for Unit 4

Activity 3: Prepare for Unit 4

Time: In your own time

In Unit 4, we will look at how traditional games can prepare children for Grade 1.

Do the following preparation:

1. Find one or two objects (things) you played with when you were a child, e.g. sticks, stones, seeds,
marbles, balls, rope/wool, tin cans, dice, etc.
2. Bring these items with you for your group work.

Also remember to bring your concept and list of activities with you to your group meeting.

Unit 4 Learning Group

Why you are here

To share our learning experiences

To understand how traditional games prepare children for Grade 1

To draw on and apply our own childhood play experiences to our teaching



Module 7: Creating an inclusive learning environment

Activity 1: Review

Time: 15 minutes

1. Listen to your colleagues sharing their activities from Unit 3.

a. Give them feedback.
b. Write down new ideas from other teachers for activities you would like to do with your children.

c. In your own time, and when the children need them, you can use the Activity Plan to plan the activities
for children to do.

Activity Plan
Purpose:

Time:

Context:

Resources:

Preparation:

Procedure:
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Activity 2: Traditional games

Time: 90 minutes

Traditional Traditional games Concept

A custom, a long time Games that were created = An idea about something.

accepted way of doing and played by a Example: a triangle is a

things community. Also called shape that has 3 straight
indigenous games sides and 3 corners

We know that children learn by playing. In this Unit, we will explore how children learn school readiness
concepts (ideas) and skills from traditional games.

1. Watch the video of children playing traditional games.
2. Discuss the video with your colleagues using the following questions as a guide:

a. What did you notice?

b. What did the children in the video learn by playing these games?

3. Children have always played games. Here are two that are common in Southern Africa.

Diketo (see below) is played in South Africa. In Lesotho, Liketo is spelled differently but
pronounced the same way. It is called Chukulu or Ndota in Namibia and Chiyato or Ichiyenge in
Zambia.
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Two or more players sit in a circle around a wooden bowl or a hole in the ground filled with
about 20 small stones or marbles.

The first player picks up a stone and throws it up in the air. Before it drops down, the player
picks up as many other stones in the bowl as he or she can.

Once all players have had a chance, the stones are counted and the one who has collected the
most is the winner.

The picture below is how to draw the ‘board’ for the game of Morabaraba, played in South Africa,
Lesotho, and Botswana.
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Morabaraba is a game for two players.

Each player needs 12 tokens or 'cows'. These could be stones, marbles or even bottle tops of
the same or similar colour.

Players take turns to put a “cow” on one of the places where the lines join (the dots in the
diagram).

The aim is to get three of your cows in a row. When you do this, you can take one of the other
player's cows.

The game ends when one player has removed all of their opponent’s cows.

4. Here are descriptions of two more games

Uma-dowa (Namibia), called Magusha in South Africa, or called Khati in Lesotho - skipping
game

This game starts from the ankle, working all the way up to the neck. All you need is a long
elastic or nylon pantihose tied together. The elastic is fitted around the ankles of the two players
standing opposite each other. A third player jumps in the middle. The two players on each end
stand very still while the third player jumps. Each time the person jumps, the elastic is lifted
higher - to the shins, the knees, the thighs, the hips, the waist. When the elastic is too high for
the player to jump over, it is the next player’s turn. A fourth player can also be introduced, which
makes it more challenging.
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Ou wolf ou wolf, hoe laat is dit? (Afrikaans), and Wolf, Wolf, what's the time? (English)

One child plays the wolf. The other children follow behind the ‘wolf’ and ask, ‘Wolfie, Wolfie,
what'’s the time?’ The wolf replies, ‘8 o'clock’. The children and wolf repeat the question and
answer over and over (with different times) until the wolf turns and says, ‘It's dinner time’, and
chases everyone. The child that is caught for ‘dinner’ is the next one to play the wolf.

5. Work with one other teacher in the group. In the table in your printed copy of the course, put a tick v next
to the skill that is being developed in each game We have done one example.

Diketo Morabaraba Uma-dowa Wolf, wolf
Social skills:
Sharing and taking turns

Working together

Emotional skills:
Confidence

Physical skills:
Muscle strength

Agility (bend and twist)
Fine motor development (fingers and hands)

Gross motor development (legs, body and arms)

0000 4O 4dd
0000 O 4Od
00000 O 4Od
00000 O 4Od

Hand-eye co-ordination (throwing and catching)
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Diketo Morabaraba Uma-dowa Wolf, wolf
Foot-eye co-ordination (kicking)

O
O
O
O

Coghnitive skills (thinking):
Maths (counting and adding)

Maths (measuring time, distance)
Listening

Following instructions

00000
00000
00000
00000

Making decisions alone

Comment

When children play games, they learn social, emotional, physical and cognitive (thinking) skills
that prepare them for Grade 1.

When children play games, they are preparing for Grade 1 by learning to share, take turns, be part
of a group, work together, listen with attention, follow instructions, obey rules, count, measure,
sort, and focus on a task while developing their strength and co-ordination.

6. Teach your colleagues how to play one of your childhood games.

a. Write down the name of the game.

b. Use the things you brought with you (sticks, plastic bottle, seeds, ball, stones, marbles, etc.), and teach
the game.

c. Each person takes a turn for 5-10 minutes. Use the tablet to take photos and videos.

Invite your colleagues to name the skills and concepts the children will learn when playing your game.

7. Decide on one new traditional game to play with your children.

a. Use the Activity Plan to plan how and when you will do the activity with children.

Activity Plan
Purpose:

Time:

Context:
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Activity Plan
Resources:

Preparation:

Procedure:

8. Inyour own time prepare and try out the activity with children.

a. Observe one or two children carefully while they do the activity/game.

b. Rate the children based on your observations. Use the rating scale you chose in Module 2 Unit 3 Activity
2, or use the rating scale in your curriculum or in the ChildSteps App on your tablet.

c. Remember to take photographs or a video of children doing the activities, and your observation records
and ratings. You can share these with other teachers anytime to learn from each other.

d. Also, if you have ChildSteps on your tablet, you can explore and try out all the activities. You can also
use ChildSteps to assess and rate the children’s numeracy development.

To end off Module 7 do the Module Quiz.
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Introduction

Introduction

Learning outcomes

By the end of this module, you will:

Understand that it is against the law to discipline a child through physical punishment.
Understand what discipline means.

Talk about why we discipline children.

Explore other ways to encourage good behaviour in children.

Organise and manage the classroom in a way that supports children to behave well.

Making the classroom work
well involves children and
teacher, and even the parents
and caregivers. It is about how
people behave. We want to
encourage good behaviour in
children too. This means there
are things they need to learn to
support their development in
the social and emotional
domains.

You will remember the Social
and Emotional domains are
part of our four child
development domains and
milestones. Which milestones
do you support by helping
children to behave well?

If you have ChildSteps on your
tablet, tap on it to open it. Tap
on Dashboard and find one or
more list items that will help to
support the development of
good behavior in children.
Explore all the activities
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Unit1l

Why you are here

To think about what discipline means to a child

To understand what the purpose of discipline is

To think about the kinds of behaviour in children that we do and don’t want to see in our
classrooms

8.3



Why you are here

To think about what we can do in our classes to encourage children to behave well
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Activity 1: Our own experience of discipline

Time: 40 minutes

Corporal punishment
Using physical ways, like
beating, to punish
someone

The way we work with children often comes from how teachers and other adults behaved when we were
children. Many teachers think that corporal punishment is the only way to discipline children.

Let us go back a little in time, and think about corporal punishment.

1. Think about one time that an adult disciplined you as a child. Write down your answers to the following
questions:

a. What was the reason for the discipline? Did you understand the reason?

b. Who disciplined you?

c. What did the person do to you?

2. How did you feel about the punishment? Choose from the list in the table. Tick v in your printed copy of
the course, or tap on the tablet next to the words that say how you felt. You can tick v more than one box.
Write down why you felt this way. We have done the first one as an example.

| felt Tick here Say why you felt this way
Frustrated D Because | thought | was not doing anything wrong
Proud of myself D
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| felt Tick here Say why you felt this way

Bad about myself D

Angry D

Scared [:]

That | was a bad person D

Good about myself D

Sad [:]

Stupid D

Clever D

2. Think about how this punishment helped you or not. In your printed copy of the course or on your tablet,
write YES or NO next to each sentence.

If you write YES, explain how the punishment helped you.

If you write NO, say why the punishment did not help you.

We have done an example.
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My punishment helped ... Or My

My punishment... Yes No punishment did not help ...

Example: My punishment showed me that | had D It did not help me to know what to do
done something wrong. right.

My punishment helped me understand what | D D

did wrong.

My punishment made me feel bad. C] D

My punishment made me scared of my D D

teacher.

My punishment helped me to think for myself D D
about my own behaviour.

My punishment made me feel | could control C] D
my own behaviour.

My punishment taught me how to do better D D
next time.

My punishment made me want to stay at D D
home.
My punishment made me cry. C] D
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N

If you had bad feelings
about the way adults
dfscﬂffh'med you, then the
children in your class
probably feel the same
way when you discipline

\them.’

J

\

4. Write down another way the adult could have disciplined you.

5. Write down why you think this other way is better.

8.8



Module 8: Making the classroom work well

Activity 2: The purpose of discipline

Time: 40 minutes

1. Read this statement about discipline

Discipline is meant to teach a child the difference between right and wrong.

2. Write down why you agree or you do not agree with this statement.

3. What kind of discipline do you think teaches children the difference between right and wrong? Write down
one idea here.

4. Write down one or two traditional ways of disciplining children in your country/culture that you know of
and that work.

When young children are together in a school or centre it is important that they learn how to behave in a good
way.
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(“We can help childven to behave well A
and work nicely together without
beating or hurting them,

(There are many ways we can do that.”)
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Activity 3: Encouraging good behaviour

Time: 40 minutes

1. Read this list of why learning good behaviour is important.

Learning good behaviour:

o Helps children to learn

o Shows respect for the teacher

o Shows respect for their classmates

o Helps us to keep the learning environment safe, clean, happy and working well for everybody
2. Write down some more reasons why good behaviour is important for pre-primary children.

3. Think about what behaviour you do not like from your children and complete the following table.

a. On the left hand side, write down three kinds of behaviour you do not like.

b. Next to it, write down how you will discipline a child who behaved in this way (without using corporal
punishment).

c. Then write how this will help you to teach the child the difference between right and wrong.
We have done an example.

| do not like it when How does this discipline help the child

I will discipline the child by ... learn right from wrong?

... children throw a ... taking the ball away. | will sit It gives children the chance to think about

ball inside the with all the children and ask  the problem themselves first. Then they will

classroom them if throwing the ball inside be prepared to listen to my reason. They will
is a good idea. | will explain my understand that there is a good reason to
own reasons to them. | will ask not throw a ball in class. Making a poster

children to make a poster will help them to think deeply, and will give
about ‘What happens if | throw them something to remind themselves
a ball inside’. about balls inside.
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| do not like it when How does this discipline help the child
| will discipline the child by ... learn right from wrong?

4. Inthe next table, write down three examples of good behaviour that you do like to see. What can you do to

encourage good behaviour?
a. In the first column, write down good behaviour that you do want to see.
b. In the second column, write down how you can encourage this good behaviour.

We have done an example.

I like it when ... | encourage this by ...

... children speak kindly to
1. speaking kindly myself

each other
2. telling children that | am happy when they say something kind
to another child
3. asking children to say something kind to their partner
Unit 2

Why you are here

To share ideas about how we discipline children
To talk and think about different kinds of punishment, including corporal punishment
To explore how we can support children in different ways to behave well

To think about how we can manage our learning environment to support good behaviour
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Activity 1: Thinking about corporal punishment

Time: 30 minutes

Code of conduct Consequences Frustrated
Rules for how we must Something that follows on : Angry about not being able
behave the way teachers from something else to do something

must behave

As a teacher, you can discipline children in whichever way you think is correct.

But certain ways of punishing children are against the law.

1. Read what the law in your country says about corporal punishment.

The (Education) Bill abolishes corporal punishment at schools in accordance with section 8 of the
Constitution which provides that a person shall not be subjected to torture or to inhuman or degrading
punishment.

2. Listen to the audio on the tablet of three teachers talking about discipline. You can also read it. If you are
working in a group of teachers from your school or centre, choose one person to read Teacher 1, another
person to read Teacher 2, and a third person to read Teacher 3.

A discipline conversation role-play

Teacher 1: | have some very difficult children in my class.

Teacher 2: Me too!

Teacher 1: When they are naughty, | beat them with a big stick.

Teacher 2: That is a good way of disciplining a child.

Teacher 3: Hitting children makes them afraid. Our school policy says we should not hit children.
Teacher 2: But | was hit when | was a child. | don’t see what is wrong with it.

Teacher 3: When we hit children, they might stop what they are doing, because they are afraid.
But hitting children will not change their behaviour. And it can be harmful!

Teacher 2: They have to learn the difference between right and wrong.

Teacher 3: We can learn ways of disciplining children to teach them right from wrong, and many
other things too.

Teacher 1: They are still too young. We have to control children.

Teacher 3: We can teach them how to control their own behaviour.
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Teacher 2: Well, how do we do that?

Teacher 3: It begins with me. | can control myself as a teacher, and show the children how to
control themselves. Young children watch and listen, and copy other people.

Teacher 2: But how are they learning control?

Teacher 3: | can explain. For example, Meke hits Sisi because Sisi wants to take Meke's toy
away. | can say to Meke, “I don't like it when you hit Sisi. It makes me feel angry or upset. Let's
think of another way to tell Sisi.” | can talk to Meke to teach her something.

Teacher 1: What can you teach her?

Teacher 3: | can teach her another way to deal with conflict. | can say, “Meke, tell Sisi with your
words and not with your hands.”

Teacher 2: What if Meke doesn’t know what to say?

Teacher 3: | can help her with the words. | can say, “Meke, say to Sisi,’Please don’t take my toy. |
don't like it when you take my toy."

Teacher 1: You are teaching her words she can use to tell other children what she wants.
Teacher 3: Yes. | can also teach Meke to think about other children.
Teacher 2: How can you do that?

Teacher 3: | can talk to both children together. | can say “Sisi how did you feel when Meke hit
you?” Meke can hear from Sisi how she feels when she is hit.

Teacher 2: She learns that other children have feelings too.

Teacher 3: Yes. | can teach Sisi something too.

Teacher 2: Like what?

Teacher 3: | can say, “Sisi, do you like it when someone takes your toy away?”

Teacher 1: And Sisi thinks about what it feels like for Meke to have her toy taken away.

Teacher 3: Exactly. | have taught Meke how to behave differently. And | have taught both
children how to express their feelings, and how to think from another person’s point of view.

Teacher 2: | will try that next time. We might need time to get used to doing things differently.

3. After you have listened to or read the conversation, think about and discuss these questions. Write down
your ideas in your printed copy of the course.

a. Why do Teacher 1 and Teacher 2 in the role-play use corporal punishment?

b. What does Teacher 3 want children to learn?
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c. Write down three things Teacher 3 suggests we can do to encourage good behaviour.

Comment

Teachers can choose how to discipline a child, but they also have to pay attention to the law.
Corporal punishment is against the law in most Southern African countries.

Teacher 3 in the role-play says we can teach children how to control their own behaviour. We can
help them to express their feelings, and think about how the other person feels.

Teacher 3 says that we can control our own behaviour and be a model for children. We can talk to
children, give them words to say, and encourage them to talk to each other.

There can be consequences for children who behave badly, such as taking something away from
the child. Sometimes a child might need to spend some time alone to think about a better way to
behave.
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Activity 2: Finding other ways to discipline children

Time: 60 minutes

. What kind of rules do you think will help children to behave well? Write down some ideas.

Sometimes as teachers, we can feel frustrated, or upset, or angry with children. When we feel that way, we
can ‘Stop and Think’. Write down what you can ‘Stop and Think’ about.

. There are many reasons for bad behaviour. Discuss and write down some reasons why children behave
badly.

Discuss and write down how you can communicate with children about good behaviour.
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Comment

Always it comes back to the teacher. How does the teacher express her feelings? How does the
teacher behave? How does the teacher communicate and discipline children. Children will copy

what we do as teachers. We need to be good role models. Look closely at the following steps. Is
this a good model for children? How can we involve children in these steps?

If we follow this process, and involve children so it becomes part of the culture of the classroom
learning environment, we will be supporting children to develop socially and emotionally through
building self-confidence, negotiating, being inclusive, managing conflict, expressing emotions and
understanding and responding to other children’s emotions

Step One — Make Rules

Set clear rules of behaviour for your class. Do it together with the children so that they know
exactly what you expect.

Classroom Rules

Helping Hands

Listening Ears

Quiet Voices

walking Feet

UL




Activity 2: Finding other ways to discipline children

Step Two — Stop and Think
Take a step back and think before you hit or discipline a child. Slow down and try to be calm.
Step Three - Understand why

Try to find the reason for the child’s behaviour. There is always a reason. If you can understand the
reason, you can usually find a good way to discipline the child. Sometimes the reason is
something in the classroom, or something that we as teachers do.

Let's look at some reasons:

+ A child does not know or understand what to do and does the wrong thing.

+ Achild is bored and starts to play around.

+ A child does not know how to manage their feelings, such as anger.

+ A child is copying behaviour from adults or other children at home or at school.

Step Four - Communicate

Think of a way to help children understand why some kinds of behaviour are not right. To do that,
we need to communicate clearly and kindly with children.
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1.

Step Five — Have consequences

Make sure you do what you say you are going to do. This will help children learn that you mean
what you say.

Try to talk to children and discipline them as soon as possible after they have behaved badly. If
you leave it too long, the children will forget what their behaviour was.

Try to think of a consequence that fits the bad behaviour.
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Activity 2: Finding other ways to discipline children

“Give me the doll. You two girls will not play with dolls for the rest of
the day. Please think about how you can play nicely together. Then
come and tell me and we can talk about you playing with dolls again.”

Praise children for good behaviour. If you let children know when you are happy with their
behaviour, they will think about behaving in a good way again.

It is also helpful to ask children to put themselves in the place of the other person: What would
you feel like if someone broke your doll?
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“Ben, thank you for sharing

your paint brushes with

Ana. That was very kind of
you.”

¢ \

Children always behave the way they do for a reason. In STEP THREE, you saw some possible reasons for
children’s bad behaviour. There is always something the teacher can do to encourage good behaviour.

It is also very important to share with parents your ways of disciplining.

If there is a difference between what happens at home and what happens at school, your methods of
discipline may not work.

Now that you have seen the Five Steps for other ways of disciplining children, go back to Unit 1 Activity 3 and
see if you are happy with what you wrote in your tables, or if you want to change something.
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Activity 3: Using folktales and storybooks to encourage good behaviour

Time: 30 minutes

One of the best ways to support good behaviour is through sharing folktales and storybooks with children.

Read the “Punishment” storybook together.

1. Inthis story, does the mother punish Rahim?

2. What do you think Rahim learns from his experience? Do you think that he will do the same thing again?

3. What do you think that Rahim'’s brother and sister learned from this experience?

4. If you read this storybook with children, what questions would you ask the children?
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Comment

As parents or teachers, we do not always have to punish a child for bad behaviour. Sometimes we
can simply draw attention to the consequences of bad behaviour.

Everybody saw the consequence for Rahim when he ate too much fruit. He got very sick!

When we read a story like this, we can ask children questions like “Have you eaten too much of a
delicious thing, and felt very sick afterwards?” This helps children relate to the character in the
story.

We can also ask questions like “Why was Rahim’'s mother angry?” and “What do you think Rahim
learns from his experience?” and “Do you think he will do it again?”

Another title for this story is Greed. Do you think this is a better title? Perhaps you could ask the
children in your class what they think.

Unit3

Why you are here

To think about supporting behaviour that leads to good health; in particular, the importance of
washing hands

To create opportunities for children to ask questions so that they understand the reasons for the
healthy behaviour you are encouraging
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Activity 1: Making a poster about hand-washing

Time: 30 minutes

Remember the Daily Programme for pre-primary you used for planning and observation in Module 1 and
Module 2? There were two times for handwashing — one before snack time in the morning, and one after
outdoor play.

1. Below is a poster that encourages regular hand-washing. Do you agree with all the statements on the
poster? If not, what would you like to change, and how?

2. Should the poster be in English, or in the language that the children understand best? Why?

3. Make your own poster based on this one. Could you get the children to help you make the poster? How?
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Wash your hands: when they are dirty, before eating
& after using the tfoilet

Cough or sneeze into your arm - NOT your hande
NEVER put your fingers into your eyes, nogse or mouth

Rinse

Help STOP the spread of germs!

oo

4. Which milestones do you support by helping children to:

£2016 SafetyMagnets com

a. follow good hygiene, and

b. work together to make a hygiene poster?

Comment

Perhaps you thought that expecting children to cough into their arms, rather than their hands, was
a little strange? Would you expect this? Why do you think it says this?

We think children could participate in making this poster.

+ They could make hands in different colours by painting or colouring in outlines of hands.
+ They could take the words and put them in the correct sequence on the poster.

We are sure you will have many other ideas!

We think when children make this poster together they are developing towards the milestones of
being disciplined and following rules, negotiating, being responsible citizens, valuing life and self-
confidence.

Please have your new poster ready for the group meeting in Unit 4.
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Activity 2: Asking questions about healthy behaviour

Time: 30 minutes

Supporting good behaviour also means encouraging good habits that promote healthy living.

Washing hands is one habit that promotes good health. There are more.

1. Look at the list of healthy habits in the table on the next page.

a. Do you agree with this list? Can you suggest changes?

b. Are there any other habits you would like to add?

2. Children may ask why they should do these things.

What answers would you give? Write your answers under the column ‘Good Results’.

Healthy habits Good
Children wash their hands with soap and water
before eating food and after using the toilet

Children wash their bodies daily

Children wear clean clothes every day

Children brush their teeth morning and evening

Children have a time to rest during the day
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Healthy habits Good

Children eat nutritious meals - all six food groups
(grains, proteins, vegetables, fruit, oils, dairy)

Comment

We say that regular hand-washing and bathing is important because children get very dirty when
they are always active, inside and outside. Germs live on dirty skin and cause colds, coughs and
flu.

If children do not wash their hands regularly, they will carry the dirt and germs and other bacteria
onto their food they eat and into their eyes and mouth. This is likely to make them sick.

Also when we eat the right food and get enough rest, we will be healthy. Enough of the right kind
of food and plenty of rest also give children energy to play and learn from their play.

So children can learn the reason for good, healthy behaviour. The important thing for the children
to do is not only to give the right answers. It is also important for them to ask questions.

If we encourage children to ask questions and then help them to find the answers to their
questions, they will learn well.
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Activity 3: A story about hand-washing

Time: 30 minutes

Read this storybook “Kariza's questions” from Rwanda. It was originally written by a teacher in the main
language of Rwanda, Kinyarwanda.

Is it a storybook about washing hands, or is it a storybook about asking questions? What do you think?

If you read this storybook with children, what words and concepts will you need to explain?

In the storybook, the girl's father makes a hand-washing tool — called a ‘Step up and wash tool’. In Malawi,
they make a Tippy-Tap (see the picture below). What do you use for handwashing in your school or
centre?
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Comment

We think that the storybook is actually about three things: why you need to wash your hands (the
science about germs), how to make a simple and cheap hand-washing tool, and also the
importance of asking questions.

We can start this story by asking the class “Are my hands clean or dirty?” and “How do you know?”
Don't tell children the answer if they don’t know. Just read the story.

When the story is finished, ask the two questions again, and see how the children answer.

Through this story, you introduce the concept that some things in the world, like germs or bacteria,
are too small for us to see without using a tool like a microscope. Our hands can be dirty even if
they look quite clean.

Remember to give children a chance to ask questions at the end of the story.
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Activity 4: Preparing for your group meeting

Time: 30 minutes

1. Think about a story or folktale that you were told when you were a child to encourage you to behave well

or stop behaving badly.
2. Write the story/folktale down here.

3. Prepare to tell the story/folktale to your group.

Unit 4 Learning Group

Why you are here

To share hand-washing posters with each other

To share stories/folktales with each other, and discuss how they can be used to encourage good

behaviour
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Activity 1: Sharing hand-washing posters

Time: 30 minutes

1. Share your hand-washing posters with each other.
2. Explain how you made them.
3. Watch the video Eating Time in an ECD centre in Malawi

4. Read the questions below, and watch the video again. While you are watching the video, think about the
questions. You can make notes while you are watching:

a. Where do you think the children are going with their dishes?

b. What rules do you think the ECD centre has about washing dishes?

c¢. What rules do you have for washing children’s dishes?

d. What kind of rules can you put in place that will help children to feel a sense of belonging and
independence?
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Comment

A hand-washing poster is a fun thing to do with children, and is a good way to introduce a
conversation with children about how they can look after themselves.

In Module 5 Unit 2 you discussed setting clear positive rules that help children to behave well. You
also looked at how we can encourage good habits that promote healthy living. In the video Eating
Time we think the children are going to put away or wash their dishes. This can give children a
positive sense of purpose and belonging. It can also promote the idea of children taking care of
themselves and their environment independently, and as part of a group. In this case all the
children can be part of the rule of ‘helping hands’ in the ECD centre.
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Activity 2: Sharing folktales

Time: 60 minutes

Tell your folktales or stories to each other.

After each folktale or story, discuss the behaviour it is encouraging or discouraging.

Also discuss whether or not you agree with the message of the story.

Choose the best story, and use your tablet to take a video of the teacher telling the story (consult the
guide to using the tablet if you don’t know how to take a video). Write the title of the story here:

powon =

5. Watch the video that you have taken, and write down the main points of the story, so that you can use the
story in your own classroom.

To end off Module 8 do the Module Quiz.
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Introduction

Introduction

Learning outcomes

By the end of this module, you will:

Know how to build meaningful relationships with parents and caregivers.

Know how to build meaningful relationships with Grade 1 teachers.

Unit1l

Why you are here

To talk about what a team is

To talk about what the team might look like

Decide who can be on the team and what each person can do to make the team work well

Relationships are important in everybody’s lives. They are especially important in young children’s lives.
When children have good relationships with those around them, this can help them to grow and learnin a
good way.



Module 9: Building a team around the child

Activity 1: Starting to build a team

Time: 30 minutes

1. Read a storybook, “Sun, Moon, Rain and Wind" together on your tablet. Think about these questions as
you read.

a. What is the story really about?
b. What were “Sun, Moon, Rain and Wind" taking care of?
c. How did they come to their agreement?

Comment

What does the story say? The Sun, The Moon, The Rain and The Wind could not agree at first. But
then they agreed to work together to care for the earth.

So the story is about team work! They had a common goal — looking after the earth. We also
noticed that they listened carefully to each other. Listening is very important if you are going to
understand each other and work together.

We can learn from this story. The Sun, The Moon, The Rain and The Wind built a relationship
between themselves that was good for the earth. In the same way, building good relationships
between people who take care of children can lead to good things for the child.
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Activity 1: Starting to build a team

' ™y
“In the same way that the sun,
moon, rain and wind take care
of the earth, so caring for the

child is the work of adults
in that child’s life”.
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Activity 2: How can we build a team in our ECD Centre or School?

Time: 90 minutes

1. Look at this picture:

2. You can see the child in the centre of a circle.

a. Who do you think should be in the first circle around the child?
b. Write your name in the second circle around the child.

c. In the next circles around the child, write which other people you think can be part of the team around
the child.
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3. What part do you think the child can play in the team? For example, the child can co-operate to make sure
that s/he gets to school on time, and not play on the way.

4. Share your answers with your group.
Think about the team you might like to build in your school or centre.
6. Look back at your circle drawing.

o

a. In the first column of the table below, write down the people who you have decided you need on the
team. We have done the first one for you.

b. Then write down why it is important that they are on the team. We have done the first one for you.

c. Then write down what you think they can do to support the child.

Unit 2

Why you are here

To think about the importance of having parents/caregivers as part of your team
To decide exactly how you want to work with parents/caregivers in your school or centre

To think about some activities that you can do with parents/caregivers

Parents or caregivers are the child’s first teachers. That is why the parents or caregivers and family is in the
first circle around the child. A strong relationship between home and school can have many benefits for the
child, for the teacher and for the school or centre. Because the child’s relationship with family is an important
one, we need as teachers to try to work with parents or caregivers and older siblings to support the child.
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Activity 1: Relationship with parents/caregivers

Time: 30 minutes

1. Think back to the story “Sun, Moon, Rain and Wind". How did they start working as a team?

2. In order for teachers to build a good relationship with parents or caregivers, there needs to be a common
goal. What do you think the common goal is?

3. There are many things that will help achieve this common goal. Tick v in your printed copy of the course
or tap on the tablet which of the following are the responsibility of the teacher and which are the
responsibility of the parent or caregiver

i Help the children recognise signs on packets or in
streets.

Parent or
Responsibilities caregiver Teacher
a. See that the children have been fed and are clean D D
when they come to school.
b. Ensure that the children are safe as they go to and [:] [j
from school.
C. Tell or read stories to children. D D
d. Help their child develop healthy routines - like D D
cleaning their teeth morning and evening.
e. Help the children take turns without fighting. D D
f. Help the children look after their belongings. C] D
g. Decide when the children are ready to go to the next D D
grade.
h. Teach children to count on their fingers. [:] [3
O O
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Activity 1: Relationship with parents/caregivers

Parent or
Responsibilities caregiver Teacher
j. Make sure children get enough sleep so they are fresh [:] C]

when they come to school in the morning.

0 O
0O O

Can you think of more responsibilities to add to the list?

Comment

We think the common goal for parents/caregivers and teachers is the good of the children.
But what does that actually mean?

There has to be lots of talking and listening about this — parents and teachers need to agree on
what they understand by ‘the good of the children’.

You can look back at the discussion in Module 1, where you talked about your vision for the
children in your class. You and the parents/caregivers have a lot to talk about!

Perhaps the list of responsibilities is a good place to start. Did you find that you ticked both
parents and teachers for many of the responsibilities?
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Activity 2: A two-way street

Time: 30 minutes

Journey Two way street

Travelling from one place An equal relationship

to another usually taking a where ideas are shared in
long time a supportive, cooperative
5 and respectful way

Think about the road a child is on, a child’s journey. The parents or caregivers are on one side, and the
teacher is on the other side. It is a two-way street.

1. Look at this picture of a two-way street. The teacher and the parent are on different sides of the street
moving towards each other.

2. Talk about what benefits there are for parents or caregivers and teachers to work together to support the
child on their journey.

W R e —

PARENN

/£ACHER

3. Write some ideas on each side of the road in your printed copy of the course.
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Activity 2: A two-way street

a. On the left-hand side, write ways in which the teacher can benefit from a good relationship with a parent
or caregiver.

b. On the right-hand side, write ways in which parents or caregivers can benefit from a good relationship
with a teacher.

Parents sometimes resist co-operating with teachers. Why is this, and what can you as a teacher do about
it?

Comment

We think that it is important to keep this two-way street between teachers and parents open and
clear. Why is this?

For the teacher, a relationship and clear communication with parents gives an insight into the
family of the child. You understand what the parents are doing. You can build from this as you
work with the children in your class.

What are the benefits for parents?

Discussions with the teacher can help parents understand what their children are learning, and
what difficulties they are having. So they don’t feel alone. They can talk to someone who
understands their children. And the road to learning for the child will be easier.

Sometimes parents don't like to co-operate with teachers. It may be because they feel uneducated
in comparison to the teachers. But perhaps parents think the school or centre is responsible for
the education of their children.

So what can we do to help these parents see that they are an important part of a team in the
education of their children?

Maybe we can say that ‘it takes a village to raise a child’. Every adult shares responsibility for
children — and each has a particular role to play.
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Activity 3: Including parents and caregivers in the team

Time: 30 minutes

1. What ideas do you have about how to help the parents or caregivers to feel part of your team? You
probably have more than you think. You know your parents or caregivers very well.

2. Inyour printed copy of the course, write some ideas on the mind map below. We have done one as an
example: parents can help with learning resources, sending bottle tops for counting and sorting, and
making other toys. Add a new branch if you think of something you want to add:

~Classroom
4_—/_
Bringing Bottle Tops ¢

Learning Resources

Parents in the child's team

~Maintenance Governance~—

R
_“

Communicate,”~
S
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Activity 3: Including parents and caregivers in the team

Comment

There are many things happening on your mind map. For example, you communicate with your
parents/caregivers. This helps parents to

1. feel welcome in your school or centre,
2. give something to the life of your school or centre in different ways,
3. understand the progress of their child.
At home, parents can work with their children and build a strong relationship between them.
Parents and caregivers can do activities in the school or centre too.

They can do things like:

1. help with the care and maintenance of the school or centre. For example, do a big clean of the
classroom once a term, or help with the school or centre garden.
2. help to make some of the toys that you need (or make some toys to take home and play with
the children).
3. bring things to school to work with, such as bottle tops for counting activities, cloths for wiping
hands, pieces of wood for building toy houses with, and so on.
If you like these ideas, add them to your mind map, on a relevant branch or a new branch.

Let’s think more about the communication branch in the mind map.
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Activity 4: Communicating with parents, caregivers and families

Time: 30 minutes

1. Look at the communication ideas in your mind map. If you have not written anything on the
communication branch, stop and think. Write one or two ideas here about WHAT you can communicate
with parents/caregivers about.

2. Write down two ideas about HOW you can communicate with your caregivers/parents.

3. Write down one thing you really need help with in your school or centre.

4. Write down how you will ask parents to help you.

5. Write down when you will do it.

6. Where did you write down ‘reporting on child’s progress’? Maybe you wrote it under communication or
maybe you wrote it on a separate branch. If you didn’t write it in the mind map, write it now.
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Comment

Reporting on children’s progress is an important part of communicating with parents, caregivers
and families.

You have practiced sharing your observation reports with other teachers in some of the modules
in this course.

This will help you to think about how you can report to parents, caregivers and families about your
observations of children too.

Even if you keep your observation records in English, you should talk about the child with parents
and families in a language they speak at home if you can. It is important they understand well
what you are saying.

Working with parents/caregivers is a lot of hard work. But it can be fun too!

And it will help you with your work, and help the children with their work as well.

Unit 3

Before you begin Unit 3, think about what you learned in the previous units.

Why you are here

To reflect on what you have learned in Unit 1 and Unit 2

To talk about how a good relationship between pre-primary and Grade 1 teachers can benefit the
both the teachers and the children

To find ways to build a good relationship between pre-primary and Grade 1 teachers
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Activity 1: Review

Time: 30 minutes

1. In Unit T and Unit 2, you started to build your team around the child. You made a list of who you need as
part of your team.

a. Who did you manage to invite onto your team? Write down their name or names.

b. What important role can they play?

2. You also spoke about communicating with parents.

a. Did you manage to communicate with parents? Write down one thing you communicated with parents
in the last week. Also write down how you communicated with them.

b. What is your plan to communicate with parents? Write down how you will communicate in the future,
and what you will say.

3. It can be difficult to get people onto your team.

a. Who can help you to get people onto your team? Write down their name.

b. Think about and share new ways of inviting people onto your team.
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Activity 1: Review

c. Discuss and write down one creative way to get parents on the team.

Other teachers are also an important part of the team around the child.

Let's think about why relationships between pre-primary and Grade 1 teachers are important.
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Activity 2: Relationships between pre-primary and Grade 1 teachers

Time: 45 minutes

Speech bubble
Part of a picture that
shows someone speaking

1. Look at the following picture.

2. Think about what is happening in the picture. What is the pre-primary teacher saying? What is the Grade 1
teacher saying? What are the children saying or thinking?

3. Inyour printed copy of the course, complete the sentence in each speech bubble in the picture.

4. If you are working in a group, talk about what each person thinks about this picture. Share what each
person wrote in the speech bubbles.
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Activity 2: Relationships between pre-primary and Grade 1 teachers

Working nicely with you helps me 1
in my work with these children
I {1 N —

My good relationship with you
helps me because...............

BEERARERIGAREE BABEREEAREEIRARE BAABREREAEE R BEEREAEERE B

@1‘ ............................................... rnn”nunrl:g

|r-lI = QI ............................................. ) l‘ F
5 _,_"_;' s

" Our pre-school teacher and our | :

grade 1 teacher talk together and
share information. This helps us
BELAUSE . vvvirsssssssnssssorssssssssssssssssssssons

5. Think of some ways in which the pre-primary and Grade 1 teacher can build a good relationship and work
together just as in the story. In your printed copy of the course, write in the table below. We have done one
as an example.

Pre-primary How will this help build a How will this help build a
teacher good relationship Grade 1 teacher good relationship

Visiting the Grade 1 This teacher will know who | Paying a visit to This helps me to see what
teacher am. She will know that | am the pre-primary the children are doing. Then |

working with the children class while the can think about how | can

who will be in the teacher’'s  children are help the children make the

class next year. there oneday change into my Grade 1
class.
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Pre-primary How will this help build a How will this help build a
teacher good relationship Grade 1 teacher good relationship

6. Share what you have written. Then you can write your answers into the table on the tablet.

Comment

Both Grade 1 and pre-primary teachers working together can help to build a good relationship.

This is often not easy to do! In most education systems, teachers who teach the older children
have a higher status.

We believe that every teacher has an equally important task whatever the age of the children they
teach.

One way to build relationships between teachers is to visit each other, and discuss your teaching
and the needs of the children. This builds a relationship that can help you as well as the children.
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Activity 3: Similarities and differences between pre-primary and Grade 1 classrooms

Activity 3: Similarities and differences between pre-primary and Grade 1 classrooms

1.

Time: 45 minutes

In Module 1 and Module 2 you looked at a pre-primary daily programme. Look at the daily programme

again. Also look at the example of a Grade 1 Daily programme or timetable.

a. What is the same?
b. What is different?

Daily programme (timetable) for Grade 1

Time. & | Mondaqﬁhue.sdaq Wednesda ursday Fr.'dag@
07:50-8:00 As mbly Assembly

08:00-%:20 R.ga.d{n_g IR.ea.din_g Rgadu'r:g | Rga.dina

0%:30-9: 00| Mathematics E-FAL Phy-Education FQS. Know  Home Languag.
0%:00-9:30 & o Segl -
09:30-10:00 Mathematics €-FAL  Phy-Education  Phy.Education Home Longuage
10:00-10°30 Mathematics Mathematics Home Language Phy Education Home Language
10:30- 1100 we Arts Mathematics Home Language. Phy-Education Howe Language
n:00-1:30 .Kmﬂ..d_gd. Beg. Kmk.dqal Mathematics Language Jlml_g.gggg
3012200 Home. Language Creabive Ackts  Mathematics Home Language |Mathematics
12:00- 1230 Home La Creative Arts | Mathematics Home Language Mathematics
12:30- 12:45

12:45 - 13: -5|Home. Ln.njul_guHm aqe E - FAL
B3:45- 415 E-FAL Home Language

WIS - Iy 30 Home Lanquag

wio- 1S3 o < Cleaning
R

Mau-kl'ng and Pmparation

Daily programme for pre-primary
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7:20 Arr"lval al school @

T:45 | Health check, birthdays. register, weather chart, news

:15 | Morning circle (hew concepts or skills)

2:45| \Work +ime (_9roup ach'\:i‘Hes) SA7

9:30 Tdﬂ up and handwasl-\in_g

q:45 Snack +ime 4

10:1S Music and movement ﬂ

10:45| Outdoor Pla;j and ‘l’.id;] up

11: 30 Hand Wo.,shir\g ond ‘I’bilet “+ime.

1:u45 .Storg time

12:15 | Rest and home time @

2. What is your daily programme for pre-primary or Grade 1? Does it look the same or different to these
ones?
a. Bring a copy of your daily programme with you to your learning group meeting.

b. You will share it with your fellow teachers and talk more about visiting each other’s classrooms.

Comment

There are some important differences between pre-primary and Grade 1 daily programmes. For
example, there is no toilet time written in the Grade 1 programme, or time for hand washing.

Another big difference is that Grade 1 has subjects like Mathematics, Beginning Knowledge (Beg
Know) and EFAL (English First Additional Language).

Also, the school day ends later for Grade 1, 2, and 3 children. New Grade 1 children will have to get
used to this.

We can help to prepare children for these differences if we know about them.
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Unit 4 Learning Group

Unit 4 Learning Group

Why you are here

To review what you have learned in this module

To think further about similarities and differences between pre-primary and Grade 1 classrooms

To explore what you can learn from visiting each other’s classrooms

To decide what you will do on the visits
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Activity 1: Review

Time: 15 minutes

1. Inthe last three units, we:

a. Talked about how good relationships are important for children and teachers.

b. Talked about how parents or caregivers are an important part of children’s lives and how we can include
them in our team.

c. Talked about how to start building good relationships between ourselves as Grade 1 and pre-primary
teachers.

2. Reflect for 15 minutes on what you learned last week by doing the following:
Look back at the table you completed in Unit 3 about building the relationship between pre-primary
teachers and Grade 1 teachers. Do you think you will be able to build a strong team?

a. Write down one thing you would like to add to your table. Why do you want to add it?

b. Think about one thing that might stop you building a strong team.
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Comment

Let's remind ourselves why building a relationship between ourselves as Grade 1 and pre-primary
teachers is important:

1. It helps the children to know the Grade 1 teacher and to build their own good relationships with
the Grade 1 teacher.

2. It helps the Grade 1 teacher to know what has been done in pre-primary so that s/he can
prepare properly for those children next year.

3. It helps the pre-primary teacher to understand what the Grade 1 teacher expects the new
children to do.

What obstacles did you discuss that might stop you building a strong team? How could you

overcome these obstacles?
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Activity 2: More similarities and differences

Time: 45 minutes

1. Share your daily programmes with each other.

a. What are the differences between the daily programmes of the pre-primary and Grade 1 teachers in the
study group?

b. Do you think pre-primary children will struggle with the change in the programme? Why? Why not?

c. What can the Grade 1 teacher do to help the children adjust to the timetable in primary school?

d. What can the pre-primary teacher do to prepare children for a new timetable?
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Comment

We all know ‘big’ school can be frightening for pre-primary children. Pre-primary children are used
to being told to wash their hands, or to go to the toilet. There are often more children in a primary
school than in pre-primary.

Of course, a Grade 1 teacher will make the children feel welcome and safe. Perhaps a Grade 1
teacher can give children their own space to play in for the first few weeks?

The day can also be tiring. Maybe the timetable could end earlier for the new Grade 1s in the first
few weeks?

The pre-primary teacher can read stories about going to Grade 1. This can lead to conversations
about what will be new and what will be the same. The most important thing is to talk with
children about their feelings and their ideas about Grade 1.

You will remember in Module 1 Unit 4 Activity 2 you spoke about things that will give children a
good emotional foundation for moving to Grade 1. This list included children who:

+ Are confident

+ Can persevere with difficult tasks
+ Can communicate emotions

+ Can follow rules

+ Have good listening skills

+ Are attentive

+ Can describe the time of day

+ Have good personal hygiene

+ Have good self-esteem

+ Can speak for themselves

+ Are beginning to think and act independently
+ Can take some responsibility, and
+ Can solve some problems.

You can see how a child who is confident and can persevere with difficult tasks will manage better
with a long school day. Or a child who can communicate her emotions will be able to more easily
ask for help.

Your job as a pre-primary teacher is to help the child to build a strong foundation to move into
Grade 1.

Your job as a Grade 1 teacher is to continue to build on whatever foundation the child brings, to
improve their listening skills, to take more responsibility, and solve more challenging problems.

2. Watch a video about the Learning Environment, in which Teacher Adele is preparing her pre-primary
classroom for group activities.

a. Notice and write down what is in Teacher Adele’s pre-primary classroom.
b. Then write down what is in your classroom.

If you are a Grade 1 teacher, write in the Grade 1 column.
c. If you are a pre-primary teacher, write in the pre-primary column.
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Then share your notes with each other.

Comment

How big are the differences between Grade 1 and pre-primary classes?

You probably found that your classrooms have similar posters on the walls, but perhaps a
different way of organising the furniture.

We think that Grade 1 teachers can often learn from pre-primary teachers.

Teacher Adele plans different activities for each group, and organises the furniture so children can
work together in groups.

Does this happen in Grade 1 classes?

Maybe the differences between Grade 1 and pre-primary classes don't need to be as big as they
sometimes are!

That's another reason for the Grade 1 teacher to visit the pre-primary teacher’s class.

Let’s think about how a visit to the Grade 1 teacher’s class can help to build a team and support children
moving to Grade 1.
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Activity 3: Planning a visit to a Grade 1 classroom

Time: 45 minutes

1. Inthis picture, a pre-primary teacher is visiting a Grade 1 teacher’s class.
Discuss what you see happening in this picture.

/

nﬂ-lil‘*- ) | ]

2. Write down how this visit can help the pre-primary teacher.
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3. Inyour group, think together about the kind of information that the pre-primary teacher can give the Grade
1 teacher when she visits the primary school.
Write your ideas here:

4. Write down how a visit can help the Grade 1 teacher:

5. Inyour group, think together about the kind of information that the Grade 1 teacher can give the pre-
primary teacher. Write your ideas here:

6. Think about pre-primary children visiting a Grade 1 class:

a. Write down how visiting a Grade 1 class can help the children.

b. Write down how this can help the pre-primary teacher and the Grade 1 teacher.
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Comment

The pre-primary teacher needs to think about what she wants to find out.
Here are some ideas:

The Grade 1 teacher can show the pre-primary teacher her classroom. What does the Grade 1
classroom look like? What other spaces and things do the pre-primary children need to know
about? For example, is there a special toilet for the grade 1, 2 and 3 children?

The pre-primary teacher can observe the teaching in the Grade 1 class. How does the Grade 1
teacher manage the class? How does she expect the children to behave? What kind of work are
the children doing?

She can use this information to prepare the pre-primary children for Grade 1.

When you take a group of pre-primary children to visit a Grade 1 class they will be able to see for
themselves what it looks like and feels like. They will get an idea of what it is like. This will help
the children to feel less worried, and more excited about going to Grade 1.

You will be able to have conversations with the pre-primary children about what they saw and how
they feel about going to Grade.

If you take the children in small groups, make sure all the children get a chance to visit.

What kind of information does the Grade 1 teacher need to know to support the pre-primary
children coming into her Grade 1 class?

In a two-way street, the Grade 1 teacher will also visit the pre-primary class!

When can you arrange these visits?

To end off Module 9 do the Module Quiz.
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Introduction

Introduction

Learning outcomes

By the end of this module, you will:

Reflect on your learning and think about how you will apply what you have learned.
Find the activities you have not yet finished and create a plan to complete them.

Reflect on how you have successfully supported each child to build a strong foundation before
Grade 1 by:

giving them time to play in ways that help them develop physically, cognitively, socially and
emotionally.

observing them carefully, monitoring their progress, and supporting them to achieve new
milestones and indicators over time

creating an inclusive and supportive learning environment
« finding creative ways to support good behaviour

building a supportive team around the child

Think carefully about changes you will make for next year’s group of pre-primary children.

Unit1l

Why you are here

To think back over the KnowHow Early Learning course
To think about whether you have learned what you wanted to learn

To think about whether your children have a good foundation for Grade 1

Over the next four units, you will look back and reflect on your learning journey. You will also look ahead to
the future and plan the way forward.
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Module 10: Next steps

Activity 1: Looking back at your learning journey

Time: 120 minutes

Journey Transition

Travelling from one place  Changing and moving from
to another usually taking a ' one place to another over
long time time

This learning journey for you is coming to an end. You have travelled a long way together learning, sharing
and trying things out in your classrooms. You now know how to support your children to build a strong
foundation for a happy and confident start to Grade 1.

Make a learning journey map, from the beginning of Module 1 to the end of Module 9. Use a big A4 piece of
paper. You will use your learning journey map again in Unit 2 and Unit 3. You can copy this one, or make your

own:
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Think about and discuss your learning journey. If you are alone, make some notes on your thoughts in

your printed copy of the course or on the tablet. Use the questions in the table to guide you:

Questions Answers
Which module did | enjoy the most? Why?
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Which module was the most difficult to
understand and work with? Why was it
difficult?

What were the three most important things |

learned from this course?

What is the most important change | made?

What can | do well or better now?

What things did | not finish in my learning
journey?

What things do | still not understand? What
things are still difficult to do?

Let's think about the success of our learning journey.

. These are the outcomes of this course. In your printed copy of the course write YES or NO next to each

outcome. Write YES if you feel you have achieved the outcome. Write NO if you feel you have not yet

achieved the outcome.

Outcomes of this course
Now | have finished the course I:

« Can think and talk about what school readiness means

+ Understand my role in supporting every child to develop a strong foundation in the
year before Grade 1

Can observe children well to monitor their development

+ Work with children in meaningful ways to develop their full potential in each of four
development areas: social, emotional, cognitive and physical development

10.4
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Outcomes of this course YES No

« Understand the importance of a play-based learning environment for pre-primary D D
children

« Can use different ways of supporting children to behave well C] C]

* Understand my role in building a support team of adults around the child C] C]

3. Read and listen to the word ‘transition’. How do you feel about your ability to support children to transition
into Grade 1? Complete one or both of these sentences:

| feel ready to prepare children to transition into Grade 1 because

| do not feel ready to prepare children to transition into Grade 1 because

4. If you do not yet feel ready, what can you do to become more ready to prepare children for Grade 1?
Complete the sentence below:

| can become more ready if |

5. Inthis course you have looked at child development as an early learning journey. You thought about four
developmental domains to support children on their journey: the physical domain, the social domain, the
emotional domain and the cognitive (thinking) domain. You have used a diagram to think about the four
domains and milestones for each domain. Here is the diagram to remind you.
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Child development domains
and milestones Cognitive domain
1. Visual perception
2. Auditory perception
3. Working memory
4. Self-concept
5. Language proficiency
6. Comprehension
7. Logical thinking
8. Approaches to learning
9. Critical thinking
10. Problem solving
11. Decision making
12. Imagination
13. Visual discrimination
14. Auditory discrimination
15. Sequencing
16. Visual closure
17. Visual spatial relationships
18. Print awareness
19. Number sense
20. Measurement
21. Emergent financial literacy

Adapted from University of Zimbabwe, Mkoba Teachers' College (ECD Department), undated, Roger Federer Foundation

6. You also saw examples of indicators in this course. For example, ‘balance a bean bag on her head’, is an
indicator for the milestone balance.

a. Here is a list of indicators that are important for children in the year before Grade 1 and during Grade 1.
Read each indicator and discuss with a colleague which domain and milestone the indicator matches

with.

b. When you agree, tap next to the indicator on your tablet, or put a tick v in your printed copy of the

course.

A child has a good foundation for Grade 1 when she or he:

Knows how to turn the pages of a book

Recognises simple shapes like circles, squares and rectangles

Recognises some letter sounds

Tells a simple story and remembers events in sequence

Follows simple two-step instructions, e.g. Pick up the pencil and put it on the table

Recognises his or her own name and is learning to write it

Has a good pencil grip

Shows gross motor development, e.g. running, skipping, standing on one leg

Enjoys listening to stories and joining in discussions about the story

Understands concepts like big/small, up/down, under/over

0000000000
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A child has a good foundation for Grade 1 when she or he:
Is aware of numbers (at least 1-5)

Sorts objects to make groups

Shares with others

Takes care of him/herself in an age appropriate way, e.g. manages to go to the toilet
Plays with friends

Tells someone when she/ he is feeling sad or angry

Completes simple patterns of numbers of colours or shapes

7. Choose one of the indicators in the list above. Think of a new activity for children and write an
Activity Plan for it. Use the indicator as the purpose for your activity.

Activity Plan
Purpose:

Time:

Context:

Resources:

Preparation:

Procedure:
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Unit 2

Unit 2

Why you are here

To understand the concept of ‘reflection’

To understand that trying out and doing things, observation and reflection are important to
learning

To reflect on what we have learned in Modules 1 to 4

To identify the gaps in our learning

To find ways to do something about the gaps (bits we have not finished) in our learning
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Activity 1: What is reflection (as a learning tool)?

Time: 20 minutes

1. Read the case study of Mrs Shiimi below. Start with the first box and follow the numbers.

1. Mrs Shiimi learns something new:

‘Children learn best by playing. 2. Mrs Shiimi implements what she
has learned.

She teaches numbers 1 - 8 by
playng a hopscotch game with all
the children

6. Mrs Shiimi implements her
new planning.

This time the game works well.
The six children have fun while
learning. They take turns
without fighting.

3. Mrs Shiimi observes what
happens.

She notices children having
fun learning numbers.

She also notices some children
fighting because they have to
wait a long time for their

5. Mrs Shiimi makes changes turn.

She plans a hopscotch game but
this time omfy six children will 4, Mrs Shiimi reflects on what she
play the game. has observed.
She thinks playing games is a
good way to teach mathematics,
but waiting for a long time is not
good. Mrs Shiimi decides she will
play the game differently.

2. Read the case study again. In your printed copy of the course, underline or circle what Mrs Shiimi does.
For example, in Step 1, Mrs Shiimi learns something new.

10.9



Activity 1: What is reflection (as a learning tool)?

Comment

Look at how Mrs Shiimi goes from one step to another in her learning:

+ In Step 1, she learns something new.

+ In Step 2, she implements what she has learned.

+ In Step 3, she observes what happens during implementation.
+ In Step 4, she reflects on what she has observed.

+ In Step 5, she plans changes.

+ In Step 6, she implements those changes.

This is a learning cycle. Learning takes time and effort. Don't get upset if something new does not
work the first time. Reflect on what happened and try again. Keep trying and you will get to where
you want to be.

Let's reflect on what we learned in Modules 1, 2, 3 and 4.
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Activity 2: Reflecting on Module 1: An early learning journey

Time: 20 minutes

1. Answer these questions about Module 1. You can go back to Module 1 in your printed copy of the course
to see what you wrote and what activities you did with your children.

a. What is the relationship between each child’s early learning journey and the developmental domains,
milestones and indicators? Write down your ideas, or draw a picture on a separate piece of paper of
what a child’s journey looks like.

b. Write down two ways in which your practice has changed because of this course.

2. Watch the What is play video

a. Write down one new thing you learned from watching the video.

b. How will you practice what you have learned?

c. You planned some play activities using an Activity Plan. How does the Activity Plan help you to think
about what support a child needs? How does the Activity Plan relate to the developmental domains,
milestones and indicators? How does the Activity Plan help you to be better organised? Write down your
answers.
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Activity 4: Reflecting on Module 2: Observation and monitoring with a purpose

Time: 20 minutes

1. Watch the video of Observing writing, of a child trying to write his name.

Think about these questions:
a. What can you see the writing child doing?
b. What can you see the other child doing?
c. What can you see the teacher doing?
d. What can you hear the child saying?
e. What can you hear the teacher saying?
f. How do you feel about the writing child?
g. Write down some ideas for an activity you will give the writing child to develop writing skills.
h. Find an activity in ChildSteps that you think will be good for the writing children to do to develop
writing skills.

2. And now, answer these questions about Module 2. You can go back to Module 2 in your printed copy of
the course to see what you wrote and what activities you did with your children.

a. How do the child development domains, milestones and indicators help you to observe with a purpose?

b. What have you changed in how you observe your children?

b. Write down how you keep records of your observations? Tell us what you do.

c. Have your observations helped you to make a change in your teaching? Complete this sentence to give
an example:

In the past | used to ...
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.. but now |
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Activity 3: Reflecting on Module 3: Physical domain

Time: 20 minutes

Answer these questions about Module 3. You can go back to your printed copy of the course to see what you
wrote and what activities you did with your children.

a. What activities have you done to help children develop their gross motor skills? Take a photograph or a
video, and write down one example of how you did this.

b. What activities have you done to help children develop their fine motor skills? Take a photograph or a
video, and write down one example of how you did this.

c. What activities have you done to help children take care of themselves? Take a photograph or a video,
and write down one example of how you did this.
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Activity 2: Reflecting on Module 4: Social and emotional domains

Time: 20 minutes

Answer these questions about Module 4. You can go back to your printed copy of the course to see what you
wrote and what activities you did with your children.

a. What activities have you done to help children manage the new things they will find in Grade 1? Write
down one example of how you did this.

b. What activities have you done with the children to encourage and make them feel good about the
different mother tongue languages they speak? Write down the different mother tongue languages that
children in your class speak.

c. How do you make sure these languages are used every day in your school or centre?

Now let's summarise all our reflections for Modules 1, 2, 3 and 4.
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Activity 6: Next steps

Time: 20 minutes

1. Write down the 4 most important things you learned from Modules 1, 2, 3 and 4.
2. What will you do differently next year for children in the year before Grade 1?

3. Think about Module 1.
a. Is there something you feel you have not learned or understood well? Write it down next to Module 1 on
the learning journey map you drew in Module 10 Activity 1.

b. Is there an activity have you not finished yet in Module 1? Write it down next to Module 1 on your
learning journey map.

4. Think about Modules 2, 3 and 4, and write on your learning journey map.

It is important to finish all the activities in this course in order to make sure you have understood and learned
as much as you can from this course.

Complete the sentence below by filling in the date:

| plan to finish the activities | have not yet done in Modules 1, 2, 3, and 4 by:
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Unit 3

Why you are here

To look back at what we learned at the last study session
To reflect on what we have learned in Modules 510 9

To find the gaps in our learning and what we tried out

To find ways to work with gaps and challenges in our learning
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Activity 4: Reflecting on Module 5: Cognitive domain: early language focus

1.

Time: 20 minutes

Watch the Read Aloud video.

Now think about these questions:

a. Do you think the teacher is enjoying reading with the children? Why do you think that?
b. Do you think the children are enjoying the story? Why do you think that?

c. Do you think the children understand and follow the story? Why do you think that?

d. Write down one thing you learned from the video.

e. Write down one thing you will do differently next time you read a story with children.

Answer these questions about Module 5. You can go back to your printed copy of the course to see what
you wrote and what activities you did with your children.

a. What activities have you done to help children listen to instructions and follow the instructions? Write
down one example of an activity you did.

b. What game have you played to help children listen carefully to the sounds of language? What language
or languages did children use? Please write down one game.

c. Write down the name of two activities you have planned to give children the chance to develop early
reading and early writing skills?

d. Find an activity in ChildSteps that you think will be good to develop early reading skills.
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d. Write down the title of one of the books you have read with children. Choose one that you and they
really liked.
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Activity 5: Reflecting on Module 6: Cognitive domain: numeracy focus

Time: 20 minutes

Answer these questions about Module 6 Unit 2. You can go back to your printed copy of the course to see
what you wrote and what activities you did with your children.

a. Write down the name of one activity you planned in Module 6 Unit 2 Activity 2.

b. Write down how you can make this activity easier for a child who rates not yet achieved on the rating
scale.

Easier:

c. Write down how you make this activity more challenging for a child who rates achieved on the rating
scale.

More challenging:
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Activity 5: Reflecting on Module 7: An inclusive learning environment

Time: 20 minutes

Answer these questions about Module 7. You can go back to Module 7 in your printed copy of the course to
see what you wrote and what activities you did with your children.

a. How have you changed your learning environment to make it more exciting and interesting for your
children? Use your tablet to take 3 photos of the changes. Save them on your tablet.

b. Write down what makes your learning environment safe for children.

c. Write down one thing you will do tomorrow to make your learning environment even safer than it is now.
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Activity 1: Reflecting on Module 8: Making the classroom work well

Time: 20 minutes

Answer these questions about Module 8. You can go back to Module 8 in your printed copy of the course to
see what you wrote and what activities you did with your children.

a. Are your ideas on disciplining children different from when you first started this course? Give an
example of how your ideas on discipline have changed:

| started the course thinking | needed to discipline the child in this way...

Now | think | need to...

b. What did you do to encourage positive (good) behaviour in the children at your school or centre? Tell us
about something you did with one child/group of children to encourage good behaviour.

c. What was the impact (result) of the changes you made? How are the children and teachers behaving
differently?

d. Did you manage to use a storybook or a poster in an activity about healthy behaviour? Write down the
children’s response to an activity about healthy habits.
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Activity 3: Reflecting on Module 9: Building a team around the child

Time: 20 minutes

Answer these questions about Module 9. You can go back to Module 9 in your printed copy of the course to
see what you wrote and what activities you did with your children.

a. How have you communicated with your children’s parents/caregivers? What did you communicate
about?

b. Have you built a good working team with your colleagues? Give an example of how working together as
the pre-primary and Grade 1 teachers has helped you and the children.

c. What else can you do to make your team stronger?
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Activity 6: Next steps

Time: 20 minutes

1. Write down the 5 most important things you learned from Modules 5, 6, 7, 8 and 9.
2. What will you do differently next year for children in the year before Grade 1?

3. Think about Module 5.
a. Is there something you feel you have not learned or understood well? Write it down next to Module 5 on
the learning journey map you drew in Module 10 Activity 1.

b. Is there an activity have you not finished yet in Module 5? Write it down next to Module 5 on your
learning journey map.

4. Think about Modules 6, 7, 8 and 9, and write on your learning journey map.
It is important to finish all the activities in this course in order to make sure you have understood and learned
as much as you can from this course.
Complete the sentence below by filling in the date:

| plan to finish the activities | have not yet done in Modules 5, 6, 7, 8 and 9 by:

Planning a celebration

The next unit is the final unit of the course! End the next unit with a special event to celebrate. Together with
your pre-primary and Grade 1 colleagues, plan how to celebrate, and what to eat and drink during the last 30
minutes of the next session.
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Unit 4 Learning Group

Why you are here

To reflect on the role of the school or centre in helping children get a good start in Grade 1
To plan the next step in your professional development
To appreciate the role your colleagues played in your learning

To celebrate the end of the early learning course

In Activity 1, you will see how you can make a fresh start with what you have learned on your learning journey,
and you will write a letter to your colleagues.

In Activity 2, you will do a post-course self-assessment. This is a final quiz. You will do it on the tablet. Each
person will take a turn to do the quiz. The quiz will be about some of the main ideas in the whole course.
Remember to send the code to the SMS number.

Learning is a lifelong process. We are never too old or too wise to stop learning. Now that you have
completed your early learning course, think about the next step in your professional development journey.

What will you do to support the learning journey of your new pre-primary children?

What will you do to support your own learning journey?
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Activity 1: Continuing your learning journey

1.

Time: 40 minutes

Go back to the learning journey map in Unit 1, at the beginning of this Module. Put your finger on the map
at the beginning of your journey. Follow the road to the end where it says MODULE 10 NEXT STEPS.

a. What happens next? Think about all the things you need to do as a teacher to support children in the
year before Grade 1 and as they transition into Grade 1. Create an Annual Plan that you can use to remind
you. Copy this example of an Annual Plan into a notebook or on a piece of paper. Discuss each item with
your colleagues. On your Annual Plan write who is responsible for each item. Also write the date or month
in which you need to do something. We have done a couple of examples for you. Add your own ideas in
the blank rows.

Annual Plan for ResponsibleMonth
people
Host pre-primary children at the primary school the year before they start attending.
Receive a written or verbal report from each parent and teacher about the child Parent or
coming into your pre-primary or Grade 1 class. family;
Pre-primary
teacher;
Grade 1
teacher

Give a transition report to each parent and teacher about each child moving into

Grade 1.

Understand the domains and milestones you will use to think about each child’s January
developmental journey.

Create observation sheets and observation record templates for each child.

Observe each child at the beginning of the year to understand where they are on their Pre-primary

journey. teacher;
Grade 1
teacher
Know what to do if you have concerns about a child’s progress Every

month
Understand what children will be able to do when they are ready for Grade 1.
Know what is expected of children at the start of Grade 1.
Set transition meetings with parents in preparation for Grade 1 to discuss: enrolment,
supplies, finding support if needed, family’s responsibilities, school’s responsibilities,
and so on.
Arrange for pre-primary children to visit the Grade 1 class and teacher.
b. Now, begin your new learning journey. On the back of your learning journey map in Activity 1, draw or
write down your plans for yourself, for the future.
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Module 10: Next steps

2. On a piece of paper, write a letter to one or more of your colleagues. Tell them what you have learned from
their friendship and support during your learning journey. Thank them for helping you, and for being your
partner during the school readiness course.

3. Give and receive your letters, to take with you.
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Activity 2: Final quiz / post-course self-assessment

Activity 2: Final quiz / post-course self-assessment

Time: 50 minutes

1. Onyour tablet, in the main menu, find the post-course self-assessment. It is the same as your pre-course
self-assessment, so we hope that you will get a higher score this time.

2. One-by-one in your group, complete the post-course self-assessment. You can work together, but
everyone must EACH complete the post-course self-assessment to show that you have finished the
course.

3. Remember to send the code from your post-course self-assessment to the SMS number.

You have arrived at the end of this learning journey on how to prepare children for a good start to Grade 1.
We know that next year you will be able to support the new group of children going into Grade 1. You have
worked very hard and learned many things together with your colleagues on this course. It is time to be
proud of yourselves about how far you have come, what you have learned, and all the things you have tried
out and managed to change in your classroom.

Well done everyone!

Celebrate together!
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Chichewa

Key word
Auditory perception

Belonging
Benefits
Case study
Clue

Code of Conduct

Competencies

Competent
Concept

Consequences
Co-operate
Corporal punishment

Creativity

Curiosity
Development
Distracted
Disturb
Diversity

Elements

Chichewa

English Chichewa
The ability to listen to sounds
and tell the difference between
different sounds in words and

sentences

Kuthekera kwa kumva maliwu ndi kutha
kusiyanitsa pakati pa maliwu osiyanasiyana
m’mawu ndi m'ziganizo

To feel accepted and included by Kumva kulandiridwa ndi kuwerengedwa ndi anthu
others; to know that you are an  ena; kudziwa kuti ndiwe gawo limodzi lofunikira
important part of the group pa gulu

Things that are helpful Zinthu zomwe ndi zothandiza

a story that is not real, that Kankhani kopeka kamene kamachititsa munthu
makes you think and learn kuganiza mozama ndi kuphunzirapo kanthu
Something that helps somebody Chinthu chimene chimathandiza munthu kupeza
to find something kapena kuzindikira chinthu china

Rules for how we must behave;
the way teachers must behave

Malamulo a momwe tiyenera kusonyeza khalidwe
lathu; mmene aphunzitsi ayenera kusonyeza
khalidwe lawo

The things we know and can do Zinthu zomwe timazidziwa ndi kuzichita bwino
well

Kutha kuchita chinthu bwino

Ganizo la chinthu china chake. Chitsanzo:
thirayango ndi chinthu chomwe chili ndi mbali
zowongoka zitatu ndi ngodya zitatu

Be able to do something well.
An idea about something.
Example: a triangle is a shape
that has 3 straight sides and 3
corners

Something that follows on from Zotsatira pa zinthu zomwe zachitika
something else

Work together with other people Kugwiriria ntchito pamodzi ndi anthu ena ndi
to achieve a goal cholinga chokwaniritsa zolinga

Using physical ways, like beating, Kugwiritsa ntchito mphamvu, monga kumenya,
to punish someone popereka chilango kwa munthu wina

Kuganiza njira za tsopano ndi zosangalatsa
popanga kapena kuchita chinthu cha tsopano

Think of new and interesting
ways to make or do something
new

Kufunsa mafunso ochuluka, kufuna kudziwa
zinthu zambiri

Ask a lot of questions, want to
know more

Momwe chinthu china chake chimasinthira
mwaubwino malinga ndi nthawi

How something changes and
gets better with time

To take your attention away from Kusiya ntchito yomwe ukugwira ndi kuika chidwi
your work chako pa zina

interrupt you and make it more  Kusokonezedwa ndi kuchititsa chinthu china kuti
difficult chikhale chovuta koposa

Many different kinds of animals, Zinthu zosiyanasiyana monga nyama, zomera,
plants, humans and things anthu ndi zinthu

Different pieces or parts of
things

Zidutswa kapena magawo osiyanasiyana a zinthu
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Glossary

Key word
Embarrassed
Empathy
Exclusion
Experts
Explore

Fine motor

Frustrated

Games with rules

Gross motor

Human right

Identity

Imagine
Inclusion

Independently

Journey

Judgement

Learning environment

Mother tongue

Nurture

English Chichewa

uncomfortable, not happy Wamanyazi, wosasangalala
Able to understand other Kutha kumvetsa mmene anthu ena akumverera
people's feelings

Leaving some people or some
things out

People who know a lot about a
subject

Find out about something new  Kufufuza za chinthu cha tsopano

Small muscles of the body such Minofu ing'onoing'ono ya thupi monga minofu ya
as hands and finger muscles, = m’manja ndi zala, minofu ya kumapazi ndi zala za
feet and toe muscles kumapazi

Angry about not being able to do Kupsa mtima chifukwa cholephera kuchita
something chinthu china chake

Learning to follow rules and take Kuphunzira kutsatira malamulo ndikupatsana
turns by playing with friends and danga posewera ndi anzako ndi abale

family.

Big muscles of the body such as Minofu yayikulu ya thupi monga miyendo, manja,
legs, arms, hips, as well as body mahipi ndi nyonga za thupi

strength

A freedom that belongs to every Ufulu wa wina aliyense posalingalira kuti ndi
person whoever they are. wotani.

Who or what you are; the main  Chomwe iwe uli; zinthu zomwe umakhulupirira ndi
things that you believe and think; kuganizira; momwe umaonetsera khalidwe lako;
how you behave; how you feel ~momwe umadziganizira

about yourself

Kusiya anthu ena kapena zinthu zina

Akatswiri pa chinthu china chake

Have new or different ideas Khala ndi maganizo a tsopano kapena wosiyana
Including everyone and Kuphatikiza wina aliyense komanso chinthu china
everything, being part of a group, chili chonse, kukhala gawo la gulu, kumva kuti
feeling accepted and valued in  ndiwe wololedwa ndi wofunikira m'gulu

the group

Without needing help Wosafuna thandizo lililonse
Travelling from one place to
another; usually taking a long

time

Kuyenda ulendo kuchoka malo ena kupita malo
ena; makamaka ulendo wotenga nthawi yayitali
Make a decision Lingalira ndi kupanga chiganizo

The space where children work Malo amene ana amachitirapo zinthu, kusewerera
and play and learn, and the ndi kuphunzirirapo, kuphatikizapo anthu amene
people who interact with childrenamathandizira ndi kuyang'anira anawo

when they learn akamaphunzira

The first language you grow up
with from childhood; the
language/s the child and family

Chiyankhulo chimene munthu anayamba
kuyankhula ali mwana; makamaka ziyankhulo
zimene mwanayo ndi makolo amagwiritsa ntchito

use at home pakhomo
Encourage and support Limbikitsa ndi kuthandizira chinthu kapena
something or someone munthu
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Key word
Observe

Open-ended questions

Patience

Pay attention

Perform

Physical play

Play

Play with objects

Preferences

Preparatory writing

Pretence play

Record
Reflect

Review

School readiness

Segregation

Sensitive

Speech bubble

Stimulate

Chichewa

English Chichewa

Watch something carefully to try Ona mosamala kuti uzindikire ndi kumvetsetsa
and understand what is chimene chikuchitika, chifukwa chake ndi kuona
happening, what the reason is,  kuti ungathandizepo bwanji

and what you can do to help
Questions that can't be
answered with a yes or no

answer

Mafunso amene sangayankhidwe ndi yankho la
eya kapena ayi

Kutha kudikira mwana modekha, ndi kumvetsa
kuti mwana amatenga nthawi

Being able to wait for a child,
understanding that the child
needs time

Concentrate very well

To be able to do something, or to Kuthekera kochita zinthu kapena kuonetsa
show that you can do something kuthekera kuti utha kukwanitsa kuchita zinthu

Onetsetsa kapena fatsirira kwambiri

Building strong large and small  Kulimbitsa minofu yaikulu ndi yaing'ono,
muscles, using hands and eyes kugwiritsa ntchito manja mogwirizana ndi maso
together (hand-eye co- (chimvano cha manja ndi maso pochita zinthu)
ordination)

Children do activities freely for Kusewera kwa ana momasuka kuti asangalale.
fun.

Exploring different kinds of
objects to build thinking skills,
and to solve problems

The things we like most

The first steps in writing, the
beginning of writing

Building social skills and thinkingKulimbikitsa luso lokhala bwino ndi anthu
skills by acting out real and komanso luso loganiza bwino pochita sewero
imaginary (pretend or made-up) loyesezera zochita mmoyo weniweni

things

Kuseweretsa zinthu zosiyanasiyana pofuna
kulimbikitsa luso loganiza bwino ndi kupeza njira
zothetsera mavuto

Zinthu zomwe timakonda kwambiri

Kuphunzira kumene kulemba, kuyamba kumene
kulemba

To write down Kulemba

Think carefully about something Kuganizira mwakuya za chinthu ndi cholinga

in order to change or improve it chofuna kusintha kapena kukonza chinthucho
Think about something carefully Ganizira za chinthu mwakuya ndi cholinga

to decide what is good and what chofuna kupanga chiganizo chabwino komanso
needs to change kupeza chimene chifunika kusinthidwa

When a child is ready to succeed Pamene mwana wafika msinkhu woyamba sukulu
(do well) emotionally, socially, mu sitandade 1, pamene wakhwima mthupi,
physically and intellectually mmachitidwe a zinthu, kukhala bwino ndi ena
(thinking) in Grade 1 komanso kuganiza mwa umunthu

Keeping some things or people Kusankhana kwa anthu kapena zinthu; tsankho
separate; apartheid potengera mtundu kapena khungu la munthu

To pay good attention to, to be  Kuonetsa chidwi chokwanira kwa mwana,
respectful of the child komanso kulemekeza mwana

Part of a picture that shows
someone speaking

To encourage and motivate

Mbali ya chithunzi imene imaonetsa
zoyankhulidwa ndi munthu
Kulimbikitsa ndi kuchititsa chidwi
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Glossary

Key word
Structured play

Styles
Supportive

Symbolic play

Tool
Traditional

Traditional games

Transition

Two-way street

Vision
Vocabulary

Chitonga

Key word
Auditory perception

Belonging

Benefits

Case study
Clue
Code of Conduct

Competencies

English Chichewa
Play activities organised by the Zochita za sewero zokonzedwa ndi mphunzitsi
ECD educator to help children ~ wa Maphunziro a Mmera Mpoyamba ndi cholinga

learn concepts and skills chothandiza ana kuphunzira za mkalasi ndi
maluso

Ways of doing something Njira zochitira zinthu

Do something in a helpful, caring Kuchita zinthu mothandizira, mosamalira ndi

and understanding way moonetsa kumvetsa

Expressing feelings and ideas  Kuonetsa mmene ukumverera ndi maganizo

using language, painting, pogwiritsa ntchito chiyankhulo, zopenta,

drawing, numbers, music, dance zojambula, manambala, nyimbo, kuvina ndi zina
and so on zotero

Something that helps usto do  Chinthu chimene chimathandiza pogwira ntchito
the job, or makes our work easierkapena kuchititsa ntchito yathu kuphweka

A custom, a long time accepted Chikhalidwe, kapena njira yovomerezeka yochitira
way of doing things zinthu

Games that were created and  Masewero amene anapangidwa ndi kuseweredwa
played by a community. Also ndi anthu a dera lina. Amene amatchulidwanso

called indigenous games kuti masewero a makolo

Changing and moving from one Kusinthika ndi kusuntha kuchoka malo ena kupita
place to another over time malo ena kochitika kwa nthawi

An equal relationship where Mgwirizano ofanana mphamvu umene anthu atha

ideas are shared in a supportive, kugawana nzeru mothandizana, mwachimvano
cooperative and respectful way ndi mopatsana ulemu

A dream or an idea about Masomphenya kapena ganizo lokhudza za
something in the future mtsogolo
Words of a language Mawu a chiyankhulo

English Chitonga
The ability to listen to sounds and Kukwanisya kuvwisiya mazyu ndikulongoso
tell the difference between kulekana kwa malizyu mu mazyu ndi viganizu
different sounds in words and
sentences

To feel accepted and included by Kujivwa kuti ndiwi wakulondeleka ndi kuziwa
others; to know that you are an kuti ndiwi wakukhumbika pa gulu

important part of the group

Things that are helpful Vinthu vakovya

a story that is not real, that makes Nkhani yo njaunenesyu cha kweni itovya

you think and learn kuwanawananisya ndikusambizya

Something that helps somebody toVinthu vo vitovya munthu kusaniya vo wapenja
find something

Rules for how we must behave; theDangu la po tingajaliya; mo asambizi atenele
way teachers must behave kujaliya.

The things we know and cando  Vinthu vo titiviziwa ndikuvichita

well
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Key word
Competent

Concept

Consequences

Co-operate

Corporal punishment

Creativity

Curiosity

Development

Distracted

Disturb

Diversity

Elements
Embarrassed

Empathy

Exclusion

Experts

Explore

Fine motor

Frustrated

Games with rules

Gross motor

Human right

Chitonga

English
Be able to do something well.

Chitonga
Kukwanisya kuchita vinthu umampha

An idea about something. Mawanawana nga vinthu. Chiyelezyelu:
Example: a triangle is a shape that tilayangu ndi chinthu cho che ndi mizeli itatu
has 3 straight sides and 3 corners yakunyoloka ndi vinkhodya vitatu

Something that follows on from  Vinthu vo vichitika asani vinthu vinyaki vachitika
something else

Work together with other people to Kuko ntchitu limoza ndi Wanthu ndikukwanisya
achieve a goal vO mupenja

Using physical ways, like beating, Kugwilisya ntchitu nthazi, nge kupuma,

to punish someone pakukhumba kupeleka chilangu ku munthu
Think of new and interesting ways Kuwanawana nthowa zifya zakunozya

to make or do something new
Ask a lot of questions, want to
know more

Kufumba mafumbu nganandi, kupenja kuziwa
vinandi

How something changes and gets Po vinthu visinthiya ndi kuja umampha pakuluta
better with time kwa nyengu

To take your attention away from Kutuzyaku mawanawanu ngosi pa ntchitu yaku

your work
interrupt you and make it more  Kutangwanisya ndikuchitisa vinthu kuja
difficult vakusuzya

Many different kinds of animals,
plants, humans and things
Different pieces or parts of things Tivibanthu takulekanalekana ta vinthu

Mitundu yinandi yakulekanalekana ya nyama,
vakume, Wanthu ndi vinthu.

uncomfortable, not happy Kuleka kukondwa

Able to understand other people's Kukwanisya kuvwisiya kuwanawana kwa

feelings Wwanthu anyaki

Leaving some people or some Kuleka Wanthu anyaki panyaki vinthu vinyaki
things out kubwalu

People who know a lot about a Wanthu wo WaziWwa ukongwa vinthu

subject

Find out about something new Kusaniya vinthu vifya

Small muscles of the body such asMinofu imanaimana yamuluwavu nge manja ndi
hands and finger muscles, feet andvikumbu, minofu ya maphazi ndi vikumbu

toe muscles vakumalundi
Angry about not being able to do  Kudunda chifukwa chakutondeka kukwanisya
something kuchita vinthu

Kusambila kukwanilisya dangu pakusewe ndi
anyidu ndi achibali

Learning to follow rules and take
turns by playing with friends and
family.

Big muscles of the body such as
legs, arms, hips, as well as body
strength

A freedom that belongs to every
person whoever they are.

Minofu yikuluyikulu yamuluwavu nge malundi,
manja, mchiunu ndi nthazi zamuluwavu

Ufulu weniwo munthu weyosi we nawu, vilivi
kanthu kuti njani
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Glossary

Key word
Identity

Imagine

Inclusion

Independently

Journey

Judgement

Learning environment

Mother tongue

Nurture

Observe

Open-ended questions

Patience

Pay attention

Perform

Physical play

Play

Play with objects

Preferences

English Chitonga

Who or what you are; the main Chenicho imwi muli; vinthu vikuluvikulu vo
things that you believe and think; mugomezya; mwenimo mujaliya ndi penipo
how you behave; how you feel mutijiwone

about yourself

Have new or different ideas Kuja ndi mawanawana ngafya pamwenga
ngakulekanalekana

Including everyone and everything, Kusyazikika kwakuchechosi, kuja gawu la guluy,
being part of a group, feeling kuvwa kulondeleka ndi wakukhumbika mugulu
accepted and valued in the group

Without needing help Kwambula kukhumba kovyeka

Travelling from one place to Kwenda kutuwa malu nganyaki kuluta kunyaki;
another; usually taking a long time kanandi kuto nyengu itali
Make a decision Kuchita chisankhu pamwenga cheluzyu

The space where children work ~ Malu ko Wana Wasewe ndi kusambila sukulu,
and play and learn, and the people ndi Wanthu wo akumana nawu pa nyengu yo
who interact with children when  asambiliya sukulu

they learn

Chikambilu chakuwana; chikambilu cho mwana
ndi apabanja agwilisya ntchitu pakhomu.

The first language you grow up
with from childhood; the
language/s the child and family
use at home

Encourage and support something Kuchinthisya ndi kuchilikiya chinthu pamwenga
or someone munthu

Watch something carefully to try  Kuthowa chinthu ndi chakulata chakuti uvwisisi
and understand what is happening,vo vichitika, chifukwa chaki vichitika, ndi vo
what the reason is, and what you ungachita kuti uwovyepu.

can do to help

Questions that can't be answered Mafumbu ngo ansala yaki njakuti lawa-lawa cha
with a yes or no answer nge “hinya” pamwenga “awa”

Being able to wait for a child, Kuleleze mwana, kuziwa kuti mwana
understanding that the child needs wakhumbika kumupasa nyengu inandi

time

Concentrate very well Kuwikapu mawanuwanu

To be able to do something, or to
show that you can do something

Kukwanisya kuchita vinthu, pamwenga kulongo
kuti ungaziwa kuchita vinthu

Building strong large and small
muscles, using hands and eyes
together (hand-eye co-ordination)

Kupanga minofu ikuluikulu ndi imanaimana kuja

yanthazi, pakugwilisya ntchitu manja ndi masu

nyengu imoza (manja ndi masu kwende

pamoza)

Children do activities freely for fun. Kusewe kwa Wana ndichakulinga
chakujisangulusya

Exploring different kinds of objects KuseWwe ndi vinthu vakupambanapambana

to build thinking skills, and to solve ndichakulinga chakukuzya kaghanaghanilu,

problems kweniso kumazya masuzyu

The things we like most Vinthu vo titanja ukongwa
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Key word
Preparatory writing

Pretence play

Record

Reflect

Review

School readiness

Segregation

Sensitive

Speech bubble

Stimulate

Structured play

Styles

Supportive

Symbolic play

Tool

Traditional

Traditional games

Transition

English
The first steps in writing, the
beginning of writing
Building social skills and thinking
skills by acting out real and
imaginary (pretend or made-up)
things
To write down

Chitonga

Chitonga
Kambilu ka kuziwa kulemba, chiyambi cha
kalembedu
Kumanga malusu nga ujalilu ndi
kaghanaghanilu kupolote mu kuchita kweniso
kuyeluzyiyapu waka vinthu (kuyeluzyiyapu
pamwenga kuvipanga waka)
Kulemba

Think carefully about something in Kusandasanda maganizu pa chinthu ndi

order to change or improve it

chakulata chakuti chisinthiki pamwenga kuti
chinozyeki

Think about something carefully to Kusandasanda chinthu ndi chakulata chakuti

decide what is good and what
needs to change

When a child is ready to succeed
(do well) emotionally, socially,
physically and intellectually
(thinking) in Grade 1

Keeping some things or people
separate; apartheid

To pay good attention to, to be
respectful of the child

Part of a picture that shows
someone speaking

To encourage and motivate

Play activities organised by the
ECD educator to help children
learn concepts and skills

Ways of doing something

Do something in a helpful, caring
and understanding way
Expressing feelings and ideas
using language, painting, drawing,
numbers, music, dance and so on

Something that helps us to do the
job, or makes our work easier

A custom, a long time accepted
way of doing things

Games that were created and
played by a community. Also
called indigenous games
Changing and moving from one
place to another over time
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tiziwi cho che umampha ndi cho chitenele
kusinthika

Nyengu yakwenele kuti mwana wakuwa mu
kaghanaghanilu, jalidy, liwavu ndi zelu mwakuti
wangakwanisya kusele mu sitandadi wanu.

Kupatuwa; kusala

Kuwikapu maghanaghanu, kupeleka ulemekezu
ku mwana

Mbali ya chithuthuzi yo iwonesya munthu
walongolo

Kuchinthisya ndi kusukunya

Vakuchitika mukati mwa saza vo vanozyeka ndi
musambizi wa ECD venivo vitovya Wana kuti
Wasambili mazyu ndi malusu

Nthowa za kachitilu ka vinthu

Kuchita chinthu mwakuchilikiya, mwachanju
ndimwakuvwisisa

Kulongo mo uvwiya mumtima ndi maganizu
pakugwilisya ntchitu chikambilu, kuzyanga
(pamwenga kupenta), kujambuwa, manambala,
sumu, kuvina, ndi vinyaki

Chidya chakutiovya pakugwila ntchitu,
pamwenga chochipangisya ntchitu kuja
yakupepuka

Mudawuku, nthowa zakujalikika za kapangilu
kavinthu

Masaza ngo ngakujatika mwachisangana ndi
apapi ndipu ngaseweleka kudela

Kusinthika ndi kundele kutuwa pamalu ngamoza
kufika pamalu nganyaki mukuluta kwanyengu



Glossary

Key word
Two-way street
Vision

Vocabulary

IciBemba

Keyword
Auditory perception

Belonging

Benefits

Case study

Clue

Code of Conduct
Competencies
Competent
Concept
Consequences
Co-operate
Corporal punishment
Creativity
Curiosity
Development
Distracted

Disturb

English Chitonga
An equal relationship where ideas Kuchita ubali nge Wwanthu Wakuyanana Wo
are shared in a supportive, apasyana zelu mwakuchilikiyana, mwachivwanu
cooperative and respectful way  ndi mwaulemeku

A dream or an idea about Lotu pamwenga kuwona vyakunthazi
something in the future
Words of a language Mazyu ngakusanilika mu chikambilu

English IciBemba
The ability to listen to sounds and tell Amaano yakumfwa ifiunda elyo na ukulanda
the difference between different ubupusano pakati ka fiunda mu mashiwi na
sounds in words and sentences imiseela.
To feel accepted and included by Ukupokelelwa na ukubikwa mwi
others; to know that you are an bumba,ukwishiba ukuti naiwe uli mucindami
important part of the group mwi bumba.
Things that are helpful ifintu ifyakuwamina nangu ifyakulilamo
a story that is not real, that makes youumulandu nangu ilyashi ilishili lyacishinka,
think and learn ilinga mulenga ukutontonkanya na

ukusambilila.

Something that helps somebody to icintu icafwilisha umuntu ukwishiba fimo

find something

Rules for how we must behave; the  amafunde tufwile ukukonka mu micitile yesu;

way teachers must behave ifyo bakafundisha bafwile ukukonka mu
micitile yabo.

The things we know and can do well amano yakwishiba ifintu na ukuficita bwino

Be able to do something well. ukucita bwino icintu

An idea about something. Example: a Itontonkanyo pa cintu. Icilangililo: talayango

triangle is a shape that has 3 straight ni sheepu akwata imbali shitatu na makoona

sides and 3 corners yatatu.

Something that follows on from ifyafuma ku mulandu wa cintu cacitika

something else

Work together with other peopleto  ukubomba pamo na bantu bambi

achieve a goal pakufikilisha ifyatantikwa

Using physical ways, like beating, to  ukubomfya inshila shikumine ku mubili, ishili

punish someone nga ukuma, ukupanika umuntu

Think of new and interesting ways to ukutontonkanya inshila ishipya

make or do something new ishakucitilamo ifintu ifipya.

Ask a lot of questions, want to know Ukwipusha ameepusho ayengi, ukufwaisha

more ukwsihibilapo ifingi

How something changes and gets Ifyo icntu caluka mu busuma munshita

better with time

To take your attention away from your Ukupuasuka muncito ulecita.

work

interrupt you and make it more ukumucilinganya na ukulenga ifyo mulecita

difficult ukukoselako
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Keyword
Diversity

Elements
Embarrassed
Empathy
Exclusion
Experts
Explore

Fine motor

Frustrated

Games with rules

Gross motor

Human right

Identity

Imagine

Inclusion

Independently

Journey

Judgement

Learning environment

Mother tongue

Nurture

English
Many different kinds of animals,
plants, humans and things
Different pieces or parts of things
uncomfortable, not happy
Able to understand other people's
feelings
Leaving some people or some things
out
People who know a lot about a
subject
Find out about something new
Small muscles of the body such as
hands and finger muscles, feet and
toe muscles
Angry about not being able to do
something
Learning to follow rules and take
turns by playing with friends and
family.
Big muscles of the body such as legs,
arms, hips, as well as body strength

A freedom that belongs to every
person whoever they are.

Who or what you are; the main things
that you believe and think; how you
behave; how you feel about yourself
Have new or different ideas

Including everyone and everything,
being part of a group, feeling
accepted and valued in the group
Without needing help

Travelling from one place to another;
usually taking a long time

Make a decision

The space where children work and
play and learn, and the people who
interact with children when they learn
The first language you grow up with
from childhood; the language/s the
child and family use at home
Encourage and support something or
someone
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IciBemba

IciBemba
Inama, ifibyalo,abantu nefintu
ifyapusanapusana.
ifipandwa/ifipande ifyalekana lekana
ukumfwa insoni/ukukana temwa
Ukumfwilako bambi icikonko

Ukufumya/ukusha abantu bamo nangu ifintu
fimo
abantu abaishibisha pafintu fimo

Ukuwailikisha pa fintu ifipya
Ifipandwa fya minofu inono ifya mubili ifili
nga amaboko, iminwe, amoolu notukondo

Ukufulwa pa mulandu wakukana cita icintu

Ukusambilila ukukonka amafunde na
ukucinjanya mu fyo meleyangala nabanenu
na ulupwa

Iminofu ikalamba iyafipande fya mubili ili nga
amaoolu, amaboko, intungu pamo namaka
yamubili.

Insambu shapeelwa ku muntu onse

Ifyo mwaba; ifintu ifikalamba
mwasuminamo; imicitile yenu;
imitontonkanishe yenu pafyo mwaba.
Ukukwata amatontonkanyo ayapya nangu
ayaibelako

Ukubikamo umuntu onse nefintu fyonse,
ukuba kulubali lwe bumba, ukupokelelwa na
ukucindikwa mwibumba

ukukana kwata ubwafwilisho

Ukwenda ukufuma pa ncende imo ukuya
pambi; ilingi kulasenda inshita itali
ukupanga ubupingushi

Incende abaana baabombelapo,
ukusambilila naukwangala, elyo nabantu
abasangwa na bana ilyo balesambilila.
Ululimi Iwakubalilapo ulo umwana akula
nalo; ululimi lubomfiwa pa ng'anda na
ulupwa na umwana.

Ukukusha na ukukoselesha icintu nangu
umuntu



Glossary

Keyword
Observe

Open-ended questions

Patience

Pay attention

Perform

Physical play

Play

Play with objects

Preferences

Preparatory writing

Pretence play

Record

Reflect

Review

School readiness

Segregation

Sensitive

Speech bubble

Stimulate
Structured play

English IciBemba

Watch something carefully to try and Ukulolekesha icintu bwino bwino ukwesha
understand what is happening, what ukwishiba ifilecitika, umulandu ulengele, elyo
the reason is, and what you can do to na ifyo mwingacita mukwafwilisha.

help

Questions that can't be answered with Ameepusho yashifwaika ukwasuka ee nangu
a yes or no answer iyoo

Being able to wait for a child, Ukushipikisha mukulolela umwana,
understanding that the child needs  ukwishiba ukuti umwanaafwile ukupeelwa
time akashita

Concentrate very well ukubikishako amano bwino
To be able to do something, or to
show that you can do something
Building strong large and small
muscles, using hands and eyes

together (hand-eye co-ordination)

ukucita icintu, nangu ukulanga ukuti kuti
mwacita icintu

Ukukula iminofu ikalamba na inono pakuti
ibe iyakosa, ukubomfya amaboko na meenso
pamo(ukwampanya ameenso na maboko
pamo)

Abana balacita ifntu ifyakubasekesha
ukwabula ukucilinganishiwa

Children do activities freely for fun.

Exploring different kinds of objects to Ukufwailikisha ifintu ifyalekana lekana
build thinking skills, and to solve ukukula amano yakutontonkanya elyo na
problems ukukaulula amafya

The things we like most Ifintu twatemwisha sana
The first steps in writing, the

beginning of writing

Intampulo shakubalilapo mukulemba,
ukutampa ukulemba

Building social skills and thinking ukukula amaano(sikilu) yamu mikalile na
skills by acting out real and imaginary matontonkanyo ukwangala ifyangalo fyacine
(pretend or made-up) things nefyakwelenganya.

To write down ukulemba
Think carefully about something in

order to change or improve it

ukutontonkanya bwino pa cintu pakuti kube
ukwalula nangu ukuciwamya

Think about something carefully to  ukupituluka bwino mu cintu pakuti kube
decide what is good and what needs ukumona ifisuma filimo elyo nefilefwaika
to change ukwalula.

When a child is ready to succeed (do Ilyo umwana afika panshita yakusambilila
well) emotionally, socially, physically bwino mu matontonkanyo, mu mikalile,
and intellectually (thinking) in Grade 1 mukukula elyo na mu mano mu geledi 1.
Keeping some things or people
separate; apartheid

To pay good attention to, to be
respectful of the child

Part of a picture that shows someone amashiwi ya mufikope ukulanga umuntu/
speaking icintu cilelanda

To encourage and motivate
Play activities organised by the ECD Ifyakucita ifyapekanishiwa nabakafundisha
educator to help children learn ba ECD ukwafwa abaana ukusambilila ifintu
concepts and skills na masikilu.

ukulekanya ifintu nangua bantu bamo ukuba
beeka; akapatulula ka nkanda

Ukuposako amano , ukupeela umucinshi ku
mwana

Ukukoselesha
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Keyword
Styles
Supportive

Symbolic play

Tool

Traditional

Traditional games

Transition

Two-way street

Vision

Vocabulary

English
Ways of doing something

IciBemba

IciBemba
Inshila shakucitilamo icintu

Do something in a helpful, caring and Ukucitapo cimo munshila yakwafwa,

understanding way

ukusunga na ukwishiba

Expressing feelings and ideas using Ukulanga amatontonkanyo ukubomfya
language, painting, drawing, numbers, ululimi, ukupeenta,ukulenga, amanamba,

music, dance and so on

myusiki, ukucinda nafimbipo

Something that helps us to do the job, Icintu icitwafwa ukubomba umulimo, nangu

or makes our work easier

ukunasha incito yesu

A custom, a long time accepted way musango, imicitile yakale iyasuminishiwa

of doing things

ukucitilila ifintu

Games that were created and played Ifyangalo ifyapangilwe na ukwangala na
by a community. Also called

indigenous games

bantu mucitente.

Changing and moving from one place Ukwalula na ukufuma ku ncendeimo ukuya

to another over time

kumbi panshita itali.

An equal relationship where ideas are Bucibusa umuli umulinganya umwaba

shared in a supportive, cooperative

and respectful way

A dream or an idea about something

in the future

Words of a language
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ukupeleshanya amaano munshila
yakwafwana, ukubombela pamo na
ukucindikishanya

Iciloto nangu itontonkanyo lya kuntanshi pa
cintu

Amashiwi ya lulimi
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